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or more than 50 years, thousands of teachers who are passionate for music
Fu.lm;:liiuu have trusted Sonor’ to provide the highest guality Orff instruments.
Talk to vour colleagues or experience our instruments at workshops and confer-
ences and discover the difference Sonor can make!
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1l Moving kaleidescopes: Islamic design in mation
By Jacque Sefermder
Dazzling color plates of 10th-century tiles from the ancient Eastern city of Bukhara
= along with the enthusiasm of her Key School colleagues - informed students in
Scheader’s class in their creations of music and movement. Their ariistic, geomelric
inventions inspired their further siudy of Elamic history and culiure

Curviculum integration: A guality approach

Hy [Wanme Falkner

Falkner points out that the National $tandards call for curriculum integration. She
explains how fairy 1akes can be a springboard for creating an integrated curmicelum.

Integrating the arts through hody experience

By Rardware Hasefhech

Because the body is the primary Instrument of perceplion and expression,
Hiselbach argues, it is only through the integration of movement and the arts that
the creaiive process miglht begin.

Awzgezeicimet! |sabel MeNeill Carley's legacy

By Maniyr Humphreys

Part of the continuing Poreral Sevies, this biographical skeich fraces the music
caréer of the renowned author, becturer and teacher. Highlighis include her reflec-
tions a8 3 member of e first graduating class of the Orfl Insttute in Salzburg,
classes with Carl Orff, Gundld Keetman and Wilhelm Keller, and of her rale in the
development of the American Orff-5chubwerk movemeni.

Preparing ta teach: Essential experiences in music and mavement

By Dale Miserthelier

With limited knowledge of and experience with music-making, non-music teachers
in elementary classrooms atempting 1o include muosic and movement face a
ilaunting challenge. Misenhelier paints a wivld piciure of the dilemma, presenis
some research and offers some suggestions 10 help mitigate the siiuation.

Thinking oulside the box: A whimsical approach to contemparary music

By Meg Worth

Fourth- and fifth-grade siudents wse a prescribed foundation for movement ideas
and a select repertoire of avani-garde music to interpret the painting of Fields,
Rathka, Kandinsky and Mondrian. Their discoveries throughout the process illus-
trate the disarming depth of Worth's whimsical approach.
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The President’'s page

Music that moves the soul

hroughout

VOLF CATEEr a8

an Orff practi-

tioner, you
will be azked 10
axplain what Orff
Lehulwerk is all
about o people
whose curiosity is
aroused by is
unique name, How will you capiure
the essence of Orff Schulwerk in easi-
Iy undersinod language for those who
are unfamiliar with its practices and
philesophy? What words will you
choose to describe it?

Imagine yourself stepping onto an
elevator going for a 30-second ride 10
the 32nd floor. A fellow passenger
notices your conference badge and
asks, “What is Orff Schulwerk!"” As
the elevator ascends, you must give a
clear and concise explanation.
Members of the Mational Board of
Trustees recently participated in this
axerrisa, as described in Bob Boylan's
book, Get Eperyone in Yoor Boat
Rowrirg in the Same Direction. It pro-
vided an opportunity for Trustees to
develop strong, clear statements about
the Orff approach,

Many words and phrases rich with
meaning immediately came to mind -
cleimental mushc, active music-mak-
ing, creative ieaching and learning
process, exploration of musical ele-
ments, experiential learning, Imita-
thon, Improvisation, and use of the
voice, body and instrumenis,

However, even the experis wera
challenged to find just the right words
to offer a complete, yet concize
description. It seems that being ahle
1o articulate what it is, why it is
important, and how it is different
from other educational models is no
a simple task. And words themselves
do not always 2eem adequate to con-
vey the kaleidoscopic nature of the

Judith Cole

schulwerk or its powerful life-aliering
efferts.

One board member gave this
response; "Orff Schulwerk is an
approach created by Carl QOrff that
brings music education to life.”
Another added, "Orfi Schulwerk
brimgs music 1o life through singing,
chanting, dancing, and playing instru-
menis. " Another touched on the emo-
tional side as she explained, “Orff
Schulwerk offera learncrs of all ages a
jovous and creative way to explore the
elements of music.™

To further explore their abllity o
#ern inoon the essence of Ocf
Schulwerk and AOSA' mission, board
memisers were asked to design a hill-
board. This activity, too, is described
in Bob Bovlan's book. Because a
passerby must be able 1o read a bill-
board s verhal content within sec-
onds, it is essential to find 2ix or elght
af the moest evocative wards, as well
as one central visual image, 1o accom-
pany those words, One of their bill-
board designs stated, “AQSA —we nur-
ture creative potential through active
miusical expression.” Anoiher said,
“Explore - Create - Macover the joy of
making music with ADSA.™ A third
example waz a serles of three bill-
boards [in “Burma Shave” fashion)
with the messages, “DNacover Joy,”
"Discover Yourzell,” “Discover the
Musician Inside,” The images associ-
ated with this series began with a
smile, expanded to show a smiling
face, and further expanded to show
smiling faces of dancing children. A
fourth example described the Orff
process as "Unlocking imagination
through music and movement.”

Indeed, a picture is worth a thou-
gamd weords, The photo of a boy at the
bass xylophone, smiling ear 1o ear and
holding mallets up 12 his cheeks, is a
familiar one which appears on the
front of ADSA’s brochure, “What is

by Judith Cole, AOSA President

Orff Schulwerk? Why &5 i imporiant in
musie education?” Looking at the
child's expression, one can easily see
hiz joy and hope that his experience is
being shared by children in classroons
across the country. Just looking at this
photo makes me want (o embrace the
pracifces that caused such positive
emions to jump cight off the printed
page and into my heart!

Many of you have seen the adver-
tisernent that A05A publishes in ather
muzic education journals, Ita verhal
message, “Music that moves the body
... taught in a way that moves the
soul...” was created over a decade
ago by an advenising professional
ouiside our association’s membership.
After wisiting an Orff classroom, the
outsider captured the essence of Orff
Schulwerk and conveved its signifi-
cance in a brief yet poweriul way.

Mot too many years ago, one wold
have hesitated vsing such emaotional
language as "moves the soul” 10 adver-
tise or describe a model for teaching.
One might have focused on more cling-
cal language emphasizing skill-building
of acquisition of measurable knowl-
edge. KEnowledge and skills seem to go
hand-in-hand in our world of easily
assessable knowledge,

However, we now live in a spiritual
renaissanee where people freely speak
of their personal journeys (o bring
deeper meaning to their day-to-day
liwes, It is a perfect time in America 1o
illuminate the spiritual connections so
desply rooted in elemental music
making and 1o emphazize the emo-
tional side of Orff Schulwerk.

The next time | am asked, “What
is Orff Schulwerk?” 1 think 1 will
choose a few richly evocative words
1o deseribe the awakening of the
senses and personal transformations
that occur through joyful and spon-
taneous participation in making
muzic together.,

The Orff Echo - Winder 2004
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Beautilul Solid Woad Frames

on our Wehsite

for Monthly
PRIZE

DRAWING!

Great Value! Terrific Sound! Lower Prices!

Compare These Ouistanding Features

# Correcl Imonation and Excellent Resomance

= Solid Wondd Frames for Durahilioe
Aftached Storape Compartment Inclsded on all
Diatonic Frames
Damper Bar Included on all Digtonic Metallophones
Glockenspiels Feanre Wide Bars for Ease of Flaying
Mallet Storage an all Dintonic Frames
Twn Pair Malles Included with all Xyloghones and
Metallophones

PO, Box 126, Fort Worth, TX 76101-0126

Satisfaction Guaranteed
Write or call for Free Catalog

http://www.rhythmband.com
e-mail: rhythmband@aol.com
Orler by Toll Free Telephone:
Bili-424-4724
Orider by Toll Free Fax:
800-784-9401
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sacrificing your sfandards'

Hew and Improved Featuras:

2 High quality rosewood xylophone bars — precise over-tone tuning fo A 440

. Resonator boxes mode of 100% birch with glued seams, satin lacquer finish & leg brackets

. Reinforced endplates provide exira carrying support

., Metallophone & glockenspiel bars with o baked enamel coating for increased note stamping
durability

For more information or to find your nearest dealer, call (800) 451-6891 or visit www. hohneruso.com
Sonor... Handcrafted Orff Instroments for More Than 50 Years,




Canon corner

particular

one-oclave

CANGN

appears in
school music hooks
beth here and in
Europe. Originally
called “Lachen,”
German for lawgh-
ing, it usually includes a gleeful “ha
L Tna™ ihat iy gguite droll when heard
in parts. In English. the lvric personi
fies the jov of the sun as it rises over
the hill. Here are new words wrillen
for the winter season.

by Thasi Agqron

Preparation

Teach by rote and sing in unisomn,
Then show the score and ask students
1o locate the octave scale. Do pou see
another 'step-wise’ pattern in the
notation? Can you find some meas-
ures with matching chythm patterns?
Are there identical pairs anywhere
else? Are some measures different
than the rest? Which note is held the
longests™ This tvpe of basic analysis
can introduce an awareness af
music’s siructiure, Finally, entering at

Mew words: TA

the third measure, sing in four parts,
requesting an unaccented, quiet “ha
ha ha.”

Suggestions

Write only the abstracied rhythm
pattern on the board as a framework
for mew lyrica. These may follow the
original structure with related sub-
jects, ot describe a topic that relates
i laughing, TrY 0o Felain the Aimphc-
tv and direciness of the original form
T initiate choreography for the
canom, sing in unison as all mowve
lightly, freely and imaginatively on the
beat. Four small groups then develop
their ideas of how dancing snowflakes
might move as they fall. Would
weather or wind allect their direction
and style? Each group shows iis cre-
ation, then enters in lurn, singing and
moving 1o form a visible four pan
canomn. Al a later time, try eight parts,
entering at the second measure

Extensions:

Excite students with the fact that
no two snowilakes, like people, are
ever the same, Project photos from a

Snowflakes

Snowflakes

book on snowilakes and note their
perfectly six-sided, ice crystal frame
work, Drawing snowilakes on hlack
paper with chalk may well delight
children that rarely see snow! An art
class project of folding and cutting tis-
SUE Paper squares into six-sided
snowflake shapes can present a real
challenge, Hang cut examples over
head, using long and shorer threads,
and watch them dance with the
breath of the singers.

Mote: One German version translates
into English as:

Laughing, laughing, lughing, loogh-
ing, comes Annom, over the hill,

O the Bl courves Aueorr, ha ha o,
dadeghing ower the Ml

[Aurora is the Roman name for the
dawn. Customize the lyric by chang
ing this to "the summer,” "the spring-
wme”™ or someons’s name with the
same rhythm pattern.

Traditional

I 1 |
! | 1

| THEE

—

- - ¢

v
Dan-cing, danc-ing, danc-ing, danc-ing,

-
1

Snow comes danc -ing

"'15

out of the sky.

@‘ i E,__r =

Ev' -ry lit-tle snow - flake is
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" In A Class By Themselues!

Innovative features, precision construction and the lowest prices in the music
industry combine to make Suzuki Orff Instruments the best choice for your Orff
instrumentarium. Everything is provided for a rewarding ond enjoyable
learning experience, And Orff is just the beginning. Our free 32 page
color catalague is filled with hundreds of musical instruments and
accessories to enhance your Orff instrument collection.

* Fuee! 2 Pair of Mallets With Every Orff Instrument.

* Fueel Foam, Interlocking Comfort Mats.

* Hew! indestructible Cloth Covered Orff Instrument Tubing.
* Expand! Bass Bars, Chromatic Add-Ons, Accessories and More!
* Guaranteed! 5 Year Instrument Warranty.

* Fuee! 32 Page Color Catalogue. Call Toll Free.
Don’t Start Class Without One!

Chromaotic bar storage

Naote name fabeling

-
PO, Box 261030, 5an Diego, CA 52196 et

ietaliophone dampers - k > |
Visit our Website: www.suzukimusic.com




Moving

{ someone had asked me, as
recently as a vear ago, what
Izlamic art patterns might offer to
an Orff Schulwerk movement les-
son, | would have been hard pressed
o reply. At that time, | didn’t know
anything about the repetitive hexa-
gons, interlocking rectangles and lim-
itless designs-within-designs which
are 20 much a part of the style. Bui if

kaleidoscopes

[slamic design in motion

vou asked me now, you would get
quite a different response!

In the spring of X002, the fourth-
grade teachers at my schood applied
for a grant from The Mational
Ceographic Society, If awarded, the
grant would support the children's
study of 2 man named Ibn Batiuta, a
ld4th-cemury explorer who et off on a
pilgrimage from Tangiers to Mecca

By Incque Schrader

over the course of 29 years. The three
fourth-grade teachers imagined an
interdisciplinary study to include
geography, history, mathematics, ars
and crafts, poetry, literature, and, of
course, music!

At the time, the idea sounded grea
to me. 1 was thrilled to co-create
something visionary with these teach-
ers. However, once the granl was

When o fraveler named Simakoff camte wron Bukhano along the East's famed S0 Route, the ciry was alreandy mone thien 1,500
yers ofd. In an offort to preserve same of the foastic designs be e o e monements, e painbed them in grenr denmdl, Cidor
prtes of those images were Schreder's fnspinntion for bringing 21s-centiy, American children fo e closer appreciation of Islamic
culture fhrough music aid mevemeal. Phote froen Islamic Designs in Color by 8. Simakofl, courtesy of Dover Paddfcadio,
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actually awarded, a feeling of panic =et
in. | knew that my music colleagues
and 1 were about o 2all inig unchared
waters, We knew very litile about the
cultures they would he studying, much
bess about the music or dance fiom the
cities of Tangiers, Alexandria, Cairo,
Mecca, Baghdad and Damascus.
Where would we begin?

Wwith the help of Orff Schulwerk
colleagues both near and far, 1
ordered instruments: diribeks, rigs,
and krrs from Egypt and Turkey, kfuan-
jiras and a mrirdangam from [India. |
ordered videos, CDs and books. 1 vis-
el with experis and parents knowl-
pdgeable about those regions, The
process had begun

In one of my meetings with the
fourth-grade homeroom teachers,
they shared with me the book,
Istaamiic Designs in Color, The photos
in it caught my attention and 1 knew
in & heartbeat that it held within its

beautiful pages the creative mowve
meni lessons that were just wailing
to unfold in an Ol Schulwerk class-
room. Browsing through the pages -
each lovelier than the next - the
rich images nearly jumped off the
page. There were photos of silk and
velvel textiles, of carpet designs and
paintings. There were gentle pastels,
brilliant jewel tones and intense
earth tones, Some were organized
peometric patterns, while others
were curving, spiraling arabesques.
Panic was subslding. 1 knew [ had
found the connection

To prepare for working with the
intricate designs found in thiz book,
my figst task was 1o help my fourth-
graders experience simpler images
hrgugh movement. 1 draw a red
swirl, a green spiral, two side-by-side
circles, intersecting lines of blue and
purple and guided their movement by
asking questions like these:

“How could vou show this pathway
with your hand ... your arm ... your
shoulders ... your whole body?™

“Can you make the design bigger

smaller?”

“Can you paint the design in the aif™

"Can you move this design across
the floor!™

The children responded with a
multitude of creative ideas,

“What if we tried this one back
wards?™

“What if we skipped through the
room instead of walked?™

“What if 1 draw a design for my
parimer to move! " asked cne child, and
that"s when [ knew she had bed me 1o
what would come next, 1 stopd in awe
as they worked in pariners 1o develop
a movenent vocahulary inspired by
these simple visual images.

Then it was time for me o do
gome homework. [ learned that
Islamic designs typlcally found on

{eoniinnes an page 14)

Fourth-grade stndents in Schrader's class created this movement piece, a dynamic interpretation of the palmette, one
of the intricate, ancient Islamic designs they stndied as part of a molti-disciplinary program at Maryland's Key

Schoal, The program, funded by the National Geographic Society, widened the world view of students by introducing
them to the ideas, colture, geography and kistory of the Near East,

L2
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feortineed from page 12)

ancient pottery, metabyork, architeciun:
and rugs frequently contain two com-
min design elements, The first is
geometry. Influenced by ancient Groels
who used it to measure land and con-
struct buildings, geometry became
important in the Islamic world as early
a5 the eighth century,

[hesigns consisting of triangles,
squares, hexagons and stars could be
repeated, enlarged and reduced using a
grid. Appearing highly complex, mamy
are truly smple

The second element is the leal scroll
maotif, or patmette. These spiraling, unsdu-
lating desipns ane based on two petals
prowing froim one central kobe, This motif
can be traced back to ancient Egypi. The
beal scroll motil ia equently combined
with interlaced borders and knots. The
moe 1 read the more intrigued 1 became,
The deskgns were s0 appealing!

A few wesks inbo the preparation, |
brought 1o class the book, Islanuc
Dresigns i Colopr, The children's enthiss-
aam apilled over as we talked aboui
cach page:

“1 lowe the colors in that one!”

“Look at the way the pattern
repeats.”

“This one has symmetrical curves,”™

“This one has angles and corners,”

Working within small groups, the
children eagerly approached these
more sophisticated designs, 1 listened
their interactions:

*We could change levels 1o show
this pam.”

“We could begin back to back ...
you could go forward and [ could go
backward.”

I tried 1o ask thoughtful questions
as they worked.

“What if vou started moving
from the center of the design oul 1o
the edge?”

"How could you show that this
dezign repeatsi™

*Can you move silently?”

In ng time they were immersed in
explorations that both challenged and
excited them,

Ome child created an arch with his
body while lyving on the floor. At the
same time, his partner interpreted the
circles while swirling above him. Twno
children ran forward to represent par
allel lines, while another spun and
did small leaps in the center.

They organized their formations
Ome group chose a palmelio; a green

vime with flowers nestled along the
way. They moved in a follow-the-
leader, curving pathway, inlerpreling
the flowerz in the design by simply
apening and closing their hands with
a small gesture, One design featured
many small circles within a circle.
This group began lying down with
toes pointing in. As they slowly sal
up, they rested thelr hands on one
another's shoulders.

As the days unfolded, sach group
shared its creation with the class,
who offered feedback, 1 found it fas-
cinating to s2e how new class leaders
emerged, how discussions developed,
and how fresh ideas were invented
based on ones already experienced,
Stepping hack and acting as merely a
facilitator, | was amased al the mal-
rity, the creative abilities and the
artistry of these 10- anad 11-year-old
students, My panic subsided, replaced
b cautious delight.

The culmination of the unit was a
“Middle Eastern Bazaar,” complete
with a map of lbn Barjuta's travels.

The fourth-graders talked about
things he would have seen along the
wiay, They displayed the silk scarves
they had painted with crmamental

[comiinues on page 16}

Students closely stuedied the Bslomic designs, miding e repearing parterns and the interplay of lines. Each small
greviepr et ircterpreted the inges infe cloreograpied movenwents of their ;oen design. Oue group "noved i ol
the-leader, cumdng pathunay, Interpreting the Towers in the design by simply opening and closfing their hands with a
srrall gesture,” Schreder explained, Mhoro fron tslamic Designs in Cobor by N Strakoff, cortesy of Dover Prlblivaions,

14

The Onff Eclen - Winter 2004




products

Lyons Student Recorders
J-piece Soprang Barcgue Recorder in Blue, Green or Purple.

Only % 2‘]'—]

o o Lyons
Your Best Value in 3 piece Recorders Renalssance Recorder

v 5 This E-plece renalssance sided reconder has the sound and fedl
-.Now Awvailable in Baroque or German Fingering! of woud @ a school chessrom price, Free hlowing fram iop i
batioan and it includes a ronny dppered hag @l fingering

The Lyons Recorder chart
Expressly designed amd manufaciurad o mest Lo srinzent e - ] 5 : ]
specifications, these 2 octave, 3-piece plastic recorders fegare precse Only $ 3 58 Bakers Dozen

respomse, controlled miagion and anequalled resonance. mqilable with
gither Baroque or German Grgering and denble boring Tor Cf and D4
oo packed in @ handsomee, walerprood cirring case wilth cleaning rod

arul fingering chart, .
Only $ 24!!

Buy 12...Get One Free!

Also —

ORFF INSTRUMENTS...

* Lyons » Studio 49 » Sonor »

Call

for your free 250 page
music supply catalog!

1-800-292. 4955

Visit our wehsite at www.4lyons.com
E-mail info@4lyons.com




{ooniinued from page j4)

designs, the metal eichings amd
ceramic Liles they had made. They
recited poetry from Syria. They dis-
played glossaries of Islamic words
they had learned. They drommed
bated: rhythms from Turkey, and
plaved Arabic melodies on their
recorders. Fragrant spices were dis
plaved; fafafel, rakind and baklovg
were tasted. The audience became
traveders immersed in this ancient and
digtant culture,

Finally, with the images from
Istamic Designs in Codor displayed on a
arge screen as a backdrop, each group
performed the movement they had so
caretully chorecgraphed. The awdience
was mesmerized. To see the images,
large and in full Solod, ag e chuldoen
mowved in front of them, was like wit
neszing a moving kaleidoscope. As
impresaad as the audience was with
the children’s performance, | was even
more proud of the process,

[ learned and witnessed that beau
Liful art can inspire beautiful move-
ment. But on a larger level, as Orff
Schulwerk teachers know so well,
what we do every day helps children
Ll develop trust, respect, tolerance
and compassion, boih in and ouiside
the classroom. This project, for me,
was one more vehicle tor accomplish-
ing that goal. 1 hope that we helped
the children, parents and wider com
munity to develop an understanding
af & culture and a pant of the world
that is s0 prominent and yei =0 linle
undersiond at this time

One of the fourth-graders reflected
on the process:

“There were so many people watch-
ing ws. [ knew how 1o move, and
where (o go, But when 1 zaw the big
design up on the wall, it looked really
pretty, but [ got scared inside. Then it
seemed like [ was doing it for the firs
time and it was sort of like a dream.
At the end 1 held my breath and then
everyone was clapping, [ loved i.”

For further reading:

Simakoff, N. lslamic Designs in
Coler, New York: Dover
Fublications, 1993,
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Curriculum integration:

was preparing to write this article

Al the same time [ was preparing

my classroom for the upcoming

#chool year, As [ pulled a gong
out of the storage closet, [ discoverad
it had yellow paint on it! 1 was per-
plexed, because | am very particular
with our instrumenis. 1 thought 1o
mysalf, "How on earth did yellow
paint gel on the gong!™

Then 1 remembered that Marjorle

Selvidge, the art teacher at Oxford
Elementary School, had bormowed
some instruments o create a sl life
scene for the studenis io paint with
tempera paints. The children were
fagcinated, painting the instruments
they love to play in the music class,
Some of this ludent fascination
resulied in the yellow paini on the
gong: evidence that the arts curricu-
lum is well-integrated.

Rationale

The topic of curmriculum integration
has received atiention for several
decades, yet music educators have
been reluctant o embrace the con-
cept, Perhaps this reluctance iz
because music educators value teach-
ing music because of the intrinsic
value of a quality music education for
each student. “Music education is not
merely desirable, according 1o author
David Elliot, “but essential 1o the full
development of every student because
the primary values of music and
music education overlap the essential
life values that mosi individuals and
societies pursue for the good of each
and all: personal growth, differentia-
tion, complexity, enjovment, sell-
esteem and happiness, ™!

Bennett Reimer agrees with Elliot
about the value of music education,
“Music and the other ars are basic
ways that humans know themsselves
and their world: they are basic modes

A quality approach

of cognition,” he angu g, 2

When the Performance Standards
for Music were established by MENC,
the Mational Association for Music
Education, leaders in the tield of music
education obviously valued some type
of curricular eonnections because they
included standards & and 9. [Siandand
8 requipes] “Understanding the rela-
tionships between music, the ather
arts, and disciplines outside the aris;
|while standard 9 requires] under-
standing music in relation to history
and eulture, ™3

Music educators should find ways
to make these interdisciplinary con-
nections without sacrificing their goal
of a qualiiy musie edecation for every
student. Children's understanding can
be deepened when different forms of
expression - including words, art and
music - are nsed o represent the
same ideas.?

Experience

Teachers of visual arz and music
teachers can collaboraie ai ihe ele-
meniary level, creating guality lessons
for students with multiple cxperiences
that integrate the amz, In the music
rlass at Oxford Elementary School,

tourth-grade students had multiple
experiences waing Orff insirumenis

and unpitched percussion instruments
in Qrff-process lessons, Students
explored the timbre of each instro-
meni, becoming familiar with the
names of the Orff instruments and the
characteristic sound of each one
Because they were familiar with the
names and sounds of unpiched
instruments, and were accustomed 1o
the wood, metal and membrane clas-
slfications, they were comfortable cre-
ating musle with them, Improvisation
was central 1o their active inwolwe-
ment in the music-making process.
The art teacher reinforced the chil-

By Dianne Ralkner

dren’s prior musical interaction with
imstrursents through visual arts experi-
ences using the instruments. In art
clazz, the students established a visual
vocabulary, drawing wpon it to create
artwork relating to their prior interac-
Liom with the instruments. They
explored the actual texture and physical
compesition of the instunsent, as well
as its wisual texiure and appearance.

Visual rexnure was axplored in
many ways. They described the
instruments as amooth, rough or
shiny and dizcussed how lght affects
their appearance. They painted a still
litr of musical instrumenis using tem-
pera paint, They made connections
between what they saw and what
they heard with “hands-on™ activities
in both areas. Kusnair describes this
type of lesson as "eyes-on” and “ears-
on. "7 By the time the students had
plaved the instruments, liztened (o the
instruments, and painted the insiru-
menis, they had “eves, cars, and
hands-on™ experiences.

Rationale

Whole-language elementary class-
mooms are fertile grounds for curricn-
lum integration connecting music, lan-
guage, math and the viswal arts. The
whole-language approach to teaching
reading exploded onte the educational
scene in the Late 1980s. Many teachers
embraced the approach that involved
ieaching language as a whoale, while
connected to the communicative
process. The whole-language
approach s based on a philosophy
that refers to “meaningful, real and
relevcant teaching and learning,”
according 10 author Regie Routman, it
rezpects the idea that all the language
processes, “listening. speaking, read-
ing amd writing” are learned naturally
and in meaningiul context as a whole,
ot in litthe pants.® Whole language
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intcgrates oral and written
language, and it inlegrales
development in both wiih
learning across the cur-
riculum.” Inductive learn-
ing i a comerstone of the
whole language approach.
The approach also recom
mends the use of litera-
fure as the best vehicle for
developing, enhancing
and enriching lifelong,
active literacy.

Similarities can be
found in the whole-lan-
gBuage approach to lan-
puage and the Orif
approach to music, The
Orff approach is based on
the idea that music,
maverment and speech are
inseparable, forming a
unity called elemental
music that is intensely
personal, based on com-
municative performance.
In the Oril approach,
experience precedes con-
ceptualization and learn-
ing is inductive.” Boih
approaches place empha-
sig on the "process” az
integral to the learning
experience. Some music
educators have suggested
that whole-language prin-
ciples could enhance the
development of musician-
ship since they are so
clozely aligned with
teaching philosophies and
practices that many musle
educators value. ' Whale-
language also emphasizes
learning across the cur-
riculuim, What better
place could Orff educators
find to integrate music
into the general curricu-
lum than in a whole lan
guage classronm?

Experience

i

At Oxford Elementary School, sec-
ond-grade studentz in the classroom
of Anna Purvis and Mary Lou Hale
explore fairy tales through an exten-

1§

sive integrated, thematic unit. The big
unit culminated in a visit 10 two sec
ond-grade classrooms in a neighbor-
ing school district, and there the
Oxford Elementary siudents shared
what they had learned. The Ouxford
students had studied 10 fairy tales:

Children poinfed sHl1 life compositions of the instriomends, relating do thelr prior inferaciions mith
the instruments in g “hands-on” and “ears-on” lesson,

Cindereila {American), A Cinderalla
Srary (from China), Léittle Red Riding
Hood {Amenican], Lon Fo Po [version
from Chinal, Jock and dhe Beanstalk,
Three Billy Goats Grff, Snow Whike
and the Seven Dwarfs, Gingerbrogd
foy. Robin Hood, and Ropunzel.
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[n literature and reading. students
participated in webbing activities and
completed a story map of events in
each fairy tale. Language arts con
cepis included comprehension,
sequencing, recalling details, compar-
ing and contrasting, fuency and
reflections. Writing skills were includ
ed in the unlt, Students wrote o dis-
linguish bretween the real and the
imaginary, wiole endings to fairy
tales, and recorded rezponses regard
ing the feelings of characters,
Language usage lessons focused on
capitalization and punctuation and
writing in paragraph formai,
Vocabulary and spelling words were
selected from variows selections

In math, map-reading skills were
taught using a fairystale map.
Measurement was taught using a
#game about “the prince’s travels.”
Graphing skills were mastered by cre-
ating a fairy-tale graph of their
favorite fairy tales. Studenis were
involved in problem-solving activities
using fairy-tale characiers,

In art class, the children created a
fairy-tale banner 1o be displayed in
the classroom, They imagined what
they would look like in thelr cos
tumes and created life size figures of
themselves dressed in them. At home,
art projects were prepared with
parental suppeor,

In music class, the studentz helped
create a sound pallefte, sound efiects,
speech ensembles, and a pentatonic
melody and O orchestration for
Three Billy Goats Gruff. Cosiumes and
some dramatization rounded out the
preacniation ol e lainy Lale,

00 the appointed day, students
cheerfully dressed in costumes and
traveled to the neighborng school dis-
trict to share what they had learned
with ather second-graders. Parents
foined the children and teachers fion
the trip, and it was a positive and
uplifting experience for all involved.
Fictures abound, attesting 1o the suc
ress of the share time.

Conclusion

uality musical experiences for
children can coexiat with curriculum
inbegration. Yes, “music for muzic's
zake” 1= a valid belief that should be
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held by all music leachers. The key
o sucoesstul, appropriate currbeulum
integration is 1o uphold the standard
of the musical experience during the
process of curriculum integration, The
wae of quality musical literature,
either folk or composed, must not he
sacrificed for the sake of inlegration,
Singing trivial songs about topics of
study is not an acceptable way 1o
Integrate music into the classroom
curriculum. Enrsching the curriculum
through quality experiences willy liter-
alure, art, and music leads students o
that desper understanding of human
emotion thai, in turn, leads o a lite-
time of greater understanding,
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Integrating the arts
through body experience

e rsited mecendly e edid

cattorn and ressancl depwrt-

ment of o well-knomin

ruseirm of Asialic ar,
looking for dance and music docy-
mernis, The lady in charge exploined
dor 1as, Sy, we fave only one widee
ahood rreeesie aed dance. Yol aeg, e
TR 0 T asenn

This experlence showed once
again the disturbing tendency Lo
split up all phenomena more and
miore into details, forgening the
whale, Are not music and dance ant
forms too! What happens in publi
art is repeated in the schools, and
there especially, in the area of aes
thetic education. Thiz article dis-
cuszes the need for an integrated art
education in the schools.

What dees integrating the arts mean?
There is only one need of expres
Slom, one desp urge 10 Creie S0mme-
thing, bart there are vamous ways amd
media (o do so. The medivm we use
depends on our personal gifts and
skillz, on our upbringing. the influence
of teachers, together with the encour-
.\,'|Ell§,'||'|l_"'l'|l .\,III|_|_.";1I reeciion froen s
social environmeni. Every human being
15 conditioned 1o sEng and play, 10
danee and draw, oo model and 1o act.

Integrating the arts can mean:

# ysing one given idea o teach and
i inspire different creative
actions in one of the arl forms
(e.8.. a senlence may lead to
singing or linding a dramatic
expression or sketching the
meaning in a drawingl;

starting with a simple rhythm,
moving to it, inventing a melody
and a complementary rhythm,

3
2l

by Barbara Haseltbach

“There is only oue need of expreasion, one deep wrge fo creabe something, bul thens
are tarions ways and media o de s, Hoselboch agues,

hiz or her own favorite art medium
for creative expression, and
learning together with others in a
way he or she may never have
chos=en belore; and

dizcovering the rhythm in an
existing picture or painting a
pleiure yourself, writing a poem
About how it feels 10 practice the
rhythm by dancing, singing, and
playing, and dizcovering rhythms

x : * bringing into the creative works of
all owver and around us;

children the classical as well as
& giving a child the freedom o select contemporary arl of all styles
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Why not integrate the arts?

Human perception almost always
resulis from mulii-channeled and
simultaneous impressions. All our
senses - the visual, auditory, tactile,
olfactory, taste and kinesthaetic sense
= work together. With differant
effect and o a different extent, sach
sense provides us with the impres-
sions or the raw material from
which our dreams, [antasies, ideas,
deeds, artistle creations, understand
ing of life and knowledge of the
wirtld arise. They participate in
forming the kind of personality we
are 1o be, and they help produce a
multifaceted, whole personality.

These impressions — the rpl -
we receiva, consist of a simulianeons
mixture of colors, movements,
shapes, sounds, lines, forms, soenis,
musical pitches, sound colors, muscu-
lar tensions, weight, temperature and
1astes. Why then, must the encounter
with various art forms at school and
the resultant creative expression - the
cirpir - be artificially reduced to one
single channel, organized according
1 the timetable of the school?

Dur zchool systems still believe
ithat it is right to divide children ini
segments. In this way, at a certain
hour of the day, only that part of
them is trained wihich is concerned
with visual perception, reproduciion
and [we can only hope) with creative
activitles — all af swhich iz called an
art class. At another time, their aural
abilities will be developed and it's
called a music clags, I they are lucky,
there is also some time when they are
allovwed to feel and use their bodies;
this will be called a dance, movement
or physical education class.

But at what timse iz the whole
child, with all his ar her abilities and
concepps, addressed in art education?
Is nod this way of separation and seg-
moeilalion shll the foem i Lhe magdr-
ity of our achoolsd

There is another convincing reason
for integrating the ars which has o
be mentioned. All the different tal-
enlg, shills and interests of a group of
people [children or aduliz) can be
equally accepiad and appreciared
through woarking on a theme from dif-
terent angles, [na “nosmal”™ muosic

clazs, those who are inventive
painters or skilliul dancers may ney
ertheless be poor musicians, Their
weaknesses are noticeahle, and thera-
fore their madivations will decline
and their frustrations will grow.

[t is totally different in an integrai-
ed art project, What counts in that
setting are the strengths of the smu-
dent, not the testing and proving of
wiraknesses, Whatever his or her spe-
cial gift, whichever of the multiple
intelligences is outsianding, makes
the most welcomed contribution o
the work of the whole group. Thus,
w leachers will notice suddenly that
student A 15 not a dizinterested dance
student, but rather enthusiastic and
gilted in sculpiure. We notice that
whal 15 slokimg i sludent B s not
her had intonation but her woanderiul
way o put experiences into a poem.

One might question whether sm-
dents will work only in those areas
where they feel strong and not
improve in those whene they ane
weal. But that ks not 50, They are
daily confronted with what happens
around them, They observe and learn

-
thiree space dimensions,
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Haseibach advises that integrating the arts con include exercizes wherein stndents leam to “memorize” the murk by abserving i
with careful concentration for @ while. Then, they close their eyes and try fo recall evactly what they Raove seen. The process is
repreated seweral times paill everybody can describe the work with closed eyes,

from the strengths of their friends, It
i= a different social climate giving stu-
dents sell-confidence and the spirt 10
iry out new things.

Why the arts?

Ome of the greatest benefins of Orff-
Schularerk is hiow it reminds us that
the arts of movement, music and lan
guage share the same iNnNer core.
When we work with ome of them, the
clver two are so close we canmot
avold including them, Each art is dif-
ferent. There are time-bound forms of
art like music, dance, drama and
recilation, There are space-bound ars
like two-dimensional painting and
drawing, Sculpiure and architecture
are three-dimensional aris. Finally,
dance amd acling - the boady arts -
may be called four-dimensional arts
becauze they add time 1o the three
space dimensions,

We can find the idea of storytelling
inarration] and describing something
concrete (descripdion) in poeiry,

22

drama, the “fine arts” and sometimes
alse in music and dance

Abstract ideas can be met in paini-
ing as well as in sculpture, dance and

music, How interesting it might be for

children to discover how a story can
he told in a painting, in a fairy tale or
fable and even in music! Works of
farmows artists can be taken as an
inspiration, or children can tell their
own slories in the anistic medivm
ihey choose,

The same happens with absiract
forms. We can compare forms found
in nature = |like waves, .~'.|'|||._'||ﬁ.
crossed lines or shapes - with works
of abstract painters, Alse, we can
invent and perform our own ideas,
accompany them with music, recond
them, photograph them, or write a
poem about them,

Mevertheless, we have to be aware
that there are two rather distinctive
ways 1o real the homogenesus quall-
ties of these arts. The first has an
additive character and merely puis

picces of songs, dance steps or words
iegether, so that finally it seems like
an integrated whole, The ather one
beging with a single idea, and from it
grow different branches, interweav
ing the respective art forms durnng
the whole process, It goes without
zaving that the real art of teaching in
an integrated way is concerned with
the second ane

What role does the body play?
Each of us haz a more-or-less

developed sensitivity to perceive what
iz happening internally as well exter-
nally. Each of uz has an inborm urge
for expression and a desire to com-
municate 1o odhers what 1% important
for ws, To share these perceptions and
expressions, we use first the instru-
ment of self; our body, our senses,
voice, language, gestures, mimic and
movemenl. By nature we choose the
body before any other tool, instru-
ment or technical medium. The body
is the fundamental instrument of per
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ceplion of art and it is the primary
medium of expression and commumni-
cation. All learning and all creating
starls from here.

Learning throuwgh (ntegrarion of the
arts, therefore, includes learning
through three steps of experience:
body awareness, encounter with a
work of art, and the creative inlerpre-
tation process.

Body awareness

The body is a master teacher, help-
ing us gain knowledge through non-
verbal, psycho-physical experiences, It
dlzo stores these discoveries in the
admirable archive of our memory,
ready 1o be brought o consciousness
whien needed.

An example for teaching body
awareness 1o third- and fourth-graders
might e ag lollows,

Plan o work with a specific sculp-
ture which realizes a cenain ldea, for
instance “balance” (even if its title
may suggest something else). Let chil-
dren experience the very essence of
the idea physically by first playing
arpund with the weight of the body.
The children might explore how 1o
support its weight on both feet, on
one food or only on the toes, risking
losing balance and falling, then dis-
covering different ways of gaining it

again. They might invent ways (o sup-

prrrt amother child by offering a hand
of & shoulder or other parts of the
hesdy 1o help 1o maintain balance,
They might establish a balanced
movemeant between a group of two or

three children in a risky position, but
nevertheless constantly in motion,

Learning through the body also
means the child reflects on what has
happened, to remember his or her
emotions. The child needs 1o observe
ancher child's struggle with equilibri-
um, to analyze whai makes a body
stable and to know which movemeni
leads into a dance of fall and recov
ery. Their own individual experiences
become the subject of verbalization.

During the discuszion about their
balance experiences, children might
find a piece of paper and a pen near
them, Invite them o write down how
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they felt in an exciting moment, It
mighi be necessary to give a litile
help 1o stan with, Sav, “Write only
three short lines,” ar “What did vou
di, and what happened?™ or “How
did it feel 10 youd® In no time there
will be a number of imprassive and
very individual little poems.

I goes withoul saving that you will
appreclate them reassuringly, and will
n criticize these first attempts, if you
ever want to go on with ereative wrii-
ing!!l The poems may be collected
and pinned on the wall

Encountering a work of art

The first step is to become familiar
withen work ef art (it might be a picee
of music, a poem, a picture or sculp-
fure] in a very subjective way. The
process beging by gathering informa-
tion about the artist, about kis life
and the exemplary work. Also, the
student will need time w become
inwved in the work. A personal con-
tact is necessary to receive the work
with as many senses as possible,
Therefore, working with an original is
always more helplul and interesting
thanm with a photo because studenia
can see it from different angles, feel it
and touch it. (Unfortunately, many
musenms an: ol very pleased with
this kind of "hands-on® encounter!)

I e everyday school situation we
typically have io be content with a
photo of a sculpture. Sfudents learn 1o
“memorize” the work by observing it
with careful concentration for a while.
Then, they close their eves and try o
recall exacily what they have seen.
The process is repeated several times
until everybody can describe the work
with chosed eyes,

Start o discuss impressions, Try Lo
distinguish between what exactly It iz
we can see and what we think it
could be, The first should be a matter-
af-fact description, the second an
inventive interpretation full of individ-
ual fantasy. “What does It mean for
youl™ “How does it feel as a whole,
and how does it feel in parts!”

MNow the expericnoes of the first part
of the class are revealed, as students
realize that sculpture can be experi-

enced physically as well az vizually.
“Is it light or heavy, open or closed, In
balance or not?” “"Can you imagine the
seulpiure i3 alive? How would it move
starting from the position we see!”
Questions like this help the student
consider the work maore consciously,

Creative interpretation process

Depending on the social abilities of
the group, students might choose
work in pairs or little groups, They
will discuss and decide in which
medium and bow they would like to
inrerprer the idea of “balance” in their
own way. Some prefer 1o write their
thoughts abowt the sculpiure, while
others start to dance with feet fixed
on the floor, risking their balance by
movements of the upper body., A few
decide 1o paint and sill others choose
to improvise music for equilibrie [rizk-
tall]. The teacher’s role is to be ready
o help, but, for as long as possible,
ned to interfere. If time allows the
results are shared and discussed in a
neutral and encouraging way.

What has happened?

In & most natural way, children
have passed from one art form 1o
another, observing and feeling their
qualities and characters, reflecting and
dizcussing thedr ndividual fmpres-
gions and finally creating their oam
vigions of the subject. They were fre
EnIing the ans,
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Portrait Series

Ausgezeichnet! Isabel McNeill Carley’s legacy

wir shiedents in a Lewe! Il class
FRCUe IR O mErnor image o eack
oifter while playing recorder ard
finger cymbals. “Ausgezeichner!™
exciainns doe teacher as she aeiches
the improndsed movemend, gracsfully
reflecting the melody, Music and move
Ment e cofme FOReTner s ane, and
a magical morrent e oocprred,
Auspezeichner, German for “out-
standing” or “marvelous,” can be
apily used o describe the life, career
and waork of Isabel Carley, one of the
founders of ADSA, Carley came natu-
rally io teaching, bringing to it her
humaor, insight and a logical mind.
She was bom in Chicago while
her father was completing his doc
tarate in church history ai the
University of Chicago. Later, 1he
family moved o
Toronto. There, she
enjoyed music classes,
piano lessons and
books; their parents read
aloud to the three
McMeills every night
through high school.
MeMelll taught at
Queens University and at
the University of Toronto.
In 1929 he returned Lo
the University of
Chicago, and so lsahel
attended the University
of Chicago Lab Schools,
She entered Queens at
the age of 16 and
majored in German, phi-
lozophy and the classics,
She continued to study
plano, ook music appre-
ciation classes and sang
in the unlversity cholr
When Carley was 17
years old, she became
acquainted with
recorders. Her family had

24

invited a German graduate student fo
Sunday dinner. Carl Gustav Anton

played both soprang and alig recorder

for them, and Carley accompanied
him on the piang, She asked how 1o
huy her pan. He agreed to order a
soprana and an alto, along with an
instruction book in German, This was
thedeginning of her lifelong love of
recorder playing and teaching.

To Londom in 1939

Following graduation in 1939 she
salled 1o England o study at the
Royal College of Music. The war
intervened, however. John F.
Kennedy (the future LLS, president)
wiorked at the American Embassy in
London at the time. He arranged for
her passage back to the states, She

-

=%

Carrfey eondinmes howwide books ool compose music,

By Marilyn Humphreys
wias assigned to a small treighter car-
rying a load of whiskey from
Edinburgh 1o New York.

She reached home just in time to
register for graduate work ai the
University of Chicago. Displaying her
energy and organizational bent early
an, she formed a recorder group
there, Later, she was delighted to dis-
cover that recorder playing was an
integral part of the Orli curciculum

A friend brought two of the Orfi-
Keetrman Musie for Chitdret volumes
from Germany well hefore they were
available in English, and before Ol
and Beetman came Lo Toronto in
1962, The zame [viends had also
brought back an alto xylophone and a
metallophone. Carley thoroughly
enjoved experimenting with the
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instruments, already thinking of their
possibilities for use with her chil-
dren's classes,

S0, when she received a flyver (o
the Ol course in Toronto in the sum-
mer of 1962, she registered immediate-
ly. She was particularly caplivated by
the possibilities in improvization, in
ensemble, in speech play and in move-
ment, She ordered her first bar insti
ments to wse in her children's classes,

Returning to Toronto in 1962

“I had a wonderful time in
Toramta,” sald Carley. =1 had lived
there for six years as a child, Il was
good 1o he back

“Hugh Orr, the recorder teacher,
did a strange thing in our first class:
he handed oul an ensemble pivce
hardly anyone could play! Then the
fewr of us who could play it were sent
off to play recorder trios and quariers

"There were five of us: 1 was with
Mimi Samuelson, lzabel Schack, Armie
Grayson and a fine recorder player
Irom Monireal whose name escapes

me. We had a glorious time. That was
i special treat!

*The clagz with Wilhelm Keller was
slimulating., He was a very good
teacher of composition, and he ook
us through a It of repertoire in Bopks
M and 1 of Mesie for Children -
quite an advanced intreduction 1o the
schulwerk! This is where [ met
Barbara Grenohle and Joe Malthesius.

“1 enjoved the movement classes
with Gunild Keetman, but | remember
particularly the final session, when
she invited the entire group of 300 o
improwvise in O pevrteéonie while she
improvised on her 2oprano recorder.
In those days, such improvization was
unheapd of, and musicians were
capected to play only what was in
prring, Keernian's plaving was jl'l.'lgi.l.'-.'l'l.
Her emphasis on improvisation
attracted me to the Orff approach then

and it still does.

“The other thing that most
impressed me also happenad in that
fimal sexsion of the Toronto course. It
was Orff's reading of ‘Astutuli, his

folk play written in the Bavarian
dialect. [ would guess thal no one in
that assemblage understood the
Bavarian dialect, but Orff read with
such wonderful vocal play that every-
one seemed to enpoy his performance
witfroul understanding a single word,”
she concluded,

Off to Salzhurg

Isabel and Jim Carley had married
in 1943, Jim, a professor of church
music and director of choirs at
Christian Thealogical Seminary,
encouraged her continued musical
training, He agreed to spend his sab-
batical year in Salzburg 20 that she
could attend the first course offerad
by the newly grganized Ol Institute
Il curnculum - although sirangely
disorganized in the beginning -
immersed her in theory, movement,
harpsichord playing, composition,
recorder and improvisation. Carley
graduated with honors and was the
only American graduate that vear,
She concluded, though, that Card Orff
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himself was not a born teacher, and
that although the Orff-5chulwerk
training at the Institute encouraged
and challenged the adults, it did not
begin 1o provide adequate training for
working with children. She then
began 1o collect her own American
rhymes, stories, and simple folk songs
(0 fulfill this need as she wrote her
first Orff book in Zalzburg.

The writer

“Metailophones are slow mowving
crenieres.”

“A rest ds a pread Inveniion.”

“Keep the carpet of sound intact
across the phrase-breaks of the tune =
o hotes i yourr carpet, Weose”

Although she has greatly influ-
enced the American Orff-Schulwerk
movement through her teaching and
15-year stint as editor of the Echo,
Carley feels her greatest contribution
has come from her writing, which is
validated by the time she spent in pri-
vale compaosition studies with Carl
Orff during her year in Salzburg. She
ig 2l writing books,

Her set of four My Recorder readers
begins at the very beginning. with
pwio- and Three-note songs and pieces
for the voungest students. The books
take them gradually through the stages
of imitation, exploration, improvisa
tion and reading. The books progress
from the most simple pentatonic fold

Orll studies, and were among the
finest [ ever had,”

Continuing her quest for providing
appropriate repertoire, Carley has
written a wealth of materials,
Publications include Recorders uith
Orff Instruments, Recorders Plies and
the more recent Mediewal dand
Remaissance Dances. In The Magic
Cirele she offers delightful early child-
hood songs, games and play parties
in developmental progression, with
movement and suggestions for instru-
mental accompaniments, A session
on drumming with Gunild Eectman at
the Orff [nstitute introduced her (o
the great posaibilities of hand drum
playing. Her hook, v Hand Drurms
ard Recorders introduces many differ-
ent playing technlgques and a wide
repertaire of delightful melodies from
ithe 12th to the 20th century - includ-
ing a few original pieces - accompa-
nied by hand drums and, occasional-
ly, other percussion instruments.
There are several more demanding
pieces for two or three drums in the
last section of the book.

Carley's facility
in language and
her insistence on
clarity amd zivle
are evident in her
many editorials
wrilten during the
15 years she

The teacher

“No one improvises beyord is
ourt ablirtes.”

“It car be solyed with moeentenr.”

“Trprovisation showld be @ part of
sy lessor, ey workshop.”

“Howr caan iz piece be wsed?
Traveling mizsic in a stiore

Because she graduated from the
firs1 Salzburg course with honors,
Carley has found herself in great
demand as a workshop leader and
teacher. [1 began with one- or fwo-
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served as editor of
The Orff Echo.
When A05A was
organized in 1964,
she was in
England. A ledier
from Betty Nichols
informed her that
she had been
appointed editor.
The Echo soon
grew from its origi-
nal eight pages to a
sizable, profession-
al journal. Re-
Erlunes [ and I, tero
maore of her proj
eciz, preserve (he
best articles from
the first 15 years of
publication.

songs to increasingly demanding
major, minor and modal folk melodies
in the later books, along with some
original pieces o fll the gaps.

For adults in Orff raining classes, her
Recorder Improvisation and Technigoe
i, I, and I provide an organized pro-
pressaon bn leaming soprands and alice
recorder with materials that relate 1o the
baske curriculum of the three Orfi-
Schulwerk training levels. The books
were specifically developed for use in
the three-week courses at the University
of Denver In Colorade, arganized by
Barhara Grenobde,

"I weas Lhe best situation in which
| ever taught, hoth because we had a
longer course and because we
planned for very careful development
from one year to the next,” said
Carley. “The students we attracted 1o
Denver were very serious about their

26 The Orff Echo - Winter 2004

1_-;' TLLED witly tesching tips and
wechnkpees, and incloding 17 o
the apces  from the
collesriion, this video s a virtual
workshop  on dancing with
cluillrem,

§limes

Tou mary wenler by creind wenrd diverily from o

avbuite: amnndanrisgrusters.con or sod dieck $33 ppdi

1 Y arder b e ok ivss e,

NEW ENGLAND DANCING MASTERS PRODUCTIONS
41 Wit Street = Brattleboro, Vermont 05301
AO2-257-1819 « infoe@dancngmasiers.com
www,dancingmasiers, com




week courses offered during the
19605, Throughout the nexi three
decades, she taught many Orff cours-
e5 Al numerous locations, including
Ball State University, the University of
Cincinnati, Mewark State University,
Florida atlantic University, Florida
State University, Westchester
Umbwersity and Universily of
California at Hayward, She alao
taught in Puerto Rico and Taiwan,
has conducted numerous workshops
in the Midwest and many sessions ai
ADS5A national conferences.

The murturer

The Carleys” mutual love of music
surmpunded and influenced their three
children, Their voungest daughier,
Anne, was in the childrens class an the
Orfl Institute in 1962-1963. Each of
their children sings well, and 1ogether
they bormed the Carley Consort. This
group later included recorder and ather
instrumental players, usually siwdenis
of Carley and her hushand, Jim,
Among their many performances was
ong apecial family concert for the fics
ADEA naticnal conference in 1965

Some reflections on
contemporary schulwerk practice

“I think improvisation is an essen
tial part of the approach that is oo
often neglected,” explained Carley. 1
suspect eachers themselves are inhib-
ited about it. \We can't, after all,
exEpECl 4 masterpiece - just that peo-
ple play with the materials at thed
leve] of ability. They have to start off
with plenty of imitation, of course,
before they can do anyihing el=e

“I start off my little ones in ensem
ble by asking them to play only one
note, They begin on the xvlophone
alternating hands, but using only one
bar. We add another, and then a third,
50 the student immediately learns the
crossover. Then ‘name’ songs and
simple sol-mi and sol-lg-m tunes can
b 2ot o chiymes and accompanied by
apen fifth borduns and a drom.
Children leam basic technigues guick-
Iy withowi having to worry abaun
extraneous things like reading music
or handling to0 many bars. We go on
from there, using a wider range and
adding simple accompanying patlerns
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with pitched and unpitched percus-
siom when they're ready,

“The emphasis on speech play also
led mee fo the Odf approach. The play
with language really appealed 10 me
because | grew up in a family for

Rira Carley ared Taobel MeNeill Carfey

whom language was Important, Mothes
read 1o us every night of our childhood
uniil we were through high achool,
epcept for Sundayes when Dad read
poetry 1o us, And, of courss, we did a
lot of reading on our own. Orff's insis-
tence that “all zong must come from
speech’ delighted and impressed me.

“I am particularly concerned
about speech play because | believe
common American speech is degen-
erating seriously today. Our language
19 contaminated with |'|1|_".'||'|i|'||_.}ll_'._15
interjections and other careless
habitz, 1 think it"s extremely impor
tant for Orff professionals (o pave
the way because we ssem to he
g e lew who are aware ol tie
problem. Teachers must remember
that it may iake some huniing to
find speech materials that are worih
consideration. | am convinced we
should never teach anything that we
wouldn't feach to our own children
and grandchildren. Speech play is
doubly important because it leads (o
melody. Orff's remark that “all song
rost come from spesch” should be
our motto.

1 had always realized that making
music iomether was the goal of music
education, and recognized the pro-
tound imporance of the Schulwerk
approach from the moment I first saw

it demonstrated in Toronto. How
lucky our students are that Off and
Keetman developed this approach
that makes possible such magical
music even from the simplest begin-
nings with these bar instruments,

which can be instantly adjusted o
the age and stage of the player. [ fell
in love with the ensemble from the
beginning. And it's not jusi for chil-
dren, We can make this wanderful
music at any age.” Carley said.

Coridrtnetor's sode: OAT Schudivert s o
pemcess wievely siadenis sxplone and
discover fhe mysteries and defights of
MRAKERE Risic with speech, singing,
insfrenments, and soverent, This wop-
aee of discovery and delight 15 mod for e
faint of feart, I st be fed by someone
af insipht and pndersianding Thanks o
those wao fuve paved the way trough
thetr wrings, thelr teachings and the
giving of themselves and thetr erengies o
Cufi Scfenbiwen k., Thoek g, Baelyd
el Carley. Ausgezeichnet!
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Preparing to teach:

Essential experiences in music and movement

s music leachers, we are well
awara of the possibilities of
sharing the jove of music in all
classrooms. We recognize there
are some classroom teachers who
embrace music and movement activi-
ties, who seek our advice, and who
a2k for assistance in bringing disc
plines together through music. But we
also know the unique challenges of
planning and leading these activities
successfully, and of the focus required
of students and teacher
pMovemeni 1o music in elementary
classrooms, led by nen-music special-
isl teachers, would seem o
ha among the most acoes
sible music-related
classroom activities,
While itaveling to area
schools to work with
stndent teachers, |
nfien have the oppor
tumnity 1o watch ele-
mentary school class-
ez, | recently observed
elementary students
who, under the super-
viston of a physical
education teacher,
WETE “IovIng ||I.1_::l-
hazardly bouncing up
andd |:|-:'|l.'l.'n_| 0 ¥kleD-
taped backanound
music, There was little
guidance as to what
the students might be
listening for, or how
they might appropriaie-
Iy respond. This sce-
nario is neither particu
larly desirabde nog
WNCOrmangsi ""\JI'II'.'I'I'IIJ"\.iI\."
{eachers often have awk-
ward perceptions of what
constiiutes appropriate
musical activities, a problem
we might logically trace 1o well-

2B

imtended bur ambiguous methods
courses in their college training
It's & good thing that music methods
courses [or elementary teachers (non-
music apecialisis) are common at
miost universities. The content of
these classes varies by institution, but
typically includes considerable teach-
ing an#l lesting on elements of music:
thyihm, plich, form and structure,
and the ubigquitous stafl, chef, lime
and key signature memorizatlon
While musicians recognize this ele-
mental content as helpful to building
literacy and higher levels of under-
standing, non-musicians see
the same content through
suspicious and barely
comprehending eyes. 11
i gasy 1o forget thal
aur oawn musical
training took
place e
many years or
pethaps
decades.

By Dale Misenhelter

The required courses for elementary
education majors typically ocour in a
12- to 16-week semester (bwo semes
lers in exceplionally fortunate cases).
To expect the elementary classneom
teacher to “teach” music with any
degree of depth and authority is, of
course, unrealistic,

Monetheless, some credit is due the
teacher in the example cited above, 1
is due for all the well-intended move-
ment activities led by non-music spe-
clalists. Mamy other class-
room teachers chooge ot o
engage In musical activities
altogether, becauss they feel
inadeguately prepared for
ithe subject matter.

Research focusing on ele-
meniary classroom teaching
in Australia, Great Britain

and the United States sug
s pests thal anskely experi-

enced by general elemen
tary teachers using music
with their studenis may
indicare thai their pre-serrice
training has not adequately pre
pared them for the task. According
to researcher Mita Temmerman, [ac-
tors contributing to this unfortunate
situation, teachers claim, include: lack
of preparation time, lack of
respurces and support by music
teachers, the relatively low prior-
ity given b music in
=  glementary schools
was  compared with other
0 purriculum areas, the
lack of confidence and
percaived inakbility to
teach music. Temmerman
algn surveyed universities in

which undergraduane

mugic education is taught.

The least |_'~|1'|pl'|.|:.'i.r.n;'|1 slal-
ed goals were in regard to
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the literature of music education [5
percent); familiarization with music
from various culiures (10 perceni];
nurtuting an enjoyment of music [10
percent); and demonstrating proficien-
cy in movement (15 percent].”

In ancther study of preschool class-
room ieachers’ perceptions of usefil
music strategies and abilities found
that the teacher skills and understand-
ings most uselul were those providing
students with direct muesical expert-
cieees. Training in the skill of an art
like music is still thought of by many
as specialized learning that should be
provided only to those with special
gifts or training.” But there are peda-
gogical methods - many Orff-based
movement activities, for example -
which demonsirate the possibility of
developing adequate skill within the
time constrainiz of wpical education
programs and workshops.

For pre-service and musically inexpe-
rienced teachers a focus on leading
meement activilics may provide a
worthwhile alternative to a "funda-
mentals of music” approach. Actively
engaging musical elemenis or concepis
through movement would seem o
reinforce verbal or visual information
delivered In more raditional class
room and lecture for-
mats. With our col-
leagues, a similar
question faces us:
What do we choose
to share with these
nian-music teachers,
given their inexperence
[and azsuming their willing
meza)? I s a yuaindary of
choosing between the task of
teaching “with and about®
music (sharing appropriate
activities] versug the common
objective in university methods
courses of irying to teach the inmrica-
cies of music, with resultant frusira-
tion, anxiety and eventual resentment,
Unigue challenges may lie in commu-
nicating enduring academic value
and the need for careful planning
and procedures.

Practical preparation and sugges-
tioma for materlals and activities in
classrooms will provide a necessary
first step. We know (hat early experi-

The Orff Eche - Winter 2004

ences in movement will help children
develop kinesthetic abilities and confi-
dence, Classroom leachers also need
o personally experience comion with
movement, space awareness, beat,
meter, basic tming and creative
movement in order to caonvey these
same appartunities fo their slodents.
While most college methods courses
may occasionally present movemeni
lesson examples, the typical emphasis
on fumdamentals means students
don't have sufficient time {repetition)
o be really comforable waching
While they may enjoy the social
aspect of the activities, they often lack
coordination and the rhythmic compe-
tency megded o succeed in beading
and teaching. Phyllis Weikart tellingly
ooz ool ear “elhilden wlm have
experienced repeated fallures may be
difficult students, and so may
be adultz who have had simi
lar experiences, ™
Another part of the process
that we may take for
granted iz the setup of
the classroom for
ol movernent aclivities,
e Obwiously, a safe,
8\ open space is
redquined for
movement, and
unlike the case
in our music

P, T

rogms, desks may present a problem
in other classes.

Activities that develop a provess for
crgating open gpace in the classroom
are well worth the investment of fime,
anid that expedence may be uncharted
territory for other teachers. {"Desks
will be carefully moved o their
appoinded posilions just before the end
of thee firss verse of our work song. ")

Sudenis making thelr own special
space in a way they can remember
can be a fun challenge, "My spor for
e circle dorce Is wrder the clock. ™)

Try activities they can do witkhin their
spaces that can take them away, and
find their way back again, while
respecling the spaces of others. [ go
1o mmall stepes winh e Deser e o
o aenenfoey Té fo gt fuad ")
Exploration of seli-space is reassuring
for studenis; it will develop a discerning
sense of behavior boundaries, and will
foster mustual respect in classooms,

suggestions for
appropriate mate-

rials would also
be halpiul,
since there is
no shortage of
audio and
audio/viden
lapes and Chs.

In fact, ihe
greater chal-
lenge for the

less-gxpeTi-
enced teacher
i5 1o &ill
through the
plethora of
books and CDs
with an eye for
musical and
academic qual-
ity. Catalogs
and Wehb sites of
quality vendors
we [ake for grant-
ed are genuinely
beneficial, [For
example, materials
in reference o the
“Mozart effect” prob-
ably preseni more
awkward academic
expectations than any
other in our field in recent memory,
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bast we can easily ohserve that nearly
all pre-service and non-music teachers
have heard of them, Some guidance is
a good thing, )

Some may suggest that we are unicque-
Iy qualified to teach musical activities,
and that non-music speclalizs ought no
o be trying to “do” music in their oesm
classrooms, Most states and university
curricular agencies apparently disagree
wilth this position, as the reguireimnent
for music methods courses continues. A
cormimon scenario finds those responsi-
hle for curriculum calling for more spe-
cific and extended instruction in prepar-
ing teachers (moi only in music). Yet
cazual aned anecdodal observation in the
ared of music instruction suggests tha
placing foo much of an emphasis on the
tinpulice of nausical efennesls detes,
radlver than encourages, an eagemess o
discover more about music.

A growing list of graduation requine-

ments and increasing emphasis on tlest-

ing present “time for music” problems.
This, together with the minimal muzic
preparation of most non-specialist
teachers continues o seriously chal-
lenge the profession. Colleagues in ele-
mentary schaools may appreclate our
helpiul hints, both in seleding those
activities that are accessible, and in
offering suggestions for basic, accurate
procedures to lead them.

Footnoles

! Hita Temmerman, “Undergraduate
elementary teacher education music
curricula in Australia,” dowrmal of
Music Teacher Education, 7, 2,
(1994) p.14-21.

< Steven Kelly, “Preschool classroom
teachers” perceptions of uselul music
skills and understandings,” fourmal
of Rezearch i Muesic Bducalion, 46,
I [1998], p. 374-383,

¥ Phyllis Weikart, Traching movemend
and darce: A sequendial approack o
rifunic movertend. (Ypsillant: High
Scope Press], 2001, p. 6.
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Bourne Marimbas

stack

affordable, practical marimbas for young malleteers
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From the classroom

A Cultural Playground: A performance
to celebrate diversity

Created by Donna Deininger and Meg Worth

uring the 2001-2002 school
year, the fourth and fifih
graders at Coal Creak

Elementary School in Louisville,

Cobo., embarked on a mualticuliural

pourney. It culminated with an outdoor

festival thal will b remeénmibered [oi
years to come by hoth students and
aundience. The colorful event involved
seven fourth- and fifth-grade classes,
which performed almost entirely inde-
pendent of teacher assistance, rofating
i all seven “stages" around our play
ground faocoer area,

Beginning with the first day of
school, we taught our theme song,
“Treasure Chest”; a beautiful song by
Minnie O°Leary that celebrates each
person’s unique characterisiics, We
then embarked on our excursion
across the regions of the world. The
detailed planning, sequencing and
arganization, in outline form below,
provided the basiz not only for the
festival, but also for a productive and
aeducational year.

Prinr ta the heginning af the
school year, create master calendar:

= Each continent/region receives
roughly the same amount of Lime
[approximately 10 class perlods, or
one manih],

# [etermine what type of activity 1o
teach from each region; select per-
formance pieces keeping in mind
mMational Standards and varlety fivpe
of equipment needed.

# Contract multi-cultural perdonmers
for assemblies,

s Regerve multiculiural materials from
the district.

At the start of the school year:

® Teach theme song, = Treasure
Chesi."

* Explain festival.
From August to March:

# (Miain and display artifacts for each
unit in class and in school showease,

= Teach a variety of activities: songs,
dances, and instrumental pleces,

* Behearse the performance piece for
that unit; select student leaders dinec-
tors (two for each station].

# Include related material: video
clips, listening, storiesshort books.

* Invite family members 1o visit and
share their cultures/backgrounds,

Fram March tn April:

* Rehearse and polish each perform-
ance piece with student leaders,

* Organize equipment moving and
azzign each class a task.

& Demonsirate proper instrument
moving technigues and emphasize
cooperation and teamwork.

Each class randomly selects “leam”
colors to wear, [Explain how they
are bo wear this color andor multi-
culiural clothing].

= Estahlish official “line up” ander.

Practice liming up quickly and quiethy.

= Each class makes a large sign to
identify their first station.

# Teachers decide location of each
stalion

= Sond letters to parenis with instruc
tiong, Include map, rain date and
details of the performance.

* Reserve outdeor MIC systerm from
district.

In May:

= [Practice moving equipment [one
class period)].

* Practice festival segmenis (three
class periods).

# [ress rehearsal (90 minutes includ-
ing mowving edquipament].

» Performance (limed to end at dusk].

e Watch video (student sell-assess
meni)

A Cultural Playground:
The Performance

The evening performance had thres
distingt segments:

= All students enterad in a procession,
gathering on the field, where they
sang several songs together

* Each class then moved (1o the drum
- played by Meg - which remained
in the middle of the field throughou
the performance] to their first sta-
tion, Student leaders directed each
ensemble or dance. As each group

The Orff Echo
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Eurcpean: Morth Skelton Sword
Dance, (Paul Kerlee, Wake Up the
Earh!l wooden swordz

finished, they lined up and awailedihse
drum signal. When heard, they moved
quickly 1o the next station. While stu

dents prepared, thelr families followed.

Advertise in

Middle East: Frame drumming
|Glen Velez, The Fantasuc World of
Framee Dvums video]; all hand
drums, chairs. .

* After the final station, students
made an enormous circle to perform
several dances for the grand finale,
A portable slereo was necessary, as
Was an oatdosor micraphone,

The Orff “Echo

Call
Steve DiLauro

Mexico: Los Macheres [Sanna

Longden); short swords and
The final performance far exceeded beoom box,

our expectations. The timing, although @

|'-L|rr‘1',.' l\':"i|'||'|||'l'”|-c|| :wl_. WTe :|.|"."\-1 [ Xirta ||]|-.||-.| I-.-|-I|.:|:-|- LE|

beginning our journey when the 9,11 graduate of lthaca 440.238.5577

tragedy occurred], attached grave *;II"I"-!I;.HT' ~‘“~!II"-'f"'I' of Music

importance to this theme, making pa ot TEs I vears of expe- e Rl

enls extremely appreciative of ::L::} : rietce teaching K5 music to {jlh{_ﬂhh

——— T —

efforts, The energy and music wafting i New York and
through the air truly caprured the spir
il ul a mlticoliogal st fesival, 10
wasz, however, the enommous amount
of responzibdlity accepied by the st

Colormdt, She received OrffF
Certification Livw | from the
Uindueersity of MNortherm Colomndio,

Meg Wonth iz in fier 26th

advertising in
the next issue of

The Orff Echo
See page 54

dents that impressed us ihe most.

We all learned on thiz journey. We
learned about respansibility, respect,
compassion, and of course, how the
beauty and excitemnent of music and
dance affect people all over the world.
Wi learned to look for the “Treasure
Chest” that dwells within people
everywhere. We experienced the
power thal music has to bring people
together and that we can deliver
important messages through the arls,
This journey helped us find beaury
within ourselves

Sources;

Our materials were salected from a
wide variety of sources, The perform-
ance pieces and their instrumentation

o T .'.II" enening K5
sl i Colorado. This
is faer fifiha year of full-
[inte work at Coal Creek;
Elemeniary in the
Boulder Valiey School Pisinier, She
Feceived Orff Centification Levels I

Master of Music

for rates

Orff Schulwerk Courses

Wast Chesier Unversity, School of Music, Depariment of Music Educaton

Summer 2008, July 5 July 15

Orll Schubwerk Courses |
Doel Sichubmaare 3l WL

were ax followe: Courses leading o Master of Muge m;gﬁﬁﬂ R
Gamelan Arrangemerts by Judith {Orff Schubwerk Concentration] and ACLSA T T il

cerification ane faught by nafionaly rnpu?ruzed

Cale: all glockenspiels, metallo- Ortl practiioners, Fully HASM accred) Hast 3 B‘:’-ETL"HE!‘E%

‘Wacd Chesler, P 10

phones and oiher ring instruments. E10-435-3030
; : ) Lervals |, Il and I amcharandfwoupasdu
Zimbabwe stvle marimhba, (Wali +  BEasic Miuscanship

+ Recader WEL Szhoal of Music

Hampion ! Marinthall; fo-
mpton, Hol Marreball; all xylo Tisay Bisk Dean

+  Movement

phones, twae African shakers, Lizhool of MuBi:
I::aﬂ uﬂmh ul}ermr
African style drumming: [Lynne razl Chestar, P
: i TRRUIIE: (1) GI0-L36-278
Jessup, Afro Ensemble); congas b w2

and miscellanegus African 2mall
[5{'_|."|'-51'F:.U]'..

W o el _ecsdemicgéen_red

American folk: various Tolk songs
on mountain dulcimer with student
created dances,

West Chester University
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Recorder Music by
Lieswela Rempel and Carolva
Hitchey
Authors of
A Medieval Feast

and
A Medieval Feast 11

Festive Fayre (|| e Alltis and more a
ad viden WWW aeideas.com Mg
A collection of Renaissance music We camy all Shenanigans C0's ﬁ;‘:lﬂ »

for recorder consort 203-229-0411 + FAX 203-847-0613

;r R T S O P
| TUDOR," the “Original”
| Renaissance style

\ Recorder!

Includes pedagogical amd movemen
insLruction

Full catalopue availalle
upon reguest

Waterloo Music
Co.

3 Regina 5t. M., Waterloo, ON
MN2I 4A5, CANADA
Tall-Free: 1-8000-563-9683
Fax: 519-B80-4900

4 = CURYED WIND YwAY
=
*'“ -I'I'l'ﬂr IN LOWEST REGISTER
- 4| ++.STl * CAN PRODUCE LOW €
OUR NEW REMNAISSANCE MODEL IS THE FINEST STUDENT
A RECORDER AYAILABLE! It has all the features teachers are demanding. ABS C
. - constructiem makes the instrument durable and improves tone. The curved wind -
Ty enhances respomse. Offiered in Barogee or German fingering. Comes complete wi r
Q Tipper carrying bag and cheanimg rod, -
- The Original TD205 Baroque and TD206 German
. _"ﬂ:_h‘ WE CARRY A COMPLETE LINE OF SOPRANMING THROUGH BASS MODELS!
A Trophy Music Company
3800 Kelley Avenue, Cleveland, Ohio 44114
For FREE SAMPLE call 1-800-321-0556 Ext. 137
f._ » Wel: wuwie.grodro.com * e-mail: musici@grofro.com




KITS and
BOOKS

for students, schools and teachers

Backyard Music

PO, Box 9047
L ] Mew Haven, CT
06532-0047
new mumher: (203) 281-4515
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Linison - Three Part Octavos
Margaret Campbelle-Holman

L

LA = z L COmMposer - FFaErLEr
1 »* m  Music that sings and
A Music that teaches!

Offering Special Value Prices on our best-selling soprano method book
with your choice of three classroom recorders.

SP2358

Hands On Eecorder
bry Gevald & Samya Besalkald
Bugrning sopare: makod

» Pesnkabanic Nk (Toes v

+ 5 pagini SP101

v Lyre:

EF101 Package Includes: EPTM Package Inchodes: SPSIN Package lecludes:
SAVE - 0a Capo DGI3 1-pece saprans scartir Mokt 2430 Ppiece saprana recarer By J0BA0A Fkr seprns ook

Music and CD Pack ol andl Hanks On Recordar SPER5E af Hands On Reconde SP351 and Hands (n REcordar SPEI5E
& ACKAges, Patkage PHEE —....rrrcrireine HE Package Priea .................... .76 Package Priea ..........._...... in.m

See our web site or catalog
tor the lates Eram Sweet Piges!

Thank You For Your Business & Continued Confidence

] 5 - Fax Your Order Toll-Free 24 Haurs A day
& weel 800-576-7608
- - AN
ﬁ‘!‘ 6722 Brentwood Stair« FL Work, TX TE112 » Ph 8178862009 O P"“Em'l,f."' -l

; FREE
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i Carl Orff Canada 1

L&th Mational Conference - 18% Cangrés Malional

April 30 - May 2 Calgary 2004 du 30 avril au 2 mai

CONNECTIONS

PUTTING THE PIECES TOGETHER

CONNEXIONS

CREER DES LIENS POUR L'UNITE

he Weslin Hodel, 320 - 4ih Avenue 5.W. Calgary, Alherla T2P256
Illlll {4(¥3) ARd-40E5 ar (403) 784 f]Tﬁ? nterpel: www.ortlcanada.ca

CALL TOLL FREE 1-800-247-1536

Specializing in meeting the needs of
Music Educators Since 1931
. www.tedbrownmusic.com
=< email: jeffrev@tedbrownmusic.com

6228 Tacoma Mall Blvd
Tacoma, WA 98409
Phone: 1-253-272-3211
Fax: 1-253-572-1416

TED BROWN MUSIC

DRUMMAKER

hand crafted
ONE-OF-A-KIND DRUM

the drum beats as
tha heart bagts,
hazaling,
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workshaps presented natiomally
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907-522-7492
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From

the AOSA video library

Let’s Make a Dance

Revieunsd by
Bl afiglinia

hinese calligraphy becomes
the form for the dance as
each person moves scarves,

hamds, arms and even the
whaole body in the open-air canvas of
space before them. What started as
an elementary exercise in copying
Chinege characters becomes an
r-:-cprmfﬁinn of universal emotions
Uorough the motion, direction and
the release of dance,

Maggie Hoffee presents a kalei
doscope of movement ideas using
the Laban effort actions as a guide.
The eight codified movements iden-
tified by Laban are slash, press,
glide, wring, flick. {loat, dab and
thrust. When used within the
frame of weight, time and space,
these movements become the basis
for exploration and creativity in
this 2003 ADSA Conference video-
tape from Las Vegas.

Az any movement teacher will
begin, Hoffee's session starts with an
inviting warm-up exercise. She
demonstrates walking eight sieps,
then stretches in place, and encour-
ages participants to warm up the
gntire body. Even “at-home” partici-
pants will find the musical reperioire
su appealing ey won't be able o
remain seated.

Vary the movement of different
body parts and levels, she suggests,
and she encourages paricipants b
reach high, reach out, and bend low
using arms, legs and even elbows. To
add maore interest to the dance, she
asks participants to partner with
another person and use gquestion-
answer patterned movement,

The next variation comes from the
music itsell. The recording changes
inlo a contrasting duet of bouncy,

121LM by Maggie Hoffee

hongo drum rhythms and flowing
flute phrases. She encourages partici-
pants o explore different partiner fac-
ings - side to side and back o back -
as they contrast the teo instrumental
parts in their dancing duet.

True to Orff Schulwerk sivle, partic-
ipants weave the “found sound™ of an
unexpecied fire drill tone into the tap-
catry of the session, & Tire alarm susl-
denly interrepis the session, and the
fully energized parlicipaniz harmonize
with the wne, eager 1o turn this pause
in activity into an opporiunity o
vocal exploration.

After a few such interruptions,
Hoffeer encourages the group to press
onward, bypassing step-by-step
instructions 1o show the adult musi
cians how 1o incorporate different
groupings and facings into a com-
poser's musical form, The partici-
pants are able to incorporate mirnor
ing, group shadowing, question-
answer duels, and final group shapes
into the form of Bernstein's
“Chicester Psalms.” Each siep would
need 10 be developed individually
with children, she adds.

pusical form again dictates the
movement. Hoflee demonstrates mao-
ing frecly through the open epace for
eight counts, then waltlng for eight
counts with a hand resting on anather
participant's shoulder. The group scat-
ters in bursts of energy, forming puls-
ing bridges on the pausing periods in
the design, These contrasting phrases
become an intreduction 1o an explo-
ration of ARA form. Hoffee gives the
group “travel choices™ for the con-
trasting B zectien, but warns early on
in the seasion 0 “know your chil
dren”™ when planning sabe and pro-
ductive movement ideas

The Orff Echer - Winder 2004



Other presenters explore
movement theme

The ADSA A/V Library has many more videotape selections with a focus of creative move-
ment, dance and drama. Here is a sample of those available; see page 40 for a complete list.

41MD Danai Gagné: Moving with the drum, drumming with the movement
This session offers a variety of activities using druwms, drumming techniques, and ideas for improu
sarion, The drum (s used as a visual prop as well as an instriment.

83PD Sharon Grady: Playing it out: process drama in music and art education
Expressive movemen! exercises introduce musical concepts or mood.

2404 Anne Green-Gilbert: Creative dance for children ages 8 to 15
Beginning with the concept of energy, students explore movements, develop skills and create chore
ography. A detailed list of other dance concepts and music resonrces (s included.

sonic Barbara Haselbach: Master Class
This is arn exoration of the many aspects of Movemertt.

s0sD Barbara Haselbach: Poerry from Song-Dances to the Light
suggestive imagery and creative interpretation of the poetry of Libby Larsen guides incividual arnd
ErOUD THRASTIT eXDETIENOeS,

7510 Marie Lowise Hatt-Arnold: Introduction to the Jacques Dalcroze method
Arnold presents practical exerctses and philosophical ideas of the Dalcroze method.

6L Maja Lex: Vintage dance tape
This video features the dancing of Maja Lex, including some highlizhts af perfarmarces filmed
circa 1935-1945. Solo dances and ensemble dances ane performed with other
members of the Guntherschule,

70Ps Peter Sparling: Dance as music: the sound is in the muscle
be sure to clear out plenty of space in front of the relevision for
this one, This is a wideo that can only be apprectated if you do
as well as weteh. It is a clear, imagery-laden introduction to
feexlern dorce,

13T Judith Thompson-Barthwell: Movment 4 1a carte
For those classrooms with fimited space, movement actin-
tties for Grodes K-8 are adapted.

93n0 Manuela Widmer: Music drama, elemental style

36ML Richard Layton: Bring the music to life: dra
matic experiences for middle school

The Orff Echo - Witer 2004 B




Video Tapes

HISTORICAL SIGNIFICARCE 30HE Baob deFrece Etl.lﬁirgllllﬁ:l[_ﬂl
OTA Tossi Aarcn 3510 Mancy 1507 recla Ensign
.-f?t-m ADSA Ann-&-nlf.ﬁ'.sgdys - 7IGC Virginia Ebinger 27JF Dr. Jolin Fines
59 IMC 1sabed Mcbelll Carley DSA 97F0 Gloria Fueco-Lawson Gl S Free
23IMC Isabel MeNeill Carley 404G Avon Gillespie BIC Richard Gill
SGMF Mancy Ferguson DSA 48AC Elizabeth Gilpairick R20 David Jorket
23FD Founder'a Day Panel 43¥s Barbara Grenoble BA5S Roger Sams
S0IF Jane Frazee [EEA 0SWH Woligang Hartmann 2205 Margol Schieider
13MG Morman Goldiserg JEPP Carol King Hanors Deff Ensemble
43BG Barbara Grenoble MBE Richard Laytom {1 tapes ~ 1988
SOBC Barbara Grenoble [GA ML Richard L.a'rjl:lrl. 101HO1
23BH Ruth Pollack Hamm 1N7EM Kasen Medley 1 HO2
23ER Emcquall.Jw Matthesiug, 15151 Beth Miller 10 HOA
race Mash 15152 Beth Miller
NGK Gunilld Keetman 15153 Beth Miller H.ll.'llﬂ_
S9BL Beity Jane Lahman D&A 11850 Sue Mueller et e
abbl Maja Lex 29WH Grace Nash G0ED Cymihia Campbel
EOCM Grace Mash DSA 13R0O1 John Langsiali
3 2980 Grace Mash 13R02 John Lanmsiald
SIP/LY Jacobseth Postl & EI7 Tack Malll o Tt pad
Lillian Yaross LISA kS Donma 0o RETE: Kkl Tasps
z : Camlyn Kunzman
SOMS Mary Shamrock DSA 1RGP Knnnie Saliba u
S9AS Arvida Steen [) 16PL Konnie Saliba SPECIAL INTERESTS
e Amn. S &3PS Peter Sidaway IISMA Mary Adamek
BIWW Peter Sdaway [Classroom Sirategies)
“Fﬂ:lﬂ.unﬂma:ﬂulur AT Judith Thompson-Bart oaell 2HD John Bergamo
MBA D René Boyer-{Alexander] 46MI Brigitie Warner [Hand Thrwms)
'-"I'i1il:¢‘ ﬂj;}g .rll.-l,.1|'!|l|_|mﬂ.1lwl|l|,!|nt-r BSHD ﬁ:"i:d_hr}dah-hfumr
S7AR Elis 5 Jos Wuylac aml Drums
76BE Elrlirgll;zéﬂr:ﬂcluﬁmm 20CC Jos Wuytack 103/ Joy Berger
52 FC Judith Cook Tucker 2010 Jos Wuytack (Music Therapy)
M4AF Margarct DuGard A3ME Lois Birkenshaw-Fleming
ICI Danad 'Gq'lF;l'lt'Sl [M-Ii.ll.“l.'l.‘-ll:l'll.l\g_l
Judith Thoras 1315 Lois Birkenshaw-Fleming PS5 D, Edith Bondi
OMF Doug Goodlkin 11AK Ann Kay (Hanukah Operetta)
1I0WH  Walt Hamipion 125K Helen Kempr MG Dr Dee Joy Coulter
S3lM Pam Hetrick 1268 Helen Kemp (Music and the Mind)
42IH David Hall oaus Sewilla Morse 23MG Merryl Goldberg
10 BR Lynne Jessup 145H Silwia Nakkascls {Assessment)
IDPM Lynne Jessup GCE  Marilyn Wood B4FF Sarah Cuierman
LI2IE Idit Kubitaky 1208w Marllyn Wond {Integrated Learning]
glHA John Lake WIVEMENT oA Par Hamill
G9FM  Poriia Maulistoy . . [Integrated Learnin
TaME Ellen MoCullough-Brabson WTTA Tossi Aaren nicgra arning|
9BAS MENC 41MD Danai Cagne 7D Marie Loulse Hatt-Arnold
ORAF MENC B3P0 Sharon Grady [ Daleroee]
AEAl MEMNC WA Anne Green=Gilbert p4LL Libby Larsen [(Compasitian)
GHHA MEMC SOMC Hﬂrh.‘lrﬂ.“aﬂlm{'n P llhh}'l.l.rﬁl"ﬁ [I:u:'r:'|!|:-:'|ﬁl1l.ﬂ|:'|_l
&675C Rasalyn Payne 5080 Barbara Haselbach 22MM Jon Madin
PP Polynesia 066K Gary King (Building Marimbas)
3B Moy ok TACM Clyde Morgan 1A Peppy MeCreary
EHAL Ben Snowlball SIEH BManha Riley [Insirument Repair]
18LA Jim Soloman 255H Shenanigans 14RR Peggy McCreary
IBSE Jim Solomon 7OPS Peter Sparling (Instrument Repair)
T7GW Graeme Webster EECOEDER IEVM Virginia Mead
ceS Ramaon Williams BHR Jo Ella Hug (Dhalerogze and O]
SATY Terubo Yaginuma 11905 Julke Scatl arop 'l-;i'-'io.n Hrl:lrrl-w o
(Integrated Leaming
ORFF PROCESS _ EARLY CHILDHDOD 45G5 Marion 0°Connell
108D Fran Addicott and G5F5 John Feierabend (Musically Gified)
Susan¥antvyck a5F John Feierabend s Silla
: 1415 Jucly Sills {Assessment)
68FF Jay Broeker INB Doug Goodkin 2HEA Dr. Sue Snyder
72TV Mallie Burmett 4311 Rarbara Grenoble -;Edﬁ -ating Administrators)
411 Steve Calantropio 8655 Lynn Kleiner NG e T= TH
JRE Steve Calanirapio I00PS Shirley Salmon L o
48MW [sabel Carley 95CM  Rita Shotwell o AT BIEARFE
48 Isabel Carley 17YL Marcelyn Smale GlPW Paul Winter [Improvisaticn)
4ESP Isabel Carley 1715 Marcelyn Smale 2FD Lillian Yaross (Using Props)
TAAC Marilyn Davidson 30T Hatharine Smithrim I09CONF AD5A :
J0FS Bob deFrece HMA Lillian Yarass [Opening Session 2000)

& enmgdete list of vifeos availabie inom the AGSS ACY Library may B Toosd on our wehsie: hitge)raww aceaong, The lod ineladies session diles and hrief descriptinms. In
adidition 0 tapes of et dor the clissmoss, the liheary costains many apes of hisiorical vake o order tapes ol ACSA, PO B 39000, Cleveland, QN 440 240089
(4801 5435365 or e-mail infofaosa org

40
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Video Tape Orders

* Limit 3 tapes per order. Loan time 2
weeks from date mailed, Order tapes by
number; give alternate dates. Use form
provided above or photocopy. All tapes
are VHS format.

* Handling fees are as follows: 1 tape per
order - $10; 2 tapes per order - $12; 3
tapes per order - $15; Non member rate is
$15 per tape. Make check payvable to AOSA.
Visa or Mastercard $12 minimum.

= All tapes are the property of the
American Orff-Schulwerk Assoclation, No
tape may be reproduced for any reason.
We regret that tapes cannot be shipped
outside the U.5. ()

oy -4
* (Order from: b ﬂ
AOSA Executive Headquarters ,/
PO Box 391089 M V

Cleveland, OH 44139-8089 J:'II

Tape(s] requested (maximum 3 at one toe)
Dates: 11 cholee

2nid chaice

MName

S ress
City

State

Zip____
Niethod of Paymest
U Check encloged (pavable 1o ADSA)

JMC Visa O AMEX: minlmum charge $12
Credit Card Humber

Expiration Date

Leegse; D8AH]

Signature

Awhortzed Clampe Cord Slgmaan

Membership mumber

. :.—& .r_-E.r e

International Teacher Training Course Application

P _'_—,r' S il
The smerican Orfl-Schulwerk Association has establishod
an imternational fund to assisn approved AQSA leacher Irziners
e serve one or two weeks in countries that demanstrate edu-
cational and financial need,

Ty apply Tor assistance, consider these guidelimes:

Fundsz provided by ADSA will be applied 10 travel expens
o5 only,

_|'|.|:||_'|I||_'.'||:I|_'||'| st illustrate ow the course will demonsirate
the value of Orff Schulwerk and promede iis widespresd use

Mame:

Aclclress;

Phone:

E-miall:

Progosed course location:

Uin-aile course Sponsor:

Course lenglh
{opEesrad LRI 2 15 Nowrs of covdee! i)

MNumber of participants;
[Supgpested rember (s 25-30)

Teachers eapected 10 atiend course (Le., early childlood,
general music, classroom, special needs, musle therapy, eic,):

Appifcations must b reocieed by March 1, 2004,
Cowveraet he AQSA office, (440) 543-53868 for desails.

The Onff Echa - Winter 2004
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D Reviews

Bessie Jones: Put Your Hand on Your Hip, and Let Your Backbone
Slip: Songs and Games from the Georgia Sea Islands

usic teach
15 rejoice!
The long-
awalted

D version of Step It
Down has finally
arrivied = butl you
might not knoear it

Doug Goodkin Uy e Gille! Beusie

Jopves) Pur Yo
Hand on Your Hip, and Let Your
Backbone Slip: Songs and Gantes fron
the Ceorgia Sea Islamds not only takes
the prize for one of the longest titles
of a recording, but is one of the most
useful resources ['ve encountersed for
American music teachers.

A combination of two previously
issed vinyl recordings by Bounder
Records (So Glad 'me Here [1975) and
Step It Downt (1979], this CO is the
necessary companion to the book Step
It Dvwen by Bessie Jones and Bess
Lomax Hawes. Those already familiar
with this book will need no encour-
agement to get the recording, but oo
those who do not know it a little
hackground is in order.

Step It Down is a collection of
“Games, Plays, Songs and Stories
froams he Adrican-American Herilage™
from the Georgia Sea [slands and is
the definitive work in its genre. Bess
Lomax Hawes collaborated with
Bessie Jones to put this rich body of
material in a book, but guickly dis-
covered the difficulties of setting an
oral tradition in prini. How to nodale
the swoops, slides and bent notes?
How to account for the variations
cach time the song is sung? How 1o
capture the rhythmic vitality?

This recording is one answer, Once
the reader hears Jones”™ expressive
vipice, the energizing tambourine play-
ing and the power of the group
singing, the notes start to come off

4F

ihe page. All of the selections are per-
formed o cappella with hand clappang
and tambourine - just as they should
be in the classroom. All of this takes
us one step closer 1o the oral tradi-
tign, but one might hope for an even
tnal DV D (Rounder, take note!] (o get
the full effect - to see the clapping
style, the ambourine echnigue and
the accompanying movements.

O the 31 2elections, 17 are from
Step It Down, including such
favorites as “Little Johnny Brown,"
"Soup, Soup, Juba, Hambone" and
“Way Down Yonder in the
Brickyard.” A few games (like “Down
in the Yalley”) are on the C0 that are
ol in the ook, and many songs
from the adull community (5o Glad
I'm Here,” “Amazing Grace,” “0Oh
Death”™) are included as well. As if all
of this were not enough, there are 92
pages of limer notes that give words

V.. )8

Reviewed by Doug Goodkin
to all songs, page reference numbers
i the Step it Down book and rele-
vant commeniary,

Why is this material =0 importani?
Mot only are the games fun for chil-
dren of all ages, not only do they
build necessary social skills, not only
do they affirm a vital stramd of
American folk music, but they alao
serve a5 the doorway into American
jazz and other Aldcan-American
muzical forms. These games contain
in seed form the genctic blueprint for
the flowering that blossomed into
jazz. Those wondering how 1o intro-
duce thiz greai American art form to
our children would do well 1o begin
here and lead the children from Bessie
Jones to Elvin Tones, rom = fohnmy
Brown” to John Coltrane.

Thank you, Rounder Records, for
finally reissuing this material on COD,
Bow about that DVD,.

Winter 2004
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The most innovative solutions to
elementary music education
are now just a phone call away.

Heoay can yoi bedp childeen fesl the music? \Why am “child intuitive™ products the wee of the fture? Wat
products incredde Thesibilty for both wour room and your teaching style? How can you aiminate wasted time
Ewrhween lessons? How oo moverment-based products imaohe even the mast dsimerested studerts? You'll find
the arweir to these questions and mary mone in your resy Wenger Elemantary Products catalog. Its fres, so
call today and see how our innovative designs can helg you help your students uncover the magic of rmusic

Wenger

1-800-733-0393

W WO RTCONE. OO




Beatin’ Path Publications
Music That Works!

See pur online
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ETHNIC & ORFF INSTRUMENTS
OLIR ipE‘ IALTY www.johnsmusic.com

"Baby Boaomwer" ‘l_'-?lj-l'lill -~ 300 Vs a I"'l‘l._. il'sa drum — * Bhenanigans
Sl o il by play. oo mmch fund « Muslkit
Kecorder

. 3 Yadin
Zimbabwe Children’s Singing Games: 20 Singing Games Sarinsba
and Dances in the Shona Language Tor Children, Collectsd Bauks

and narrated by Natalie Kreutzer, This unigue resétree pro So-he
widles cullural o | i layed by i e Slories
children, instrs :'-|:| o II1I|' sonps and

E‘.;:i_:- Toohka — 5175 cach or$35 peT bsovss sl 24 Losialos,

i mabives .-.|'u~.||-.|=r (A L TR AL E T “"“"I":" Siudia 49
DVD ~ 5305 vk e b

7 JOHN'S MUSIC CENTER

M [nboclake Ave [ WA SR
S4EMHlG F M2 1 -H R3-S0

Orff Schulwerk
Summer Instirutre

July 19 - 30, 2004
Orff Schulwerk Levels |, I, Il
Jos Wuytack Level Il
Konnie Saliba Level II
Shirley McRae Leval |
Deanna Stark Recorder

THE UNIVERSITY OF

The University of Memphix

%
i
al
2>
LL)
»3




Videos
| The Boy’s Changing Voice:
| Take the High Road

. Henry Leck, Hal Leonard Corp. US $29.95

Revicwed Dy Martha O'Hehir

| he changing Included in the video
| adolescent are demonstrations of
voice is a numerous vocalises for
l perennial chal-  developing the new,
| lenge, and thaigh lvwer voice and retain-
many choral experts ing the high voice.
have contributed Leck interviews boys
ingighiz, exercises of every shape, size
‘Martha 0°Hehdr 3nd recommenda and color who speak
tions for how 10 sue-  freely about how
cessfully guide male singers through bovs experience
the voral change, its mysterious chal- vocal change. He
lenge persisis. This video presents addresses the
the views and methods of Henry challenges, frus-
! Lack, an internationally recognized trations and dig
| choral director and director of choral advantages of
| | activities at Builer University. the technigue
I3 The subtitle gives us a clue o his in practical
philosophy and mission: Take the High ~ terms. This
t Road. Ina concise overview, Leck doc-  video is not
wments past and present practices, set- just for the
ting the stage for his unigue approach, teacher or
Where others leave the falsetto out of director,
the final ramge, Leck includes it He rec- bt Tor
ommendds adding fo the child voice as the sec-
ihe new, lower voice grows. He also ondary
recomimenics that boges simg in ihe high atndeni
er register while the lower valce i3 as well.
changing, taking plenty of rests, bui
using the vocal techmigue familiar irom
childhood days, The result of his
method is a singer with a large (soome
times huge] range of comifortahly sung
nodes from the higher notes of the for-
mer-child voice blended all the way
down to his lowest adult notes, A phwe
nomenal demonsiration of hia high
J school boys® choir singing Bach's “Bisl
i du Bei Mir™ in unison mehle and then
| three completely different arrangements
of Faurne's "Cantique de Fean Racine,”™
' in 554, SATH, amd TTEH iz evidence of
the efficacy of his technigque.
d i The Ol Eclip - Winler 2004
|
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he simple

poetry of this

lovely book

evokes images
of humble things
that become elo-
(quent through the
o presentation. Well-
Marfie Van Gunten Crafted word chalns

and elegantly exe-

cuted collages combine to create
texture in sound and sight thar
invites the reader to linger on each
double-page spread.

The four-beat word chains are
paired 1o create thyming, question-
and-answer phrases that conjure
image=s from a child’'s world and cel-
ebrate humble things. “Fork, plate,
knife, spoon” is followed by “morn-
ing, evening, midnight, noon” and
“earth, air, fire, water” joins “moth-
er, father, son, daughter.” Qrff
Schulwerk teachers will immediate-
I¥ start creating rhyming palrs of
their own and the possibilities for
rhythm exploration are abundant,
The opporiunity to make beauty
from such sturdy language invites
us [0 encourage our students to try
this for themselves.

The book is illustrated with beauti-
fully detailed cut-paper collages using
a palette of muted purples and blues,
greens and reds, The combination of
simple words and earthy acenes creates
4 calm mood that appears understated,
vet is rich with meaning. A single child
reappears in each scene, connecting
the word chains with a story line while
standing at a crossroads, crossing a
bridge in the sky or dancing on the

i
1 o

The Orff Echo - Winter 2004

Four 1n All

By Nina Payne, illustrated by Adam Payne

maf. There is also a delightful cast of
animals and a collection of musical
instruments: a fish plays a double bass
and a giake balances a tambourine.
The small size of the hook 18~ x 8"
contributes to the sense of quietness

and makes it enticing to young readers,

You will enjov this book over
repeated readings. Your studenis will
connect with the familiarity of the
wiords and the serenity of the illusira
tiong, I will inspire word art in your
classes. tour in All, like “combort
tood,” is basic, nourishing amd beauti-
ful in its simplicity.

Front Street Press
Reviewed by Marjie Van Gunten

47
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Musikgarten makes a difference

p Emphasiz on listening 2kills, meanmnghul
moverrent and group methods

e Geows a child’™s lave of music and prepeares
thern for instrument l&ssons

& Curricula for batias, loddicrs, proschadlers,
lower clementary, and plano

Get a FREE E-pape
leschier's brachure! '5 N

’ ey

"
i [®

1:--\,-|-J||||Il_- W, | mn'ul-lw.llu.lm'l_l [ deilalren

UPCOMING WORKSHOPS - CALL FOR DETAILS

Gresnshoro, WG 1723 Chicego, IL . Pesadena. CA G237
Houston, TX 2,706 Cancirmadi, OH 7i11 Richerend , Wk 8s27
Houston, TX 305 Dallas, T 6720 Salt Lake City, UT T/18
Allanta, G 7/11 Greeley, CD 7/11 5t Paul, MN T/11
Billings, WT G006  Madison, ‘Wi 4/200  Calgary, AB T/04
Boston, WA 627 Mlsarmid, FL 6720 Torarte, OM T4504
Charlatte, MO 6,13  Merwari, M) P T/18  Yancouwer, BC T8

Dear Pro-Mark,

and woll-halarosd.

Pro-Mark's Ol instrument mallots ons ATERCiie. durobie

; =
ﬂuwﬂiwmﬂmwmucﬁw.c
mﬁ:mnwmmmn-mm e i thee el

of vary young childnan.

=]

For tof quakty, durabiity and mogrnnmin |asabiiy,
i kighty ey 1 Jeal Pro=hiars)

. Arde Almoda
[Baar Lokn Elemontary
Ahamontn Sprirgs, FL
4 -y i T kOO

e

received every accolade possible.
Even a note from the teacher.

pro-mark

Wi, pramarkdrumsticks.con

¥
e
T SR Peo-Ligrs Corporston Vip e oely rejeieal ‘gl malnied




Sing, Dance, Play, Groove... Swing

FHIIAITE wet s b ma vaclnssto: ool ags b bt o e bl v

Written and Narrated b

Wynton h*nrsalia

curriculum intended primarily for 4th-9th graders. The

multimedia kit combines lively musical selections, norration
by Wynton Marsalis, and participatory activities to teach the
core concepts and maojor figures in jorz. The curriculum is
designed for both musicions and non-musicians and provides
comprehensive and flexible lessons that can be taught in one
semaster-long unit or in shorter, individual units.

For §299.95, the Curriculum includes:

A 10-CD lesson set

+ A in-depth Teaching Guide that integrates
the Matlonal Standards for Music Education

+ 30 Studet Guides

* A behind-the-scones Video
*Plas 15 shipping | hureling

TIH Jazz for Young People Curriculum is o jozz appreciation
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Thinking outside the hox

A whimsical approach to
contemporary music

hen it comes to teaching

composition, Oril Schulwerk

teachers engage students in

a beautifully sequenced
process, It begins with movement and
speech, and then flows through
Inprovisation o compositomal greal
ness in a few shor classes, They can
create question-and-answer phrases of
appropriate length and know the cor-
rect note on which to end the piece. It
is a process that inspires extracrdinar-
ity rmuslcal resulis from children.

In the fall of 1999, the fourth- and
fifth-grade studenis at Coal Creek
Elementary had been composing for
some time, and we were all ready for
a change; something radically differ-
end, exciting and experimental was
newded. As the end of the millennium
approached, it 2eemed an appropriate
time o explore the music of the 20th
century that had not become part of
the mainstream: avanl-gande.

A few wears earlier at our school,
wir had experienced several remarl-
ably aesthetic experiences such as
*Living Paintings.”! The activities
werr inspited Ly Fal Hamill™s won k-
shop, “Living Paintings,”™ and by a
workshop of Marllyn Davidson's
called “Experiencing Classical Music
through Movement,” Consequently,
rather than teaching studenis about
the techniques established by contem-
porary composers, | thought we
should experiment and discover our
own technigues, through the inspira-
thon of abstract, visual art.

[ began the unit deliberately avoid-
ing teaching students aboutl 20Uh cen-
tury composing siyles, as [ had
planned to do a follow-up study at the
end, As it turmed out, we did not have
time for that study. It is definitely

Si¥

helpful, however, for the teacher 1
have a reperioire of vocabulary to
guide studemnts.

One of my peraonal goals was to
provide less structure, while provid-
ing ereough of a framework to accom-
Mish purposefiul work and o avoid
compleie chaos. The following out-
lines the steps that we ook wowand
composing, creating and thinking
“outside the box.”

Creative movemen! B a marvelously
effective way to gat people inlo a cre-
ative frame of mind. With Laban’s
Basic Efforts providing a foundation
for movemnen! ldeas, in each class
period studenis warmed up 1o selec-
tions from George Crumb's “Quest for
Guitar and Chamber Music.”? To help
the older studemts who had suddenly
hecame painfully shy, 1 turned off the
lights. Also, the use of "mood light-
ing" - various colored spotlights -
enhanced the experience,

Listeming o and describing diverse
selections demanded new vocabulary
and eventually forced us to establish
our aown definition of “music,” by
wlhiich we could measure and evaluate
compositions, | regret now thai 1 did
nit save that definition, but it clearly
reflected their experiences in music
class, Viocabulary they had learned
over the years surfaced: melody,
rhiythrm and tempao.

Works by John Cage® provided
abundant stimulus for discussion and
challenged us o refine our delinition
Dezpite the fact that each selection
included some of the elements in our
definition, the general feeling was that
the elements missing could determine
the status of a work. For example,
Cage's “Four”™ hag harmony, but ng
rhiythm or melody, Therefore, some

By Meg Worth

students declared that it was naot
music, Dihers disagreed of course,
which was an important part of the
lesson: not everyone agrees on what
i4 ar is nod music,

Arnaiyzing and describing abstract,
visnal art sparked enormous interesi.
Students were more accepling of visu-
al ari than they were of the music.
With the fluorescent lights off, and
incandescent lights directed on the
print, studenis were captivaied. We
began with 1wo works by textile artlsl
Laurle Flelds: “Dlympia” and
“Choroka.” The pieces were created
with various materials, giving a tex-
tured effect which appeared to be
almost three-dimensional.

Seteching mosic it simeilar stvle
drew the two media together. Students
compared the similaritbes belweon
“Olympia” and two works by Phillip
Glass: “Contrary Motion” and “susic in
Similar Motion, "4 They quickly noticed
the repeated ascendingdescending
melodie pattern reflected the shapes
that dominate “Olyvmpia.” George

Crumb’s “Devil Music*® (which 1
referred 1o as "The Crumb Piece” to

avoid any misconception about con-
tentious issues] had the bold and
siriking #ounds that students thought
best captured “Choroka.”

Chinrsing insirmenis 10 compose
their own pieces revealed the ability
of students to think traly “oulside
the box.” Students were randomly
divided into (wo growps: one for
“Olympia,” and the other for
“Choroka.” The sole requirement was
that they had to say what they were
representing, thus eliminating the
problem of each one attempting 1o
grab the biggest drums from the col-
lection. Some students chose visual
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Four students rhythmically Uft long banners of bliee 2atin fo siesic, creating the effect of a dippling stream i the foregrond, i
their ewn inferpretation of Laurie Fields' kighly textural, avan-gande image, “Chorake.” In the backgromnd, other stadents wave
Billowing searves of filmy fabric, representing clouds possing before and behind mogrtaintops. They chose tie music of Georgse
Cruiely for accompaniment,

similaritics, such as the bumpy gene
10 reprezent a bumpy part of the
print, (Mhers chose more symbolically,
such as the student who chose a tri-
angle to represent a flash of light.
Studenis who think abstractly chose
instruments reflecting that ability. For
example, one chose a ratchet because,
to her mind, the sound it creates best
represents the chaos of life,

Almost nothing was off-limits, |
encouraged the playing of non-tradi-
tional instruments in non-traditional
ways, The studenis also made use of
found sounds, environmental sounds,
neglected autoharps and an old, hro-
ken guitar.
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Armenging thve work was the next
step. Students could have one director
or none, They could start al the Lop of
the painting, the bottom, the sides, the
cenler, or each student could play
whenever he or she felt the urge,
When the pieces had been rehearsad
several times, they were recorded for
uze in the next step: movensent,

Crealing movement with props feli
like a circle being completed, coming
back o the visual uith the music. By
uzing large pieces of cloth, scarves
and sireamers, each group choreo-
graphed a movement piece that rep-
resented the print, accompanied by
the taped music,

Performarce wind ceitigue paooyided
the two groups with the oppoartuniny
to enjoy and analyze one another’s
work, While these could have been
performed for an audience, [ was
anxious to move ahead to an activity
requiring fess teacher involvement.
This lesson served as the teaching
model for the next adventure,

O dhelr ouwe, 1o small, randomly
chosen groups, stwdents used
images of Kandinsky (clipped from
calendars] 1o create music and
movement compositions. Images by
Kandinsky work well because the
interesting geametric shapes: are
slimulating and

al




T

inspiring. Rothko's paintings are good
for tone/ timbre studies, (Note: aalen-
dars are sl amd frexpensine, so dhar
arcly group can have a different exam-
Pl aried go to different places in the
oot ar hailding, There is g tremnen-
dous armount of ariwork avaiteble th
wontd be excellent for sinular reasons, )

Exfension: Our art teacher, Randy
Cummings, was enthusiastic about
collaborating on this project. In the
interest of trying something unique
tor mysell, | asked him to select an
arilsi and surprise me. He selected
the works of Piet Mondrian and had
students create their own artwork in
hiz bold, rectangular style. Randy
made slides of the works a0 wea
could project them as large as we
needed them, Once again, students
created music to go with each col-
ored rectangle, bul instead of chore-
ographing movement, they wrote a
short poem describing what that
color reminded them of or how the
color made them feel, Each was a
multimadia event with the projection
of the slide, the reading of the poetry
and the playing of music.

VORIEEEAL 2fderis,
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Beflection

It was an interesting and unusual

vear, benefiting the students and mysell,

Wi explored several of the national
standards for music, visual arts and
damce, We ook pew gleps o cultivate
the abllity to lock, listen and think in
niew and diverse ways. In so0 doing. we
had learned to “think outside the box, "
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Triangle Holder
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