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SOUND IDEAS
Activities for the
Percussion Circle
(0716B) $14.95

Droreg Goodkin affiers music beachers

a wariaty of ways to meach all bypas

of leamers. This extensive book

includes more than 35 activities
organized by musical, linguistic, logical-mathematical,
visual-spatial, bodily-kinesthetic, and personal
intelligences., & great variaky of percussion circle games
for all ages are included as well as games for choosing
instrurments.

A RHYME IN TIME
Rhythm, Speech Activities

Bl
m L and Improvisation for
t, the Classroom

% (BMROBOOS) £14.95
A well-rounded coalls

language, mov ament, and
activities for grade
intagrate we G ;
pragrams; the rymes and poems bu 1 3 found
for rhythm, phrase, and form. Each le2ssag
with an open structure that makes it &
skill level of any group. Induedes: One-T
e Wee Willie Winkie « Baté Baté Chocolatz « T
Rigs s Second Story Window = Whodgs! Johany
Little Blackbirds and many more,
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principles for grades K-8 and beyond.

patup

PLAY, SING, & DANCE
An Introduction to
Orff Schulwerk
(STAPSES) $24.95

F Y 1' Doug presents a comprehensive

[} #; look at the many facats of Orff

L8 Schulwerk. Those new to the

Schulwerk will get a glimpse of its

basic tenets and broad scope, whils

those already teaching it will find both reminders of
its generatbive ideas and details of its practica

PLAY. SIMNG
DAMCE

NAME GAMES
Activities for Rhythmic
Development

bhoar Cpamars
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WARNER BR{rS FUBLHCATIONS
e M Cap = An ACHL Thme Wamer Commpeem

Look for these and other fine products from Warner Bros. Publications at your favorite
music retailer, or call 800-327-7643 or 305-620-1500, ext. 7399 for more information.




Announcing A New Partnership!

@

Twn leading manufacturers of
percussion instruments have joined
forces to produce the highest quality
products, unconditionally guaranteed,
at fair and reasonable school prices.

PROFESSIONAL PERCUSSION DESIGNED
SPECIFICALLY FOR MUSIC EDUCATION

Call taday to recelve aur NEW color cafalog with oar comnplete lire of Rergerawlt O[T instrumenis,
Peripale” Percussion by Toca, our Peripale™ Angel Halo™ Recorders, General Music and Early Childhood.

1-800-443-3592

P.O. Box 12909, Salem. OR 97308-0808
E-mail. conlacl @ peripol@bergerault.com

Toll-Frae Fax: 1-888-724-6733
Web Site: www . peripolebargerautt.com
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FROM THE EDITOR

E:’L]I-ixt Pablo Casals remarked in his book, foys and Sorrows, thar he had

begun every day for the past eighty years in the same man ner—by plaving
two preludes and fugues of Bach on the pianc. He described it as essenrEal
tor his daily life. It is a rediscovery of the world of wiich 1 have the joy of
b @ part. 1t fills me with awareness of the wonder of life, with a feel-
ing of the incredible murreel of being @ buman being.

Lifelomng learners hold that awareness of the wionder of life, In this isue,
our coordinating editor Timothy 5. Brophy has gathered articles thar rake
us on a musical vovige of learning, It is a voyage that starts at birth and
5],1” I'rri.nﬁli jﬂ}' i our ?i'|-'|'|'i'.'"|' i|i'1l'I1|; e Nawid F. M}'Eﬂi tells us char cre-
ating multiple entry points for music education acress a lifespan is an im-
portant responsibility of our profession,

1 am delighted 1o announce a new column, Owme More Romed. Tossi
Aaron, lifebong learner, former editor of The Onff Eclo, and our newest
recipient of the ACSA Distinguished Service Award, will feature a canon
or round in each issse,

Christine Wickere, my friend and piano student, made the Schoolhouse
Quilt on our cover from a design by Linda Halpin. {See her review of Fi-
ano Lessons by Noah Adams in this issue.} Christine is a remarkable ex-
ample of a lifelong learner, A passionate lover of children's lirerature and
the arts, she retired From her calling as first grade teacher seven years ago.
The dutics of her nexe career, as an emplovee of Young Audiences of
Rochester, included linking musicians, artists and dramatic performers to
area schools in over 5000 performances per year. She is a gourmet cook
and haker extraordinaire, giving hundreds of Christmas cookies to her for-
rumate friends cach year. She devotes much of her time to the creation of
exquisite quilts like the one on our cover that she gave to AGSA member
Jan Craks upon her retirement. Now Chris has a new passion in her life.
She began taking piano lessons with me last January and rapidly pro-
gressed from “Teaching Litthe Fingers to Play,” to presenting an evening
recital accompanying her 91 year old violmise father; her nicce Eve, a pro-
Feasiomal violist; and duets with friende and her teacher Her inrimate cnm-
panions are now Bach, Mozarr and Beethoven.

Everyday holds a new advenmure for Christine. Her Schoolhowse Quile
represents the important role you play in the learning process, You are the
teachers who inspire the child o read the book, to paine the picrure, o sing
the song, and to dance the dance of life. When one person connects with an-
other, great things can happen. Everyday, in ways large and small, you eid-
weate and enrich your students. Likewise, we learn from our siudents and
continually renew ourselves in a rediscovery of the world in which we live.

It has been an honar for me to serve as the incerim editor of The Orff
Echo, In this my last issue, | join our authors in celebrating the community
of lifelong leaeness in music. They offer us a vision of Music for Children
leading ro Music for All. Rowed and rownd we turn, we beld each others’
bands and weave owrselves i a circle. The time is gone.. the dance goes
oo, (“Round for the Nations™ from A Book of Roteeds by John Krumim.]

— Lt Abisteds

T Qff Bk = Winter 20003




A division of

WOoOODWIND

o
@

* 4004 Technology Drive » South Bend, IN » 46628
1-800-348-5003 or Fax: 219-251-3501

Ask for a FREE copy of our full-line catalog of
elementary music supplies, including an extensive selection
of Ol instruments, all at the lowest prices anywhere.

MEG

7




It’s a Cooperative Effort

@Hng my years of teaching and being

imvolved in the leadership of this orga-
nization, | have become sorongly aware
of the need for more qualified elemen-
tary music teachers in our countey. Re-
cruitment and retenoion of elemencary
music teachers i vital to our profession
in this age of retiving haby boomers,

Ar the Las Vegas Conference, [ was
handed two papers giving chapeers
ideas making connections with the uni-
versity community. The subject of the
dual session of the President’s Panel ar
the Las Vegas Conference dealt with this
cooperative effort of connecting o our
UnIvETsItcs,

The first sesston was o presentation
thar would be given ar the natanal as-
sembly of the Manonal Associagon of
Schosols of Music (MASM) in Mew -
leans, Louisiana in Movember. This oega-
mization 15 composed of university ad-
ministrators of schools of music, They
will bring back suggestions to their fac-
ulty o improve their schools of musc
that are chasely aligned to the recommen-
danons of the organization (MASM).

The presenters ar the first session
were Manlyn Davidson, past president
of ADSA, author and chair of the Un-
dergraduate Music Curriculum Come-
mitter; e David Frego, past president
o the Daleroee Socety and professor at
The Ohio State University; De Jill
Trinka, past president of the Organiza-
ton of American Koddly Fducators and
professor ar 5. Thomas University; and
Dr. Sara Bidner, chair of Sociery for
General Music of MENC and professor
at Southeastern Lowsiana University,

[, Jill Trinka began with an acrive
music making activicy that demon-
strated  developmental  skills  from
kindergarten through fifth grade. Con-
tent arens addressed were beat, rhythm,
form, melody and harmony. Skill devel-
opment included moverment and text im-

3

By AOSA President, Carol Huffman

provisation, aural and visual rhythmic
and melodic recognition, singing in tune,
higher-lower, identifying chythmic and
melodic pamerns, solfege, chythm sylla-
hles, playing, reading and writing nota-
tion, identifying form, showing phrases,
identifving tonic and dominant agains
melodic singing in pans, hearing and
performing harmony, improvising with
specihic note growps amd composing new
phrases, This was all achieved in fifreen
minutes. [Please don't try this at home,)

Marilyn Davidson followed this ac-
tivity with a brief background of the
projest and a quick summary of the sug-
gested undergraduate elementary music
curriculum  document. a “work n
progress,” This document has been de-
veloped over the past two years with
cooperating effort from a commitees
whose members include  Daleroze,
Eodily, Gordon, MEMC and Ocff pro-
ponents. Some general recommenda-
tions were made. There should be ar
least ome dedicated elementary music
education course speaifically geared to
clementary music education and it
should contam basic experience with
rechniques and materals of Koddly,
Orff, Dalberoze and Gordon approaches.
There should be practical experience
whers students ohserve master teachers
iif possible, with expertise in one or

more active musie making approaches)
and have supervised experience in
teaching in a classroom sitoanon. Field
cuperience beginning in the sophomore
year 15 recommiended.

Further general recommendations in
theee catepories of student expertise
were made: familiarirty, understanding,
and competency. Students should be fa-
miliar with child development litera-
ture, natiomal and local music stan-
dards, and basic music educanon peda-
gogical resources. Soudents should un-
derstand a basic learning seguence
ipreparation, labeling, reinforcing, and
masteryassessment ], currculum design,
instructional arder for teaching musical
clements and skills, current teaching ap-
proaches, and professional considera-
tons. Soudents should be competent in
personal musicianship, curriculum de-
sign, repertoire of materials and activi-
ties, organizition, lesson planming, and
ASSERSMENT SLEATEEIES,

[r. David Frego has done exrensive
research ar The Big Ten universities. He
shared his findings about che stams quo
of music education m their corricula,
Mot all sctive music making approaches
are included and they do not all require
students to take elementary music meth-
ods courses, This 15 surprising, when in
most cases, state certificanon  covers
Pre-K-12 music.

Doe. Sara Badner summanized how this
proposed curriculum might He o the
bigger picture of the Undercradoace
Music Educanion Degree Program. This
committee 15 well aware of the time and
budgetary constraings pat an professars
and colleges to include evervthing in
their program. The demands of dealing
with all the srare and naonal require-
ments are overwhelming. Sara recom-

mends providing opportunitics through-

Continued on page efght.
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out the degree program, Students need
to develop skills om clagsroom inseru-
ments, gain knowledge of the child's
vonce, arrange and orchestrate selections
for children, learn skills in movement,
develop strategies for small group teach-
ing or micro-teachimg, and mmplement
teaching strategies for children priar to
elementary methods. Each one of these
experiences might be  incorporared
within the program through newly cre-
ared courses or existing courses, suech as
choral pedagogy, choral methods, folk
and classroom instruments, imtroduction
o music education, music for children,
and arranging/orchestration. These
courses could offer ways to incorporate
the main content of this sugpested doc-
ument withour putting the total burden
ain the methods course instructor. Pare-
nering with local school music teachers
to deliver some of this content could
abss be consdered,

Marilyn Davidsom began the second
session by offering suggested first soeps
for 215t Century Elementary Musac Ed-
ucation Courses.

L. Provide choral workshop instruc-
tiom in feaching children to s in
tune by teaching specibic strategies
they can use.

I, Provide field experience, beginning
in the sophomon: vear,

3. Develop a repertoire of childrens folk
songs that feach to music comospts
and are grade. and age appropriate.
Develop a folk music hibliography.
Work with folk music specialists.

4, Teach stratepgies for developmg a
curriculum with a scope and se-
quence for K6 thar teaches music
concepts, music reading skalls, mos-
cal seyles, musical history, and mul-
ticultural connections.

&, Teach students o improvise on the
piana to teach musical concepts re-
lated o movement.

f. Teach students how to use spooch,
SUREIME, (MEEUNENES, improvsing and
mewving o teach musical conceprs,

7. Show students how to apply Bloom's
Taxoawmy to teaching music,

8. Teach students classroom manage-
ment strategics through working
with local reachers, field expenence,
and meneor teachers, with emphasis
on connecting with those who are
rrained in and use active music mak-

ingt approaches,

9. Teach srudents o orchesteare for
classroom instruments in an ele-
mental style and to present these or-
chesorations in a way thar empha-
gizes the musical learnimg possible in
the process.

10, Cove students a repertoire aof chil-
dren’s nursery chythim and poetry.
Provide children’s literature work-

shops.
11. Emphasize the different needs of plan-

nimg and classroom managament in
rural, urban and suburban school
SITUATIONS.

1Z. Provide a bibliography of collec-
tions of active music making materi-
als and current wexrbooks thar give
spicific help in teaching musical
comcepes and skills,

13. Creare a website for your students
i+ share ideas and experiences and
trr bearn abous workshops m the lo-
cal and naticmal area.

14. Encourage, or make it possible for
miethads teachers to artend work-
shops andlor 4 summer course on
active music making desgned wirh
mietheds teachers in mind.

D, Carolynm Lindeman, past presi-
dent of MEMC and professor of music
ar San Francisco State University was o
be a speaker, bue due 1o 2 rerrible storm
that hit the Bay area, all planes wers
grounded, Bhe sent her regrees and her
notes. She suggests using accrediting
and licensing requirements to initiace di-
alogue about curriculum change, She
mentioned that a NASM review helped
the music department get shared super-
vision of student teachers and thar the
new program standards of the Caliboe-
nia Commission on Teacher Credential-
ing helped make some needed changes
in their undergraduare muosic education
program. Every single course syllabus
should be reviewed. Ar her university, a
jaes ensemble was included i the pro-
gram, a echnology competency course
was developed for all music education
miajors and improvisation was stressed
m piang casses, geoeral mosic casses
and the jaee ensembles. Their ear train-
ing and sighr singing classes incorporare
the Kodaly approach, Lindeman recom-
mends thar the various organizations
develop enhanced videos for their web-
sites g0 show live demonsieations of ac-

tual feaching and encourage college Fac-
uley to use chem. A list of mascer each-
ers i the community is essential for
quality feld experience and visitation in
the methods classes,

She noted that 11,000 music educa-
tors Jeave the workforce each year and
colleges produce only abour 5000, This
leaves a deficit of 6000, She supgests un-
bz outreach programs to enlst colleges
music Faculey in working with school
groups for recrortment and for learming
more abour whar goes on in the schools
e become more knowledgeable absout
whar is needed in teacher preparation,

Dr. ¥incent Lawrence, current Vice
President, Director of Marketing for
music at Macmillanw'McGraw Hill
Mew York City and focmer professor of
music ar Towsen Srare University in
Maryland spoke m the second session,
He was actively invalved i chamgong
the music education course require-
ments for a Mascers Depree in Music
Education at Towsen, At that time,
Maryland did nor require a masmer’s de-
gree for cermfication—omly thirty credit
hours, 5o teachers were seeking o find
courses that would acrually help them
in the field. Systemic change was needed
rox conmect msic to real life expenences,

I Lawrence and David Marchand
realized they needed 1o create a master’s
program that was practically oriented
versus philosophical. They ser our o in-
regrate music education throughour the
entire music program. In many univers-
oes and colleges, muese education ma-
jors, courses and fculey are looked
down upon by the rest of the school,
The first step was to get the music edu-
carion faculty respected by the reso of
the faculty. At Towsen, once they real-
tredd that music education would be the
foxens, change came easily, Theory and
music history professcrs parmered with
the music eduwcation faculey, Orff,
Koddily and Dalcroze were inregrated
inee Level [and 10 cheory courses. Every
undergraduate took recorder, gutar,
world drumming and world music. A
primary, intermediate and secondary
core curriculurm was established, They
say a picture is worth 1000 words, so
process eaching was demonseeared by
the music education faculty in a labora-
tary school, Classroom  management,
liveracy and active music making were
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built into the program and the students
could see it in acoon and work with
children themselves. The students could
reflect on someching they had sesen or
expenienced, They also hold workshops
{*Dalcroee-Chif-Kodily Day™ | m which
graduates of the Towsen program come
Back and muodel process teaching for the
undergraduates and other teachers, Dir,
Lavrence declared, “It is no langer ac-
ceptable to have one three-hour meth-
ods course w0 prepare the next genera-
nion of teachers, We must create a great
varicty of offerings at the undergradu-
ate, graduace and post-graduare levels. ™
To conclude these were the maost impos-
tant elements of change at Towsen:

= Music edecation fused Thml_lghnut
T ENNe ML Progrm

* Practical versus philosophical cor-
riculum

# Music comnected to real life experi-
ences-active muss making

® Theory, history, and studio teachers
integrated with music education
curriculum

= Laborarory school provides models
for process weaching and oppor-
nities for extensive field waork

D, Lawrence congrandlated the awdi-
ence on the creation of this new cur-
riculum that has been developed by
teachers of the active musi makimy ap-
proaches. He is very excited thar our
profession has become so empowered
and actualized,

Following Dr. Lawrences observa-
tiesnns and comments the floor was open
to audience participarion. The following
suggestions were made:

* Tackle one thing ar a time and vou
cAan ‘:III'I‘:'l'lrl.lil"I\.I}' bl an |lr|1pin-_l
Have a big plan in mind and lay it
our stomne by sgone.

* Know someone who can guide vou
through the polincs. Do o of
stretching within the required enve-
e,

Develop an online portfolio projece
that students are required o make,
In Flonda assessment is ted w 12
accomplished  pracrices—which
students have o demonstrate in
various ways. Begmming i their
sophomore year they must collect,
select andd reflect on cach pracice
and post it online, By domg web
based work and learning technol-

The Crff Echo - Winger 20003

oqy skills—change 15 being driven
by “What course can | ke to learn
this?™ They have three vears o
complete the project thar becomes
part of ther professional persona
as they enter the job marker. This
portholio proqect may be viewed
oaline ar portiolios, music,ufledo
Ler stare srandards drive change.
Studenits ar University of Louisville,
KY were failing to meet the praxis
requirements and the dean winted
a greater success rate. This ourside
push was necded o make a case o
other faculty, Mow an introduction
tor rusic edueation will be required
for all music majors.

Compare course loads. In 1979, ar
Capital University in Ohie, there
Wk ok siv-weerk mindse merthodds
course, All soudenes were required
o ke brass, strings, woodwinds
and percussion. Over time—choral,
viscal pedagopy and diction wene
added, MASM cited the university
for no having encugh exposure to
non-western music, Mow all fresh-
men Gike world muosic for one year
and no one wants oo miss class,
They are being taught by rote so
therr musical and avral skills are
improving and they are actively
making music,

Achvescate o other music faculty for
our profession. [n additgon, advo-
cate for the profession of musi
teaching among all wndergraduate
music students. We need o hook
them ecady—as freshmen,

Create a workshop experience with
local music teachers in the fAeld to
help srudents realize whar general
music is all aboue. Most under-
graduate soudents are not ready o
know some of the things sugpested
in the proposed curmculum, They
will reach vanous points of reads-
ness throughout their years in the
prodession. Stress the valoe of life
long learning. Provide oppormomni-
ties to actually work with children
within the eachimg load, Adminis-
rrarors need o know how impor-
tant this is.

Let area schools pur pressure on
universities. Ler them know, “We
cant hire vour stedenss because
you don't prepare them with this

and this and this....”

# Ask the students o fast forward
twenty years and ask themselves
whar they would have wanged in
their undergraduane rraining char
they did noe receive, Take the sug-
gestions of the students 1o the dean,

It was concluded that we couldn't leam
all of this in college. We have to go our
and seek professonal development on aur
own and become lifelong learners. We
must acdvocate for our profession with che
3 O capole, coerce and convinee,

blembers of the Undersgraduare Cur-
riculum Committes, attending the Las
Vegas Conference, mer after the Presi-
dent’s Panel concluded, The topic of dis-
cussion: whene to go from hered Plans
include offering a dual session for uni-
trachers  ar  che
Lowisville Conference; offering a course
at 5t, Thomas using this curriculum for
undergraduate music educaton mapors;
making the conrent more specific for a
passible published text in the furire
reaching out to research people; giving a
presentation at the Mowntain Lake Col-
losgguanm Forum; presenting further ses-
sions at Regional MERNC Conferences
and the OAKE MNational Conlerence;
providing excellent models of new ideas
for field experience; entering the cur-
ricilum documsent on the ADSA web
sitey looking for ideas from BMASM, and
st importantly communicanng wirh
the university community.

One of the most mportant legacies
we can beave for future educarors 15 o
strong, viahle profession and a popula-
tion of discerning music consumers.
ACHRA must conminue oo initkare this ob-
il:\.li'\.c e that misis teacherss mamtain
their grasp on the pulse of guality music
our future generations maght enjoy.
Change is always slow. To complain and
manntain the status quo docs noc con-
tribute. Change s not casy, but change
we must in order to recruit and retain el-
ementary muskc cducators o keep our
prodession healthy, “We owe it to our fu
ture teachers to send them out with the
skills to make ther teachimg poyful and
successful.” (D, Sara Badner) I mst be
a cooperative effort by all involved in the
music educanion profession. &
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Lifelong Learning in Music

One of che chings rhar
every music feacher learns
relatively quickly is the im-
portance of instilling in
children a sense of appreci-
apon bor what music can
do for life. We know that
children see the wvalue of
music cleasly, for they are
unfettered by the con-
ereamite of adult responasibil
ities and concerns, The mu-
sical foundations we lay in
the early years of a childs education provide a base
from which furure musical learning and involvement
throughout life can emerge.

The central focus of this issoe is lifelong learning in
music, and how Orff Schulwerk can play a role in the
lives of both children and adule musical learners, O
Schulwerk provides an ideal vehicle for feeding the
musical soul across the human lifespan—from
preschool to old age,

We are formunare in this issue to hear from an ex-
cellent group of authors who are both experts in their
ficlds and top practitioners. Donna Brink Fox begins
our musical *life journey™ with a look at how we can
set the stage for lifelong learning in music in the early

Thre O Echo = Winser 2007

years, Debra Gordon Hed-
den continues our pourncy
through the K-12 public
school vears, with a focus
on building the musical
skills needed for a liferime
of music making, David
Myers then brings into fo-
cus  the adult musical
learner and their unigue
uecus, aml his ideas for
teaching music to adults are
timeless and universal. Crur
set of articles closes with descriptions of two music
programs for senior adults. Mary Lou Richardson
shares her story of an Orff program for seniors in St
Lowis, Missouri, and Rov Ernst shares his work with
the New Horizons Bands and Orchestras. Both au-
thors provide a fresh look ar music making in the later
vears of life,

What a jov it was to put together this issue of the
Orff Echo. To borrow Thomas Jefferson’s words, 1
hope that it sweetens many hours of your life—and
EIvES ¥OU 4 new perspective on what it truly means o
learn music for a liferime.

= Timathy 8. Brophy, Ph.D.
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YOUR SAY

The Gift of Self-Confidence

My introduction to Orff Schubwerk was whar you mighe call
fove at first sight. | was nervous my first day as a Level | student.
Then, suddenly, my whole world changed. With our first activity
I entered a world of délightful music. Ir wasn’t the sangs that ex-
cited me so much—what excited me most was raking each song
and building it into an entire musical event, That was the key. We
had the freedom oo creare and no one was told it was righe or
wrong. | knew then and there that | was going o be an Orff
teacher. I fell in love with the creativity and musacality of the ap-
proach. | was impressed thar we were always encouraged and neg-
arive words were never spoken, We could make our own choices.
The freedom [ experienced that first day will stay with me abways.

After completing Level I, T went on to finish Levels I and 101
My proudest moment ocourred when the director of the Graduate
Programs in Music Educanon took the time to talk to me and say,
“You know Sophia, [ am really proud of vou. You worked hard,”
That was all T needed to hear. No textbook, wrinen dissertation
or research paper could ever replace those words, It was a special
gift that I treasure, for the words of encouragement were genuine,

That is what teaching is all about, encouraging our stucents to
feel gend about themselves. It is a basic fundamental need, so nec-
essary for our children, especially in today's sociery. The Ouff ap-
proach promoces musicianship and creativiry, but more impor-
ranty it fosters self-confidence in teachers and students, All the
music in the world cannot replace that. You can have information,
skills and knowledge, but it is useless withour the self-confidence
to succeed, That s the magie of Orff, and it is the reason 1 con-
tinued my studies. | was so inspired by the wisdom and knowl-
edge of another special reacher of Ocff Schulwerk thar [ decided
to go for my Masters Degree, Although apprebensive ae firse, her
words of support and advice assured me thar she truly wanted me
to succeed,

When [ first started teaching, [ was tecribly lost. Mow 1 have the
confidence of knowing what to teach and how to direct my soe-
dents in a joyiul and productive way. | am so grateful for the guid-
ance and constant encouragement of my teachers, Ocff Schulwerk
continges to lead me on a journey of Lifelong Learming e Music,

= Sopdia Bawiuk

Sophia Ramink & o wuesic teacher in Brighton and Allston,
Mussachusetss.
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Music in Early Childhood: Setting a Sturdy Stage

By Donna Brink Fox

e e e s
What happens during the first months and years of life matlers a

Iot, not because this period of development provides an indelible
Mueprint for adult well-being, but because it sets either a sturdy

or ile stage for what follows (Shonkoft & Phillips, 2002, p. 5).
—_—

Avent media amention has focused
on the importance of carly experiences
in the averall development of voung
children, accelerating the demand for
improved  educarional and child care
programs, Research on early leaming is
beginning oo identify successful strate-
g for classroom meaching  pracrice,
hoping to define the ways in which chil-
dren can learn best. Whae s EMETEING
from all this reporting and study 15 an
expanded view of young children's com-
petence, acknowledging that infants,
tesddbers and preschoolers are capalble of
far more than we may have imagrined,

In response o this perspective an
children's capacities, carly childhood
educators have proposed curriculum
principles and models which address the
interests, skills and relaszonships that
develog during the years fram hierh
through age & years (Bredekamp and
Rosegrang, 1992; Goffin and Wilson,
Z001). I a complementary manmer, od-
ucarors who design music instruction
for these young children have much o
learn from the field of carly childhood
educarion. Cur task to “ser the sturdy
stapge” for a lifetime of musical learning
can be informed by corrent research and
thinking on child development.

According to a recent national report
by the Mational Research Council and
[mstiute of Medicne, voung children
seek out challenge and “are active par-
ticipants in their own development, re-
flecring che intrinsic human drive ta ex
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plore and master one’s environmene
Shonkedf & Phallips, 2000, p. 457

I hiest experienced thes preschooler
exploration and desire for mastery early
N my career as 4 music educarer, when
I was offered the opportumity o teach
music 0 three-mo five-year-old children
im @ university-based child care cenrer,
Armed with my carefully outhined Jes-
son and a collection of marenals and
equipment for implementing the plan, 1
appeared ar ther dassroom for “music
class,” Imagine my surprise when my
arrival was generally ignored by the
children, who were already completely
engaged i a wide variety of play expe-
rences in their classroom, From the wa-
rer mable o the bk corner to the
dress-up area, they were active partici-
pants in their own learning—bur for
|~||'_ f‘lli'n' Wwis a '|'|IE"||'|I.‘ r||i_'l'_'|.' ..I he'ri:'
seemed oo be no place or space for mu-
s m this environment, Where could
mu.i:iu.', aind :||:||:L~\.:is,: i|1'\»:rr|,|n|.:l::n|1n1 ﬁt i
their lives?

In order to answer thar question, it's
important to understand how  young
children leaen, and bow instruction can
be orgamized to help “set the sourdy
stage™ for lifelong learming in music,
The Mational Association for the Edu-
cation of Young Children (MAEYC) has
published guidelimes for curmculum and
asscasment i early childhood which
can direct our thoughes on dhese ques-
ticns  (Bredekamp  and  RBosegrant,
19931 I've selecoed dhree of these ideas

to consider as pillars for this “stoardy
sgape:”
1. Children learn throush play.
2, Children construct knowledpe,
3. Children learm throwuggh soceal in
teractions with adults and other
children.

Children kearn through play.

There are many ways to think abouc
a playtul approwch to learming, One use-
ful strategy for me has been to sdentify
musk: a5 a play behavior, a way thac
children examine and explore their
waorld, Children begin with sensory mu-
sical experiences as they are rocked,
stroked and sung e by parents andd
caregivers. As they grow, children de-
velop more skills in a variery of maove-
rments I'HH.'-'I.I_IK-I_' -I'I': ||'Il_'r-|_';_l_‘-ii'|11_|| I_I;'ll'l[l'l:ll
over their bodies; they expand their vo-
cal repertoire to includs dynamics, envi-
ronmental sounds, animal sounds; and
thev explore the timbres and physical
properties of classroom instrements.

These sensory and exploratory types
of play dominate the first two years of
life, bart they are alse typical behavior
for aduls who are encountermg some
thimg for the firse time. Think abour thar
new car you qust booght,..the way vou
smelled the interiorn, fele the uphulstery,
fiddled with the radio dials and heating
contrls, After acquiring a new tool, a
new techmobagy toy, a new appliance, an
adult generally encounters a “orying it
out” penod, st as children spend time
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exploring the potential of their voices,
their bodies, and ather sound sources in
their environment. Learning through
play starts with opportunities o explore
and “try out™ musi,

Children construct knowledge,

Children who have had these prepara-
tory experiences are ready o incluede
more construction play in cheir musical
activinies. Construction play 15 evident
in children when they show interese
both m building and in raking things
apart. When we bear thar “children
comstrsct knowledee,™ we realize thar
this play behavior 15 actually a powerful
strategy for teaching and learning dusr-
ing the early childhood vears, Construc-
fion play in music inchedes both crearive
ariel re-crearive acrivivies

In re-creative activities, children are
learning to imutate exeting muosical con-
structions, oo replicare existing melodic
and rhythm patterns, the building
blocks of music. They are learnimy the
forms and shapes and emplates of mo-
sical composition, just as they learn that
arcles and Imes are wsed in combina-
rions to form letters and numbers.

Children are also very inferested i
building things that are complerely their
ownL., not intended to replicace or oo re-
produce any existing item, idea or con-
cept. These creative opportunines can
include existing frames for musical con-
struction, €4, using four beas for a
new rhythm idea, singing Mi-Re-Do m
an ending motive, or “borrowing™ the
chythm from a speech thyme to play on
an instrument. Constroctuon play
music also includes a chance 1o create
new, more free-form, through-com-
posed examples. This 15 an excatimg tme
foor miusical creativicy to emerge, as chil-
dren sing new songs of their own inven
vion, often becavse they mow have
enough language and have learned che
comcept of storvielling. Many children
prefer personal and private musical ¢re
ation, accompanying themselves during
play or during quiet, solitary times,

Children learn through social
mreraction with peers and aduls,
While children often ENEAZE N s
cal play as a solitary acriviry, ics also im-
portant for them to have small group
and large group music-making apporte

Tiee Orf¥ Eche — Winter 20003

nitics, because of the social mature of
learming at this age, One developmental
task of exrly childhood is bor children o
lzarn to get along with each other {Bow-
mian et al), and music class can help Fa-
cilitate this in positive ways, Ohserving
others and working with a parmer can
hielp even the shy child to enter the com-
miunity of music makers, The edusca-
tor/pevchologist Vvgomkys idea of de-
velopmental readiness “encompasses
thie skills oo icleas thar children have net
yer come o on their own, bur sdhich
they can acquire from the example of
peers or adules (Mooney, p. 86)."

Very young children seek our these
social interpctions, Studies of communi
cariomn |'||':_JI|.’| viors in anfanes  clearly
demonstrate thar musical behaviors are
ar the core of the soclal and emorional
connections formed between parents
and children. According oo Colwyn Tre-
varthen, eminent Seottish psychologist,
“Infancs are musical actors, not just lis-
teners, They are performers, not just a
receptive audience.. The participanion of
a child in a shared musicality proves thar
the forme and foelings of music are con-
seuences of the mherent motves of ho
man vitalicy (Trevarthen, 2002, p. 110"

We Enow it’s true that music
in early childhood can make
a difference in children's lives.
But it's also important to
understand that early music
experience can affect

peaple for years to come.

What do we know abour ather muosi-
cal behaviors children demomstrane dar-
ing these vears of early childhood?
Therough answers are provided m the
recently  published Hendbook of Fe-
search in Music Teaching and Learning
(2002, which imcludes a chapter by
carly chaldheod music educators and re
searchers Jovee Jordan-DeCarbo and
JoAnm Melson, reviewing the research
on musical abilities. Jordan DeCarbo
and Melsen include summarics on audi-
tory discrimination, vocal abilities, song
acquisition, movement, chythmie skills,
music literacy, and comceprual develop-
ment (p. 220},

Oeli-Schulwerk teaching and early
childhood music.

If we have as the foundation for our
sturdy stage these three wdeas of play,
constructing knowledge and the impar
tance of social interactions, how should
teaching be done in preschooks? There
has sometimes been a controversy be-
tween those who advocate child-initi-
ated activities versus teacher-mitiated ac-
ivires., What's important here s ta rec-
ogmaze that both types of experiences are
approprite, and that we need fo strike a
balance thats right for the children:

Research indicates that many taach-
ing strategies can work, Good teachers
acknomledge and encowrage children’s
efforis, model and demonsirate, create
challonges and suppor? abildedn fo ox-
tending their capabilities, and provide
specific directions or instraction. All of
these teaching sirategies can be wsed in
the comitext of play and structured actie
ities. Effective teachers alan arpamize the
classroom enviromsent and flae sy
to pursue educational goals for each
clild az cpportuniies arise in chidd-no-
tiated activities and i activities plased
arid  Geitiated By dhe peacher. Gooad
teachers help support the child’s learn-
g v bodh fypres of activities | Boowman
et al, pp, 10-11},

What is the role of the carly child-
hasnd music teacher? The teacher 15 the
engineer, the architect, the designer, who
creates this warted learmmg enviconment
for children’s musical discovery and cu-
ricsity. Music reachers who are trained
in Off Schulwerk are partcularly well
|.'|:||:|i'|'.||'||.'|:l ter |'|I;||1 EXPETIETOES APPTepr-
are o young childrens readiness for
learming for these reasons:

* Teachers rained in Orff Schubarerk,
whes are skilled in designing incremen
tal musical experiences, can create
lessons char build from simple o more
complex in the presenration of musi-
cal matenial—hbecanse children com-
siruct their knowledge,

Teachers traned in O Schubanerk,
who are aware of the importance of
improvisarory musical experiences,
can provide the musical *frame”
within which young children can cre-
are their own personal musical expres-
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sions—Dbecavse  children  construct
kmavrledge,

Teachers mrained in Orff-Schulwerk,
who are keen observers and thoughi-
ful listeners, gauge the need for indi-
vidyal interventions and independent
challenges and adjust their reaching—
becavse children leam from the social
and muwsical interactions with pecrs
and adulrs,

Teachers tramed in Oelr Schulaerk,
whor provide oppomunitics for large
wrowip, small group, and  mdividual
music-making, plan their lesons o
mehwde saging games, cirele songs, in-
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strument play and movement exper-
ences—hecavse children learn through
social amd musical interactions with
peers and adulis,

The music teacher who is rrained in
OrfF Schulwerk recognizes the impor-
tance of shaping the musical instruc-
tion to articulare wacth the develop-
mental concerns presented above, par-
ticularly the balance between child-
initiared and teacher-iniaed musical
petivities, the halance berween struc
twred and improvised experiences—
because children construct knowledpe
and learn throush play.

Bt

ey, suzukimusi.Com

# Above all, teachers traimed o Orff
Schulwerk who are playtul and spon-
taneous, incorporace the joy and won
der of musical expression o theie
teaching=—because  children  learn
through play, and through social in-
teractions with peers and adults.

W knoow 1% troe that music in carly
childhood can make a difference m chil-
dren's lves, Bt it also anportann o
umderstand thar early music experience
can affect people for vears to come, Re-
searchers wha have investygated  the
“erTomy memores” assnciared with mu-
sical experiences indicane the powerful
rodle that music plays in the carly stapges
of lite [Gabriclsson, 2000}, Orfb Schul-
werk  podagogy and  early  childhood
learning are natural priners in chis mu-
sic education initiative, where teachers
and children engaged in Schulwerk-om-
ented music experiences are building re-
lationships and constructing, knowledpe:
through playful encounters with mu-
sic, . thus setting 2 sourdy stape for a life-
time of musical leamming. X

Doera Brwk Fox s Eisendrard Pro-
fessor of Mugie Education at the East-
ey Schood of Music in Bochester, N,
where she teaches andergradieate and
graduate cotrses in omwsic edncation
miethods and research. Domng designed
amd direcls the carly ehildbood pusic
program for the Commnity Education
Dipision at Eastwan, and recemtly re-
cefved the Eisewhard Award for Dist-
wenshedd Teacking. For ACSA, Do
bas given presentations af several nd-
trongl conferences, has served on the
Research Adwisory Review Pawel. and
cerrrently directs Eastian’s swener
Ol Schulwerk  Teacher  Traiseing
CTRTED,
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The K-12 Years: Building Musical Skills

By Debra Gordon Hedden

INTRODUCTION

Each of us in music edecation has been influenced by ome
or more of our teachers and, pechaps, “groomed” by someone
who recognized our abilioes as a musician, a furure reacher, or
hath, If we take a moment to recall the particalar ways those
influences occurred, we are reminded of the impact one or a
smiall number of teachers can have on an imdevidueal. In thes ar-
ticle, we will explore some of the ways that impact can occur
in terims of muosic learning,

The elementary general music teacher has a significant im-
pact on students, because in most sinearions, sthe redches every
atudent, teaches o reguired class for students, and capitalizes
on a great amount of exposure o music through successave
vears of instruction, In general music, musical skills are buike
through learning experiences tha

can rypically be expected to focus on a movement activity for
five minutes before both verbal and nonverbal indicarors com-
municate a need to change activines,

The effective teacher also understands the need for quick
pacing in order to maintain the students’ focus and recognizes
the moment thar a transition to other activites is Beccssary to
continue that focus, %he creates a positive environment in
which inferaction i3 open and frequent, respectful, and akes
place within a stimulating environment that promotes musical,
intellectual, and emotional growth. Effective eachers also cre-
ate an environment in which students are well managed and,
when necessary, delivers disciplime that 15 swilt, appropriate,
and non-intrusive of the flow of the class.

The reacher’s knowledge of the variety of leaming scyles is

also essential. Learning can be max

include singing, moving, listening,

imized by (a) actively invalving stu-

creating, readmpgfwriting, and per- The musical skills and attitudes dents in participatory/physscal ac-
Fowrnuing. ﬂﬂfuimd in the K-12 Vedrs are J tivities, (b) presenting learming that
Ar the secondary kevel, studems primary contributor to lifelong is visual or iconic so that conoeprs

typically  acguire more specific
skills in the performing area. These

learning in music.

are readily grasped by visual learn-
ers, and [¢) readingferriting in order

are founded upon the skills devel-
oped at the elementary level. Over the course of the K-12
years, life-long skills accrue that can be quite exrensive, pro-
moting independent musicians and providing impetus for con-
mnued musical participation.

Musical skills are learned as a result of well-orpanized,
comprehensive curricula thar are coupled with optimal kearn-
ing experiences, The most critical component of effective skill
acquisition is the teacher’s approach ro the particular elements
of these experiences, The musical skills and attitedes acquired
in the K-12 years are a primary contributor to hfelong learn-
ing in music. In this article 1 review the elements thar effective
teachers employ to develop lifdlong learning skills in thair ctua-
dents.

Curriculum and Learners

Effective learning is not accidental, but rather a result of a
well-planned, comprehensive curriculum that is diven by a
well artulated philosophy of music education. Philosophy
shapes the curriculum so that the end resule s balusced, com-
plete, and multi-dimensional. Sequential, consistent planning
builds wpon skills learned in cach successive year that con-
tribure to life-long kearning,

The effective teacher has a keen sense of timing and knows
the necessary ingredients for maximizing learning. She under-
stands that atention span can roughly be equated with the
students’ ages, i.e., for each year ald the soudenes are, an equal
number of mimutes can be appeopriared to an activity in osder
o maincain their focus and attention. Hence, five-vear-olds

2

that lzarners begin to conmect plys-
ical andd visual learning with the symbols that represent music,
Students need o see, hear, and physically fecl before decp
learning evolves, It is important 1o remember thar cognition
dioes not occur through superficial presentation, but rather
through strategic delivery thar is multi-sensory 1o accommo-
dare the learners’ needs. Students of all ages require a variety
of mstrectional delivery modes in order to achieve the essen-
tial musical understandings that facilicare the application of
conceprual learning,

A final component that is important to the teacher’s knowl-
edge of karmers is finding key ways o motivate students to
lemen. The sffective toacher poctessss a wanery oof Srrateies
that will motivate even the most reluctant students. Ofren the
motivarional tacrics are obvious o the teacher as sthe notes the
preferred manner in which students learn, typically through
careful anention to the clues they share verbally and observa-
tson of the elements that prompt immediate motivation. Some-
tiines, however, these strategies can be more difficult to decer-
mine with quieter and less verbally-oriented students. The po-
rential is there for the teacher to map.

Comtent

The typical kindergarten curriculum is comprised of the ba-
sic concepts of musical aural discriminanion=high and low
pitch, fast and slow tempo, even and uneven rhythim, lowd and
soft dynamics, and same and different form. By the time sou-
dents graduate from high school, they should possess a com-
prehensive knowledge of and be able o apply concepts relared
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oy mielody, harmony, rhythm, and form as independent musi-
cians, The content delivered within the K-12 curnculum
should be comprehensive in scope and sequentially onganioed
roy ensure oprimal learming.

Effective curricula also include a wariery of activities, in-
cluding {a] opporfunitics to create original sounds/music as
wiell a3 recreate sowndafmuosic through woeten  symbols,
Simgning, maoving, listening, performing, creatng, and read-
ingfwriring acovices that are strategically planmed for each
learning expericnce foster learning thar encompasses recogni-
twon, understanding, and applicason of thae learning, The
miost effective learnimg occurs as one concept 15 explored for
an entire lesson through @ vanety of classroom actenes that
mclude singing, moving, listening, performing, readingfvrit-
i, and crextimg maesc,

When the student is immersed in learning a concepr while
participating and discovening through besson activinies, the
comeept is heard, felt, sung, pecformed, and applied, Essen-
tially, the student has been approached from several musical
perspectives 5o thar learning is a powerful, positive expericnce.
A concerted effort to present a concept through a vanery of
minsical experiences will foster deep learning thar evolves as a
result of hearing, feeling, singing, performing, and applving
the comeept. It 15 the teacher’s responsabulity to develop lessons
that provide these multple musical experiences. For example,
a lessom thar focuses on the concepr of beat might present ac-
tivities that involve students i the manipulacon and dentifi-
cation of beat through the media of performing, listening,

mace overtly than the verbal onex, desr verbal msrecnon,
thorough modeling for sodenes, amd proscsve desroom
MATEEEMENT Are essential o quakny Earmeng. Sosdenrs meod Do
s, hear, and practce what o do m onder o enhance ssssacal
skills from the very beginning, whether postsonmg themscives
behind the Orff insoruments in the classooom, or placens the
mallets in playing position prior (o performing on the bamed
instruments, Holding smudens accounrable for their own
learning is & primary means of facilitating effectve keaming.
and contribures to further mativation when successful learmng
i5 achieved

Finally, effective instruchional delivery consists of mulnple
wiys of learning concepts through a vanety of styles and gen-
res of music. Musical variety offers oppomunitics for all ss-
dents to enhance their muosical knowledge as well as their ver-
bal, listening, and analytical skills chrough discussion and crit-
ical thinking. Across the grade levels, these discussions and
eritical thinking experences encompass all levels of Blooan'’s
Taxonomy (Bloom, 1964} —knowledge, comprehension, ap-
plication, analysis, synchesis, and evaluation. When texchers
deliver instruction that approaches learning from multiple per-
spectives through a varery of musical experiences, skills are
built that provide for life-long learnimg and musical participa-
tigm, This should be a goal for every muosic educaror

Comclusion

Life-long learnimg 15 cultivated by the concerted cfforts of
the music educator. Meary all behaviors are learnied, anad che
care thar music educarors give o

maoving, reading’writing, crearing,
amd singing. In a third grade leson
where the 2-bear conducting par-
tern 15 the focus, students might do
soime of all if the following: {a] con-
duct a 24 pamern with a Sousa
march, (b} march o the bear with
an emphasis on the downbeats, (c)
sing a song in A4, (d} read the
rhythm of the song, (e} create osti-

When teachers deliver instruction that
apjrroaches learning from multiple
perspectives through a variety of
musical experiences, skills are built that
provide for life-long learning and
musical participation. This should be a
goal for every music educator.

curriculum development and apph-
cation, nstrectional delivery, and
student learming stvles and prefer-
ences are important contributors to
continued bearming, Amiredes  re-
garding continued musical learning
and participation are greatly influ-
enced by the quality of learnmg

provided during rhe formarive K-12

mati i 24 to complement the sang,
() perform the song in 24, and subsequentdy adape its thythm
and metnical stresses to 3094 meter on classroom instruments in
wnken it dlmeover wlether or oo e s sell “oarclable,™

Effective Instructional Dielivery

While careful planming and rehearsal of the lesson is essen-
tial e provide the optimal conditions for quality learning, en-
thusiasm for leaming i dearly communicared through the
manner of delivery, The teacher’s enthusiasm (or lack thereof
can quickly ignite [or stifle] a students moovanon o learn. A
recent soudy by Hamann, Baker, McAllister, and Baver, (2000
suggests that music reachers” enthusiasm and delivery soyle are
more important contributars to learming than ther knowledge
of content, although contene expertise is not to be minimized.

Another facror that affects instrucnional debvery s the
teacher's classroom expectations. Those teachers who clearly
communicate that they expect soudents 1o listen, be respectiul,
bearm, and self-manage usually reap very positve resuls, While
a variety of studies suggrest that the nonverbal messages speak
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vears, Daily musacal experiences in-
fluence our students in rerms of motivatgon and curiosity o
learn and o paricipare rOmMOoFroWw, next month, and years
o s roasl, ;,'I.':_

Dibrra Gordon Hedden is an associate professor of mnsic
edncation af the Umiversity of Northern lowa. She &5 the au
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LIGHTING THE LIGHTS

Musicians and Composers as Mentors

':_||'|_'!.' in 1972, the orumpset player Jon
“dchis wealked mito 2 high school band
roooim in Penfield, Mew Yaork, with his
hiown and his chops, He had been mviced
to speind an hour with the jazz ensemble
led by a reacher named MNed Corman
Faddis was only a few years older than
the semiors, but he was already recog-
nized 1z one of the hotest players in
Mew York,

A promeang voung trumpeier namead
Sreven Crates was warching dosely, Chuck
Mamgpone and Doc Severinson had al-
reakddy been i o play with the ensemble,
an almost embarrassing sucoession of al-
ent, A hight bulb was beginning o ke
shape just over Gates” voumgg head,

Gares recently recalled his wrain of
thoughe the day Faddis came in, *1 real-
iged Mangione’s and Severinson’s influ-
ences were Dizey Gillespae, Miles Davis,
and Frededie Hubbard, Bt then when
Jon Faddis came, a guy almost our age,
a monster player who was out there do-
ing it—all of us were knocked our. And
ter fimed cont thae Dieey Gillesipae was his
mentor!™

By his mestimony, Gares”™ life changed
rhiar |‘|:I:|r .|":i||:|il|" }'|r|.|||'| il an i
ing, but what delivered dthe blow was
the Imeage of mentors. The very font of
bebop was being channeled in that high
schonl hamd room, fram generation o
grneramon,

Mlusic, with all its cenruries of litera-
ture and venerable schoolks of instroction,
15 nevertheles supremely reliant on oral
wradicson, Without living, breathing men-
tors, few indeed would be the geniases
able to contribute o the ongoing tradi-
tioms. People inspire people, as we all
know in music, but not on any clock of
human devisang. Che of all proporson
w clock time spent together, a soident
AN CArry away from an encounter with
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By Theodore Wipnrnd

a master the seeds of an individual carcer,
Steven Ganss went on o beoome an
enlighrened leader in the music mdustry,
managing Max Boach, heading op
artists and repertory for RCA Vicoor,
and then running a division of Colum-
bia Artists Management, Others from
those hothed years o Penbield  have
made carcers as plavers, like Andrés
Patrick Forero, a promment percussaon-
ist, and Channing Philbrick, a trum-
peter with the Chicago Lync Opera; still
athers contmue as  devored  amateor
playvers while purswing other carcers.
The high percentage of alumni devored
IO MUSK CTHNINE ot of Corman™ =1led
ar Penficld vestifics not only o good
teaching, but o che value of the
r_'l_'l‘_'l'ltl'ir:.l P |r.'|r|.l_l TI‘i;If armoamted e osanel
over 100 players and composers in 26
years, But thar was only the scar, be-
cause on retiring from the school diserict
im 1997, Corman founded The Com-
imission Project to take his refreshingly
unariginal iden nanonal—the wlea that
students are inspired by models.

The composers may be the most po-
tent mosdels of all, becawse they inspare
muore than a zeal to practice and excel,
more than a sense of artse lineage.
Kids who per inside a composer’s cre-
ative process discover the possibalicy of
creation, the logic of creation, and their
own impube toward creation, A nice
bv-product 15 a prowing catalog of

wonrks guarantesd o be ebfective for stu-
dent groups—because they were ilor
miade for real-live groups, often bult of
authentic stwdent-made ideas.

Case in poine: Composer Billy Freiberg
created “A Fax from Max™ {a tribare to
Max Roach) wirth an elementary school
Oeff Ensemble in Penficld. With support
from The Commission Project, Freberg
wirked wath students who offered their
cwin musical ideas. The resule was an
extraordinary  randa with a rousing
ehiythimic A secrion, a hand drum with
miovement B section and a wacky Boom-
wacker O section,

The sdea of sudenrs shaping their
awn masical adeas oue of fundamental
buibding Blocks s ot news o Ol ieach-
ere. The pondd news is thar ir kappens in
all kinds of ensembles and clases, In the
rode of composenteaching arst, [ use a
simlar :|.|1pr:r||:|q_'|1 in i curricular u.'lli|'||.',.
In preparing clementary students wo ar-
terid an opera like Cog Fan Tuete, 1 eeach
them oo sing highlights of arias, explor-
ing the moance of Mowarts melodhes and
coming i svor their simplicicy and thea
richiness. Bur the next step is the magical
one: making and performing a new aria
with some of those same qualines. S
denes wente ara rexts pamemed after texn
froam Coss, Then, just as Mozare did, the
class and | seek the muosic in the waords,
exagperare it a bit, and begin o make
contours and rhythms. The  homanes

The O Ectin = Wiarder 20003

e -

e

—



student in the class proposes a phrase;
others disagree and propose others, |
play and sing them hack, We sectle on the
best chowe and [ osoech them ogether
into i contiucas form wath full aceompa-
niment. In a few sessions, we have a com-
plete aria the class can sing with gusto—
because the musical ideas came from
their own mouths.

Results can be even berer with cho-
ruses, bands, and orchestras becavse of
their learned repertory  of
phrases and grestures, Composer Anto-
mice Caarcia has described his process
with bands: studenis draw simple shapes
tor symbolize feclings or impulses. Then
they play the shapes om their instruments
as simple melode contours, Garcia mkes
dovwn their phrases and brings hack o
them risteen bars of musg in parts, for
them oo play and comiment on. They de-
bate the settings and where it should go
next. Which gestures in which order?
Ciarcia brings more the next trme, They
begin to hear a form caking shape. They
comsider instrumentacon. Before long
they are making advanced composi-
ticmal decisions.

Caarcia looks o the long-term effect
of these experiences. “When 1 a3k chil-
dren, “When we play this piece, would
you think more trumpets or more clar-
incts?’ their eyes gee quite b becanse
they never really imagined  somebody
playing cheir own music it's a guantum
leap past meeting a composer in feont of
their ensemble, They begin o really
consider what the possibilioes are, It's
not an isue how many of chem wll go
om to perform professionally. The kids
who have o deeper understanding of
music and how it affeces their young
lives are the ones who are going 1o con-

masical

inue 0 support music in cheir commu-
nmy as the furure CEOs and muclear
physicists that they are going to be,”
Even when a composer writes music
for a group without ther direct inpur,
the impact can be remendous. Studenes
gense how muoch higher the stakes are,
rehearsing with and performing for the
composer, Wery often they comment
that they worked harder on thar picce
than any other, havimg come 1o under-
stand the new work more deeply. After
learning a piece composed for them by
Faul Smoker, one student at mner-city
East High School in Rochester wrone,
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A firse, | thought Comrergence was
just a bunch of ruckus, A somg where
the composer said, *ler me see if 1 can
miake o song that doesn't have pares thar
match,” Bur then as we pracriced with
Mr. Smioker and became better | began
e see bwwd all the parts seacved mo fie to-
gether, and the song starred o sound
better., Mow | will nor be so quick w
judge o somg without playing it all the
wiay through.™

I all these cases, compaosers function
as compesers in the classroom, finding
ways fo expose their process but nos
pulling their mosical punches, Stedents
find rhe magic of creatgon king place
aroundd chem, with them, and in them. If
rhis magic is conjured by a guest arost,
it can create problems for the ongoing
musie teacher—himself 2 master and a
mentor, But no one can be the ideal
mode] for every student; ot was Fadihs,
not Aeverinson, whoe lic the lighe bull
over young Gates” bead, A vanery of
faces with a varicry of gifts con spread
the insparanion all around,

Michael Kotello was bor many years
the beloved instrumental musie teacher
at Manhartan Fast Cenrer for Ars and
Acndemics im East Harlem, New York.
Baorello found a way o make the part
mership work with rosident o AITHPOSCT
Mike Holober “It% hike a single teacher
in the classroom, with two pars. Skills
in middle school teaching are not Mike
H-\.-.n.'-\;"ﬂ- strengrh—burt his LS EC
mine, He lets

knowledge i wav abowve

kids know, this is the way a p
works, It opens 3 whe

Dho eachers see |

T W T

Photos left fo rght: fom Faddrs savors ok

7 e Dok Ly Sobvonds, pres

all over the room when musicians and
comparsers open these doors? A fewr may
light up on the spot, and thene s wo
mare exciting sight in the classroom or
anywhere else. Bur mostly the phename-
non has a longer arc, as part of the com-
|1|u\' Frlll_'l_'\‘l-\. afl !_||I|'\-l\.'\..|llg .\,||'|_ |'\'||-u_i||;|
Toxld Brown of Rochester’s East High
bchood sensed thes, “While my studenes
may not fully appreciare what they were
_1.1'i'.-'|:'|1 an ||p'|'\-c'|r|||ni7l. o do mows” she
wrate, “in their later years of wiscom
they will be mest impressed.”

Comparser Haolober doubiless learnesd
abour classroom management  durimg
his five vears of residencies ac Manhar-
tan East, kessoms he conld apply the nexe
dav. Bur how miuch was keamed by the
studenes who helped Holober shape
their simple msical whens inge anappy,
chfective middbe-schosal band chars, and
whir st in with professional musicians
Holoker brought mtoe the classroom?
We will nor fully know unsil we see the
shapes of their careers and the creativiey
with which they approach cheir per-
sonal and professional lives,

caming char

a bong oime. Or it

| I‘.l\,,' P '\lr\ll-\; [k .'\l.,'ll:'!l_'
onents lives can take
can be inspanpaneous. Sech change ®
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Building Music Learning Communities:

._fi moving  book  entitled  Praso

Leszons [1996), public radio host Moah
Adams recounts how at age 52 he ful-
filled a lifelong dream of leaming o
play the pians, In the last chapter,
Adams rells the story of a Christmas gift
he gave his wife: dressed inoa oosedo,
seated at a grand piano, with candles
lighting the room, Adams performed
Sehumann™ “Teiomwerei 7 He dewreibes
the ending of his performance chis way:
“1 play the chord, and | know BMeenah is
crying. What surpriscs me is that ['m
crymg oo (p243).7 In the afterwaord,
Adams suggests that even “easy™ music
can be a source of musical satisfacrion
and human bonding: *Sic down nexe oo
me here on the prano bench, and we can
play a lictle "Hearr and Soul” ropether...
This 5 my kind of pano playmg.
Sounds pood and i%s fun and it is real
[p. 24517

Historically, music educators have
demonstrated  ongoing concern for
aduls’ conrinuing educarion in music.
The Amencan singing, school—the fare-
runner of public school mosic in the
Unsted Starcs—offers evidence of ths
fact, as does the longstanding active role
of mussc edwcators in Comamunity misa-
cal life. MEMC: The National Associa-
tion for Music Educarion has repearedly
artempied o heighten  professional
awareness of adult music education.'
Several vears age, MEMO established a
Special Research Interest Group in
Adule and Continuing Music Educa-
i, 0 recogrition of the profession’s
increased systemane efforts o under-
stand adule learning and o develop ef-
fective instructional approaches, Re
cently published, The Neiwr Handlbook
of Research on Music Teacking and
Legrning (2002) includes a chapter by
Professor Don Cobiman of the Univer-
sity of lowa on adult music education.

Research supggests that aduls fre-
quently desare either beginning or con-
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The Adult Years

By Darid E. Myers

tinuing music education. However,
aduls may lack the musscal self-efhcacy
to pursee classes and lessons, or they
may become discouraged when inseroc-
tion Fails to march cheir leaming needs.
In some cases, aduls find that ther
readiness bevels are insufficient for the
t-t'[l_l;'h1|'|E levels, or that instruction is in-
comsstent with their personal goals
(e, Moah Adams® desire tooplay a
particular piece). They may Feel that

The primary learming
differences between adults and
children are the contexts of
learning (i.e., voluntary vs.
imprased), the effects of prior
learming on skill and concept
formation, and the influence
of accumulated life experience
on goals and acquisition
of understanding.

teachers trained as performers or histo
nans are unskilled m efectively se-
quencing insoruction, or thar the strare-
gies of rrained music educators are too
child-based and incomsistent with the
l'_irl.d of tl_l:l..l_'Hr_lr\-PuTl” inhlrmi‘ir“n adulrs
prefer. As with all age levels, weaching
adults requires o twofold approach: 1)
raintainmg musical aurhennicity incon-
rent and methods; and 2} matching
teaching strarcges to the learning needs
and nterests of stodents,

Are adult learners
different From children?

Many rescarchers have amempted to
banld theones of adule learning aroamnd
charscteristics thar differentiare adules
from children. Examples of typical prin-
ciples derived from this research imclede
the following: 1) learning is a lifelong
endeavor that involves both formal and

informal  pursui of knowledge; 2)
adules have muliple roles and responst-
bilitses, and thus tend to be goal-on-
ented, trying to make the best of their
ame and financial investment; 3) the
phases of adulthood affect adulrs” edu-
catiom choices, e, advancing careor,
raising children, secking meaningful
leisure; 4] life experience and prior edu-
catinn tend to make adults mose prob-
lem-centered than children, and to lead
them o take more mdividweal responsi-
biliry for learning; and 5} increasing age
does not necessarily impede learning
[the appearance of a slower rate of
lesarning i sometimes due cither oo com-
pensation for physical declines or o
deeper conceptual processang).

Brookfield (1987} poinced our that re-
search amempiing oo badld unigue theo-
ries of adule learning is often based on
studies within  Western culture  and
among relatvely well-educated madividu-
als, Taking a broader perspective, be out-
hined six Factors weachers of aduls might
keep in mind: 1) adult leaming is largely
voluntary; 2) building mwtual respect
AMOng partcipants is essential; 31 learn
ing should be collabarative, and teachers
and learners should mumally ser goals
and solve problems; 4) praxis, involving
compmirion andd gkill develnpmenr, reflec
tion, analysis, and new activities, 15 fun-
damental; 5) eritical reflection helps ex-
pand adults’ self-awarenes of their own
knowledge and understanding; and 6}
the aim of adult educanion is w0 nurture
self-direcred, empowered adults, The pri-
mary learning differences between aduls
and children are the contexes of kearning
(ig., voluntary vs, imposed), the effects
of prior kearning an skill and concept for-
maton, and the infloence of accumu-
lated life experience on goals and acque-
siticm of wmderstandmg,

Music education im adulthood

Education i frequently characrerized
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by a view that learning from early child-
hood throogh the collegiare years s
“preparation” for adulthood, A more
holistic view 15 that the tradional years
of formal education are really the bisgn-
ming of a lfelong leaming conmmnuum,
and thar their primary funcrion is to es-
tablish sufficient confidence and skills
for people o leam effectively through
aur their lives. Like school musie pro-
serams, adult music educarion ought oo
emphasize “how w leam,™ insolling
confidence, tools, and understanding
for ompoing amd independent musical
growth. This approach equips the adult
ter choose the kinds of musacal expen-
ences he or she will find meaningful—
individual, small-group, large-group,
performance-based,
TI'l""'-"EI" FI-TI"h"I'I"“i'I"—W':IIi' ARErRSAENrs
sometimes indicate that adults would
rather “listen to” than “make”
these findings are probably influenced
by a self-perceived lack of musical alul-
ity and a Western cultural disassociation
berween performer and audsence, Both
research and ancedatal evidence sugpest
that adults’ learming interests reflect
three fundamental Facers of musical in-
valvement: 1) learning to sing or play;
3 learming o “read™ muosic; and 3) un-
derstanding “how music works,”

Many colleges and arts organizations
offer music appreciation classcs and en-
seimbles thar serve the adulr commumity,
Froquentdy, such experiences meet the
needs of adules who have participated in
high school or collegiare music pro
grams, or who have studied privacely,
By contrast, those adulss with limited
backgrounds, or those seeking firse-time
|'|'|_|_||.i|_' Iq_"ﬁrl'lll"“ I'Tir"lrrl.lnitll."‘l '|'||.'|'!.' I’I"'I
imtimidated when they encounter termi-
nodoggy, symbols, and expecrations that
seem to thwart their basic desire o un-
derstamd and make music.

In a study [ conducred several years
ago, an adult learmer commented that
many students had dropped our of her
beginning guitar chass, When [ asked her
perceprion of the reasons, she explainead
that students had become  frusteated
with the “exercises™ and the expecsa-
riom tor gam reacding skill as o prerequi-
site to playing songs. *1 think they
wanted oo make musie,” she saud. When
asked why she persevered, she replicd,
“I wanted o play so badly 1 just made

listening, crc.

MILISIC,
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up oy mand o snick i oot

A similar sitwation occurned moan
adult beginning piano class. Enrering
the class with high levels of motivation,
many students became  discouraged
when after several weeks they snll had
nithing b “take home™ and play for
their families, Confused by the rapid
pace of the course and an emphasis on
notation, several soodents indicared that

Though preference-scale

assessments sometimes indicate
that adults wonld rather
“listent to™ than “make”
minesic, these findings are
probabfy influenced by a self-
perceived lack of musical
ability and a Western cultural
disassociation between
performer and audience.

the class had reinforced their childhoeod
failures with pianc and their self-pes-
ceprions thar they lacked talent. Though
relucrant o criticize the imsrrectorn, sto-
dents revealed ina focus-group nter
view that they had expecred a mose se-
gquential system and had hoped thar
they would leam to play “something™
in the first class, One student questioned
why the instructor had ot caken time
o ascertain the goals of the students at
the outset, “What | wanted™ he sasd,
“wras 0o learn po play a fow simiple duets
with my davghter”™ His goal went un-
Fulfilbed in parr becavuse the class bopged
down over lengthy theoreneal explana-
rinng nf key sipnareres and notation.
As suggested by Brookfield's princi-
ples, martual goal-serting, a problem-cen-
tered instructional orientaton, and re-
spect for one another are imporant cle-
ments for adult learners, The fact thae
muskcal goals and straegies can be muo-
tual among keamers, as well as between
lesrmers and the teacher, imphies thar the
teacher is both a leader and a co-learner
with the students, A further responsibil-
ity of the music educaror of adulrs, how-
v, 15 10 frame thess strategies within a
comtext of musical incegricy, It is the de
sire 10 learm music that mtrigues the
learmner, hence the fondamental connent
and inherent processes of music must

pervade the learning expericnce. Regard-
less of the particular topic, the dynamic
relaponships among chythm, picch, tox-
pure, expression, and structure must be
explored through personal and active
performing, listenimg, and creating,

Teaching adult music learners

By combining konowledge of adulr
learners with our understanding of mu-
sic content and process, we can formu-
late a mumber of ideas thar are useful for
those teaching the adulr music student.
Several are suggested below,

Strive bo dnstill o sense of mesical
self-efficacy. Self-cfficacy, as opposcsd to
selb-confidence, 15 the belicf one holds
that he or she can accomplish a given
task. Self-cfficacy penerally arses from
a series of successful achievements thar
are imtrimsically maotivating.  Though
drawn o music, many adults fear thar
they cannot be sueccessiul in tasks such
as matching pirch, reading notanon, ar
discriminaning awrally. Fear may mani-
fest wself as reluctance; thus, ic is impar
tant to provide a low-risk environment
that ofters sequential skill development
and fregquent reinfarcement of sucoess.
Because adules may be more self-critical
than children, it is important o be hon-
est amad specific regarding success and
straregics for comtimumng Improvenent,
As with all ages, successiul music mak-
ing, combined with developing toolks for
ndependent learning and performance,
provides a growing sense of self-efficacy.

Comstder the importance of students’
personal goals with wesie, Understancd-
ing the personal goals of adults relacie
b rusic is an important part of teaching,
[ addition o ther own desre o make
and understand mausic successfully, adults
may he seeking closer relationships o
children or partners through music.
Adults are aften motsvated by the desire
ter achicve a level of understanding that
permirs them o discuss a symphany per-
formance with others, to listen more in-
pelleently, or to appreciate a broader va-
riery of musical styles and genres, Some
may want nothing mone than oo relas by
playimg simple songs an the piano or g
tar at the end of a workday, Sull others
may have ambiticus goals, such as solo
performance, thar may not be consistent
with their abalities, Working with sm-
dents to estahlsh reshsne goals thar en-




sure a sense of musical accomplishment
i5 an imporrant task for the reacher.

Maintain a focus on nesical expert-
emrge. Burproangly, eacheors of adules can
sommetimes assume that an intellectual ap-
proach 5 more appropriate for adult
learmers. As with all ages, unnecessary
virbal explanations o eaching thoory
prics oo direct musical experience tend to
ducourage studente, Applving the na-
tional standards o adult learners s a
gl way to consider the roge of expe-
riences appropriate for adub leamers,
Whatever the focus of a particular class,
keamers should have opportunitics foim-
provise, compose, read masie, sing and
play, analyze music, and comnect music
with sther aspects of human experience.

Choose wortly performance aud lis-
terivey repertoire, Like chikdren, adults
are generally open to a wide range of
repertoire if the music s presenced in in-
rriguing and authenric ways. Music of
intrinsic worth is essential, as 5 necogni-
tion that swereorvpical children's songs
are not appropriate, It s also impartant
nok ko stereckype adules as being inter-
csted primarily in hymns or big band
music or 1%960s rock, Providing a
wealth of neh mosical expeniences rep-
peseiting a variery of styles, genres, and
cultures is a good way oo think about
rsical choaces.

Kementher that simple and msical
are aol setually exclusive ferng, Ac-
cessible, sequential music making and
miusic lisrening experiences that ac first
can be achieved primarily through aural
mmitatin and discromination provide a
firm foundation for subsequent or con
current msic learming. Fare of adulis’
incerest in music leaming hae o doowith
the fundamental connecton all humans
fewl with muse, and the yearning hor
aestherically sarishying experiences. Re-
gardless of the level of performance
achicvement or ability, or the focus of
the class or lessons, performance must
be guicked o be as musically satisfyimg
as posible. In addition, providing sim-
ple ways to make satsfving music en-
courages students o practice indepen-
dently, to share their music with others,
aml b0 comtmue ther quest dor muosical
undersranding.

Commrect present learming with real-
twrld musical experiences and prior
fearming, Adults who regolarly artend

.

msical events will be cager to see how
their learning relates to the concerts
they attend. Others may need o be en-
couraged to attend concerts or purchase
recordimgs. Pror muosic learming may
lave been positive or negative, and may
or may not kave been based on valul ap-
proaches. It is important to help adualt
learners meorporate new leaming inno
alrcady  developed concepral  frame-
wisrks, and to assist them in under-
standing how current learning may dif-
fer From somethimg they learned previ-
ously e.g., o quarter note always re-
cerves one bear).

Developing Adult Music
Education Programs

.".|'|:|-'1:||'-|'t wihay vesbs @ masic SEore odn 4
wek-end will swirness rhe Fascinarion
adules have with music. While many in-
dividuals in the early and middle phases
oof adulthesod may necessarily cmphasize
career educarion, many also seek cre-

“What I wanted™ he said,
“was to learn to play a few
simple duets with my
daughter.” His goal went
unfulfilled in part because
the class bogged down over
lengthy theoretical
explanations of key
signatures and notation.

ative outlets i the ars, Through public
school community educaton programs,
church-sponsored  programs, college
and university continuing education, or
Fr\u.l_l-l\.'r:1|1q,|l|1“ q.'i"hlﬁ“lllrll.l‘:p' A I-:|'|'|r'|||||'~i._
music educarors may offer a wealth of
opportunities for adule leamers, Classes
that invite adult students as begnners
and  provide  fondamental,  well-se-
quenced  inseruction  through  crearive
miusic making are especially needed,
Sarme music educarors have been suc-
cessful im engaging parents and other
adules m their school prograims by pro-
viding short-term classes o each adules
the same conceprs and skills dhar chil-
dren are learning. A natural extenswon
of this approach s multi-age, or incer-
generational, instroction that offers mu-
sie as g meanimgful wol for positve in-
terpersonal relationships, Similacly, pro-

grams that unite people of different cul-
pwres andd help them understand one an-
ather's music could be an imporzant av-

Creating multiple entry
points for music education
across the lifespan is an
important responsibility
of our profession.

enue of overcoming distrust and dis-
CTIMHTEATIENT 11 A Soanmunity,

Crepting muliple entry points for
maesic educarion across the lifespan is an
impartant responsibility of our profes-
siom,. Music education professionals
miight begin to think of building a “mu-
aw learmmy commaumty™ 0 which the
lifebong learning continuum bocomes an
important clement of how we plan in-
struction and programs for kearmercs of
all ages. The benchts of such a vision
would not only advance music educa-
ton for people of all ages, b would
also engender support for school music
as adults increasingly discover the vilwe
of musie in therr own lives. _ﬂ:

Footnotes
Hisources mcducke the 1931 Yearfnaak ol WS
the 1955 MEMC Sodirce Bood Mirseher Tiw; e
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ORFF SCHULWERK FOR SENIOR ADULTS

By Roy Emnst

__#Tff reachers have a unigue and important opportunity o peo-
wiche music educarion for senior adults, My thoughts are based
on rwelve years of teaching music to senior adults in the con-
rexct of Mew Horizons Bands amd Orchestras, My expenence
with senior adults is lmived 1o the well eldedy—people who
can get around on their own, This may also be the pare of the
semior population thar is mose un-

theeir music making aside during the vears of raising families and
having careers.

From teaching retivees in the Mew Horeons programs, |
know thar music making can become one of the most highly
valued aspects of life for many people. The intrinsic qualitics
of creating music bring great satisfaction and are valued in a
way that comes only from the per-

derserved by music  edveation.
From that perspective—and with
noy expertise in Ol Schulwerk—I
present some  questions foe Orff
teachers and offer a few thoughts,

Should Orff reachers merense

iusic making in a group setting can

increase feelings of well being, decrease

depression, and even have measurable
effects on the immune system.

spective of having lived many vears.
1 recently conducted a band of 100
Mew Horzoams musicians from all
around the Unrted States in a picce
by |.5. Bach. Their focling for the
piece after just two readings wis ex-

miuskc edwcation for semor adules?

If sex, hoow and why should they doie? Thinking aboat the
Foallowingg subjects may be a good way o sart anewering those
(QUEEEHIE.

THE SENIOR ADULT MOPULATION

We know that senioe adults are the fastest growing part of
the population, and with the baby boomers just now reaching,
retirement age, thar reality will become increasingly apparent.
The number of senior adule music makers i poendally larger
than the number of E-12 music makers. In general, new retirees
Inesk Forward to many vears of good health and acrivities, Thoss
of us who were feaching m the 505 and 60k may remember th
one of the reform banners of MERNC—The Manonal Associa-
tiom for Music Education was that less than 20 percent of all
high school students natonally were involved in high schioal
music. This sugpests that today almost all senor adulrs need a
comfortahle entry point in order to become active music mak-
ers. OF those whe did partscipate in high school music, most put

28

teacrdinary amd there were many
teary cyes when we finished. 1 said, “1 can't imagine children
U .I'h'_'i“:ll_ able riw o bt vaaln st dld—'l'l:lL:r' |IJ"|-|.' '..I'l:ll'll"r I'l:" e
encugh life experience.”

The high value thar Mew Horzons musicians place on mu
sac making is indicated by how they choose to use their rime.
Many spend 4-6 hours a week in rehearsals and soctionals
with the Mew Horizons, They also play one or more hours a
wiek with chamber music groups andfor the dance band, play
in one or more community bands or orchestras, and pracrice
at beast 3 hoors a2 week. The rotal ome per week spent music
making is often 20-30 howrs.

There is abundant evidence that music making can support
good physical and mental health. Information about the Au-
sic and Wellness propect, aviilable from the Mational Associa-
ticon aof Music Merchants (www.namm.com |, provides medical
research indicating that music making in a group sctting can
merease feclings of well beng, decreass depression, and even
have measurable effects on the immuone system.
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W regularly see stories on ma
nional TV abour rescarch than
stresses the importance of a stim-
ulatimg, intellectual hife for good
brain function i old age. Senar
adults enjov the constant mencal
challenge of music and the sense
of accomplishment it brings, Mu-
sic making is a pleazant workour
foar thee brain,

Making new fnends wath coam-
miosn inferests and goak inoa mu-
sical growp 15 an ideal form of so
cializaon—an important Bchor
foor mood health. Thar's why meose
senor adults wane group imstroction in music that s very simi
lar o music education provided in K-12 schools, For most of
them, unfortunately, the last entry point for tas kind of msruc
pon was in ekementary school, When approprate group in-
atructicen in offered For semior acdulie, @ sireng responae can be
expocted. Flercher Music stores in Florida offer group keyboard
classes and they have thovsands of renrecs attending, Before
clagses begin, students gather o char and have a cup of coffee
rogether, Group instruction is also an essential aspect of Mew
Horizoms programs. Fven though stedio lesons bad been of-
fered oo any adulr in the Rochester

If offered, many senior adults
would chonse po continue Ol
instruction indefinitely, so a long-
range curnculum would need o
he developed. Some would yse
et as a gaveway o other music
miaking, exploring and then mov-
ingt o to special areas thar they
found most sarisfying in their
Oirff classes, OF those moving on
tor other areas such as band or or-
chestra instruments, many would
also continue o play with their
Orff ensembles, Mew Horrons
minsicians uswally add on muosseal
activitses mstead of dropping one o maove to another, When
they begin playing with community bands, for example, they
nearly always contmue to play in their Mew Honzons Band,
Many continue o play with the beginning band aher they
move ot the advanced band.

CURRICULUM AND PERDAGUR Y
Alchough Orff classes for retiress might be sucoessiul by
simply providing tradinonal bur shghedy modified Orff -
gtruction intended for childeen, it would e much berer o
take on the challenge of reinventing

COHIIMLNIEY |1:|-' the Fastman Comimi-
mity Fducation Dhvision since East
mman's carlese days, the number of se-
nior adules enrolled in the Easoman
Community Edwcaton program im
mediarcly increased by many imes
when the Mew Horzons program
began.

Fortunarely, group instruction is
a strong specialty of music educa-
v, Musie educators develop skills
for working with groups that ather
musicians usually do nor have, Our

The Orff tradition bas a long and
prroud bistory of being inventive—
starting with the inventive genius of
Carl Orff bimself. It wmay now be time
for leaders to look for ways to build on
that history to serve senior adults in
meiy ways, From my experience, many
senior adults want to include music
making in their lives and will treasure
the opportunity to do so.

the method to serve the special
abilities of senior adulis, That
would be very much in the mwven-
wive spirit of Carl Crrff,

Seror adults have a Tifetirme of
muskc in cheir memories, and when
that 15 wsed i nstrection  the
progress is very st Revising cur-
ricula to include lots of familiar
muskc will gready increase learming
and satsfaction,

Adule Oeff muosicins will want
rer praciee at home, Recordings and

specialy is highly walued and re-
spected by senior adules, Shouldn’t thar make us want o re-
I:|'|||r|:|. |1:, {:rFI'ri“j!‘ ;11 PITY T {'hFlr\i'\-l__|'l1lqu_-.;l

ORFF FOR SEMIOR ADLLTS

Most senior adults would benefic gready from Oveff instruc-
ton becavse it wounld provade a way o experience a broad
range of music making and creativity without the need 1o im-
meduately focus on the rechnical challenges of learming a band
or orchestra instrument. As we all know, the musical rewards
for a beginning inscrumencalist can be pretty meapger for weeks
or longer, In contrast, the beaunful sounds of the Off instru-
renes are enjoyed immedianely,

In muesr groups of seowor adules, chere will likely be some
participants whao can already play an imstroment, but want to
learn new chings inoa grougp senting. IF the existing musical re-
sources of the participants are incorporated inro some of the
rmasic making, the mch tonal paller conld bead o some won-
derfully unigque music,

T Cff Echo = Winder 20013

books thar fecilitare that wall e
needed, Pracrice classes on community and naional television
alas have r||||:|_ln|,1.1|.

Senmor adubes wall want o own thetr own INSErEments e use
at b, They wall need po know which po buy irse, second, and
s on. One important characteristic of senior adults in New
Horzons ensembles is that they guackly upgrade to expensave,
professional level instruments. Music brings them a grear deal of
jov and they know they will enpoy it even more with a very joaod
instrumeent. Insrruments in the 51,0000 range are very commdn
and some people spend far more than thar. [ can easily imagine
people wannng oo own a large array of Orff instruments, and
hringing ane or more of thear own instruments o class, Cone of
the mamy things abour Mew Horsizons thar makes e smile is the
ways people invent o get their instruments around., 1 see trom-
bones on golf cars, all kinds of things in folding shopping carts,
and still ether thimgs desipned from the wheels ap.

Semior adules will be proad o have their instruments on dis-
play ar home and will use them alone and with recordimgs.




They will even want some strategics for

ncluching wisieors ro their hoame in music trement  communities, College cam

making: “You play ths, you play that,
and I'll play chis.”™ Imagine the jov aof in-
tergeneranonal music making ar home bhe

led by grandma or grandpa.

a serious problem. Mo

SETTIMNGS

Oeft classes for senior adults could
be offered in schools, churches, commu-
nity music schools, synagopoes, com

iy, an instrument several hlocks, In ad

I1'||.I'Ii|2:-' CETIERS, SEMI CCNieTs, and re-

puses are also o possibility, bt the usual
difficuley of finding parking space can
sETLOE
adules dont want o spend a lot of time
searching for a parking place and carry

dition po free and convensent parking,
ir's impareant o have a location thar is
aesthencally pleasing, Having some re

ETHNIC & ORFF INSTRUMENT
OUR ‘pE"IALTY WWWJDI‘IHSI“UEIC o

Donna Massello-Chiacos: At Play with the Elements in Music Shenanigans
and Language — 5194945, Kindergarien and T Grade acbivilee + Plusikil

har fhwe vlassrEam HRecorder
Kaerrd Lyma MNichile: Muosic Maments ds Teach Academmics - 53405 = miadin
Activelies and practcal sdeas for mbegrating musse with the study of marinsba
|I.|l.|'_ RCRTICE, |.I '|!:,.I.|!:_| ArLs, =Celiad '\-IIII\.||I'- VislLal ATl .||'n.| (3} .'" HSE Hanks
Marcy Lafferty and Elsine Larson: Birds - SI750 A themalike unit « Sa-be
:I".|-:_'r.|l||'|_: miusic, mavemnent, ||'||'l|.:L.'l|.:I.' arts. visual arks and rI.'.'..I.IIJ.',. Stmries
Clawdia l'.:|LJ|u||d||: Flags i Haoge = Art Kil with CLY = 52200 = Sonor &
Chaldren make their own “Hags of hepe™ megined by bradilivmal Tikskan Stuwdio 49

Luegz Ta. Kit includes a siring of autbentic band
full instructions, and a €D of Tibetan Mus.

oy JOHN'S MUSIC CENTER

4501 Imterdake Ave M. 89, Seattle, WA 910
|_1|'l"1:| BA-06 Fas (206) BE-0427 1-800-473-51 0
drumssjohnsmusic.com

prinbed Tilsslan “'l;!'\. Instrumenis

Orff Schulwerk

o) -

: Summer Institutre
2 July 14 - 25, 2003

= Orff Schulwerk Levels I, I, Il

- Jos Wuytack Lewvel I

% Konnie Saliba Level Il

- Shirey McRae Level |

& Deanna Stark Recorder

5 July 28 - August 1, 2003

Master Classes with Jos Wuytack
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freshmenies rogether helps the importanc
social aspects of group music making,
sir the settmr should also make thar
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LEADERSHIF

Adeguately serving the needs of se
mior adults will require a2 manumental
ettort From musie educators. Mew cur-
ricula and approaches are needed. More
research s nesded soowe can better un
dersrand the musical porennial of senio
adults and evaluate the effectiveness of
mac edecation offered o them. MNew
publicarions and new instruments will
be needed

The example of Mew Homeons musi
clans indicates that omce senior adulis
get started in music they want oo branch
aub into many areas, They want theory
classes, composition, improvisation,
chamber masa, musie history, and pri-
vate bessons, They begin amending all
kinds of local and nadional music
events, | know of one New Horizons
musict—a very goosd clannetist—whi
artended an Orff event and got hooked.

MUSIC

TOGETHER

THE 1Y TOF FAMILY MUSIC™
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She sarred taking Oeff classes, com-
pleted level one certification, and now
teaches Oeff classes part-time ar a
school that would otherwise not have
music clagses, She boves it Many ochers
would probably be mrerested in raking
classes that would enable them o assist
Orff teachers and alsa participate in
musical activities with their own grand-
children,

Creative teachers will be needed to
develop new models and present them
at conferences, | believe that the most
effective way to influence widespread
change is by creating successful models
and giving them wisibilit,. The MNew
Huorizons progeamy, started in 1991, was
intended to be a model thar could be
adapred for other locations. There are
o meore than G Mew Horivons pro
grams m the United States and Canada,

[ think that a special name for adulr
Oreff instruction should also be found—
one that recopnizes the Ocff radition
but also indicates & new form of Ok in
sruction designed espeaally for adules,
A oot namie to put on the banner will
make a by difference in the chance for
SLICEES

THE ORFF SMRIT
The Orff tradition has o lsmg and
proud history of being inventive—start-
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RECENT RELEASES FROM:

wiww. beatinpathpublications. gom
or
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Bridgewnter VA 22812
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ing with the mwventive genius of Carl
Orff himself. It may now be time for
leaders to look for ways to build on that
history to serve senior adults in new
wiays, From my experience, many senior
adules want to include music making in
their lives and will treasure the opportu-
nity to do so. I look forward to the day
when thousands of senior adules will be-
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-I-h'l-_.l-:ﬂ'ﬂl “I-Il:l'- EII'!?I'JI Senes lor trehle chioirs
“How Can [ Keep from Singing™ - Lewrey/ Pence
“Wuh Hapgrn YVodces Singing” - Bach/Pence

Coane active music makers becawse of
CREATIVE TEW IROIrams provided by Cieff
tengchers,

Roy Ernst, Ph, I, is a professor
coreritns of Hhe Eastmuan School exf M-
src ol B divector of the Wational News
Huorfzons Music Project.




IN THE MOOD

Beginnings

Acdule O classes began in St Lowis in the fall of P99, due
largely to the vision and efforts of Morm Goldberg of MME
Music. Morm convinced his friend Marylen Mann, founder of
the OASIS Institute, fo creaee a Center For Music and o in-
clude Oeff for Adults among its offerings. (OASIS is a national
cducation program desgned to enhance the lives of marure,
high-functioning aduls by offering challenging programs in
the arrs, humanities, wellness and velunteer services. )

A Whitaker Foundation gramt provided funds noc only oo
purchase instruments and hire staff, but also oo collect and an
alyze dara on the effects of music participanon an the mental
and physical health of parnerpants as well as their increase in
mascal knowledge.

Challenges

Each session consisted of ten one-hour weekly dasses. Re-
cruiting parocipants was done throwgh class descnptions in
the CASIS spring, summer, or fall cialogs. Writing these class
deseriptions and titling the classes proved o be more diffcult
than anticipated, Initial class descriptions towted the use of the
O3refF method—mentioning the use of chanting, movement and
“reaching basic music skill through the natral chythm of
speech and play,™ Class titles mcluded: Music Circle, e foor
Aclules, Orrfi—A Music and Movement Experience for Adulis,
and Learming Music a Mew Way.

The teaching rechnigque vsed was smlar o that wsed with
children in a school settimg, Musacal goals (reacting to a musi-
cal pulse, cchoing thythim patterns, reading chythm notation,
using correct mallet fechnigue, etc] were established by the
resicher and materials were chosen o achieve those poals. En-
rollment ranged from four to seven participants per session.

However, Orff andfor his teaching pedagogy were unfamil-
Tar to prospective class partcipants., Words such as “chanting”
and “play,” which accurarely describe Orff teaching stratepies,
seemed o evoke memores of childhood days, The very waord
“miovernent™ was threatening o adules” inhibinons and fears
of embarrassment, as well as ther possible decreased mobilin.
Titles used, though descriptive af the courses, lacked appeal in
a catabop where over 200 offerings compete for enrolliment,
Small class size limited full ensemble experience and made

32

An Orff Program
for Adults

By Mary Lou Richardson

plavers afraid o make mistakes. And, most importantly, the
tesching stracegy was entirely mischrected.

Kealizatons
The salvaging of Oeff for Adults in 5t Lowms began at the
“Music as Lifelong Learmimg Symposiam™ which preceded the
ACSA 2000 conference in Rochester, Karl T, Brohn, who s
knowmn as the father of music education and wellness, was the
keynote speaker, Twn of his statements became the touchstone
fosr thie mew and improsved version of Ocffclasses, Brohon stated
that:
#6% of adult education students take dasses for personal and
wincial reasoas.
Adules stop taking classes when they Feel dun the class expocts
miore of them than they are willing to give,

Revisions

It was obvious that changes were needed. Class sessions
were subdivided. Instead of enrolling for ten weeks at a oime,
participants enrolled for a five-week penod, which was fol-
lowed immediately by another five-weck session.  This
arrangermsent suired those who were uncertain as to whether or
o they would enjoy the class,

A new titke and class description reflected che philosophical
differences. “In the Mood™ became the mthe as well as the
theme song for the session begimmimg m Febroary of 20001, The
class descripoion was directed to those who “love music and
would like to join others in an ensemble . ., playing runes like
“Tin the Mood™ and “Boogie Woogse Bugle Boy® on special in-
struments that require no Previous cxperienoe.”

Class began with a fiveeminute Wellngss Tip. Farticipants
were encouraged to practice this tip during the week and i
was discussed at the beginning of the next class, Wellness tips
and handouts were well-researched, welcomed by participants
and got class members calking om a personal level.

Presenting Oeff musical ideas and skills o adults withous
embarrassing them or minimizing the content was @ major
challenge, The role of teacher transitioned o that of music fa
cilitator and fellow group member,

The old goals and objectives were abandoned and planning
became a reversal of what had been done. First, songs and ma-
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terials such as swing, blues, jazz or boogie, were chosen for
their appeal o class participants. Then, Orff arcanpements
and fechnigues were creared to complement these songs, Fre-
quently, tunes had several accompaniment patterns varying in
difficulty, Instead of a prescnibed orchestration, participants
played the partermn with which they felt mose comfortahle,

The manera thar “mistakes are impossable” =ated
often. Errant notes were merely improvisation—which was
good and musically acceptable. Concert awdiences were
warned thar if, perchance, they thoughe they did hear a mais-
take, a mip o the audiclogist might be in order.

The three C% of colfee, conversation and calories becarme
the finale of every class. This social component has helped to
create not just an ensemble but also a caring, community of
msic makers who now meet monthly even when classes are
0 0 Session.

Using Bruhns suggestions and acting upon them in re-for
ratting classes had a dramanic effect. The purpose of Orif for
Adults became chear and easily staned:

The goal of all dasses 15 making muosic together '.1.||.|.15:5Fu|'|1.'
and joyiully.

Wils TEf

Hesults

Pretests given on the first day of classes showed that partw-
ipants universally expected woe enjoy class, play in ensemble
aned improwve their musical skills, The results of a test 0 recog-
nizing musical symbals (M = 21) were as follows: 58% knew
all the symbols ar both pre- and post-testing, 24% improved
i symbol recognition, 4% pre-and post-tested the same, and
14% declined in symbaol recogmition,

All parnicipanes reported enjoying both the classes and the
ensemble plaving. Re-enrollment in classes appeared to be the
best imndecator i meeting those expectations Prior o the class
changes, re-enrollment was 42.8% and the averape class size
wits sx parbcipants, Since the revisions in ¢lass philosophy
and format, re-enrollment is 72.2% and the averape class size
has doubled o twelve participants.

Media publicity has played a factor in drawing new partic-
ipants. & reporter from the 5t Loas Post-Dhispatch attended
several classes and wrote a feature article abour Ocff for
Aalules, KETC, the local PES television station, produced a %0
second apot explaming the Ocff approach and showge class
memibers in action. The summer OASIS catalog devored an en-

“oave of a kind™ advemture thae is Ocff for

tire page o the
Adules,

The most important resules, however, have been within -
dividualz, The once cimid individuals who mer ar thar spring
of 20011 have become a cohesive unit as well as friends, They
enpny making musee as an ensemble and reporce in ther own
and others musical contributions. The inhibitions rhar
prompeed one partcipant o report having “no talent™ are dis-
appearing, making her “feel free fo experiment and have fun.”
Amnther particpant now “looks foreard o Ol experiences
and is doing new things with her mind and hands,” She com-
ments that her health continues o be good and stares that
“perhaps keaming something new is responsible,”™ Another
class member has “become more confident 10 music making
akilities and m other endeavors.™

It is the belief of this author thar Oreff for Adults is the
Schubwerk’s new frontice,

Experiences with this program im 5t, Lows have shown ins
efficacy. Funding is not a new problem—classroom reachers
were also admomnished that the Orff program was too expen
sive, But the benefits of the Ocff approach should not be re-
siricted to children alone, It is ome o help adults ger “In the

Mood.” &

ary Lon Rechardzon recetved a BA in Musie, a Masters in
Muzic Education and completed Oxff Levels I 1, 1T and
Master Class, Ske retired after 33 vears of clesmectiary snesic
tecactring and hag bee sonebing i the C1ARTS Adwde Dieff pen-
gram since the fall of 1999,
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PORTRAIT SERIES

Alan Spurgeon, Editor

A Gift: Lois Birkenshaw-Fleming

By Marilyn A. Gunn

hy 15 it that at this point inoour professional
liwies wie v clhosen o nead the lavest lssae of The
Ot Ecbad Wy did wee choose to read aboue the
life of a music reacher whoim we may not know?
Perhaps it is because we have found a musical ap-
proach that has filled our teaching with passion,
and has given us a sense of mson and adeep re-
sponsibility. Our lives have been so touched thar we scarch ca-
perly for kindred spiries and joan i the excitement of meeting,
in print, a teacher whose soory will help us keep thar passion
alive,

In 1962, a petite red-head regstered for the firse Nosth
Amercan Conference of the Orff Schulwerk in Toronmo,
Canada. Lois had been home raising children for more chan a
decade, Although her teachimg had been in the private studh
curmg these vmars, she kept ber eyve on the public school sysoem
while searching for an approach o musc education that in-
duded meore stedent mvalverment. When asked how she
learned abour the Schulwerk she replied, Mo one could be in
Toronto in 1962 and not know that Carl Orff was commy,”

Embracing the First Conference

Lois amended thar firse conference and signed up for the
schulwerk course that fellowed, She SNk fthiree weeks under
the direction of Doreen Hall, Gunild Kecoman, Barhara Hasel-
bach, Lotte Flache and Wilhelm Keller. The experience and
skill of the shudents and teachers were breathiaking, She knew
she had found the answer to ber concerns for music education
as she warched Doreen’s demonserations with children, Lovis
had found the compass thar would gusde her dhrowgh maore
than three decades of teaching. The camaraderie she enjoyed
at this event would also lase a lifetime, There is a wonderful
expression for that one person who s meant to be your lile-
long companion—a soul mare. If there s an eguivalent in
fricndship, perhaps it i a soul-friend. Soul-friends are what
Lois found ar thar conference, She recalls with delight the skall
of Lotta Flache wha could pat a dram between her kiees and
play a rwo-pare canon with herself. [sabel Carley, Joe Marthe-
sius, Lillian Yaross, Barhara Grenoble, Ruth Hamm, Jacobeth
Postl and Grace Mash, oo name but a few, all became con-

H

nected by the soul at dhar st coorse, All em-
bracedl ehe mission of bringing the Schulwerk o
children and ro other educators,

U of Lois® former ligh school reachers, Har-
vey Perrin, was present for the conference and the
course that followed. As the Director of Muosic for
the Toronno Board of Education, he lked whar e
saw and asked Lois and four other partcipants in the course
o accept teaching positions in the Toronto Public Schaols,
Thus began her school career m mosic educanon.

Bringing Orff Schulwerk to the Toronto Schoals

Armied with one teacher traming course in the Schialwerk,
it was Lois' task o help introduce Orff instruction in the
Toronto schools. Lo and the others had o create the cur-
riculum from scrach and dooso while raveling from school o
schonl, There were some general music spocialists in Toronm
in 1942, but music instrsction was generally left up to the
classroom teacher, The Ol specialisgs did see smudenrs as
miuch as possible, but for the most part, their job was to assisc
classroom reachers oo inregrate music ingo the curriculum,

Every month these friends and teachers got together o de-
vidop the Toronto Orff program. Sequenced  matenal was
fused with an existing curriculum, and it weok three years m
ready the fimal decument, Music m the Toronto schoals has
never been mandared by law (moday classroom teachers are
still responsible for teaching music). Initially, Los saw class-
rooms once 4 week, Then budget cots narrowed e to ance a
wieek for only half the vear. Harvey Pernn, Taranto direcros af
musae, encouraged the program and kepr it going over the
viears, a5 did his successors,

=W wom everyvone over—Finally!,™ Laois said, This year, the
Creff program in Toron will celebrate its 40th birthdary,

Bringing Orff 1o Students With Special Needs

Lewis eesok thse level owo course the nesc vear, also at the Fac-
ulry of Music, University of Toronto. It was another large
course, and many of the same people who anended had ar-
tended level one the previous vear She was inspired by the
work of Madam Polyxens Mathey. It was here thar Loas" lite
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wias i changed and she embraced a new challenge, Mathey
mtroduced o her o the writings of Wilhelm Eeller who
worked with deaf children, Lo began working with pro-
foundly deaf children using the Orff approach to reach speech
and langueage throwgh rhythm, movement and listeming. The
instruments were vital o rthe effort because their elear rones
cosuild be picked up through the amphifcation worn by the stu
dents and through tactile vibragons, A group of these stedents
gave a demonstration at the Orff Schulwerk course in 159464,
The Schulwerk then spread o the rest of Toronte's special
education programs. Toronos had well-developed programs
for children with special emotional, physical, developmental
needs. Lods instituted programs to brng music education oo
them all. Lots worked ar the Clarke Insotuce where educa-
tional services were delivered under the umbrella of the
Toronto Board of Education. Maost of the children there had
severe behavioral problems, Lois rocalled thar “Some students
were chair throwers, but not in muosic—they were very re-
sponsive o music,” The mmpact of music on the lives OF these
children was prodound. The memory of one young man'’s
transformation is parmicularly

tnuaght cme month throughour South Afrca,” she remembers
=“One place was at a feachers college in Sowetno, buslt by De-
Beeres, the diamond company. It was there thar a choir of the
most beautiful voices sang for me—madngals, Mozart, and
most memorably, their tradibonal music, Any of the bass
singers in that choir could join the Mer?”

She also visited a ghemo school in Pietermaritzburg, The
three-year-olds came marching n, moving m perfect unison,
singang i perfect wnison, The meachers said, *How can vou
help us?™ Lois replicd, “I can't=—vou are abwviously daing
everything right already,” “Where else i the world,” she re-
marked, * would sixty three-year-olds be singing in mne and
performing the moverents to a song perfectly in time#®

Lois has caught workshops in every state except Hawaii,
“I'm still willing to go there!™ she says with a grin, She has
abo wught workshops acros Canada, and in England,
France, and Finland,

Lois' philasophy of teaching is an old one: *Ger every child
to o as far as they can. In every kessom, something has to be
successful for every child—rhat's the key.”

Her best advice to new

posignant, An elective mote,
the boy hadn't spoken for
rwio years. When Lois encour-
ageed him o partiapate, the
other children cried, "He
st do it!™ But Lods contin-
ued oo gently modge him every
day. He began singimg, abour
halfway through Lois™ firse

We cannot continue to put all our focus
on standardized tests that seldom include the
arts. Some kids respond best to the aris.
Music training should be part of every
child’s upbringing—even before starting
school. All schools would be bapprier
places of learning if this were so.

teachers 15, “Gio slowly, Plan
carchully. Management is es-
sennial,”™

The gift of Orff Schulwerk
Presently, Lois is still writ-
ing and collaborating an a
book and CI} with lesson
plans designed o help chl

year ab Clarke, and  was
speaking by the end of the vear, After thar first breakthrough,
he was mure for 3 while lonser, then began speaking again, She
reflected, “Im not o music therapist and didn’t approach my
ok a5 a therapist, but there were often wonderful therapewtic
resules.”

Spreading the Word

Losis became the director of the Offf peacher training
wourses in Toronto in the early 80s, Her passion for teaching
children never diminished, bur she found ancther mission in
life- develnping a new cenp of mnsic educatore. She was ored
of rewriting the same materials for students and, wanring to
share her knowledge with others, she decided o write a book,
Music for Frn, Music for Learming, pubhished by MMB Mu-
sic was the result, But one book was not enough oo satsfy
Low® sense of obligation o music educanon, Many more
boxnks followed: Cowre on Everyfody, Let’s Sing, published by
Warmer Brothers, Music for ANV [a book for special edocarion)
and a compilation of Canadian music entitled A Ol Mosae
Fromr Canaalar or Orff ave Canada wre smosadague, published by
Schotr, which she edived, Rovalties from sales of this book go
tovward sending children’s performing groups tm nanonal con-
ferences—another powerful example to Loas” compelling sense
of respomsihility For nurturing the growth and development of
athers,

She has raught reacher-training courses all aver the globe.
Her most memorable courses were in South Africa in 1983, 1
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dren with cochlear implants
learm to talk. I adkdition, she is teaching teachers ar the Rooyal
Comservatory of Music and serving on the board of the Coali-
o for Music Education in Canada,

Her next mission inomusie edocabon may very well be as po-
lirical actvist, She beleves the number one need for the future
of music education is for politcians w realee the importance
of the arts, =Learning across the curmculum improves with ed-
weatiom in the ares, We cannot afford o lose teachers of the ans
and library scicnees, We canmor contimue ta pat all our foous on
standardized tesis that seldom include the ars, Some kids re-
sponid best to the arts, Music raining should be part of every
childs vpbnnging—even before starting school. All schools
wisld b happicr places of keaming if this were s0.”

The major focus of Lois® life over the past several years may
have been in training fine music educators, but her heart has
alwavs heen with the children. Her most often repeated words
are simple: “Evervthing musrt start with the child.” Looking at
her life, one & wouched by her passion and her mision. le ap-
pears that she has given more than her share in support of the
Schulwerk. Lois, however, does not see it that way ac all, *Orff
rotally changed my life. 1 worked hard ac it, bug it has been a
gift. Ir has been a joy.”

And, Lois: you have been a gift to us! &

Marityn A, Guemn has tasght thivteen years af Blacktwern El-

ententary School w Independence, Missouri, She ceerrowily
serpes an die ADSA editorial bogrd,
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FOCUS ON RESEARCH

Timotly 8. Broplry, Editor

John Blacking for Teachers of Music to Children

LZJ known of the work of Bnoosh

anthropologist John Blacking since my
days as a graduate student, having read
his classic work, How Musical is Man?
(19730 1 recurmed to it often o posder
its eloquent starements of belief in the
miusical capacioies of all children ta sing,
dance, and play. He spoke rurhs thae
were relevant o music-making and
teaching—truths thar had been shaped
by his own piano performance studies
and his fieldwork among che Venda of
South Africa.

John Blackmy passed on m early
1990, and his colleagues and students
have paid mribute upon tmibure to him,
His kegacy lives on in much of the amser-
gent work on songs and musacal wrter-
ances of children, in support for the de-
velopment of world musics in educanon,
and in provisions within the curriculum
for music-and-movement education,

The Blacking Propect

In Dublin, Ireband in Movember of
1940, I mer a gentlemen-schalar of music,
Sir Frank Callaway, He had jusc come
from Belfast where he had been wisting
wath the fumaly of folin Blackmg, and was
pleased o menton that Zureena Desal,
his widow, had offered him Blacking's
archives for a collection ar the Universsty
of Western Australin, Sie Frank inwired
mie 1o Perth o make a preliminary survey
of the materials that woold areive in a few
months” time, In March of 1997 |
watched the armval of 16 cartlosds of
books, fieldnotes joamals, reel-to-reel
and cassette recordings, 35-mim films,
class motes, leorures, correspondences,
news clippings, unpublished papers, pho-
tographs, and even a few small Venda in-
srruments. What reasures to behbald! For
a week, [ lived from mosning untl night
in & stoeape closet on the edge of de uni-
wersity campus, seeing very Iitle of Perth

k1

By Patricia Sheban Campbell

bt openimg a wioreld 1o South Africa. As |
examined photos and  fieldnotes from
Blacking’ first rescarch ventures in the
Vendalands m 1956-38, and liseened o
the songs of the Venda children, 1 recog-
nized that these armifacts and impressions
of South Africa were behind the princi-
ples o slvich Blackime lend wortien, Tlese
principles were beyond time and place.
They were ideas for all tme thar clarified
aned Fortibied the practices of teaching mu
=3¢ o children (and even adolesenes and
adules).

Im 1997 anmd 1998, | traveled ro
South Africa on bwo DCCAsionNs, once
serve as a consulant toe a committee of
music peachers in the midst of curricular
reform in their post-aparthed  penod,
and a secomd time foe the conference of
the International Socicty for Music Ed-
weation, | had the great fortune of meet-
ing several Venda musicians, one of
whom had been a child during the time
of Blacking's research i the 1950z, Lin-
terviewed these muosicians and gained a
clearer image of music-making, musical
instruments, and movement and dance,
among children and aduls in the Ven-
dalands. The contents of the cartoads
of archived marerials wene made mwe
mieaningful through my encounters with
the Wenda muosicians.

My second wisit o the Universicy of
Western Australia in July of 1999 was
partially funded by AOSA, | resvisited
those materials that centered on Black-
ing's fieldwork with the Venda children
and their musical culture, 1 soreed
through journal entrics and umpub-
lished papers that would dlluminare
wens on musical enculooration, music
transmission and teaching practices,
mowvenment and dance as integral to mu-
sic-making, and curricular formation
that might encompas these mopics. 1
culled relevant materials and pho-

tographs that could be copied, and
tapes and films thar could be duplicared
and edited. As [ warched films of that
different place and tme—Venda peaple
of the mid-cenmury who sang, played
reed pipes, and danced the music of
their rural South Almcan community—I
caime away more decply awarc of the
riches of Blackings work and wleas,

Spin-CHEs on Blacking’s Words

The following are quotes gathered
from Blacking™s published and unpub-
lished works that may be relevant to
teachers of music to children. My ex-
planatory comments ane intended o de-
velop the strands of their greater rele-
vance, and oo fic them into the schemas
of thought that frame the actions of mu-
sic teachers.

The trive mrusician listens to
music more for what it is than
what it stands for.
{Blacking, 1959,
notes in a notebook)

What musie may symbalize (a com-
poser’s impression of a military barttle,
foor example, or a mountain’s majesty) s
always interesting, bat may be les the
point than what irs sonic soructures and
functions are, Those who perform for
pleasure, for the agor of it or cven as
their principal income, are concerned
with the conrent of the music self,
Thaose musicians who histen carefully to
mnsical conent, and how the music is
structured and is developed, are listen-
ing at a deeper level than those who
look for impressionistic sound-paintings
of ideas. In our teaching of music o
children, we can hope to get far beyond
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impressions and inoe childrens under-
standing of features that “*make the mo-
sic g, and why it goes the way it does.
Blacking encourages deep listening, and
we know that children have that capac-
ity b e soowhen gusded.

You can't make the right sound
unless you feel and hear the
culture and the spirit bebind it.
(Blacking, 1957,
notes in 3 notebook)

How true! [ remember spending a full
sumimer trying to get the proper sound
out of a Japanese ko-tsueumi deam, One
day my sensei (reacher] advised me to
read, meditate, and think deeply abour
the Fen Buddhist renets which framed
the sound of the instrument, and that my
sound would then “come along.™ By fol-
loawing his advice, [ made some progress
on the guality of the tone. As we teach
the music of an histoncal period or cul-
ture, we do what we can o connect o
culare-bearers (acho may be seatb-nvem-
hers, parents or grandparents of the chil-
dren we teach) oo appear with their sto-
ries, artifaces, and rich experiences, We
attempt o facbitate the comnections our
students can have with the people—the
music-makers—ancd thus the spin of the
muscal culwre. Such human interac-
tioms can help “the right soound™ as they
sing and play with grearer understand-
ing of the essence that is the music.

The studv of musical change is
not only interesting becanse
music reflects the deeper
sources and meanings of social
and cultural continuity and
change; it is of vital concern to
the futwre of individuals and
socteties because it may reveal
not only how people bave
changed their music, but also
bow, through the medium of
music, peaple can change
themselves in unexpected ways.
{Blacking, 1977, p. 23)
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remains  the
sarme, but instead is in a constant state
of fux, developmens, and  evalution.
Mlany omes we are bed o belicve thar
pie song of picce should “stand for™ a
culture, and that we should reach that
song every fBme as the sole musical rep
resentation of that culture, For example,
think South Africa, and the somg M
{also known as The Lo Sleeps Tomight)
appears on our radar screen as the
South African song to sing and play. Bur
which rendering do we serve up? The
1931 woriginal {recorded by Loma
Lindal, Pete Seemer and the Weaver's

Mo muscal culture

It is just as I fearved when
wespoke on the phone!
Although I have the greatest
respect for (name withbeld)
and bis work, be has
completely distorted the
Venda songs. [ have no
objection to the even spacing
of notes according o pulse,
brut I have great objection to
his re-organization of
bar-lines, iniposition
of Western time signatures.
It makes Tehilnwililu
unsingable for a start,
(Blacking, 1988, private
correspondence to a publisher
of a prospective volume on
Venda music)

rendition of 1951, the version popular-
veedd by The Tokens in 1964, or the My-
lons™ arrangement m the late 1980s2 As
a song travels from people to people, it
changes, and people themselves are al
tered by the experience of creative re-
newal and the reshaping of the song.
Pant even a national anthern s sacred, as
our own, The Star-Spangled Banwer, has
gone from stragght to dotted ehythms
{in the mid-19th century), and from
march quality to the free expression of a
Jimi Hendrix, a Whitney Houwston, and
singers from the local comimunites in
which it is sung, We should not be
afraid of musical change, but see it as a
natural proces which reflects who we
are and who our students may be.

Western staff notation is a muosical
technology thar has evolved over a mil-
kennium of more, an important atd for
the transmission amd preservation of
music. However, it is abo delimiting
and uvnnamural M some GreunsEnees.
Tor studf certain musical teaditions onto
a staff with pirch placement and har
lines may bring inaccurate rendenngs of
it by music-readers who do not koow
the traditions well. The songs we
learned as children=—lullabes from our
mothers and grandmothers, or hand-
clapping songs and simging-gmes-in-
the-round—are instances of fresh music
expressions which do no all fir easily o
staff notation. As we listen carefully to
songs from oral cultures, imcludimg chil-
dren's culture, we lind ourselves oning
o the manner in which they may flow
in a flexible, semi-metrical manner {or
with sliding pirches) that do naot fit well
on staves or within barlines, We should
balance ear tramnimy with eye training,
blemding learming-ly-listening with ex-
ercises in music reading. In particular,
somps of oral cultures throughour che
world should be learned in our class-
rooms as they are learned i those cul-
tures: by ear, in order to grow the aural
skills of children (Camphbell, 20002,

How might Western concert
performance be changed, and
made more participatory?
(Blacking, 1984,
notes in notebook at the
Wesleyan Conference)

There was  Blacking, pomdering
somiething that Daved MeAldlester had
saiel in his conference prosentation coms
cerning the musical events of the
Mavajo and the Hopi, What a mar-
vidous image o hold, that some mo-
sic—pulsive, driving, deeply emao-
ticmal=—could be open to audicnce par-
ticpation! Some oraditions are particl
patory. In the dromming ensembles of
the Ashann of Ghana, the listeners
dance or add body percussion as they
listen. In Morth Indian Hindustam con
certs, it is mtally appropriate for chil-
dren o move inthe aisles and for all o
keep rala and o nod their heads inoap-
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proval, Participatory concerts of West-
ern musie may be worthy of considera
tion, a3 Blacking suggests: How myght
lietle ones or older children be allowed
ter hreak the sradition of seaid and sl
comcert behavior {ar a young people's
concert] to conduct the metric parrerm
while smeed in the hall, or fo show the
rise and fall of a symphonic theme with
their hands? Even further, whar is the
potential for commissioning orchestral
and chamber music compositions that
engage audience members inoa paroci-
patory Mmanner: singing ar appropriate
times, chanong rhythms, playimg mstre-
menss (from woodblocks o recorders,
tv honafide violing and clariness) with
the masters in concert? s this a sacrile-
gious thought or a refreshimg spin on
Western comwert music that might make
it more meaningbul to children?

As a result of my fieldwork and
coming to know the Venda, 1
bave come to understand my

otwn society more clearly and 1

have learmed to appreciate wry
o NSO hE’Hl’J‘:
{Blacking, 1973, How Musical
Is Mans, p. 35)

This is my favonte “John Blacking
statement.” Through the “waorld mosic
movement,” we experiencg multicul-
tural musical expressions, Global path-
ways have been made o the wirlds
musics. More than ever before, we are
i.'l.l‘:"l\.'\.'l:l'«'l."'l}' ‘il.‘l.'kln!.'. Our oocasHing  for
learmmg o perform in Trinidadian stecl
drum bands, African-Amencan gospel
choirs,  Shona-style (Zimbabwean)
marimba groups, and Filipino gong en
semmbles. We are enriched by the exper-
ences, and totally engaged in the music
we can make, Yer what is ironic {and
ewertimgz) 15 how these performance ex
pericnces bend our ears and shift o
hinking, so when we rerurm o a Bach

wention, a Schumann lied, o Maozart
sonatd, or an Anglo-Amencan ballad,
erpow and vndersand chem maore
Owr deep listening and engape

1 m anather manner of musieal
zhr, helps us to compare and oo be

sensatimed  to one muosic through the
study of another—which would seem a
critically importans thought as we pre-
pare lessons in more than one musical
trachicion for owr youwng smedents.

The Blacking Propst continues o
evolve, | published an article in the fonr-
ral of Researcl in Music Education that

underscores some of the highlights of

the research trips to the archives at
Perth, i “How Musical We Are John
Blacking on Music, Education, and Cul-
mural Understanding {200, The Um
versity of Western Avstralia has an-
pounced g Symposiom on the Works
and Ideas of Jobn Blacking, scheduled
foor July 2003, ac which Twill deliver the
keynote address. 1t s my hope 1o con-
timue to share his insights, and oo further
thiem by allowing them we shaps e
ing projects and the reaching of weach-
ers, The weas of John Blacking are a
beacon of bright lght for 2 mosk
reacher’s thought and scion. -:I;

Patricia Sheban Camplapell 5 Dosralid
E. Peterson Professor of Music at the
Ulniversity of Wasdngton. Sbe is author
of Songs in Their Heads, Lessons from
the Woeld, aied co-editor of a series soom
fo b paebdished by Oleford University
Priss called Global Musics: Expenenc-
ing Music, Expresang Culture.
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ONE MORE ROUND

Tossi Aaron, Editor l

Matters of the Heart 9
Sound Gesture and Speech Canon for February

@
ick an sdvwn, a phrase, a proverh or a psalm. hing an ana
from an opera or a song from a Broadeay show, From folk
song or country western to rock, vou’ll certainly find refer-
ences o the heart, is agonies or pleasares, Perhaps its because
its steady bear is the sign of health and hife itself,

Its tradicional shape 15 easy to draw or cut from red fodded
paper. Add sweet words and paper doily. Or tey this: touch the
tips of vour thumbs mogether at eve level, Curl the fingers of
both hands until the nails gouch and move them away from
the thumbs. Mow rotare your hands oward vou until the
thumbs are pointed o the floor. Look at the space. Voala! A
heart!

Valentine’s Day has lost its religions connection and be
come a festive dav—especially in elementary school class
rooms, In 1980, this began as a speech and sound gesture
piece, but when [ discovered it worked as a canon, it reok off,
especially with 4th graders. Bat beware, its contagrous.

S ) WIS

By | bt o THIMIP, Koy | hamn o BLBAP, Wy | o gooess THUME « i | BN <4 <THUME
¥ v -

# Placing two or three fimgertips on the apposate wrist just be-
low the thumb will allow students 1o feel their own or an-
other’s pulse, Who can say the words that fit the sound?

# [ a stethoscope s available, suppese students listen to their
own and a pareers heartbear. A plastic cup, open end
apainst the chest and anothers car apainst the base will work
to an extent. Imitate sounds,

* Fxplore ways to read the words, trying various dynamics,
Spcak it freely and metrically. Try whispers or differene
pitches, or add slent pavses. Which imitates a heart sound
st accurately? Ask one or rwo students to conduce,

# Sertle inmo strict quarter note metrical reading, particularly

an “a.” This should be a soft *a™ as in AH.

= Speak in canon, entering ar the astenisk™. Try twa parts at
first = that each can hear the other pars overlap.

* Teach body percussion via mirroring and echoing of phrases,
The open palm hits the chest with a satisfying thomp, Astencd
to the accent on the first beat of each measure.

# When secure, perform in canon, then develop into a simple
romicle,

O J [ r| ;
O ) s 7 L
Fusch Lafh

|4 ] 1]
us T v BT b | THEMF - | B0 THLSE

# Transfer the words to unpitched perawssion. Whech osto-
ments should play the words? Which the theesrps? How 1o

show contrast?
el ||_I|F| ul:l.ldenm ch A thi- |'|in|'|' with fmm- T rl'r'H'IIII'TiI':H i'l'll'l::l_

ABACH,

Possible ostinato to play wethost canon, Can they make a
simipher one?
Spap ]

N 0 TR
b DT
Eventually, this mighr progress oo an improvised instro-
mental piece. How can the curve of the melody match the ac
cented words? Can the settimg start with an open do-sol bos-
dun [broken) on BX and ostinato pars extrapolated from
new, improvised sound gestures? Students can ory ideas, tape a

few, histen and choose. Will this become a longer rondo, a
complete performance piece? It's a matter of the heart, 9 &

Fatsch B
Paisch L
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Teacher-to-Teacher

Diear TTT:

There are few substituce teachers in my schocol districe
with any musical background, Last school year 1 found
miyself ar school reaching an days when it would have
been wiser for me w0 stay at home. 1 was there hecanse |
knew the students in my classes would be spending their
masac time watching videos or plaving games unrelared to
their learning. There are certainly times when 1 know in
advance that 1 will be gone for a day or tao and can plan
ahead, but I'd love some keas for thase marmings when |
wike up to discover 1 am too il to teach. Help!

Higned,
Urder-the- Weather

Diear Under: 5

You may have asked the one queston thar every music
reacher in America has frerted over ar one tme or an-
other—I know | have! 1 can sugpest one answer—not a
simple one—particularly useful for elementary teachers, It
requires plenty of preparation, bat if vou do your homs
work carcfully the resules can serve you for some time o
come, Use technology to bring vour own teaching o che
classroom when you can’t be there,

Videotape yourself and vour studens playing some tea-
diticinal singing games or folk dances that are easy o
teach in one classroom session. Show your teachiong se-
quente, a5 well as the finished game being played. Care-
fully calibrate the tape counter numbers that signal che be-
ginning of each activity 5o you can conrdinate it with wrie
ten explanations thar help the sub find the right spot on
the tape. Be sure you announce the name of the game or
dance both verbally and visually on the mpe [or seres of
tapes, if vou get ambioous). Lots of children would enjoy
helping you make the mapes and if von prepare them care-
fully, vou'll use them for some yvears, Ton't feel you have
to ger it exactly right the first time. Try making one tape
and learn from your mistakes. And of course, consult the
best veachers you have—your students! Chances are once
the substitute has learned the marerial by working with
one class, be or she can turn off the machines and ger on
with the real business of working directly with children,

Similarly, use video or audio tapes 1o help vou prepare
lessoms for wamous age levels thar involve classroom
singing or even learning a piece on Orff instruments or
hand drums. At the end of the instruction, provide an as
signment to involve studenes in creating. Editorial board
member and music reacher Marilvn Gunn has used this
technique effectively. (She told me she even knew when
oaee child in a particular class was due o begin cutting, up
and included some personalized cautions on the tape!

Enlist a colleague or rwo and vou can help one another
maoke the first tapes. Perhaps members of vour AQSA
chaprer could make the progect on as a benefit ro members.

Chances are the people who teach in yvour geagraphical
area have the same problems and can collaborate o help
one anocher.

In vears past | have found it helpful o contact subst-
tutes after their appearances in my classroom and to mine
helpful hints from them. IF vou speak directly o the sub-
srirures you will discover whao s comfortable working
with technology and you can forge an on-going relasion-
ship with him or her. Children learn better with a substi-
tute they know personally and thar you know {even if ic's
only from a phone call), so it makes sense to invite 2 good
person back o vour classroom, even if their music skills
are not as srrong as you'd like, Youw’ll be astonished ar the
difference it makes if you follow up a substiowte visic with
a friendly “thank you™ call!

W can wer o iwn ke dhe “suls™ duy 2 pood learn-
ing day for all? Begin from the premise thae a substitore is
A guest, Wise teachers prepare studenes for the presence of
substitutes by spelling our their behavioral expecrations,
Make the experience positive for all by urging cach class
o decide who will be the official greeters) and helperis]
and change those asipnments during the year a0 many
students get the opportumity to contribute to the class
comimunicy. (1 have been a music substirure and kiow that
a friendly greening from a class nearly always ensures a
goodd leswrning day, regardless of the lesson comtent, | Some
reachers have builc successful mentoring programs in
which older students learn to assist in their kindergarean
or first grade classes. The help those vounpg mentors can
provide can be mvaluable. And, you never know when a
substiture has a remarkable skill o share with children, so
be sure you leave the door open for spontanesus fun oo
develop.

In Edwcational Leadership Roberr Svlwester, author of
books and articles on the effect of emotion on keaming,
has written that emotonally rich classrooms provide sm-
dents with the stimulation they crave to become mvalved
with rtheir leaming ar a deeper level, In the amicle “How
Emotions Affect Learning™ he said, “We know emotion is
important in education—ir drives amencion, which in mirm
drives learning and memaory.” Any teaching marerial chat
is personalized for a particular school wall have a far
prearer emotional impact. Students wall be more deeply
engaged when they see their own teachers and friends on
the screen or hear their friends singing a song they are
learning. And after a few repetiions, no one needs the
viden anymuorg!

Hard work? Initially, yes. Bur such lessoms can prosade
a useful and satsfving mool for leaming rhat vou can use
for somie years.,

Geood luck!
Liz Gilparrick

T |:_Ir_|'l|" Ectin = Wister 20001
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COME ON EVERYBODY, LET’S SING!

Lais Birkenshaw-Fleming

{Rievised Edifion, 2000, Wamer Sros. Pubiications)

Lons Barkenshaw-Fleming, former head of the
Oeff Music program for the Toronto Board of Ed-
ucation, has prepared this excellent book o be “a
useful and practical resource for teachers, parents
and leaders of all children.™ The collection of mu-
sic activities clearly reflecrssfirkenshaw-Fleming's
philasophy: Musie is for all. Everyomne can partic-
fatle Gt wsic detivifies on bis or fer owen level
and can achicee swccess on Hhis level,

A glance through the table of contents reveals
songs for “welcoming” and “goodbye,” as well as
thematic songs particularly accessible for primary
students. Caregories include holidays, science, ac-
tion and singing pames, self-awareness {from feel-
ings 1o daily routines), movement, and mose.
Many selections are well known folk songs re-
flecting interesting regional differences, Teaching
stratcgics accompany each selection, and numer-
ons songs have extension acrivities to aid in devel-
oping language, math, and reading skills. For
those withour a background in music, an entire
chapter | “Help!™} is devoted to basic musical con-
cepts and how o each them.

The four com-
panion CDs are of
good quality, Some
selections are sumg
by an excellent chil-
dren'’s chorus, oth-
ers by adults, These
CDs are helpful for
non-music teachers
or thoase who wash
o have another vo-
cal model for their
students. Accompa-
miments of several
recorded songs are

elaborate. The songs might better serve their pur-
pose if performed unaccompansed.
A major thruse of Birkenshaw-Fleming's work s

wang music with special needs soudents, She has
devoted considerable space to describing a variery
of behavioral, mencal and physical disabilities amd
“Hints for Working With Special Children.™ In the
section on mamstreaming she offers many work-
ahle ways to solve commonly cocurring problems
like “how o find a parmer™ (Her solution: give
each child a yam necklace with a shape on it
When the activiey requires a parmer, children find
someone wearing the same shape and VOILA! No
one is chosen last or lefr our) Orher examples deal
with modifving lessons 1o integrane special neads
childeen in the acnvioes of thar clasmates who
are not dealing with the same challenges.

Supplemental materials, ranging from addi-
tiomal songs to poetry and recordings, are listed
throughour the book. An entire chapter i devosed
to videos and recordings, another o other re-
source books, Indices and appendices make the lo-
cation of specific information in the book easily
accessible,

Cowrre O Everybody, Let's Simg! may be used
in elementary classes as a reference book to aid in
planning creative lessons for the needs of all sw-
dents, The companion CDs include most of the
songs in the book, which are notated in sangle-ling
melody with chord symbals above the staff. A
French  translationfadapration by Marcelle
Corneille, CND (Epanowissons-Nows par e
Meesigere} is also available,

Experienced music teachers may find other ver-
sions of some content more wseful for their needs,
and other recordings of some of the songs may be
maore idhomatk or more o their liking. As in any
“smaorgasbord™ with dozens of dishes, the wise
dimser will be selective, and choose that which fies
their raste, Mewer teachers, however, will be hard-
pressed ro find a more practical resource, and one
weell worth the price.

— Patty and Dick Reed
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Discover the Difference

Three Decades Can Make.

MBA

s or mooe than 30 yeirs, Samba Ocfl instruments have
Fhm:n handerafied in the Old Wordd tradition. Each
precision-tumed instrument features a solid pine res-
omtor chamber with gleed seams for acoustically superior
sound. Samba xylophone bers are made of the finest quality
aged and seasoned genuine Brazilian rosewood
Choose Samba instruments for classroom durability, cndur-

ing sound amd affordable value. Contact us today for more
informathon.

Handcrafted samd

Orff Instruments
1-800-451-6891
www.hohnerusa.com

Divisian of HOHNER, INC.
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PIANO LESSONS:

MUSIC, LOVE & TRUE ADVENTURES

by Moah Adams
Delacorte Preas 106046

For the past 30 vears or so, whenever my
family asked me what 1 waneed for Christmas,
I invamably meomed, “All T want for Chnsi-
mias is a baby grand.™ It never did appear un-
der the free, 5o this past Movember [ took the
bull by the horn
and boughe one,
a used ome, from
a friend who

|| Pianmo LEssonS || comild nar firir in

the new  home

Murdv, Crce 5 Toe Atvatmer shi wid MOVINE

incey,  The  deal
was cdone, over
the phome, sght
unseen, Baby ar-
rived within the
week. 1t reggns in
my living room
with regal splen-
desr, dwarfing my
sofa and other
furmiture, When
I told my frends
what 1 had ac-
quired, every one
of them immedi-
arely asked, *Where did you put ic?™ Mext on
the agenda weas learning to play ot The solu-
tiom tox that problem Liteeally fell into my lap,
When Linda Ahltedt heard abour my nesd,
she immediarely said, “I'll reach youl Froe of
charge! Just feed me dmner!” She arrived
cvery Wednesday cvening, was pourcd a glass
of wine, | por my lesson, and | have joyously
pracriced every day sance, My hife has changed
yel again ar age G2,

I Pigno Lessons, Moah Adams, age 51,
describes a similar scenario of purchasing a pi-
ano and booking for lesons, His passionane

purswic of whart he called, *locking into e pi-
ano,” is the subject of a vear long journey
taken by the host of AN Things Croesidered.
January finds the author buying (also over the
phone, but he had checked e oue previoasly) a
Secinway upright for $11,375. Upon its ar-
rival at his home in Maryland in February, he
is faced with the challenge of fitting leaming
to play mio an already impassably crowded
schedule. During the remaining months of the
vear he moves from his firse teacher, a com-
purcriecd progeam called the “Miracle Pinno
Teaching Svstem,”™ to a long distance plano
coprse called the “David Sudmow Method,”
tr o long piano camp in Vermono called the
“Avrumn Sonata.” Along che way he talks
abour pianists, composers, the pano, plano
tuners, piano eachers, plaving jaee, the blues,
bee bop, and the importance of listening,

Do you knoaw that Charles Osgood (CBS),
Susan Stamberg [MPR) and John Hocken-
berry (ABC) are pianists? Thar Glenn Gould
could memorize ar a glanced That Arthur
Rubensieim fele his playing duln’t sansfy hon
until he was close o 80 vears old? Noah
Adams tells the story abour Einstein takimyg, vi-
olim lessons. He only learned afier becoming
entranced by Mozarts sonatas and said thar
lawe i5 o better tescher than a sense of duty,

Addams loved Schumann's “Traumeres™ and
desperarely wanred o bearn 1o play ic. Afer
micnths of secretive practice, on Christmas eve
he put on o tux and performed it for s wife
Meenah. Both of thom were in tcars. Mo, too.

— Christivie Wickert

Crmer Artr Permission gramted by Dl
Pridlishivig, & disision of Random Howuse, Ine
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From
Urgula Kempel & Carolyn Ritchey

Festive Fayre

A collection of renaissmmce swesic For peoodder
oomsodt. Pedigogicsl infemsiion sl movemen
instroctions incheded.

Authors of A Medieval Feast and

A Medieval Feast 11
alip gvailable from Warerloe Music..

Isabel Carley
Magic Circhs - Carley Recorder Series
(6 Pieces with Acc.)

Jos Wuytack/Judy Sills
Can You CamonT = 55X Fuminstic
Alice (Msen - Land OF The Silver Birch
Keith Bissell -Carols For Singing &
Playing - In The bosdes - Let's Sing & Play
Doreen Hall - Canans & Rounds
[ Full Educational Catalogue
Awvanilable Upon Request
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ALL | REALLY NEED: Songs for Children (CD)

By Peter and Mary Alice Amidon

In their 1992 CD All | Really Need: Songs for
Chifdres, Peter and Mary Alice Amsdon proande
us with an excellent collection of music to enhance
our teaching. The Amidon’s recorded the album
when they were both teaching K-6 general music
in Bartleboro, Yermone. In addition to their daily
miusic classes they led a weekly all-school sing and
miost of the songs an AN [ Really Need are fa-
vorites from those all-schoaol sings. They have pre-
sented several sessions ar national music educa-
tion conferences and are attuned o the face thar
music teachers want quality pieces and perfor-
mances for their children, Peter and Mary Alce
'\;ing the songs in a straightféewand manner influ-
enced by the folk muosic sevle, The Amidon’s ac-
company the songs with guitar, accordion, banjo,
piano and dulcimer,

The CO¥ containg mimeteen selechions ranging
from teaditional Brivish Isles folk songs to ®Sum-
miertime” fromm Forgy and Bess by George Gersh-
win. It begins with the familiar
children's song thar many of us
learned as “Sally Down the Al-
lev.™ They call it “Zoxline,™ bt
by any ntle it's an excellent per-
formance. The CI would be wse-
ful as accompaniment for per-
forming the traditional moe-
ments associated with the song.
Orthers thar T especially like are
“Harriet Tubman," which ells
the story of the Underground

M o Sean Ao i AL By

All I Really Need

Railroad, “Whose Woods™ a semming of a Robert
Frost poem by Peter Amidon, and  “Forever
Young™ by Bob Dylan.

Some songs el stories about times past when
st children lived i small towns and on Farms,
and life was much simpler than woday, Others,
such as “Martin Luther King” and “Harnet Tub-
man,” speak about our natianal heroes, Some are
fromn the western Furopean-American tradinon
while others are from the African-American tradi-
ton. My favorine s “More Wood," o great song
abour curting firewood in the winter It even dis-
cusses which types of wood burn best, It's accom
panied by accordion only

As with mese things A T Really Need st per-
fecr. There are no liner notes. The songs are listed
on the back and there & a picre on the fromt—
that's it. But the muosic is excellent. Soane eachers
meay not like the Amidon’ style or their voices buc
they sing m o manmer that is approprizte o the mu-
sic they have chosen. Most chil-
dren will enjov listening to them
sing and play. Mary Alice’s voice is
enpecially lovely,

5o ir cpmes down to this, why
wirtld msic teachers want ro buy
ver another CD of songs for chil-
dren? The answer is casy AT Re-
alty Meed 1w higth quality musc
thar is performed authentically,
[t's worth the money.

= Marjie Van Groten

alling all Teachers... Leaders... Young Recorder Players...

The Junior Recorder Society is an enrichment
supplement to ongoing study. The JRS
g Leaders Resource Nofe,
#  different approaches to beginning recorder teaching
#  articles on ornamentation, consort skills,

many other topics -- all written by experts in their fields
Leader % Resource Notebook 520 ARS members or 540 non-members
{join within 9 days of purchase & pay only 520 to join, with $20
of LEN non=-member price applied to dues)

—_—,

provides:

Also for Student JRS members: Three activily : '
sheets per year containing music, graphics, 4 ‘
hackground information. A Leader’s Cuvide _ ‘

for each siudent activity sheet provides
details on music presenied & further
stdy ideas.  Sfwdent’s JRS mentbersiip:

%5 cach (3 ewh for 10 or mare)

JIF-FAT-1020 o recorder @ onm s rve.con

American Recorder Soclery

Box 631, Littkden C0OF HIFEED
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Jhe Standard of Excellence

STUDIO A9

ORFF INSTRUMENTS

uality

Durability

Reliakility

Contact vour
dealer for a free
catalog or call

800-543-3771

I‘_'\-\._\_\_.

Music for Creative Dance CDs
by Eric Chappelle

Mention this ad from The Orff Echo
and buy all 4 CDs for $60 (plus S&H)

Request our FREE 2003 Creative Arts Resources catalog

Visit us on the web at
http:/fwww.mmbmusic.com
Email intotemmbmuosic.com

MMB

MINIE MLISIC,

Contemporary Arts Building
A526 Washington Avenue
Sabmt Louds, MO 631008-1009 UISA
B0 543-3771 (LISASCanada)

314 531-9635; Fax 314 331-Bi84




Offering Special Value Prices on our best-selling soprano method book
with your choice of three classroom recorders.

by Genald & Soam lamh:dl'

Hegruyg saprare mehod
= Fernisiants B DroQieis-on
A

= 3P101 Packape Includes: SP?M Package Includes: 8PS0 Package Inchades:
SAVE - I3 [':p:jl]l:f]bh.m=:II|1:-|:J'|5\:|-.~1H ﬁ:'ztahmun!-qpmIstp::g_.;q_rg-::mr LT mﬂEBFH-:-E:! a::g%wﬁremm
al I RECONIET H LA O LN Rab3ihe S asrl Hanes | Fern ey S8 E
H“*‘:' ;ﬂﬁtm_h‘ﬂ“‘!"-‘ h:u‘p - £ 48 Package Pries % 75 Packags Prics 7.
B i J

for £he kabest Pipas!
gpadei 3 - Thank You For Your Business & Continued Confidence

r 5 - Fax Yaur Order Toll-Froe 24 Howrs a day
=3 me‘ i 800-57 6-T608
e

AR : 0r Phong Tall Frae 800-445-1067
ﬁ-‘g diree Brantwood Siair = F1 Worlh, TX TE812 « Ph 817 -446-3208 Sand tor yaur FREE
www. sweelpipes.com * e-mail spmus@aol.com Camplete J2DIE Calalog

er RUM™

Our name says a lot.

When invelved in wexching music, pride ockles our senses, You

FO& 100 30 MORE SF FUCRAGES

know the feeling, I'm sure, The sensanion 15 the resule of effor.
knowledge, walent, and passion, Add chese weether and the sum
becomes the doving force thar inspires students o want w learn.
And the Asreers of their pceomplishmients? Thar's whar makes
your job waorth the endeavor.

Ar Amencan Drom, we share i your ttumphs by offering the
higheste qualiy mallees. The Bt teachers have chosen American
Drvurn For over 3 vears 15 that our mallers are reasonably priced,
longer hsting, and colorcoded for eosy recogninon. We even have
lictle mallers for listle hands! What mokes all this womh oor effon? “The
words £ aaw dvmm ane miLsEc o our cass, oo

== AMERICAN DRUM 3

“Wethidr for Fuoon!

m anop with us on the webd at ikl Wt

wharw.amearcandnum.com . A A

Call Ue Toll Frae For Ea g 1-800-476-1776 = Fax G04-238-1778 & Z2B0D Seven Hills Bled, 4
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JAZZ FOR YOUNG PEOPLE™ CURRICULUM

Written and narrated by Wynton Marsalis
Produced by Jazz at Lincoln Center

10-CD Set, VHE Video, Teaching Guide, and 30 Studen! Guides

e, B Zzatincolncentar ong
T I |

Jazz ar Lincoln Cenper'’s new jaze sefies is a very
worthwhile addition o rhe all-too-limired resources
available in che field of jazz educadion. Ie's ironic,
but teachers who have wanted to teach ther stu
dents go understand and enjoy jaze, our truly Amer-
ican musical creation, have been pretty much on
their own. Mow, thanks o Jazz ar Lincoln Cenres
and Scholastic, Inc., an exciting new resourcs is
available, Careful planning and production, bril-
liant musical perbormances, and& witty, sophisn-
cated seript written and narrated by renowned
rrumpeter and composer Wynron Marsalis, com-
bine 1o make Jazz for Yoemg People 2 curmculum
rhar even teachers with limited knowledge of music
can use 1o present a fine introductory course in jaze,

This 15 a multimedia package designed by Jazz ar
Lincodn Center for stedents in grades 4 chrough 9.
Irs strongest resonance will be with grades 6-12,
and could even be used with college or adult educa-
mion students, The curriculum can be covered ina 9-
week rerm if needed, and could also be spread over
an entire pcademsc year as a component of a jazz
band, jazz orchestea or jazz choir performance class,
Another great application would be as one strand in
an integrated American stedies curriculum that
combimes art, musie, language arts and social sted-
ies elements. The various lesson elements in this

[ e i e —— package are keyed o the Mational

L

Music Edwvcarion Standards.

From the large, glossy package to
the substannal price {5259 List], this =
a serous product, The box includes a
et of 10 Cs. including a dara CD
with printable cranscripes of the seripr
foir emch bessom, There 15 a VHS vidkeo
containing illustrations of some of the
concepts that are casier to understand

."lﬂzh-. lu-""'f visaslly, The package also contains a

reacher’s puide and 30 copies of the

well designed and well-laid owr student guide.
Students and reachers will be hooked from the
beginming as Marsalis guides them chrough the
world of jazz from 1900 o (almost) the present day,
He has enhsted the virtuoso musicians of the [azz at
Lincedn Ceneer Ohrchestra to help him illusrrare his
story. Each of the musicians not only plavs, but oc-
caswonally talks, sings, growls, scats (and laughs) to
help Marsalis tell the storv. And Marsahs himselt
runs the engive show with style and grace. He com-

T Oeff Bl — Winier 2003

bines the knowledge of a scholar with the casv-go-
ing style of a relaxed and confident teacher. It takes
a lot of talking to explain the music, but Marsalis
breaks the lectures e small chunks surrounded by
lests of liswening and student participation. His pre-
sentation is substantive but humarons, presented in
a manner thar jazz musicians would refer 1o as
“hip.” Soudents should be able to relate well to him.

The teacher’s guide mclodes  lesson planmng
puides, lesson exrensions, ennchment acrivinies, sug-
pested resources for independent study, and repro-
ducible listening guides,

The stwdent guide has a breight, appealing visual
design. The pages are laid our with plenty of white
space and ted together with a vanery of graphic ele-
imsents. This starts right ar the beginning, wich an il-
luserared rable of contents that organizes jaze hisoory
according o three themes: the evaluton of styles, key
figures, and musical elements into 17 sections. Each
of the 17 lesons includes a liseening activiey ted o
the CI¥ and graphically represented on the page, Sep
arate sections introduce students to the historical
timeline of jazz, beginning with tum-of-the-cenory
Mew Orleans, The evolution of styles fallows; Blues,
Swing, hot, Bebogp, cool jazz and the introduction ol
Latin and Afro-Cuban elements. Key ligures include
Jelly Boll Morron, Lous Armstrong, Duke Ellington,
Dizzy Gillespae, and Theloniows Monk. Musacal ele-
mients include the concept and methods of improvi-
sarson, the big band phenomenon, and the important
rale of the arranger. All of this is followed by an ex-
tensive glossary ol jaez erms.

& broad cross-section of students should feel at
homie with this curniculum thanks to s support for a
variety of learnimg seyles: viswal, aural and graphic el-
ements combine with rext and self-assessments to en-
gage students in different wavs, Soucdents can listen,
chap and stamp, discuss, write, and complere pre-
pared puzzles and guizzes and conduct their cwn re-
search. Highly motvared students can even conduct
their owmn research guided by the list af addrticnal re-
sources and the enrichment activities provided in the
teacher’s guide for each of the 17 lesons,

[F you have the price of admizssion [dscounts may
be available—shop the catabops onling} and f you
have been Inoking for a way 1o being an engaging,
relevant experience with jazz to vour studenis, Jars
fowr Youeg People may be just what yvou need.

= Diayeid B, Rowric
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book/CD

30

WHITE MOUNTAIN REEL

Book and Music CD of Eleven Dances
by Jacqueline Laufman and Dudley Laufman

A Two Fiddles Froduction

With a “yippee™ and “ves-haw" my students
had a lot of fun dancing these readivional folk
dances. White Momrtain Reel 15 a resource that
aims for a fexible nuwmber of dancers with a no-
experience-necessary mentality. Along with the
book of melodies and directions comes a CD
with music and caller, The written music 5 suit-
able for an intermediate level vielinist and is no-
tated with chords,

The dances are varied in omgin, from French
Canadian to Georgian, They include contra
danees, cirgle dances and line dances. The
recorded musie features fiddles plus piano, har-
monica, and limberjack. There 15 a called wer-
ston of sach dance as well as a version with mu-
s alome,

The book is full of information above and
bevond the directions for the dances. There is a
brief history of American folk dancing along
with information about each prece of music,
You will also find a glosary of folk dance terms
and a st of resources,

This collection of dances is accessible to a
wide varety of ages and numbers of dancers.
The directions are very clear, In my classroom,
after practicing the necessary figures (do-si-do,
sashay, efe,] my dth and 5ch graders could fig-
ure oant the dances for themselves,

The recorded instrumental music, altheugh i
comtains & clear bear and pood phrasing, is less
than pohshed. However, my students liked the
music. They thought it sounded =real™ and es-
pecially appreciared knowing there were chil-
dren among the fiddlers,

Dance is a tereific medivm for our students to
experience many musical conceprs, such as beat
amdl phrase length, This is a good source of ma-
terial for the classroom mecher Becaee the
hook and music are so clear Wihite Moot
Reel would be a good resource for a subsoture
as well,

— Swsan Patterzon

TELL A FRIEND...

About the best early childhood music workshops

Comprehensive Pad
& babies & toddiers & preschoolers a keyboard

Summer 2003

Mogt teachers come to our
workshops by referral. Wihy?
Qwr gurricula help teachars
understand hoe chikiren leam
music. And our frainess ans
unmatchid in expariance

and anthusiasm.

W hawe fun, but wa take rmusic
aducation serioush. We believe
rimgic brings kids and teschers
o lire. Jain ws in ane of gur 17
workshop cities this summear!
Call for Ipcations!

800.216.6864
musikgarten.org

MGHE BN

T ru'u,;: HMhisi, f:]kl-rr.al‘mlllll:rw { Inirrew

The Orff Echa = Winter 206803




S
L
s
0
b
o
-
0
L
>

The Orff Echa = Winter 2003

S A L [ ot T

When you love chaldren and you love music,
how can you not be a part of all of this (A0SA).

N B e L. _J

For Betry Jane (B.).) Lahman, the 2001 re-
cipient of the Distmpushed Service Award, cthis
statement frames the motivation that leads
members o contnuous, life-long invalvement
and advancement of Orff Scholwerk. This
AOSA archival videotape contains the 2001
Cincinmati AO5A Conbggence presentation of
the award as well as an interview, conducted by
Clindi Wokbig.

The Distnguished Service Award is an honor
given in recognition of exemplary service o
AOEA and the promation of Orff Schulbeerk in
the United Stares. The AQSA AV Library con-
tains interviews with DA recipients, recorded
moaments with Founding Members, film footage
of Maja Lex, a panel discussion aboug the de
velopment of AOSA, and examples of Gunild
Keerman's presentations for German relevision.
The Ohff Echo lists these videotapes umder
“Hustorical Significance™ in the ADSA AV Li-
brary listing. These hidden treasures of history
confirm for the viewer the foundations for
thowht, and the motivation o continue in the
stewardship of the gift in Orff Schulwerk.

In the DEA interviews, each person tells about
hover the Cheff Schubarerk process became real in
their lives. For B.J. Lahman, coricsity was first
peaked through joumals, conversacons with col-
leagues, and a group experience at Ball Seate. The
participants of thar meeting came away with ex-
citement and a mutal neesd to share ideas and
gain support for the reaching stvle. In Cincinna,
om April 26, 1970, the soructure of AQSA ook
shape throwgh the formarion of seven founding
chapeers located in Cleveland, Detroir, Rochester,
Chicago, Philadelphia, 5. Loais, and Cincinnati.

B.]. states char local chaprers are the birthing
place for new Orff teachers, This is the place
where new teachers "try their wings.” In the
presentation af the DSA Award, Cindi Wohig
confides thar Mrs. Lahman has a unique talent

L

to convinee people o volunteer for “juse this
one thing,” creating a feeling thar everybody
helps in their own small way. This process of
nurturing the fragile exploration into the AOSA
organization on a local level begins with the
personal wsch, Mes. Lahman recalls a past lo-
cal and narional membership drive where the
slogan was “one on one,” Each member reaches
out oo someone else and encourages exploration
and participation, B.]. ends with a cautionary
comment on the national membership debare
that should not be missed. From the first chap-
ter "sharings,” o the Introduction to Ocff
Schulwerk sessions ar nanional conferences, B. J.
Lahman's beart i in nurguning the new member.

The key to life-long membership is the joy of
service, B.J. says, “It%s all abour giving. From
day one, Orff people have been very special—al-
ways very giving of their time, spint, and
money.” B.J. Lahman's careent incerest is the
Endowment Fund. Chantable giving and annu-
ity plans are part of the opportunities afforded
by the esteemed Cleveland Foundation, The es-
tablishment of these restricted funds will pro-
vide support for future projects and growth,
states Mrs, Lahman,

In the final words of the interview, BJ.
quotes the words of a passing studene: =1 just
have to zay thar [ thank vou for vour steward-
ship,” The future of the orpanization depends
so much on the mirroring of contmuows com-
mitment modeled by our DSA Award recipiens.
As B.]. ends the interview, she optimistically
looks to new members as the future of ADSA,

As AOSA members, we say “thank you" by
ApPpreciating our “roots” a5 wWe grow  mew
“shoos.” Consider viewing the videotapes of
"Hisrorical Significance™ found in the AQSA
AV Library,

- Btk lafigliola
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A complete lise of videos available from the AOSA AN Library may be found on owr website:
httpsftwerwaosaorg, The bist includes session tides and brief deseriptions, In addition to tapes of inter-
est for the classroom, the library contains many tapes of histoncal value, To order tapes contact ACSA,
PO Box 391089, Cleveland, OH 44139-8089 (4440) 543-5366 or e-mail infoiacsa.org

HISTORICAL SIGNIFICANCE

AA-A0

AISA American Odyssey

9 1M Isaabe] Mi™eill Carley DAA,

LHIMC Izmihe] Me™rill Carley

LENF Moy Fergenn DSA

IIFD Fisunckr’s Dray Fasd

F Jasia: Frazee D53

LIHG Monmas Goldberg

21k Rarbar Grenedle

E¥RL; Rarhara Tirenode DEA

FIRH Rudh Fallack |Rarmm

LIRR Dawrven Hall, oo Martha-
s, Cirmee Wash

1GKE Lamild Kestman

E%AL By Jame Lahivan I?:'P!

BEMIL MWaja Lex

B Liroce Mash D84

FolrLy Jadrhy Foul &y
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Tapels) requested (maximuwm 3 at one

o]

Dhates: 1st choice

2nd choice

Mame

Address

Ciry

Stake

fap
Credit card # {MT Visa AMEX;

minimum charge $12}

Signamure

Exparation Lrate

_ Check enclosed {payable to AOSA)

Membership number

® Lamt 3 mapes per picker. Loan rime 2 weeks from

dare mailed. Order apes by namber; o aleermace
dates. Use borm providesd above ar phododhpy Al
tapes ane VHS format

L] |'|:||'\-.|||||;|l_ fees are as Tollows: 1 Lipe per rder
§10; 2 rapes per order = 5125 3 mpes per order -
£1.5: Man member rate is 315 per tape. Make check
payable to A, e or Melastercand $02 snandmiin.

*= All rapes are the propemy of the Amencan Ortf-

Schulwerk Assooatimn, Mo tape may b reproduced
Jrnr any  refsm W FEgres thar Ldpees Canmon he
-.||||~|.'\lr|| anrsicde che L5,

 Cheder from:
A054 Executive Headquarters
53 Box 391089
Cleseland, OH 441393089

Membership Form

O Chesc: il label & coerecy. 1| necessary, cross e and make cormocins

[ Check il vou o nok wark your name: sobkd b reesss md witepiid s

O Chisk il e s fesk b b bt iy BB [hrecRory

[ Checke i s e ot weish e-rail address sied i the member [zong on the websioe

Drare

M rme )

Mailing Address

City State Lip
g-miail Phone !

{area oode|

PLEASE COMPFLETE: _ Lheck here if wou do not wane phone
number listed in direcsory

Teeniwal
CURBENT CHAPTER AFFILIATION Gf any)

_ Inpermiment (held past
membership|

Chek as applicable Wlethaed of ey meti:

Music Specialist _ Chiak endesed pay ehle o 4053

__ Privae

_ MamerCard _ Visa Exp. Dae

__ Eaeneral Classroaom Teacher

Litiscrdiy Frol oo
Charge this srder so my account as mmchicased,

t he pakl I.-\..IH'I]IIIF s the curent term of

Ml ACCOunL

__ Church Musician
Mlgmic Theragast
Shalin 4k

Leher

Siznamare o
Awthorized Chame {Casd Signagure

The Ol Ecbo - Wiader 20003

American Orff-Schulwerk Association
Asociate Member of the Music Edacators Matonal Conference
July 1, 2003-June 30, 2004

Regular Member

Chp-year sulecnipdion ka Tl Ol Eoba, K eserfinlniogs,
HACTRE TR dllcl.h.llrﬂl.‘ll‘l."lllllk. VONNE Pl'l'\-'l||.l.:l.'1

O Oine-year $ 7000 O Three-pear § 130000

Suudenr Member
Rewalar privileges for full-cime soodent
iInchade copy of current 10}

Retired Member
Repnlar privileges for thuse 55 ar akler and remred L2 LA

Music Industry Member

[haree copics of cne-vear subscripeion o
Tl Ukl Ecbrs, Biverberattinns, messberadup
direcroeyThandbonok, represencacion on che
AOSA Marional Board of Trustees

£315.00

SHEINI

Institution/Library Subscriprion

Uhne-pear subscripinoda ol T Oeff Echa,

|.=.|-\.'|:J!||.'\l |'\l|'|ll||.1£|.1- included.

] tne copy $42100 ] Twno copies $65.00 [] Three comies $84.00

Additemal chamge for madhrg, castside ULSA
[ :!‘lllrr:h.l.' L9 L] [ Adeanail £22.00
LS. A, members add 3500 for mailing back issues
iF pominig afer Mow 15th

TOTAL DUE jin UA fundsy §

Mlanl voe ADSA, PO Box 391089, Cleveland, OH 44 1339-808%
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International Outreach: AOSA Establishes Orff Corps

The American Orff-Schubwerk Association is pleased to » The application must illustrate how the course will
announce the establishment of an international fumnd demonstrate the value of Orff Schulbwerk and pramoate
designed bo assist approved AQSA teacher trainers to serve its widespread use,
an fancil nd. Toe OnfCore & agrowp of gy * 20Plicatons mst e rcehed by Febuary 15, 200,
skilled certified teacher trainers of OriT Schulwerk # Applications will be reviewed by the International
pedagogdy, In applying for assistance from the Orif Corps, the Outreach Committee,

follawing guidelines should be considered: # Applications will remain on file for three years, If the

course is approved, AODSA will select the instructor from

#= The fumnds provided by ADSA will be applied to travel the Orff Corps.

expenses only. All other expenses will be borne by the
st location.

International Teacher Training Course Application

Crenrdinator cantact person for the courss; inciude having snacks and watar axailable, facilitating the
{Please nofe that the coondingtor i responsible for e dedivery of nofes andior other printed materials, sccepting
general wellare of the guest teacher, including record-keepimg responsibilily and seeing fhal the course
aconmmadaions omd meals. The coordinefor will afso reng smoodtly )

reed Hhe needs of faose affending the couwrse. This might

Marmz: 3

Address:

FPhone;

E-mail:

Proposed course location:

COUrse sponsor

Course length: (Suggested minimum is 15 hours of contact time. )

Mumber of participants: (Suggested number is 25-30)

Teachers expected to attend course: (Examples: early childhood, general music, classroom, special needs,
music therapy, elc.)

Flease answer the following guestions on a separate sheet of paper and subrmit with application,

1. What is the purpose of the course you are proposing and how will it demonstrate the value of Orff Schubwerk and the
advancement of music education in your location?

2. Explain your need for support and why vou are seeking assistance fram the Arserican Orff-Schulbwerk Association,

It will be the responsibility of the coardinator to complete a written evaluation of the course and return it o ADSA Hesdquarters
within three weeks of the close of the course. ADSA also requests that an article, with photos, be written for the A054 newsletter,
Reverberatfons, at the close of the course,

54
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An Open Letter to
Orff Schulwerk Teacher Trainers:

Below is a questionnaire regarding the American Orff requested must demonstrate the value of Ol Schubwerk
Corps. It i3 exciling to note that requests for teacher and promate its widespread use,
traimers have already been received from Indonesia, Taiwan,
China, South Africa, Poland, Greece and Slovakia. We ask that you complete the questionnaire below and

refurm it to ADEA Headguarters. By knowing move about vou
and what preferences you may have, we will be better ahle to
make appropriate matches between teacher and course.
Completed questionnaires will go on file for three vears at
which time applicants rust re-apply, All applicants shall be
notified by e-mail when teaching opportunities oceur,

Thank you for your interest in this exciting new

The following preliminary guidelines have been
established by ADSA:

* The American Orff-Schubserk Association will sponsor
an ACEA approved instruclor of basic pedagogdy for an
International Teacher Training course,

* ADEA will partially fund travel expenses. achventure!
— Muarilym Regan, Chafrperson
* The proposed course for which assistance is being ad hoe Commrndttee, ADRA Infernatinnal Difreach

International Orff Schulwerk TEACHER TRAINING Questionnaire

It i assumed Bl gou are cierreniily on the approsed Nzt of 7. Are you willing to stay in & home, or do you need
ADSA Teacher Trainers. private housing?

Submit survey answers via mail, e-mail or fax to ADSA

Executive Headquarters, 4. Are vou willing to work for free, or do vou have a

rniminmum per day?
1. Where would you be willing to teach?
4. Do you have aveas of expertise that should be
2. Are there areas or countries that you would prefer over considered?
others?
I, Please provide a brief statement as 12 why vou would
3. Are there places you do not want to po? likee to be & part of the Orff Corps and what special
qualifications you have Lo odfer.
4. Do vou speak a foreign language?
11. ADSA will partially fund traveling expenses. How much
3, Hawve vou traveled, or do vou have lifie experiences which are vour willing to assiume?
would help vou in this type of teaching experience?
12, Please provide name, address, fax, phone, e-madl sddress
6. Do you prefer traveling during the school year or in the and AOSA membership number.
sLmmer?
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Tssue Frocus

Spring 2003
Revisited

Summer 2003

Visual Arts

The Orff Echo Editorial Calendar

Baody, Mind, and Spirit

Creft Schulwerk and the
Classroom Teacher

Fall 2003 The Aesthetics of June 1, 20003
Orff Schubarerk
Winter 20004 Music, Movement and September 1, 2003

We are seeking articles on these topics as they relate to Orff Schulwerk or to
broader arcas of reaching and learning. Writers should note thatr we work as
much a3 a year ahead and we sugpesr authors inguire o Jess o e
months in advance of the submission deadline dare, We welcome articles on
topics other than the above focus areas at any time,

Before submitting manuscripes, please contact us for a copy of our writer’s
guidelines. We cannot guarantee the publication of any submirted material.
For guidelines and other information please write, phone, or e-mail The Oxff

Interim Editor Linda Ahlsiedt
41 Adlanee Ave. Apr 3
Rochester, NY 14607
ERB5-473-5515

Submission Deadline

December 1, 2002

March 1, 2003

The Orff Echa makes every effort 1o trace wwnership of copyrightid marerials and oo seoare permis-
sion from copyright kalders, IF thery is a queston regardivg ownership of any marerial, we will be
pleased to make the nevessary GOrreCEOng in An upccming issue.

Contemis copyright 20003

Friapd iv thy Lloaesd Srover &f America

Arricles and lemwers mo the edinor are viewpoins
of cheir authirs and do st imply endorsement
by ALINAL

The Orff Echo Copyright Policy

AOISA members may make up fe 50 plobocopies
af up e pwe articles from ane issue for edoca-
wanal purposes anly. The Orif Echo meguests
thiat che masthead pape (Table of Contemis page)
alss be phl_'.1|,u.,|,|-|;r|¢|,|. and diseribuged wich the ar-
ticlefs), Mom-members, or members wishing oo
miake mare than S copies, mast seek permission
i wribing fromn thie edinor,

All puhlications, mon-prodit ar commercial, seck-
i i reprant marerial from Tie Orff Echo mus
requesl perrnission by wriring o the edivor:

An excepton to the abowe acciirs when sathars
retain exclussve righes to chedr waork. This = inds-
cated ar the emd of the arvicle. In chese cases, per-
enissios mast he granted from both the author
amsd The Ol Echin

Adveriisingt For a compless rage shoet and speci-
ficatians. ontact Secve [hlaure, LaBach & fs-
st bneo, 15500 Pead B, ﬁtrlﬂla,n\ilk- OH
441 36; |44l 2505577,

Ad Closimg, Dates

Spring  Jamuary 15 Surmmer  April 15
Winter  Oheivher 15 Fall July 15
O Ecbo Advertising Rares
Insiide Pages

Full Page SR
2% Page 56340
1/2 Page (Islamd) S5
1/2 Page 504
1/3 Page 83175
14 Page 280
16 Pagee §113
1/8 Page 5165

Farr comied eanes., Insde color rames, !.|1t|.'il.| |1|H='
rnemit rares, or dassified ad raes, please wesde e
call for a complere rase sheet,

A 1% Frequency discount applies me display ads
n fl:qr |_:|||5.|:|,'|,Iri'¢'\r i5giiE,

A subsjeot 1o scoeprance by magazine.

Index of Advertisers
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internet « www.westmusic.com | phone + 1(800)397-9378 | fax « 1(888)470.3942 | email * service@westmusic.com




BERGERAULT

o

1-800-443- 3592

Tell-Froa Fax: 1-B88-T24-6733

PO Box 12909, Salem, OF 97309-2004

E-mail; contact® parpolebarparault.com
Wiab Sita: weriperpolebergeraut.com
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/? v ’ny.f //?"f / el
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ORFF Inah'unmnts Special Fealures

= Cremrtone Tuning = Heavy-duty betal Posts with

« Dmpers on Metallophonss Solid Neoprene Ear Reata

+ Extra-Wide Bars * Pracizgaly Tumad to Ad40

= Only Prima, Aged Rosewood  * Attached Storage Boxes for
used on Xylophonss F# and B Bars

* Formica-Laminated Scdic * Malat Storage
Hargwood Construction, * fymilabhe in Fibérglass and
Gluad and Scrawed Together Extended Ranges

UNCONDITIONALLY GUARANTEED

FOR QUALITY, WORKMANSHIP, AND TUNING

Call today for our new catalog

American Orff-Schulwerk Assn.
F.O. Box 391089
Cleveland, OH 44139-B089

Address Service Requested
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DRGANIZATION
LIS POSTAGE

PAID
ERMIT #1167
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