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Fm' more than 50 years, thousands of teachers who are passionate for music
education have trusted Sonor’ to provide the highest quality Orff instruments.
Talk to vour colleagues or experience our instruments at workshops and confer-
ences and discover the difference Sonor can make!

For more fuformation or to find your nearest dealer, call (800) 451-6891 or vigil www.bobrerusa.com.
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Focus for this tssue; |} Abowt This Issue
O and the elassmoom teacher By Marjie Vian Gunten

A classroom environment in which the Orff process is integrated across
disciplines transforms teacher and student, as it addresses the needs of
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May; ta lisken and understand: o move and crese
b an active amd joviul experience,
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The President’s page

your dream

Carol Heffium
Prestdert, ADSA

“Follow your dream, take
one step at a time

and don't settle for less,
jiest continue to climb.
Foflow your dream. If you
stumble don't stop

aned tose sight of your goal,
press on to the top.

For only on top can we see
the whole viewr;

can we see what we've
done and whal we can do;
Can we then have the vision
to seek something new
Press on and follow your
dream. ™

-Amanda Bradley’

Follow

ceording o the Chinese parable

af the bamboo tree, a farmer

plants the bamboo seed, then

walers and fertilizes it, For the
first four years there is no visible
growtih, During the fifth vear, things
change rather dramatically: the
Chinese bamboo grows a staggering
90 béel in nine weeks, For four vears,
the ot systems had grown down and
out instead of up and up.

Reflecting upon the past four years
as vice president and president of
ADSA, | can relate 1o the kind of
impact that change can make over
time, Tima passes quickly, especially
when you choose an organizational
leadership role of a finite term. When
1 first became president of ADSA, the
time to make a difference seemed
endless. Now that time has ended. Yel
I see evidence of the changes, and of
the endless dreams beyond.

ADEAs govermumental strecture of
the Mational Board of Trustees is quite
different from its format prior 1o my
terim, These ane numercus off-Board
commitiees eTEAZING Many mare
national members, each with the
chance 1o spread the wildilowers of Uwe

Schulwerk, Attendant to this change of
Raoard strctire i an apporiunity for

elected Board members to dream
dreams for ADSA, It has been a refresh-
ing approach to serving on the MET.
Our new recruitment video, The
Winring Way, is avallable to encour
age teachers new to Orff Schulwerk to
join our organization. This videao,
along with our improved ADSA Web
site (2 work in progress) aids in edu-
cating educators about the Schulwerk.
Our ADSA newsletter, Reverberations,
is now mailed 1o national memhbers
four times a year in a separate mailing
from our journal. It brings voices,
views and news from local chapters,
the national board, the national con-

by Carod Heeffervare, AOSA President

ference, lesson ideas and instrument
maintenance in a handsome format.
The Orff Echo has expanded, addead
maore color and an improved layout to
give all national members pertinent,
in-depth data that informs our prac-
tice in Schulwerk,

¥ou can thank the regional repre-
sentatives who have created for the
Ardvisnry Hoard a nser-triendly
Advizory Leadership Letter, They have
given their constituanis more informa-
tion on how the NBT functions, how
the AQSA headquarters waorks, how
the budget incorporates membership
fees and, in general, more cormemuwi-
cation and netwaorking between the
national and local levels of ADSA,

Our International Outreach
Program i funding anather AQSA Orl
Corps teacher, Doug Goodkin, who
will be spreading the Schulwerk in
Russia, The outreach provides Orfi
Schulwerk training overseas to those
countries beginning their O5 odyssey,
albeit with scant resources,

A new Morth American Alliance will
better serve Carl Orft Canada and
ADEA members by sharing educational
information in both countries, Cur
dream is that 05 will spread across
Mexica and that a national organization
[with assistance) might form there,

Last fall we added a celebrity o
our Matienal Advocacy Council: Bob
MeGrath, of the highly acclaimed chil-
dren’s television program, Sesame
arreet, He attended our national con-
ference in Laz Vegaz, Nev,, amnd was
quite impressed with our organiza
tion. With his star-gquality stature and
his love of our approach, he can help
spread the wildflowers of Orff
Schulwerk

The Undergraduate Curriculum
Commitiee made great sirides in
spreading the idea of better

[cowttinues on page 91
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Mew ond Improved Fediures:
“ High quality rosewood xylophone bars — precise over-tone funing to A 440

“ Resonator boxes made of 100% birch with glued seams, satin locquer finish & leg brackets

.l

“ Reinforced endplates provide extira carrying support

“ Metallophone & glockensplel bars with o baked enamel coating for increased note stamping
durability
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Coondinued from page 6)

elementary music teacher preparation.
Representatives from thiz committes
presented at the Mational Association
of Sehools of Music. The results of
this presentation led administrators of
institutions o rethink their teacher
preparation programs. CHher presenta-
tions of this type are planned for the
coming year. Other possibilities to
help recruitment and retention of ele-
meniary music teachers include cours-
es for methods teachers, grants for
pilot programs, a curriculum-detailed
text and other avenues,

The Apprenticeship program has
established guidelines for both writ-
ten and teaching application so that
ADBA teacher training Courses
throughout gur country will always
have professional experis to carry on
the 05 approach

This year A0SA funded more schol-
arships than amy year in its history
through the Keetman, TAPS, and
Shields-Gillespie Funds, Our fiscal
health through the Endowment Fund
is growing, but is in need of more
money 53 that ADSA will always have
the opportunity for dreaming and
TEmaining siromng.

Our AOSA staff is more secure with
contracts, updated job descriptions
and formal evaluations based on job
performance. We have an improved
business format as a nonprofil organi-
zation, and this helps in the future if
new staff is 1o be hired.

Mational conference planning has
been eased with the creation of a new
position within ADSA of Conference
Aazistant, All the clerical woark for the
conference will be handled by this
person, thus giving the Mational
Conference Chairs time to create and
implement their conference ldeas,

After hiring a research firm 1o
conduct a membership survey, the
NBT carefully analyzed the resulls
and developed a strategic plan to
better serve il members. [is objec-
tives are threefold:

1. Membership: anract and retain a
growing national membership:

2. Advocary: assure the integration
of the Orff Schulwerk philozophy and
approach in music education curricula

The Orff Ectio - Summeer 2003

ar all levels; and

3. Organdzarional developrrent:
strenglhen the resources and capacity
of ADSA 10 successfully pursue i3
mission.

[miplementation priorities are an gul
growth of these objectives, as follows:

Priceity 1; Provide a fully func-
tional, content-rich Web site to sup-
port the success of the Association’s
membership recruitment, satisfaction,
and retention sirategies,

Priovity 22 Strengthen the effective-
ness and efficiency of the Association’s
organizational strecture and processes
at volunteer and =taff levels,

Priovity 3:  Strengthen AQSA's
delivery of professional development
information and education at local
and regional levels.

Az my opening poem by Bradley
advizes:

“For only ort fop can we see the
whole vier oaft U see wihad et
done aeed wfad we can do;

Can we then ave the vision (o seek
somrething new. Press on and followr
wourr drearn.”

Serving as your president has
changed my life, My dreams for Orff
Sehulwerk are more determined. My
desive is even more acute for ADSA 0
become a leader in elementary music
education, so that children in all
school districts - public, private, char-
ter, and/for voucher = can he gliven the
opportunity to make music through
Ol Schubaerk.

One change [ did not see during
my term was unified national mem-
bership. The glorious national conler-
ence - whete we all meet communal-

ly each year to celebrate music, teach-

ing and the Schulwerk = would not
exist if there were no national AODSA.
For those of you who have never
experienced this event, i1 may hold
empty words for you, However, any-
one who has attended a national con-
ference knows what that experience
does for you prodessionally and for
vour #oul. That, alone, compsls me (o
put my money down Tor AOSA,

More peraonal commitment
through involvement from each and
every one of you is needed, Through
leadership, dedication o ADSA, and
even with our pocketbooks, we can
make a difference. The possibility of
Orff Schubwerk remaining strong for
generations to come continues o be
my dream.

Let me conclude with a heartfelt
thanks to all who have given your
time, energy and talent to AOS5A, |
wish you the best possibilities in the
coming years, It has been an honor 1o
serve ADSA and its members, Keep
dreaming. ..

Froim the Salf Help Mogazine Web sile:

hitng:/ Sweearshpm.com,faricles, stre
s5/mediate/dreams2 . himl

Permizsion 10 repring in chapter
newsletters

"[mprovisation is not the
expression of
rather of the accumulated

accident but

yearnings, dreams, and
wisdom of our very soul."

- Yehudi Menuhin




Ahout this issue

Marjie Van Guaten
Edivortal Beand meraber
Conrnaliznador, Suwmmer 2003

“Finding ways

o reintegrate
learning through
the Schulwerk
offers a model
for teaching the
‘whole child.””

1

Orff and the classroom teacher

urlng my first few years as an
educator, | was a classroom
eacher with greal hopes of
bringing music into the daily
schedule, Surely my conservatory
degree qualified me (o teach music in
iy classroom, and | wanted 10 fill the
gap left by the shorl, once-a-week
music lessons offered by e district
music specialist
My great intentions did not Last long,
The challenge of differentiating instruc-
tiom for large classes of students with
sading levels from pre-primer through
high school demanded all oy energy. |
came (o love weaching children, rather
than math, reading. social studies, sci-
ence, ete., but [ had nelther time nor
tonks 1o fit music into the bustling
scene that became my clazsroonm,
Mow, as a mugic specialist with
vears of immersion in the Orff
Schulwerk, | frequently cowvet the role
of the classroom teacher, | long to have
time 1o pursue all the threads that con-
nect our musc-making with the other
disciplines the children are learning,
In this issue we hear from writers
who have followed these threads and
describe ways in which the
Schulwerk truly becomes part of the
daily learning process
Laura Michele Agigian describes a
change from teaching of mizic as an
addition 0 other disciplines, to mak
ing music an integral part of the core
curriculum. Her transformalion began
after her first chapter workshop and
continued as she and her students
learmed from each other. Mellssa
Burke shares the delight pre-service
classroom teachers find when they
discover that they “can do it!" as
basic mugicianship i= introduced
through the Schulwerk. Sue Synder
articuilates the parallel processes (hat
children use 1o master literacy and
music skills. Morma MeClellan
explains how multiple-intel ligence
theory applies to learning in history,

music and movement. The authors
describe students who became suc-
cessful leamers, and teachers whose
practices were changed through the
Qrtt process

These articles make it clear thai
muskc 15 nol being used to teach
other subjects, Each one illustrates
how music provides the gateway
through which students enter these
disciplines while they build strong
minzie skills Th rnulvll] collaboration
with classroom teachers, the Ol
Schulwerk becomes a powerful tool
for learning across disciplines

Collaboration with classroom
teachers is also the theme of Sue
Woodrull's contrbution in " From the
Clasgroom.” As she drives her instrn
ment-packed station wagon from
school to school, she finds teachers in
each who add depth 1o her weekly
music classes.

The children who are the henefici-
aries of the teaching described in this
igzue are fortunate 1o be gifted with
clagsmoom teachers who value the Orif
privcess as integral to thelr students’
daily Schulwerk, A colleague of mine
once said, “Why should we integrate
when we teach? 11 is because the chil
dren come to us infegrated and our
schools are structured 1o disintegrate
them_* With reading from 900 1o 9:40
a.m., followed by math, recess and so
on throughout the day, disintegration
is a real threal, Finding ways to rein-
tegrate learning through the
Schulwerk offers a model for (eaching
the “whale child.”

This i not a new idea. As Plaio
said more than 2000 vears ago:
“wugic gives a soul o the universe,
wings to the mind, fight fo the imagi
nalion, a charm o zadness, gaiety
and life 1o everything. It is ihe
essence of order, and leads to all thai
1% good, just and beautiful, of which it
is the invisible, but nevertheless, daz-
2ling, passionate, and external formm."
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Teaching by heart

A personal journey toward curriculum
Integration in the classroom

& 4 beginning second/ third
grade, public school classroom
teacher, | already knew the
importance of music for chil-

Fhroneh each chant, game, dren. Learning music at an early age
sone. store i ot ¢ had shaped my own life choices,
naem My mind raced o Opengd doors and given me a special
. 2d T way 10 expreas my emodions and cre-
e e S ativity. [ was lucky to have a family
o ey, Soarhemn that encouraged my musical growth
; ETE filearn 10 ed e and development. | was determined o
LR FE M IO TEIlT be a teacher who would open those

musical doors for my students.
When [ shared my enthusiasm with
other teachers, most would zay, with

L

= Hyphas

) Porsashe .o

T Quateiar
-

By Laura Michele Agigian

a guiley look: “1 know it"s imponant,
but | don’t have time to teach music,”
or: =1 have 2o muoch to do, and
besides, | don't know how to teach
music.” 1 had no answer for them

| only knew that afier singing and
playing percussion instruments with
my students, [ could see a tangible
difference in their anitudes toward
thelr work and one other. Some days
my students would come 1o clags
tired, grumpy, or just not in the mood
1o work, After two or three songs.
their eyes would light up, their frowns
would sofien, smiles would spread,

a7y
PR CIASSTUNRRT BTUT" MM AT AR FRATY 1

TRUTRTRIRLE DITNE SEUTE W0 @ TSR INISIS, i RN d AIE CAEIFRIMY dRal FESTAS el I DO P
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theory amd frein developaneni. Soon, MESEC @l o

and in mo time they would be clap-
ping, bouncing and singing loudly.
Afterward they would hum their way
to their math or reading centers, and
would sometimes sing logether as
ey worked, There was a distinet
light-heartedness that lasted at least a
hall an hour into our work period.
Alter recess and lunch, many kids
would come into class tired, and
inevitably one or two would be angry
from some fight they had with their
friends, Afier singing another song or
twir, the tight faces would sollen once
more and we could get back o work
S0 | was doing some good, [ waz
exposing them o music and uplifiing
their spirits at the same time. In
December and again in May we
wipuld spend "exira™ class fime prac-

The Orff Echo
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at hecame centrd to her clEe
ticing songs we had learned for a

class recital, which we would pertorm
for the other classes in the morning
and the parents in the evening. For
varieiy, in our recitals we would use
percussion instruments and arm ges-
tures, Parenig were pleased. Kids were
happy. 1 was satisfied.

Then some of the parents began 1o
complain o the principal;

“Laura Michele spends ton much
time singing in her classroom,”™ “My
child hasn't learmed her subtraction
facts, and | walked by and heard them
beating on drums.”

“My child still can't spell comrectly,
and they spend time every day
simging #ongs.”

I was disheartenesd. Perhaps my
colleagues were right. Maybe there

fan smr fnking place i fer clossoom, gl cirdied [OArmLng

i THITEL

wasn't enough time 1o weach music,
Sor iy students sang a little less. and
apent those 15 minutes practicing
math facts and taking spelling 1esis, |
wenl o teacher training workshops
o improve my language arts and
math instructional steategies, The lai-
sl trend waz o “integrate” the cur-
riculum with cross-curricular science
or social studies units. [ {ried 1o
accomplish this by singing more
qongs about our topics of study, We
studicd insecls, 0 We sang songs
abour bugs, When we studied quilis,
I found a song about quilts. How
could anyone complain about such
an integrated curmiculum!?

Trying to do it all
I raced through each day in an

(ewetirnes on ege o)
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attempd 1o "cover” the curriculum.
Each year the school districi would
add more required “units" 1o teach
amd the state would add one more 1est
for my students 1o take. For the next
three years | struggled between teach-
ing what I felt was right and teaching
what was required. I was trving 1o "do
it all”™ and please everyone in the
process, | plowed through each sukb-
jecd, rushing from activity to activiiy
The students seemid az frazzled and
frustrated as | was

1 stayed at school until 7 or &
o'clock at night and put in several
hours each weekend, trying to design
lessons thal were inleresting vet effi-
cient. [ was too exhausted afier work
1o talic a will, go for 4 awim or work
out at the gym. | no longer had energy
o practice the piano. 1 became sick on
a regular basiz, catching every bug that

came into my classroom, | gained 15
pounds. 1 thought surely this had o be
the hardest job on earth; it was just
impossible to {it it all in, 1 thought of
quatting, | kound little joy in teaching,
but 1 had promized mysell three vears
on the job before giving up

Then it happened. My neighbor, a
dance teacher, had mentioned to me
this =0 thing she*d discovered, how
marvelous it was. and how it would
really help me in my teaching. Each
time she would invite me 1o go 10 an
Oeff workshop, 1 would say with a
guilty look, I know, it sounds impor-
tant, but | don't have time to go o a
music workshop, | have so muech 1o
di. And besides, | am too exhausted.”
Mevertheless, one Saturday mooming in
the spring of my third year of teaching,
just 1o appease her, | attended a work-
shop in San Francisco,

-

Agigian's students urote color poems, complete with scrompenping mpsiool mrargements ond moremen pieves. They performaned rfu'sé

Discovering Orff Schulwerk

Bells rang. Trumpets sounded
Golden rays of sunlight shone upon
me. This was ir: the plece of the pue-
Zle 1 had been missing. This is the
way children were meant to learn
and teachers were meant to teach!
Where had | been my whale life? It
was the biggest “aha” of my teaching
Stomping, clapping, singing,
dancing, composing, creating, mov
ing, thinking, leeling - it felt natural,
like drinking water

Through each chant, game, so0ng,
slory, thyme and poem my mind
raced = and made connections

CAT T

PatteTis, |||I|,=|[:-L|'_uir|5 rhvihms, differ-
ent meters, tempi, shapes - this was
maath, Poeing, slones, thymes, chanis
- these were language arts

This was music. This was Orff,
Everyone was laughing together, help

-

aif the winter recital hefd vach year af the school. It i jess e of the weays she pat OfF Schrfwerk principles fo park, stk grent effect.
“Riy by B sodd Agigtan, 7 foemd vy to teack my requeired eerdenfiom deoegh reesie and moseaend,”
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Agigion eisiders it the feacher’s resporsibiling o (nolmde e, movement and art as q sugjoer portion of edch school doy, Wil

—

thix sl she argires, "the fects ey Tearn unll Tuve [ess meaning, aod thee formlas will Rerve Hitle contexe,”

ing one another, each participant
learning at her own pace, making her
own mistakes with support and smiles
from the rest of the group,

I cried several times during and
after that workshop, profoundly feel-
ing the deep, empty hole 1 had dug In
iy goul with my have-1o'3, hould-
do's and musi-do’s - all of which |
could never possibly accomplish. |
now had a vision of what classroom
teaching could he, and | knew what
Lazks lay ahead. | guickly joined the
[z¢al Orff chapter, zigned up for every
Orif workshop | could find, registered
for Level One training, and reserved
the chapter’s Ocff instrumentarium for
the following vear. | began writing
@rants o piece together my own
instrumentarium. 1 finally had a
vision of what it meant to truly inte-
grate curriculum, not just by singing
songs ahout bugs and quilts, but by

The Orff Echo - Suwmrer 2003

allowing children to experience these
toples with the depth of whaole-body
learning, That vision included the joy
of working together in a playful, sup-
portive atmosphere and the pride that
comes with creating and performing
one's own compositions. And ves,
there would Dee a (ullowing year!

Bringing required curriculum to lile
The next few years were ones of
discovery and wonder, trial and error,
as bit by bit 1 found ways 1o teach my

required curriculum through music
and movement. 1t was a magical jour-
ney that my students and [ took
together, experimenting, learning,
laboring and laughing along the way.

My students wrote color poems,
fior which they arranged musical
accompaniment and movement
pieces. They performed their poems
and compositions at our Winler

Fecital, When we studied wetlands
habitat, we visited a local wetland
area where each child sal alone in
sllence, observing the surroundings
with five zenses, Students shared
their observations with one another
amdd turned them into simile poems,
which they set 1o Orff instrumants,
small percussion and movement,
Each student selected one type of
wetland bird to study, along with a
corresponding poem about it. They
practiced reading the poems for each
other in small groups, getting con-
structive criticlam from fellow group
members. Each child created an
arrangement of his poem using Orlf
imstruments, which included a hor-
diin, ostinato, color 1oenes or sound
effects and an optional melody. Each
student also prepared a wrillen
research repart, along with an anistic

(contivines on poge 18)
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(condinued from page 17}

rendition about his chosen bird. The
students presented thelr reports,
drawings, poems and musical compo-
sitions 0 the class, and gave each
ather written feedback.

To reinfarce multiplication facts,
the children learmed body percussion
patterns and folk dances using differ-
el meters, emphasizing multiples of
three through 8, and then calculated
the number of measures, They also
created their own dances in varous
meters. To help learn new wocabulary
and spelling words, the children
improvised on the OFff [nstruments
and danced to their new words, then
wrote poems and stories with those
worrds, which they set to music and
shared with one another.

The cheerful attitude my earlier
students had dizplayed alter singing
now became commaonplace, They
worked together throughout most of
the day with smiles and humaor,
bursting into song on a regular basis.
The caring and regpect was palpable.
At recess they plaved together,
cicluding no one. Siudent seli-
esteemn seemed to grow before my
very eves as they ook new risks,
unafraid of being “wrang.” The
class displayed true love and caring,
like a tamily.

Incorporating Ortf Schulwerk inin
my teaching brought the required cur-
riculum to life, [t grabbed the students
and immersed them in the magical,
bubbling cauldron of joyiul, coopera-
tive, integrated learning,

I would like o say that thanks to
Qrff Schulwerk | ne langer workeed
long hours, | practiced the plano
every night, | exercised every dav, |
mever gol sick, | lost the 15 pounds
and no parent ever complained again.
As enlightened and empowered as |
felt with my new, miraculous chest of
tonls, Orff was nod a panacea that
cured all the stresses of teaching.

Articulating value of Drff Schulwerk

I knew that in order 1o “defend”
this new approach to skeptical par-
ents, colleagues and my principal, [
had 12 be prepared to back it up with
logic, science and research. 1 began io

I

leamm about current brain research and
how it applies o learming and the arts,
I trained with Susan Kovalik, who
emphasizes that children must have
an interactive, social, stress-free envi-
ronment and integrated curricula in
order for long-term learning (o take
place. 1 went 1o Eric Jensen’s Leaming
Brain Exposition in 5an Diego, and
attended classes with David Sousa, Pat
Walfe, Robert Sopolsky and other
research scientists, who siress ihai
children are bormn with braing already
wired for the arts; therefore, to deny

aris to children is o deprive their
brains of essential “nutrlents,” 1 siud-
bed with Carda Hannaford [of ~Brain
Gym™ fame), who emphasizes tha
music, movement and touch are fun
damental to brain growth and develop-
ment in children.

With further training and reading
on the subject, it became abundani-
Iy clear that Ol Schulwerk fit the
bill for fulfilling all the hasic
“brain™ requirements for learning. |
could now articulate 1o parents, col-
leagues and principals why music and

| e ks e st Carl Orff Canada rospions
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moverment were basic to the educa
tlon of children and therefore central
to my curriculum

mMever have | thought since ol
quitting. In fact, 1 feel now that my
mission as a teacher is more impor
tant than ever. State budget shortfalls
are chopping down arts programs.
Corporate funding [oF arls programs
has decreased due 1o financial sei-
hacks and clesures. The current polii-
ical climate encourages teachers o go
“back to basics,” sending the mes
sage that arts are peripheral, to be
included only if "exira” fime permiis.
Student testing is on the rise {with
test acores for each individual schoal
posted on the Internet], This makes
“eorrect answers™ the highest teach
ing priority. lest a school loses W8
funding and i1% teachers bear the
searler letier of failure.

Under these “emergency” circum-
stances, teachers are operating under
the physical, emotional, paychalogical
and spiritual stress of survival mods,
Unfortunately, so are our siudents. We

tend o forget that children have bod-
ies attached to thelr brains, bodies
which are their natural mode of learn-
ing. With the very real pressures thal
we are under, frue integration,. orF
teaching subject matter through music
and movement [amd art], instead o
singing occasional songs about Wopics
of study, [ the only way to “fit it all
in” in a meaningful way

It is o weonder that teachers say, ~[
don't have time to teach music 0y
classroom.” The frony is that we
don't have thime not to each music
W are accountable for the growth
and development of these children,
gix hours a day, five days a weel. I is
our responsibility - despite all the
(wessiire to the contrary - to Include
music, movemant and an as a majon
portion of each day. Without this
nourishment, the facts they learn will
have less meaning, and the formulas
will have litthe context.

Each day in school is an opporiuni-
iy for the brains of siudenis to grow
essential neurons. 1 is a critical tme
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to learn to work with, develop
reapect, and foster empathy for one
another. It is our responsihility as
ihvein teachers and caretakers 1o
ensure that this growth takes place.
Orff Schulwerk is up to the task

Laura Michele Agigin
cirrently mns a dis
trict-wide staff
cleiarLeret and
demonstration O
program she designed
that helps kinder
garten classionn
tenchers imtegnalie music and Fooe-
neent frto their carricoda (e the Palo
Alio Ureified Schoed District in rorth
gl Coaliformia. She covediects work-
sfinnges Jew CORSSCNHT TeRciers o o
irregration and applications of brain
reseanch in the cassroom, A Iz
pocalist, Agigian diso leaches piano,
woice ard Orff classes privadely
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Ingigian@ pavsd. pale-alto.on.us
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Weaving literacy

strands th

“Rather than
keeping art, music,
language and
movement separate
from one another,
discover the
parallel processes
through which
children learn to
communicate in all
these languages.”

20

rough Orff process

y personal jourmney into the

Orff process has woven an

EVET-EIMNING fabric ol

thought, waork, and life as
my interesis have radiated o from
the music/movement classroom. This
article describes the application of the
Orffprocess over the past several
years, including a six-week pilot study
with 21 firar-grads stiideants,

It was my hypothesis that the
powerful Orfl processes could be
wowen into an arts-hased, integrated
literacy program [or emergent and
garly readers, With the ans as a lab
for learning, the program would pro
vide teachers with a multimodal,
discovery approach 1o concepts and
skills across the curriculum.

A broadened
definition of Iteracy

Fundamental to development of an
arts-based literacy program are the
definitions of the terms language and
fiteracy. Language can be defined as a
made of communication, both trans
mitting and receiving information,
Many, but not all, languages have
written forime. The International
Heading Association defines literacy is
"speaking, listening, reading, writing,
and thinking in a language.” This def-
inition was recently broadensd o
include viewing and representing.
The inclusion ||I'-:'|||1'-||r:-|1|_'r||:=. of visy-
al art enables language ans 1eachers
to incorporate illustration within liter-
acy instruction, particularly with
vouing children

Literacy can be viewed acrpss
many languages, adaplting compo-
nents based on the nature of each
specific language. Word and music
languages have many similar charac-
teristics becavse they are both sound-
based. In fact, word language is

By Sue Snyder, Ph.D.

embedded within music language,
Mbuzic can exist without words, bt
meaning in word language requines
Music's expressive elements.
Meaning in word language is com-
municated through musical elements
including sound, rhythm, piich,
thyme, tone color duration dynamics
or tempo. We can understand music
without woards, as demonatrated
when you say the letters of the
alphabet with an attitude and others
can understand the meaning. Bul
there cannol be meaning in words
without the elements of music, as
evidenced when a sentence is spoken
in a robotic monoione.

Constructing a theary

It the definition of literacy is
expanded, opportunities o link lan-
guages and thereby allow each 1o
inform others provides multiple hooks
to grab and hold the learner's aen-
tion, then deliver the desired content.
The comparimenialized naiure of
schoal curriculum often inhibits col-
laboration hetween teachers 1o bridge
understandings and skills across the
curriculum. What if teachers inten-
tionally linked literacy across disci-
plimes:  wWhat if teachers opencd ears,
eyes, and minds to others! How does
A sehood community work toward
“we" instead of “us" and “them™

Thesse questions led to a theory; If
literacy In musc, movement, image
and words are taught zimultaneously
around broad literacy themes, siu
dents will achieve greater literacy
-..I'|-.‘|Fr.‘\.r.1|'|-.'.:|||;_.,':i amdl zkills across mul-
tiple ways of knowing. The theory
implies that teachers collaborate
across disciplines, and that each disci
pline is unique in approaching the
theme, and that chanpe will be sys-
termnic rather than superficial.
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Lesgons (nterwemiing lierecy

they plan g performance. Here, they place e fnage they created that will senve o grogrlic sotcion.

Developing & madel

An application of the above theory
began with an Original Ideas grant al
John Lyman School, ome of
Conpecticut's HOT [Higher Order
Thinking) Schools. HOT Schoal: pro-
mote strong arts programs and arts-
infuged curriculum, a0 the arts pro.
grams were already strong when two
first grade teachers received an action
research gram o explore music and
movenseni intervention for siuggling
emergent readers.

In a six-week pilot siudy with 21
first graders who met for five halt
hour pullout classes per week, the
Orff process was linked 1o emergent
literacy. The curriculum was con-
structed with ebjectives for music
[steady beat, tone color, sound/sym-
bol relatisnship, pitch matching,
phrases), movement [straight and
curved pathways, slow and fast move-
ment, steady beat, highsmilddles/low,

The Orff Echi - Susitrer M00F

tracking, sequenced play panies and
games) and word language (phonemic
awareness and phonics, rhyming
words, story comprehension, tracking,
writing). Lesson objectives werne con-
structed 1o followr a leaming sequence:
experience, explore, describe, label,
praclice, create, assess and maintain.
First, we chose the ability to use the
letter W as our literacy goal, and then
brairsanrmed reasons why students
might hawve difficulty with this specific
legter, Children usually leam the nams:
“double 11" The initial sound of this
name, d, leads 1o litthe success sounding
out words, We anticipated swccess by ne-
beaching the letter sound aurally, kines
thegicalky, and visually, rather than by the

narme, At the same tme, shkills and under-

standings in music, movement and visual
art would be taught for their own sake
while strengihening the leaming of W,
Figure 1 shows the learning
gequence, with the music and move-

ment activities chosen [or each
step. There is a strong emphasis on
aural and kinesthetic experiences
with the sound before introducing
ithe visual symbol, paralleling the
matural acguisition of language.
Charts were constructled for steady
beat, locomotar moverment along
straight pathways, and drawing
straight and curved lines. Many of
the materials and activities were
taught with a dual or triple purpose.

Results

Al the end of =ix weeks, a pre
post-test analysis showed that a
third of the students [seven) began
reading on their own, and seven
others made gains that eventually
led to fluent reading.

Mearly all students demonstratid

{conrinues on page 22}
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{eoniinueed from page 21)

increased altention and motivation,
during the music/moverment sessions,
and in their music and regular class-
FOOTLS.

There were extraordinary gains for
non-verbal and otherwise differently
able students.

Students returmned to their classrooms
with enthusl-
asm and confi-
dence, sharing
with class-
mates, and
thus changing
their role with-
in the class-
OO

The pilot
students wera
the envy of
their class-
mates, rather
than being
stigmatized o
attending a
special pro-
grarm

The learning
process was
new to the
teachers and
staff, and
teachers began
modeling a
siyle that
allowerd for
greater student
involvement,

less {eacher
talk, and more

Orpenness within the school communi-
ty provides the most {eile ground,
including classroom teachers, arts (dis-
cipline-based teachers). administration
and parenis, Adiminisirative SUpport is
psaeniial, particularly regarding sched-
ule modifications that provide teacher
communication time. It helps to have a
lacilitator with broad knowledge of lit

hands-on
learning.

Clagsroom teachers became more
confident im their ability o use
music and maovement as tools in the
classronm,

There was increased interest from
clazsmom teachers in continuing this
process, and providing the “program”
for more studenis,

What is needed for arts-based literacy?

There are several ertical features
that appear necessary for the suocess
of an arts-based literacy progiram,

L

Mk, dlary clioase instrarend sty fe represerl B fmage

eracy, the arts, and integrated curricu-
lum theory and practice. Equally
important is broad-based ownership of
the program across leachers, parents
anid decision makers. All decisions
should be research-based, and profes
sional development should provide
pertinent supparting research as woall
a% implementation strategies. The
poseer of combining research and prac-
tice, along with careful assessmeni, is
the ability o demonstraie success,
Successes should be shared, honored
and celebrated at regular intervals.

How do you start?

How can vou get stared? First,
look at what you do every day through
the lens of leracy, and discover exist
ing links. With enough contact time,
the Orff process naturally guides chil-
dren to speak many languages. Open
the door for discussion and collabora
tion with early literacy teachers, Rather

than keeping art, music, language, and
mavement separate from one another,
dizcover the parallel processes through
which children learn to communicate
in all these languages. Ultimately, each
language becomes a metaphor for
another, and children learn deeply
through the many lenses that should
be awailable o all humans.

S may atart with shared materials
and adtivities that give each teacher the

[comtinnes on page 24
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Figure 1: |
The Learning Sequence meets W (song materials can be found in Share the Music, Grades K-2)

'.:"-'.
~ Children axperience the sound of W.

Basidls skills of indtvidual confdencs,
attending, etarting and stopping, sieady
beat, one-to-one comespandence, and
craative thinkirg.

Builds skills of mimoring, straight path-
ways, page geography (high, low, cormes,

canter].
Links the shapa of W with the leiter
sound.

Children exparience sound of W in tha
e song.

tha finor  Paslds skills of moving straight pathways,
and creating anghas to mowe in diferent
directions.

Sing and move o Well You
Stop, by Ella Jenking, Walk strai
and of cooh phraco fo oroabe D |
focuses atbention an cormers, top,

ot

Phymlluuﬂﬁr\'l‘uu Woo the Terrun&Eaaﬂmnhiklrmtnmuﬂ'ﬂ

rul nfttnmﬂtﬂ words, m‘ expenanced b dale lo
DESCRIBE : - sl ot L g TR
ious hevel,
i BT BT i, S, 5 3 vund e balls point, clarify any by
LABEL name = | Mnmhmgm%hms
<l . - L. 2N | and nanms. ;

isually:
in Hallo, How do Yo

will raport that whan the chil-
gy will often just stand
e letter, softty making the

ek gt and write it with confi-

children are wsing the latier comac-
@y undersiand It

Wiake a point of nolicing W shapes in
butterfly wings. twigs on a tree, book
pages standing up, and so on. Choose
_mmdpnuntu:hmutlhdudﬂ'ﬂ'
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(oorineed from page 22)

apportunity to ity out another disci-
pline. CQuickly try 1o move o commaon
concepts and skills, so0 materials and
activities are chosen because they
address apecific curriculum goals.

In the beginning, teachers learn the
mew understandings and skills right
along with the children, staying just
one step ahead, or
biscaming learners as
the chikdren teach.,
The level of discourse
should become
increasingly complex
as teachers learm and
analyze the potential
of each skill in rela-
tion to their own dis-
ciplines. The addition
of hands-on leaming
and creative tasks will
make classrooms
much more active and
child-centersd,
Teachers will proceed
at different paces,
#aying within their
comfort levels, but
pughing the edges
ever outward.

Expect growing pains
As eachers grow
and begin o tuly
sharne students, the
learning becomes deep-
er, and each
conceplSskill requires
miore time. Old behaw-
s amd classmnm
designs will need o be
rethought, Knowledge
anid comprehension
obsectives are often
saybsymead into higher
order leaming, so time
is more efficienthy
gpent, yet lingering
questiong remain. Offer
a container for these
questions, and invie
eweryone to take urns
boessingg indo it their old
betaviors and activi-
tles, such as furniture in
rovws, workshesis,

24

excessive contred and decisions made fon
adult comvenienee rather (han student
need, Space and time will thus be made
free Bor activity-based, ans-infused leam
ing, Other growing pains may include:
allowing for Bexibility while mainiaining
indesggrity, depih, and breadth; managing
poxbe people and programs, and overly
mealous and overwarked teachers. Each
program i3 unique, and there are bound

Connectiom s Higher Onifer Tlinking Schoofs,

10 b new and amazing hurdles as well
as SUCOCESSES,

Arts-based literacy programs are
powerful models for whole school
change, forging a path 1o educational
excellence, and well worth the effor,
This research reflecis a growing effor
o apply Orff's powerful teaching
strategies 1o literacy, The Tocus is an
process rather than product, helping
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students and thelr teachers learn how
to learn in and through the arts. The s ek
end goal for students, teachers, y
sehools and community i the recog
nition that learning is lifelong, rich
and full of wonderful momenis, Start
by exploring your hunches with trus-
gd colleagues and your students.
Waich for students 1o blossom. You
never know whal a tapestry yoll

Huw many of yous children are being left ]'l-;l'li.ml? ﬁ_ 'IEI'
(]

might weave! j
i
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~ Orff, the

Arts

and the the Civil War

“The most

notable benefit of the
project was the
enthusiastic

response of the
students toward
learning in

general. Attitudes
toward music, the arts
in general and
historical study
seemed to become
more positive,
animated and

excited with each class
period.”

20

¢ know from researnch that
children seem to learn more
effectively in an integrated
setting where subjects,
i|1L'||.14.|i|'.|_-‘, the arts, are woven into the
learning environment. Recently we

An integrated approach

By Norma MeClellan, P,

ported by Howard Gardner, who
enlightened the world by suggesting
that each person has multiple intelli-
gences through which he or she
acguires knowledge, Gardner's theory
fuels the argument for a mnlti-senao-
ry, multifacedied,

lesied that
premise in a E

project invalv-
ing fitth-grade
slndents. We
tested thei
learning and
retention of
Civil War con-
tent taught in
an Inlegrated
sefling specili-
cally focused on
the arts while
utilizing the
Orff process.
The results vali-
dated the find
ings of numer-
ous researchers,
Sludents not
only learnad
and retained
meore Civil War

integrated aris
dpproach to
teaching and
learning, By
accepting that
each individual
learns through
& variety and
muliiplicity of
intelligences,
teachers are
compelled to
intreduce con-
tent utilizing a
variely of the
learning siyles
and intelli-
FENces as
described by
Gardner, Arts-
centered learn-
ing utilizes all
eight of the

intormaticon
through the
“arls approach”
than a group
taught in a tra
ditional class-
rooam, bt alsn
exhibited an
unusual excitement and enthusiasm
for learning. Such findings signal a
need for educators o consider
restructuring classroom curricula
i a more arts-centered approach,
Arts-centered curriculum is sup-

JLC-HS K- 573 T i

The parigmant, |B63-world of this 10-pemrald sml-
dier aruf thiet of fifth-grode sindents stwdying the
Clll W T wiiich e fourghe come together
through the Children’s Orff Ensemble m
Sontfrest Missouri Suete Universiry,

Livary off Coiigneis, Frine & Muvogmphs DN Sior

inlelligences he
identified: lin-
guistle, musical,
kinesthetic, spa
Lial, interperson-
al, matural,
intrapersonal
and mathemati-
cal/logical. The traditional classmom,
on the other hand, uses primarily the
linguistic and mmathematical logical
intelligences.

Arts-centered curricula are suppor
el by the National Standards for the
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expresstons of aach that she bears her clossmates creafe, ond trongh theose tal 2he creaies.

Aris, adopied (n 1994, that identify
interrelating the arts 1 each other and
to nther areas of the corriculum as
one of the national standards. Thail
interrelationship is a content thread
found in each of the sel of standards
tor the four arts

Artg-rentered curricula fin the Orii
mindel thai weaves drama, dance,
music, linguistic art and wisual arl
into a variedy of learning experiences,
including science, higtory, literature
and beyond. Furthermore, the Orft
model follows proven learing
processes, such as the leaming spiral,
that build upon previous knowledge.

Thematic curricular approaches

One strategy for integrating curric-

The Orff Echo - Spmmer 2000

ula and focusing on ars-based leam
ing involves selecting a theme and
“webbing” curriculum content to
that theme, Some research has
gshown the thematic approach to be
the most elfective integrative sirate-
gy, One fopic is selected [water, ani-
mals, colonialism etec.) and conten
is introduced via the aris. Ome suc-
cessful “thematic” example is the
highly publicized Key Learning
Community in Indianapolis, starfed
in 1984, The Key School uges the
thematic approach to an ans-based
multiple intelligences curriculim
creating the “total learning experi-
ence” in a K-12 setting,

Educators who accept the impor-
lance of integrating subjpect matier

and teaching the "whole child” with
hig or her muliiple intelligences and
personal learning styles should gravi-
tate toward an arts-centersd approach
to teaching. The Southwest kissouri
State Children's Orif Ensemble is a
prototype of a thematic arts-centerad
learning approach that utilizes all 8
intelligences while considering indi
vidual propensities for one intelli
gence or another. The Enzemble
showcases the effectiveness af the
Orff approach on interdisciplinary
learning, attitude toward learming and
acquisition of music skills. [t also pmo
vides graduate students hands-on
teacher training in the Orfl process,

[continues on page 28]
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[corfinwed frowm 271

Participating students in this pro-
gram bearn sacial studies content and
folk music of the Civil War era
Background historical informatlon tar
geting the Civil War frames the cur-
riculum as children sing and play folk
songs from that era, Targeted music
skills include: keeping the sieady beai;
maintaining rhythm patterns independ-
ently; singing in twine; creating rhythm
patterns; expressive movement; choral
speaking; mallet technigue; and
improvisation. All are enhanced by the
experience, according 1w records and
data collected each year.

The Ensemble enlists fifth-grade
children from schoals in southwest
Miszour to create and perform
music in an interdisciplinary envi-
ronment via the Orff approach.
[nvitatiomal letters are sent 1o music
teachers in the area asking them to
select or invite students in their
srchools to participate in the project.
Students attend the class weekly for
10 weeks each fall. Typically, the stu-
dents in the SM5U Orff Ensemble
have not previously studied the Civil

‘War in their respeciive schools.
Music teachers and undergraduate
music education majors from the
area are invited and encouraged to
obzerve the class during the semes-
ter. Their responses are character-
ized by amazement and wonder,

As the Ensemble arrives each
wirek, sludents are encouraged to add
1o a "compasite” mural of the Civil
War. It contains three sections and is
entitled, The Cisl Wary The Caose,
The People and The Barties, This visu-
al aris activity provides all students
an opportunity to maximize their spa-
tial intelligence while demonstrating
their understanding of the Civil War
by drawing and coloring. Researchers
have suggesied such spatial activity
enhances linguistic performance.

Tl vowal is then usanl gy g Dach-
drop for our public performances,

Kinesthetic learners in the class
can demonstrate through folk dance
and creative movement their under-
standing of the emotions and drama
associated with the Civil War.
Children explore and suggest creative
movement 1o express the emotions

evoked in the peem, “Hardeln
Tubmann.,” and a short chant, "The
Ermancipation Proclamation.” Such
poeiry, chants and dramatic vigneties
provide linguistic learners another
opportunily Lo wtilize ther pretermed
learning style, experiencing the
rhythm of spesech in the spoken word.
They eliminate spoken words and
replace them with only the rhvthim of
the words performed in body percus-
siong, until only the body percussion
rhiythm remains

Ewery lesson each week includes a
song from the Civil War with descrip-
tive language depicting varous events
and aspecis of the Civil War.  All vers-
s of the following songs are included:
“John Brown's Body™; “0ld Abe
Lincoln”; “Marching To Georgia™;
“Wil B e Wagen ™, ol “Fullow
the Drinking Gourd.” Musical and
kinesthetic intelligences are employad
as children play the instrumenial
accompaniment for these songs on
Orff instruments, The children learn
mallet techmigues, expressive qualities
and wocal technigques, as well as inde-
pendence in plaving a vaiely of parts

Gradiuere aiwdents imeed in e SMU O Ersentbde Righly recovmenad e prociicam expevience the progrem effords sthem. “This

class has changed my life in a profornd uay,© one conclinded in hiz written evaluanion. He added: =1 am going ro teach cleildren!™

28
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on the Oril instruments.

Interpersonal and intrapersonal
intelligences are continuously exer-
cised and at work throughout the
class as students
wiork sometimes
independently but
often cooperatively
in the various
arts activities.

Mathematical
Iogical skills play a
role in their under-
standing of dis
tances belween hat-
tles, of the geogra-
phy and topographoy
of the Undergrownd
Railraad, food
rations for long
stints of service, as
well as time and
dates of the many
EYENIE.

Children also
engage their natural
intelligence as they
study and under-
stand the role the
forces of nature
Mayed upon the sol-
diers as they con-
tended with weath-
er, hunger and limit-
ed protection.

An actor from
the Wilson's Creek
Battlefield Mational
Park visits the class
during one session
and shares his story
ahiout the life of =ol-
diers in the Civil
War. Attired In a
Uniom uniform, he
brings numerous
ariifacts including a
canteen, his musket,
cooking utensils,
and a soldier's jour-
nal, Graduate students use authentic
Civil War recipes to preparg a variety
of Civil War vitiles such a2 hard tack,
fried apples and jerky for the children
to sample during this session.

In connection with the weekly
topic, students also learm about per-
sonalities and events of the Civil War

The Orff Echo - Samrmer 2003

from studving works of art and litera-
ture presented by the graduate stu-

dents, voluntarily, the children regue-
larly share additional information with

formed In the community at a
Yeteran's Day Celebration, in concert
with a community cholr and at a
relirement community. They have
bEn entnusias-
cally praised for
their pertormanc-
es and for theb
amazing knowl-
edge of the Civil
War. A documen-
Ltary aboui the
Ensemble is on
reserve al the
Southwest
Missouri State
University Library,
and is available as
A resource o area
teachers and
music education
students interest
ed in an arls-cen-
tered approach o
learning,

Assessment
Pre-tests and
post-lesls measune
the group's under-

standing of the
Civil War contem
as determined by
e Missouri
Curriculum
Framewnrk for
fifth grade social
studies on the
subject of the Civil
War, Pre-tesis and
posi-iesis contain
the same number
and congeni ol
fuesiions with
rearranged word
ing to avoid con-

Mizical and kinesthenic inteiligences are employed as studenis play the instnumental
accompaniment for Civil War er songs sich as Marching to Georgia, Old Abe
Lineoln and Follow the Drinking Goord,

the class that they discover through
their own [unassigned] personal
research, The teaching staff finds hat
aspect of the praject particularly
rewarding; the children exencise a nat-
ural, independent curigsity and quest
for knowledge.

The SM5U Ol Ensemble has per-

founding the
33048 TNENIE.

In the past, a
coniral group of
30 fifth graders in one lab school
class was identified and similarly
pre- and post- tested. Following the
pre-test, the control group was
taught Civil War content in a tradi-
tipnal classroom setting, e, leacher,
social studies text, worksheets

(eondinues on pege 300
20




{covetinued from 29) From graduate students: From fifth-grade stwdents:

and supporting materialsior four “This is the hest canrse | hape “Ohvee feonr is ror emongh; can we
weeks; once daily for approximanely tuker in college.” plegse shay lovger?

45 minutes. The control group spent I will definitely engaye in this type "Tunr hours are not enodegh,; carn we
approximately 15 hours studying the  of currfenlion sreactare in my teach: please stay longer?™

Civil War prior 1o taking the post- frg assigrreenrt.” 1 lovend acting oud the characrers in
fesl. The experimental group experi- “This clags has chariged my life in Hee Ciul Wart®

enced the Orff “This és the most
approach, while fen class I have ever
learning about the fhad!”

Civil War, for "I a@m going o miss
approximately 14 tie reachers §-0-0-0-0-0 |
hours following nouch!™

"I learned 20 much
about the Civdl War™

I loved playing the
nstrumenis.”

“iked the drums.”
“My Javorite part
wxts plaving the piano

tor anr wignete!™
Graduate students
subjectively assessad
the musical skills of
the fifth-grade stu-
dents, including their
skillz i terminology,
independence on a
part, expressive guali-
ties, vocal technlgues
anid mallet skills on
drums and pitched
percusgion Ocff instru-
ments. The graduate
sludents [teachers)
unanimously agreed to
remarkable improve-
ment in every area. i
was noted that one
child’s lack of pitch-
matching skills made
very litile improwve-

their pre-testing,
Owerall, the experi-
mental group
improved from 47
percent ACCURMCY O
the pre-test 1o 58
percent accuracy on
the posteiest Civil
War content knowl-
edge, The control
aroup improved
from 55 percent
accuracy on the pre-
fest to 79 percent
accuracy on thie
post-iest. The signif-
icant difference sug-
gests such an inter-
redated arts-interdis-
ciplinary approach
can enhance learn-
ing and retention of
knowledge in Ciwvil
War history. 1 is
natable that by
COmMparing gain
scores between the
twa groups, the
experimental group
AN TS nIch ment during the class.
higher than the con . ' b The most notable
trol group. = = - . G‘ @, benefit of the project
QUI\J‘I ative ik F s |'-. a E h’ G STET) [he. E"“h uglashe
resulis documented  Ovff Enserable stndents Tearn maller techrignes, expressive qalites, pocal tecli- response of the stu-

in the video as sjy-  Poques and the ability to play @ varicty of poers ar e O instraments, dents toward learning
dents were inter- Interpersonal ard (Rtrapersonal infelligences, soid MeClallan, ane cortinuonsty it general. Attinudes
cevetsenl e af wark thoonghont tee cliess as stodemts are eugoged sometiomes EE :

viewed during the gy gepentenmnly, bur often cooperatively, in the variois ars actiites toward music, the arts

last class session in general and historical
w_:g.mling 1!1-:' expe- i prigfoend wanye I are going to teach study seemed o becomse more posi- I
rience verify the positive impact of  chuldren!” tive, animated and excited with each

the class on hoth children and “The best thing was warking class period. Children who were some-

graduate students, Comments wiath el kids wlile T learned the what withdrawn and reluctant to par-

included but were not limited 1a OFT process. ™ ticipate al first blossomed into confi-

the following responses. dent learners by the end of the class
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Course evaluations in the graduaie
Orff Methods class were 100 percent
positive and written comments specif-
ically commended the real-life
practicum experience afforded them.
Cutcomes from this project imply a
need to continue such efforts as we
seak to provide the most beneficial
educational experiences for students of
all ages, Everyone involved in the prog-
ect reported benefits from the venlure,
Documentation and personal lestmany
attest to 100 percent engagement in
learning due to the experiential nature
of the Orff approach. Such on-lask
behavior is rare in a
typical classroom, bast
i5, a5 Wasserstein said,
“Real engagement in
Iparning comes from
empowering studenis
intrinsically.”

Michael, a fifth
grader in the experi-
meental group
expressed his love for
the experience simply:

“I"'mi just sad it has
to end,” he said,

Enjovable, effective
learning should mot
have to end - ever!
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| can do

It!

Empowering future elementary
educators through Orff

ach semester, 1 1each a cowrse

called *Music Fundamentals for

Elementary Teachers,” It 12 a

required course for those seek-
ing a degree in elementary education
As lis title implies, the course teaches
basic musician-
ship skills, bui
it is also
designed to
irain proeservice
teachers 1o
integraie musi
cal activitles
inia the general
curriculum.

Studenis
cnroelled In this
COLPSe Coim-
prise a large
specinum of
ability levels
Sonve can read
music fluently, and others identify their
only musical experience as listening 1o
the car radio. Regardless of their musi-
cal proficiency, the majority of stu
denizs enter the clazs with some appre-
hension about leading musical activi
fies, This combination of varying
musical ability and insecurity about
actually “reaching music” creates a
challenging classroom environment.
Lzing the Orff approach in this courss
has mot only allowed me 10 meet the
individual needs of the studenms, but
has also served Lo empower these
future teachers to feel confident aboiil
integrating music in their classronms,
As part of the course assignments,

students are asked 10 wrile reflections
on class activitles or readings. Here
are some student reactions and suc-
cesses thal [ have experienced in
using the Orff approach with this par-
ticular group of students,
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“When preservice
teachers have had
positive experiences
in music-making,
the likelihood of
them valuing the
music program as
inservice teachers is
greatly increased.”

A “sing-free” beginning

The first day of any college course
can be stressful, bul for non-music
MAjors, & Muse course can produce
high anxiety. Many students are quick
o divulge their fears about the class,
and it usually
involves the fear of
having to sing a =01,

"My singing expert-
ences as o oild were
dinited, 1 do reor feel
thae | developed o
preat singlng voice. In
faer, I am uswaily
emiarmassed or
nreconiforlahle singing
iy frong of people. |
sing én my car and
thar s abeol 0"

- Darple

=i s dowved

music and [ do ke o sing (uhen |
am aloree), B unfortunaiely, [ am
nod good ar i {1 tend to go out of
fenel, Ay meost eieid peerory of
singing in solool was being forced (o
sirtg @ ol dn frond of my leacher for a
grade — i wms 0 horrtble experience. [
still do seof ke o sing in front of
ctlver peogle, B

Students enter with a narrow defini-
tion of music-making which is limited
i singing. By using the Orff approach,
the first few class perods imvolve litle
singing. yet chant abounds! Rhythmic,
speech-hased activities relieve the
pressure of having (o perform beyond
iheir comfort zone, As these speech
pieces are iransferred 1o instruments,
students begin 1o see that making
music imvolves much mone than
singing. and thus their definition of
music making begins to expand. More

by Melissa K. Berke, Ph.D.

importantly, when they feel successtul
in performing a speech piece. the stu-
dents begin to galn confidence in their
own ability to be musical.

=The last few class periods haven't
altered ey wicw of the role of music in
cliassnoom corricelum, bud ey have
brondened i [ often forget that ans
v D parived wAth science or Riatore [
e etlsa being reminded that muesteal
getivitles can be nsed to promore self-
esteemn, leaderskip, and feampork.”

- Rarfrina

Basic skills with Drfi

Juszl as with teaching children, by
allowing students 10 have successtul
muszical experiences, the groundwork
iz laid for labeling musical concepls.
The Qrff concept of experience first,
labeling second, is extremely impor-
tant as the following reflection shows

“When ! topk Music Appreciaiion in
junior high, we sat at desks and never
mteved, | didn't learn very mock, The
formal of this class fas demonsirated
o mie that if you can gof ap and expe
rience the music you fearm and rergin
ek mere, 1 s eoghd aboot deple
reeter ard fripile meter in jandor high,
it | strugeled with it After being
shonen trat duple s marching music
and triple s swaying music, 1 hose
Hheem right epery fime = T

In addition 1o providing the labels
for musical concepts, i is also Impor-
tant 1o help these students see connec-
tions between musical and general edu
cation conces. For example, beginning
with speech-based activities allows stu-
dents to examine the connection
between the literacy concept of svllabi-
cation and rhythm patterns, Likewdse,

(condinmes o page 35)
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{eondinued from page 321

with pitch reading, connections can
again be made to literacy conoepds. In
phonics, each letter has a specific
sound, just as each pitch on the xylo-
phome can be assoctated with a specific
place on the s1aff. When students can
relate musical concepts 10 familiar con-
cepis in education, it further builds their
confidence in their musical abilities,
While building conlidence is
important, skill development is also a
goal, Orff Schulwerk allows activities
i be tailored 1o meet many needs,
Students still struggling with reading
rhyihm patterns can be given the Lask
of keeping the beal, Students who are
miore proficient can be given more dit-
fleult paris or challenged to create
complementary ostinatos or accompa
nying movement. Even though my
students are at different levels, the
orff approach allows me o keop
everyone involved in an activity.

Practical applications

Once music fundamentals are
established, the course investigates
ways that classmoom teachers can
incorporate music in their classrooms,
Students examine uiilitarian functions
of music as well as plan lessons that
integrate musical conceplz with vari-
ous subject areas,

Movernent activities are explored as
a clagsropm management tool.
Teachers are shown thal movernent
can be used as a transition between
different parts of the school day, For
example, after 2 maih test, a high-
Ierel movement activity will allow
siudents to release energy in an
appropriate way. After recess, a
teacher might choose 1o starl with a
high-level movement activity and
gradually spiral down 1o a low-level
activity, such as mirroring. to prepare
students for quiet seatworl.

“Before yesterday’s cluss, 1 hod
never ot bl ishg @ moe-
rrReRE aCHIALY @8 o Clssioam miRage-
mend food. 1 thouwght moving wonld
ke kids out of contrel, Kids are
AU oL anyusty, s string
them up agmin wold make i s,
Bui yesterday | lenmed that there are

Thee Ol Echer - Siemvmer 2003

tuar fevels of movementl aoriviiies—-
sovne aifowr your o settle a classroont
and some Hut get Hwem going. T proba-
by waneld it frove Heotght of doing a
maverertl activing rght ey after
recess ho slone teem doem o Sile 8,
Dt nowe, 1 ehink it onty makes perfect
EEIEE [0 MR OTLE _Tiffany

Anciher wtilitarian function of music
for the classroom teacher is the use of
music a4 an anticipatory set. Beginning
3 social siudies unit on Mexico by
ginging a folksong, chanling a poem in
Spanish, or kearning a Mexican folk
dance provides a foundation on which
the teacher can build, In math, the
teacher can have the students perform
an ABA piece and transfer the idea of a
imiiskcal panarn 1o mathamatieal pai-
tern. Examining some of the practical,
utilitarian purpeses of music brings a
shifi in perspective for many students,
Music beeomes annther teaching ool
they can utilize, rather than something
that can only occur under the direction
of a music specialist,

To indegrate music, students are
asked 1o create a musical adaptation of
a children's storybook. Students can
atd estinates, assign pitched or
unpitched instruments for different
characters and create refrains 1o be
sung within the story or develop move-
menl activities based on the book,
Once again, the Orff approach allows
ihe flexibility for studenis o develop a
work that iz compatible with the skill
level of the students,

“The euleer diy in class, when pou
peertiovned i dhe class thet it can be
difitenit for @ cfield 10 R (e
throagh & whode book [ led o lough
insicle. 1 was one of e kids ahe could
e B Froem pokdng odhers or just
heing plain oreery! § renember feeling
ik § s godng do expriode becasese |
red z0 moch energye. T oonld never sie
still and listening o the feachier read 2
storybook every day was ke morder
fewr pree, 1 stronghy bellewe i3 s the
teachiers wle o adapl by Hee chld and
find wxrys to keep N ofifld engaged in
fecereingg, [ ilink the integration of
meusic indo story i wovedenful, Twish
ey beacher had Sought of doing @

-Reberra

Advocacy for the inclusion of
miugic within the curficulum is an
important part of music weaching,
even at the collegiate level. Training
future classroem teachers to respect
music a8 an integral part of the ele-
mentary curriculum is essential.
When preservice teachers have had
positive experiences in music-making,
the likelibood of them valuing the
Music program as inservice teachers is
greatly increased. The power of the
Orff Schulwerk approach 1o impact
future teachers is best illustrated
through the lollowing reflection by
Jay, one of my students:

“I'we diseorered masic within the
SEReRiary classroomm cerrculien {s
{ike gasoiine within o can It 5 what
meakes the cxplosien of learming stari
ard whad carres dhe class throngh all
of He leaming and plapime. Withoet
music, if becovnes very difficilr to ger
aryuntere Wil ol the children and
the curricodum, My epes fave really
been openedd to the wide range that
music encorpasses and e abiliy
ntusle s to tarn a child on and
nake im open fo learning. For e
personally, his music class has been
ny fawariie class by far this semester,
The reason | think 5 sinple; U hae-
ing fun whidle 'm learning! Nathing
cant be bether than thar! So, T ehink
that meesic will de this for nee and my
rlass wrhen [ ger my ohianee o teack,”

Melissa Berke, PRI (8
e conrdinator of
Music Educartion af the
Uruzersiny of Cunalua,
Sl Rzs bewnt a olind-
CHEE 30 RUEREETIRLS
nadional and regiovl
covefereeces, Her carvent
researche intevests inolude eanly ohild-
hood mesic educeation, mesic edecation
for students with special needs, fhe Orff
Schnlewerk approach fo music educetion,
e the defegrebion of music and the
arts warhim the genenal comiodor. She
SETIES (15 0 fRemiber-a-Menge represenii-
tiver o the Execuive Cormmiitee of the
Sociely for Gererod Mesic,

Wiite Derke af,
ntberkeg@mall, unomaia. edo




Teacher-to-Teacher

ear Teacher-ln-Teacher: This

past winter | took a long-term

substitute teaching position in

general music at a K-35 elemen-
tary school, The principal 1old me the
children “mostly sang oul of books”
during clasa time.
Bacause the school
had a few Orff
instruments and
soime non-pliched
percussion, [
lespkied forwand 10
bringing a new and
EECIINE experience
to the children

What a shock [ received! Most of
the children - eapecially the fifth
graders - were rude and uninterested.
| was treated like an cutcast, Typlcal
reactions o my lessons were “This is
stupid!™ and “I'm bored.”

I am rapidly losing interest in try-
ing to make this situation woark. The
alder children simply will not play an
instrument, beat a drum, learn a
dance or sing & song. | am beginning
io think my Orff training was a wasie
of time and money,

By Liz Gipareick

Signed,
Almost Defeated
Dear Almost:

You are not the first = nor shall
yvoul be the lazt - teacher to face
reseniful children. Many an experi
enced Schulwerk teacher has faced
difficult situations like yours.

If the children have no expecience
making choices and creating om their
own, don't be surprised fo discover
they are angry with all the changes
that have been thrust upon them:
new teacher and new expectations.
After all, maintaining the status quo
is more comfonable - even if it isn't
exciting and particularly if it demands
litile, My suggestion is that you
employ the basic learning principles
that are the building blocks of
change: meet the children where they
are and provide choices,

You are ne doubt familiar with

36

the old proverh, "When in Rome, do
as the Romans do.” Find out what
the children did in class, and try to
do so using non-judgmental lan
guage, Ask them what activities they
enjoved, and set them 10 work
arranging those activities. Their
ideas may not be vour favorites, but
if you watch the class carefully, you
may discover opporiunities o sneak
in a drum or a gvlophone,

Be prepared to recognize and
encowrgpe any idea that comes
iromy a child and give him immedi-
ate responsibility bor carcymg il
out. Offer any aszistance needed,
without pushing help onio chil-
dren, Find oui what soris of per-
formances they have done in the
past, and decide which ideas vou
can support. Accept their oulcomes
with grace and real appreciation,
even if you believe that with a
push from you they could have
done something more skilled.

To build community, undertake
a joint-venture, perhaps by spon-
goring a fifth-grade talent show -
that aldest of old ideas. Perhaps
there are a few children who
would like 1o come in after school
or during a lunch hour and explore
the drums or mallet instruments,
Simply put, you must go io them.
Looking to the children tor direc-
tion may seem odd at first, but in
a classroom steeped in the Orff
Schulwerk tradition, teachers ook
to children for direction every day.

The younger students may mot
meai you with that same hostile
behavior you described above, o
build for the future with them.
May as many singing games as
vou know, and find sources for
learning more, Add an instrument
or iwa, keeping the beat while
youl sing and play together, You
will build community and trust
while branching out into new cre-
ative activities.

[t sounds as though you may be

taking quite a beating persenally,
teo, Find somecne to talk to: a
trusted friend, a colleague or men-
tor, and explore those feelings of
defeat. Your friend may have some
suggestions for the classroom, but
his or her most important rele is o
help you talk through your own
feelings of hurt and bewilderment.

You may feel right now as
though the magic of the Schulwerk
has in some way let you down,
Howewver, ultimately the principles
upon which it is built will prove to
e your bagr ally. Approach your
children with curiosity, not judg
ment, and most of all, do not take
their behavior personally. Keep in
mind that the changes happening
io them are mot of their making,
and that they alten feel angry and
powerless when teachers leave in
the middle of the year - eapeclally
if there has been no preparation
[or the transiton,

Keep talking {0 your
friends/mentors, and ask for help
If wou aren’t certain how o imple-
ment small group activities at the
mast rudimentary level, seek help
from Level | classmates.
(Eemember that teachers who
attend Levels courses are often
commitied people who make work-
ing in collaborative groups look as
easy as a walk in the park.)

Working ettectively in groups
takes practice just like any other
musical skill, =0 don't be shy
about asking for help, Talk (o your
colleagues about vour observatlons
a3 the days go by, If you like 1o
write, keep a journal 1o chronicle
vour own changes,

You, tog, have choices. You can
walk away from the job having
learned litte. Alternatively, you can
face it squarely, learn 1o ask Tor help,
and learn all thai you can about what
the heart of the Schulwerk has 1o
teach us about children and our-
selves. Good luck!
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Canon corner

e song,
"Derry Ding
Dong Dason,”
iz & traditional
canon of the wool
weavers of Harris,
one of Scotland’s
Ouer Hebrides
islands. Beginning
absouat 1800, people worked at home
on vy lessms, weaving stunldy
Harris tweed. Strong hands made the
varn-holding shuttles [y from side 1o
side, and rhythmic kicks of the foo
ireadles aliternaied the lay of the verti-
cal threads. The result is a twa-calor,
zigzag pattern in hand-produced
heavy wool, once worn only by roval-
ty. (Tweed is now machine woven, )
Lyrics may mimic the sounds of
the loom, and they establish the
energy that drives this canon.
There iz no clue as o the identity
of “John Cheston™; he may have
heen a male weaver who made the
song, Women's hands did the final
“waulking,” or water softening of

by Tossi Aaron

Weaver’s Canon

the finished, weighty tweed; per-
haps their voices helped keep this
canon alive for generations,

Preparation
1. Encourage exploration of ways 1o

feel the swing of the threepulse
while seated. A softly accented
hand drumbeat can help, Arms
waving overhead? Or standing.
and alternating weight from lefi
o right foot!

First sing in unison, slepping
guietly on beat one, pausing on
two and three, Form four clusters
of ziudents; each group enters in
canon, moving around the room,
stepping together on the accented
beat. Will hands, arms and pos
ture help? Try entering at the sec-
end measure.

Z, Uze a magnifying glass or a
science class microscope to
have students examine pleces
of coarsely woven fabric such
as linen, burlap, or real

Harris tweed. (Compare with
knitting?] Perhaps they have
wowen paper strips in ari, or
understand the principle from
other craflt projects. How can
this be shown in movement,
in *30," while singing the
canon in three paris?

Sunggestions

A row of eight or 10 students
stands facing the class, about fin-
gertip-touch apart. They begin to
ging as first voice. A second line
of students, entering in canaon,
steps in and out of the row, Does
this lllusirate the idea of weaving?
Would an accented step help them
keap together! Should a second
group enter the weaving? How can
the parts alternated Would a dia-
gram help? Should they carry
streamersd

Plan to allow time for the
pleasures of experimentation!

Derry Ding Dong Dason

we - den, we wo - den,  we

*
ﬁrg::;s = e e s
[ ez e e b . e :
Der-ry ding dong  da - son. I am John  Ches-lon,  we
E
f — I.. — — r e =
J—i — — — 1 | - -:
FE T EE T
wie - dan,  we wo - den;  bim bnom, bimn bipnrn, bim boam,
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Videos

Dancing: New Worlds, New Forms

Program Five in series of eight programs produced by
Thirteen/WNET in association with RM Arts and BBC-TV, 1993, G0 minutes

ave you ever wondered where

the Lindy Hop got its start, why

lap dance and patting Juba are

so miuch like domming, or how
Samba fits inte Brazilian culture? The
mietamorphosis of African-Amerncan
dance from its roots in West Africa 1o
ita hyhrid growdh in the Western
Hemisphere is one of the richest devel
opmenis in dance history

Mew Worlds, Mew Forms, one of a
series of videos focusing on the tradi-
tigns of dance in cultures around the
world, covers thiz subject in a manner
hoth scholarly and entertaining,. These
vignettes speak with authenticity from
ingide the experience, making this an
invaluable 1eaching resource. For
cxample, included are numerous con-
trasting personal memories, such as
those of a T-year-old recalling the
Savoy ballroom of the 19302 and a
middle school student™s description of
the meaning of dance in her life.

Mew Worlds, Mew Forms opens
with a look at contemporary Step
Dancing, 4 group dance style with
clearly visible African roos, devel-
pped in Black fraternities In the
Limited States The damce is self-
accompanying, with percussive
siomping and vocalization, From there
we are taken (o Brazil to witness the
dance and music dtuals of
Condomble, brought by the slaves
from the Yoruba people of West
Africa. It incorporates symbsals of
Catholiciam in the new world. The
important aspect of spirituality in
African-derived dance forms is
acknowledged and touched upon
throughout the documentary.

The video traces the development
of the African origing of dance in the
[1.5,, and its growth as an expression
of the slavery experience. Early

3§

footage of rings shouts and other pre-
jazz dance forms segues to the
Harlem Eenalssance, the Savoy
Ballronm, and the birth of the Lindy
Hop. Vivid recollections from Lindy
slars
Frani&e
Manning
and Morma
Miller por-
tray the
kinesthetic
exclement
of hallroom
dancers
SWinging
together to
the hig
bamds of
Chick Weblr
amd Count
Basie, The
W
describe the
social and
raclal impli-
catioms of
the Black
vw, White
dance cul-
lures.
Racial
separaticn
in dance s
further
revealed as
social
dance
cormes to 19505 televigion in the form
of dance, with productions such as
the Buddy Deane Show. The broad
casts depicted well-scrubbed white
teenagers dancing to the music of
rock ‘0’ roll and rhythm and blues,
Although the music was often per-
formed by African American arisis,

]
Executhoe Produces

NEW WORLDS,
NEW FORMS

Program %

Revetwed by Snsan Keronedy
the shows were segregated; hlack
eens were allowed to dance only a
fesw dayvs a month, Contemporary
commentary by dancers who were
part of the 1950 programming pro-
vides insight
anid perspective
on the correla-
tron Belwesq
dance and
social politics,

For all stu-
dents abowe
middle-2chool
age, Lhis video is
invaluahle. It
includes power-
ful narrative
pasaages from
the dancers,
mugicians, cho-
rengraphers and
teens who
directly influ-
enced, or were
influenced by,
these dance
pxperiences. Tha
unity af music
and dance, oan-
tral to the
schulwerk, is
always apparend.

Finally, the
narrator exiends
the relevance of
Mew Worlds,
Mew Forms 1o
all of American culiural history wilh
this oservatlon:

“What Black people have done in
the United States of America is (o
bring certain things to the culture
that, in fact, have become key 1o nol
only being African in America, bul
actually being American in America.”

The Orfy Echo - Sumnrer 20003



rom the AQSA video library ﬁ

The Magic of Children’s Literature
in the Music Class

ig, slither,

creep, of crawl

with the ank-

mals that visit
grandma’s house;
watch the unusual red
sailboat glide by your
favorite beach; or quiet
the anirmals in
Thailand ar the
African savanna s0 that baby can setile
down and sleep. As presenter Sarah
Guterman explainsg, “Children's litera-
ture allows us 1o Lake our students on
magical jourmeys, and vou'll be amazed
how ready your children will be to
travel with you.”

Gulerman, an art inlegralion sp
clalist, introduces four children’s
books in this 2002 AOSA Mational
Conference videotaped seszion, She
believes that books should engage
sgludents and bring music classes 1o
life. Accordingly, she models ways the
music teacher can approach literature
by offering insight into her prepara-
tiom for the students at her
Kindergarien - Grade 4 School.

From a music teacher's perspective,
the first book, OFF We Gol, by lane
Yolen (Litile, Brown and Company,
Baoston, M), presents an opportuni
1y for older kindergarten students or
first graders 1o explore using mallets
on the barred instruments. When she
uses the story in her classmoom,
Guterman explains, her students by
that time are already familiar with the
concept of 2ieady beat through varl-
OUS EXPeTiences N3IiNg creative move-
ment and simple, unpitched percus-
sion instruments.

In her conference presentation,
Guterman skips steps in classroom
process in order o cover the literature
axamples. With helpful suggestions
along the way, she gives the viewer

Hﬂ'l’l‘lml.!-l}'
Beth afigliola
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some classroom lips that can 6l in
the process gaps in this presentation.

The lezsson begins with an explana-
tion and exploration of the words in
thee tithe, O B Go! She uges a sol-mi
singing pattern and quotes the animal
mioverment words from the text. She
asks the session participants to predict
which'animal in the book will dig,
alithar, crawl, or creep. Participants
name several animals that may (i the
described movement, By posing the
question and asking students 1o pre-
dict the animals that appear in the
illusirations, they begin to think about
the story and find the exploration of
the fext satisfying

AL the end of the story, Guterman
compleies the process by asking the
participanis il their predictions wene
correct, She asks them 1o pat four
steady beats on their knees while she
sings the melody she composed for
ihve firsi measure of the text. The par-
ticipants move in pairs o the xylo-
phones, and lake jurns exploring a
steady beat in O pentatonic, She
poinis oul how the attractive illustra-
fions wsed 0 the book make waiting
for your tum to play interesting for
the students.

Ultimately, the claserooem teaches
mugl decide how 10 best use the
book, and sometimes that may mean
skipping some parts of the text. She
revials that she skips the cumulative
animal sounds listed in the middle
section of the book in order 1o main-
tain the zieady beat chythm and pitch
exploration of the harred instruments.

Teachers are not the only ones o
create accompanimenis. Gulerman uses
four-beat speech patterns created by
her third-grade students as introduction
and intedudes throughout the presenta-
tion of Sea, Sand, Me! by Connecticut
author Patricia Hubbell {HarperCollins

By Sarah L. Guiterman
Publishers, New York, 3001}

Guterman demonsirales how stu-
dents played three types of beach
tovs. These “found sounds™ become
an interesting part of the apeech osi-
nati patterns woven into the final
form, She gives hackground informa-
tion on the book, relating how she
found the book in a grocery store, dis
coversd personal connections with the
author, and suspecied that scenes
from the story may reflect real seaside
scenes found at a beach near her
sarhool. These interesting discussion
notes pull the students and parlici
pants imto the story and make the
book suitable for all ages.

For example, by altering the orches-
tration, she makes the piece moare
challenging for upper primary stu-
dents, who enjoy challenging lessons
that provide opporunities for sharing
their accamplishments with athers.
With this in mind, Guterman encour-
ages recorder plavers 1o practice a dif
ficult lingering by including the pat-
tern in a song arrangament, The siu-
denis sing the pattern and then play
the patiern on the recorder as part of
a refrain thai fits into the telling of the
story. Small groups decide how o
read their part of the etory, and add
gound effects and creative movement.
In Guterman’s schaool, students enjoy
sharing their s1ory with younger siu
dents in their “buddy” class. The
younger students are fascinated with
the recorder and the older students
receive reinforcement for praclicing
negded skills, she reports.

Multicultural themes prowvide inter
esling material for students of all
ages. This videotape (84 MC) and a
previous session by Sarah L,
Guterman on student musical compo-
sition (84 FF] arme available in the
AOEA A Library.
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Video Tapes

HISTOIRICAL SIGNIFICRNCE
AA-AO A0SA American Odyssey
50 184C Isabel MeMeill Carley DA
231MC Isabel MeMeill Carley
SOMF Wancy Ferpuson DEA
23FD Feounder's Day Panel
EQIF Jane Frazee DA
ZANG Morman Goldberg
43RG Barbara Grenoble
S9BG Barbara Grenohle DSA
23EH Buih Pollack Hamm

23RRE Doreen Hall, Joe Matthesius,

Grace Nash
1NGE Gunild Eeetman
SOEL Betiy Jane Lahman 05
GEML Maja Lex
SN Grace Mash DSA

SOIRSLY Jacobeth Postl &

Lillian Yaross DISA
sapds Mary Shamrock DSA
SOAS Arvida Steen DEA

RULTICULTURALETHRAC
107 T4 Tossi Aaren
102BE Barbara Baker
4404 [Or. Rend Bover-(Alexander)
Whire
57AR  Elizabeth Brennan
7R Bryan Burtomn
52 FC Judith Cook Twckes
244F Margaret DuGard
FCI Danai Gagne &
Judith Thomas
adF Doug Goodkin
1NWWH  Walt Hampton
53lM Pam Hetrick
420H Dravid Hodl
10 BE Lynne lessup
10PM Lvnne Jessup
121K Idil Kubdsky
9iHA Jobn Lake
GAPM  Porila Maulisby
7aME Ellen MoCullowgh-Brabson
95A5 MEMC
a84F MEMC
484l MENC
QfHA MEMNC
HTEC Rosalyn Payne
PP Polynesia
J4ME Mary Shamrock
sbAL Ben Snowiall
1BLA Jim Soloman
1858 Jim Solomoan
TIOW Graeme Webster
B2C5 Ramson Williams
BATY Teruko Yaginuma

OEFF PROCESS
108AYD Fran Addicedt and
SusanVanDyck
GEPP Jay Broeker
ATV Millke Burneti
Al Seeve Calantropie
ARE Stewe Calantropio
AGMW  [sabel Carley
48 [eabel Cartey
485P Isabel Carley
TAiAC Marilyn Davidson
30FS Bob deFrece

AH
351]
TGC
QIFD
A0ALG
daAL
413V5
105WH
TEPP
AobE
ApML
17EM
15151
15152
15153
L1858
J9WH
200
1L
HIMS
1651
164'L
6PS
GIWW
1T3IT
6P
AL
20015,
2DCE,
2070,

1505
11 AR
125K
L2680
a9l5
045N
a0cE

1 20MW

MEVEMENRT
4100
LETR N
SqTA
SOMC
S050
G K
TACK
J1BH
255H
S

RECORBER
BOIR
L1915

Boh deFrece

Mancy Ferguson
Virginla Epinger
Gloria Fuoce-Lawson
Avon Gillespie
Elizabeth Gilpatrick
Barbara Grenoble
Walfgang Hartmann
Camal King

Richand Layton
Richard Layton
Karen Medhey

Beth Miller

Heth Miller

Beth Miller

Sue Mueller

Grace Mash

Grace Magh

lack Meill

Dionma Otia

Konnie Saliba
Fannise Saliba

Peter Sidaway
Peter Sidaway
Judith Thompson-Barthwell
Brigitte Warnes
Mamuely Widmer
Jos Wuytack

Jos Wirrlack

Jos Winptack

Lois Birkenzhaw-Fleming
Ann Kay

Helen Kempp

Heben Hemp

Seyilla Morse

Silvia Makkach

Pllarilyn Wiood

Marilyn Wood

Danai Gagné
Sharon Grady
Anne Green-Gilbert
Barhara Haselbach
Barhara Haselbach
Cary King

Clyde Morgan
Martha Riley
Shenanizans

Peter Sparling

I Ella Hug
Julie Scoll

G5F5
65JF
aMh
43il1
BG5S
100PS
25CH
17YL
1715
90T
2INEB

Jahin Feierabend
John Feierabend
Mg Geadkin
Barhara Grenoble
Lymn Eledme
Shirley Salmon
Rita Shovarel]
Marcelyn Smale
Marcelyn Smale
Katharine Smillrim
Lilliam Yarozs

CHILDRENS DEMONSTRATIONS
ShM Freda Emsign
271F DO, Jahn Fines
GGC Jane Frazes

BIC Richard Gill
G200 David Jorleit
BBE3S r Sams
2205 ml Schneider

Banars Ooff Ens2mbla
{1 tapes — 1394)
1 HO
L HO2
IOLHD3

EARLY MUSIC
B2TT Limida Ablstedt
GOED Cymhia Camphedl
[3RD John Langstaff
LZRD2 John Langaafi
37FPF Ursula Rempel &
Carolyn Kunzman

SPECANL INTERESTS
1504 Mary Adamek )
[Classroom Strategies)
JHD John Bergamw
{Hand Drums]
BSHD Chris Judah-Lauder
{Hand Drims]

L] ]ﬁ B r
[Music Therapy)
3B Lois Birkenshaw-Fleming

[Malnstreaming)
iP5 D Edith Bomdi
i{Hanukalh Operetta)
MG D, Des Joy Coulter
{Music and the Mind)
23MG Merryl Galdberg
| Azsessmend]
&IFF Sarah Gulerman
(Integrated Learning)
X5AA Pal Hamill Sy
[integrated Learning]
7500 Marie Loukse Hatt-Arnakl
| Dalerama)
B4LL Libky Larsen [Composition)
GCP Libby Larsen [Conpasiibon]
aiking Jon Madin
[Bailding Marlmhbas)
14006 Pepgy MoCreary
(Instrument Repuair]
I4RE Pepgy MeCroary
{Instrurmeni Repair
GV Virginia Mead
[Dalcroze and O]
G7OE Vivian Murray
(Integraled Learning)
4565 Marion 0°Connel]
(Musically Gifted)
11415 Judy Sills [Assessmend]
ZBEA D, Sue Snypder
[Educating Administrators)
S20M Anne Trowtman
(Classroom Management]
GLFW  Paul Winter (Improvisation)
21P0r Lilian Yaross [Using Props)]
IMRCONF AOEA
{Opening Session 20C00)

A complete list of videos available from the AQSA A ;
sossion Litles and brief descriplions. In addition 10 tapes of int
value, Te order tapes comact A0S, PO Box 391089, Clevelan

40

A Library may be found on our website: hitps//www.aosa.ong, The list includes
' Illl:'ru-sl.:lrl'm the classroom, the library containg many tapes o hilstorical
[, OH 44139-B089 (440) 543-5366 or e-mail infodacsa.org
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Coondinator contact persan for the course
{Pleaze note tat the coondinarar (5
respurisihile for the genenal weifare of
the guest teacher, inclnding aoooimiie- 54 and

.Nﬂ-

ElaTainl=s

International Teacher Training Course Application £

dations and meals, The coordinador gl
alsa meet the needs of theae attending
e CORFSE. Tmz: rm.ﬁ:m inglu

I '-.
- T u d Tape(s) requested [maximum 3 at one time)
Video Tape Orders Kol
e Limit 3 tapes per order. Loan time 2 weeks from date dnd choice
mailed, Order tapes by number; give alternate dates, Name
Use form provided above or photocopy. All tapes are
VHS format. Address
City
# Handling fees are as follows: 1 tape per order = 510
2 tapes per order - $12; 3 tapes per order - $15; State
Mon member rate is $15 per tape. Make check Zip
payable 1 ADSA. Visa or Mastercard §12 minimum.
Muihail of Payment
» All tapes are the property of the American Orff- O Check enclosed [payable to AQSA)
Schulwerk Asseclation. No tape may be reproduced OMC Ovisa O AMEX; minimum charge $12
for any reason. We regret that tapes LﬂI'I.I'IEH be Cradit Cand Namber
shipped outside the 1.5,
= finder from: b
11
ADSA Executive Headquarters Expiration Liate e
PO Box 391089
Cleveland, OH 44139-3089 Signsture
Antiswnized Chamge Cont Sgmawe
Membership number
b 5
%

v

thee detivery af
] mupleriies, a

respisrhility E Al the cowrse
] an'

:.uré.'n!. / ﬂ
K Q

bt a TS
s i -1!-.

d/ar ather print-
rid=keeping

BT

i

E-mail: |

¥;
Plﬂpo@ymume location:

k

Course SpoNSoT: s -

Course length; (Suggested minim

is 15 howrs of contact time)

s; (Suggested pumber is 25-30)

sarly childhood, general music, classroom, special noeds,
ry gach year, Contact the AOSA office, (440] 513-5366 for details.

The Onff Echo - Summer 2003
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Discover the Difference
; Three Decades Can Make.

Special Savings on Sels A
b
P
or more than 30 years, Samba Orff instruments have Handcrafted Samba
heen handesdted in the Old %orld cradition. Bach Orff Instruments
precision-tuned instrument features a solid pine res- 1-800-451-6891
anator chamber with glued seams for acoustically superior www.hohnerusa.com

sound. Samba xviophone bars are made of the finest guality
aged and seasoned genuine Brazilian rosewood.

Choose Samba instruments for clissroom durability, endur-
ing sound and affordable value, Contact us teday for more

information.




From the classroom

“"Musical schools: Teaching Orff in the trenches

By Sue Woodruff

:;k-qlr\'\.l
"

Traveling to five different achools exch week, ker car loaded with Q) instriemenis, i ol in a day s work for the inedefatizo-
ble Sue Woodmff,

“In a job like mine
one is tempted to create
uniform, simple lessons

and to keep the car

(station wagons were
invented for teachers like
me) as empty as posshle.”

The Orff Echo - Suntrieer 2003

ive schools and B75 students a
week, Grades 4 through &: that's
miy life im the trenches, 1 is dif-
ficult not to be frustrated with
the mumber of schools 1 visil each
weel amd the amount of instruments
[ haul. 1 am luckier than some teach-
ers because [ don’t have o go from
ronm to room [or each class. Perhaps
it is the Taiko drumming that impels

principala to offer me space In mkti-
use rooms, old portables and
libraries, Or maybe it is the beginning
recorder players, Who knows?

In a job like mine one is templed
o create uniform, simple lessons
and 1o keep the car [slation wagons
were invented [or teachers like me)
as empiy as posaible. It is always a
struggle 1o find that balance

[eowetires on paye 44)
43



{cortiruaed from page 43)

between filling my car with materials
that can be used by all classes on any
given day, while also planning les-
sons that challenge individual groups
of students.

For me, help haz come from collab-
oration with classroom teachers. They
have allowed me to do in-depth work
with their classes and have become
great advocates for my program.

For example, throughout the last
four yvears, Sherry, a fifth-grade
teacher, and I have worked together
on performance pieces for her stu-
deniz, Onoe, while learning part of a
Taiko drumming piece, someosne men-
tioned that it sounded like something
from “Mission Impossible,” By uaing
the musical elements that 1 reviewed
with them, students decided on
themes, dialogue and movement 1o
develop their own “Mission
Impossible” performance piece. [ met
with them weekly, listened o whens
they were headed, practiced with
them, made arrangements for differ-
et instruments and healped them
refine their ideaz for new harmonies
and percussion parts. Sherry acted as
our stage manager and ran rehearsals
according to what the studenis (with
my Input) said meeded to be done,
Daily practice with her and weekly
“weaking” with me helped the siu-
dents evolve a piece that they were
thrilled to perform.

Another fifth-grade teacher, Jim,
asked me (o teach his students a piece
of mugic called “Street Song™ from the
film, Finding Rywester,

[t was an interesiing process for
me 12 teach them something that 1
wouldn't be in charge of, or even
attend when they performed (1, 1
taught five different patterns for the
sylophones and hand percussion and
alzo showed ways in which the pat-
terns could e comblned, [ left the
instruments at Jim's school. The stu-
dents consulted with me cach week
to fine-tune their ideas, From this,
Jim and his students created their
own version of “Street Song,” differ-
ent than what 1 had imagined, but a
huge success because it was their
own street song!

4

It was great to visit week afier
week (o see which students were
able to learn the difficult pars and
which were able to maintain theis
parts when rhythmic chaos started
to engulf them! Thess were not
always the students 1 would have
expected (o succeed, Many don't
shine without extra time to absorb
and aszimilate. One of the great
benefits of this collaboration was
that studenis had that extra time
te fully internalize the muszic,

When notice came this vear for
schools to apply for 31,000 grants,
with my help Jim wrote a grant for a
bass xylophone (another small mercy
for my station wagon) an alle xylo-
phone and some hand percussion.
blore grant applications have been
made and he s excited about building
a set of instruments for the schoal,

Both teachers report they would
he uncomfortable being responsible
for teaching music by themselves.
However, they enjov teaching music
Lo their students by taking elemenis
that [ have taught. My previous
experience as a classroom ieache
taught me the joy of being able 1o
take a song and play with it during
the day, through loiz of repetition
amd variation. These teachers are
experiencing that delight through our
angaing collalsoration,

[ hope this collaboration becomes
contagious, Through this process, |
don't feel pressured 1o come up with
a particular song to fit a specific
theme, Rather, 1 feel invited to offer
poszsibilities o0 that a specific class
will Lake ewisership, while the wacher
provides guided practice time.

Budgel culs are looming in
California, vet 1 feel fortunate to
work with teachers like Jim and
Sherry. They are great advocates for
what good musgic instruction can do
for their students.

Is my job perfect? Absolutely noi!
And it will get worse, The sixth
graders in my district are moving o
michdbe school next year, You can
imagine how that will affect my job:
more driving and further opporuni-
ties to exercise those hack muscles
while loading the station wagon.

Spee Winoalrff grodoated with a backe
dor's degree {n mesic from Sheffield
Urniversity in England and holds Lepal
AT Orff certification. She was a class.
FOORE TEAcher iR primary grades for
niree years and Mas faegh resic in pri-
viade eindd prblic schools for another 10
She s a pesr president of the Northern
Coliformia chaprer of ACSA and a
Teaching Fellow with The Calliormin
Arts Project,

MUSIC

TOGETHER

THE 107 OF FAMILY MUSIC™

Your pyes wnll chaegr
Vow il 1o o amd childrm

N E L L)

| A0 WORKSHOPFS MATIOM W DE?
Meclisar WA Jigmar 193 1OHGE
Minneapolis MM - kews 26-28, 2003
Fratslurgh P4 lynp 17249 MHIZ
Fi. Laudirdale FL - e 26-30, 303
Tulbsa (K luly P50 2003
Rerkelewy A luly 11-13, Juaad
Mirdifle TH hahy 1517, T
chmrilus COH Fsby 10-J1, Joaa
Chsaha W luby 2% ¥7. 2iHK3 1
Coedar Bapids 14 Auge 1517, 1003
Salt Lake Cay UT - Sen 5-7 2003

For 3 witkshe g meas vou
Wi LS ICTOGETHER.CO
M{BOD) TI8-1692 X329

Advertize in

The Off “Echo

Call Steve DiLauro
at
440.238.5577
to discuss advertising in
the next izsue af The Orff Echo
Bee page 55 for mbes
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= EASE OF PLAY
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* CAN PRODUCE LOWY C
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OUR NEW RENAISSANCE MODEL IS THE FINEST STUDENT
RECORDER AVAILABLE! It has all the features teachers are demanding. ABS
construction makes the mstrument durable and improves tome. The curved wind nﬁ
Offered in Barogue or German fingering. Comes complete wit
ztipmer carrying bag amd deaning rod.

The Original TD205 Barogue and TD206 German

WE CARRY A COMPLETE LINE OF SOPRANING THROUGH BASS MODELS!

Trophy Music Company

A :‘ o .k

3800 Kelley Avenus, Cleveland, Ohio 44114

For FREE SAMPLE call 1-800-321-0556 Ext. 137
Web: wwee.groiro.com * e-mail: music@grotro.com
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Donma Massello-Chiacos At Flay with the Flomenls in bMusic + Shenanigans

amd Language - %1995, Kindergarten and 1st Grode activilies « Bmsikit

for thir classraimm Hevordor

Kerrl Lynn Michols: Music Moments e Teach Academics - $24.95 + PMdadin

Aclivities ared prachical ideas for inbsgrating music with e study ol Bdarimhba

math, scierce, language arts, soclal studies, visual art amd welless Tooks -

Mancy Lafferty and Elaine Larsom: Birds - SIT500 A themalic unit + Lo-Pde

mbegrabing mwsic, movement, longuage afls, visual arls and reading. Siaries ,“ i .\,-"

Claudia Chapman: Flags of Hope ~ Art Kil with €I -~ 52200 * Ramor &

Chikbren ke thwir own “llags of hope”™ insplred by tradilional Tibetan Liuclio 44 =

Lung Ta. Kit includes a sring of autlwnbie band printed Tikstan tlaggs. Insdrumsents h

fuall msdruetions, avd a OO of Tibetan Music. 1 »
L]
-

7 JOHN'S MUSIC CENTER

: 451 Inerlake Ave W, #9 Seattle, WA IO
g (206) SE-09TA  Fax (B6) S46-0M22 1-BOO-473-5194
drumesdjohnsmesic.conm

BENCHMARK PRESS LLC
Unison - Three Part Dctﬂms
Chimes of Dunkirk ,‘

Margaret Campbelle-Holman
« Y4 COMPOSET - Arranger

Teaching Dance to Children '

; §\ the Video (DVD aud VHS)

. * m  Music that sings and
C ot s *; : Music that teaches!

=AML o e saiacubes, § st nanfed fv juA infa itk
tetrvwan ana gl ook thatt Toos fa detiore!™
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Our name says a lot.

When involved inoteaching mosee, prde tickles owr senses. Yoo
know the feeling, I'm sure. The sensation is the result of efforr,
knowledge, talent, and passion, Add these together and the sum

hecimes the driving force chan inspires stodenes weowant oo leamm,

And the daroest of therr acoomplhshmenes? Thaes what mokes

vour ok worth the endedavor.

Ar Amencan Drum, we share @ your mamphs by offening the
huhest cuality mallees, The fact reachers have chasen American
Dirum for over S0 years 35 that our mallers are reasonably priced,
bnger bsming, andd colorecoded for casy recogninon. We cven have
Tocehe g b fon Dingle Deods! Whot mookoes all chis ssondh our efforc? e

wiirds § aaw abwar ore minsie W our cas, ol

. AMERICAN DRUM" ﬁ

. "k o S
shop with us on the web at L M
wwhw.americandrum.com A

Call Us Toll Fras For Easy Ordesing G-1776 sk 804-226-1TTE + 2800 Seven Hills Blvd. * Richm

Sweef c?:pes

Offering Special Value Prices on our best-selling soprano method book
with your choice of three classroom recorders.

I.l'_rl.-!Hll B SARYS Huraeals
Eegirring scpoe rwihed
+ Paniaionic rods pRIgreston
+ 37 pages
& Lanls

SPTIA Package Includes: 5P501 Package Includes:
Sﬂ“ D Capn DCE 1-pece eopeana racondar Falos: HI3A 2-piaca saprano racrder Rulog MODADE 3-piece sapeann rtandes
and Hards On Recordar SF2353 e Hangs On Recorder SPEI5H aud Himds: On Fe ider SPE33E
Package Frice 1] [ T F TR T — |- Package Pree ...........—..... T |

Thank You For Your Business & Continued Confidence

Fax Yeoar Order Teldl-Free 24 Hours a day ;
IL Sweef Fipes 800.576-7608 B,

Or Phane Tell Free 300-886-1067 1]
722 Brantwood Stalr« FL Worth, TX TE112 » Ph. 817-346-3289 Band far your FREE
www.sweetpipes.com = e-mail spmus@aal.com Comglele 20022003 Catalng

FIOR 100 DE WIAE 5P FACKAEES
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The Standard of Eaxcellence

STunpio a9

ORFF INSTRUMENTS

iﬁeﬁa&if&g

Visit us on the web at
|'| Tt [' :_.'. ." WO WL ITLIT I"HT'I LISIC. OO
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Compact discs

Lewis & Clark: Sounds of Dlscwery

Chairmaker's Rush: Makoche Recording Company

Rewienyd by
Lrrlym e

“Went up to the first
village of the
Mandans to dance as
it had been their
request. Carried with
is a fiddle and a
tambourine and a
sounden horn. As we
arrived at the
entrance of the
village we fired one
round. Then the
miutsic played ... a
Frenchman danced
on his head and all
danced around him
for a short time.”

— Sergeant John
Ordway

50

he Lewis and Clark expedition

left 51, Louls in May, 1804,

Meriweather Lewis and William

Clark, as well as other members
of the Corps of Discovery, kepl
detailed recondz of the jourmey. The
explorers noted in the journals the
sourids that they heard: music made
by members of the corps, music
made by the various people they
encountered, the volees of nature,
and the sound of their guns. Lewis &
Clark: Sourds af Discovery is a collec-
tion of these sounds

Although joumal records do not
name the tunes heard along the trek,
SOIMIE SONEs were most certainly
known by members of the Corps of
Discovery. “Jefferson and Libery™™
was the campaign song of the presi-
dent that commissioned the expedi-
tivr. Handel's “Sonata in E Major™
was a part of Jefferson's personal col-
lection. The crew members came from
English,
Scottish and
French back
grounds
Traditional
songs, which
predate the
axpeadition,
represent Lhese
diverse ances-
Lraes,

Jourmals
refer to the fid-
dling of boat-
man Pierme
Cruzaile and
hunter George
Gibson. They
contain
descriptions of
the songs,
instrumenls
amd dances of

the native peoples encountered along
the wiay, Lewis, in particular, cata
Ioaued each wildlife encounter. Soprds
of Discovery incorporales the sounds of
barking prairie dogs, sandhill cranes,
meadowlarks, elk, peese and wolves
into the recordings. You alss hear the
rushimg walers of the Great Falls of
Montana and the firing of muskels.
Many of these impressive recordings
were made on location inside tradition-
al native lodges or oulside along the
hanks of the Missouri River,

The accompanying jacket alone is
a treat. It is beawtifully illustrated
with photographs and fne art and
chock full of interesting facts which
enhance the joy ot listening 1o this
exceptional colleciion

As the bicentennlal of the expedi-
tion approaches, the lovely record
ings of Lewis & Clark: Soerids of
Dscovery will he an excellent
resource for the classroom

Sineener 203
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Reviewad by
Doy Goad ki

"The art of teaching
lies not in clever
curriculums, new
methods or effective
test preparation, but
in teaching 'one
mind at a time.'"

The Orff Ecfio - Sumemer 2003

A Mind at a Time

ome of the most articulate
statements about the dynamic
practice and visionary philoso-

phy of Orfi Schulwerk are

made by authors who have never
heard of it Such is the case with the
recently published A Mind af @ Time
by pediatrician and learning specialist
Dr. MelLevine. Backed by 30 years of
experience working
with Individual endl-
dren in deciphering
thelr precise learning
successes and break-
downs, Levine is an
articulate child adwv-
cale and an eloquent
spokesman for edu-
cation designed o
meet the unigue
needs of sach child

His central thesls
i3 that a healthy
community not only
accommodates, bu
thrives on “all kinds
of minds™ (the title
of & previous book)
The art of teaching
lies nat in clever cur-
riculums, new meth-

odz or effective rest
|'.IEE[I\.'I]'.1TI|.'!-I'.|1 bt in

teaching “one mind
at a time.™ That
requires seging each
child, knowing cach
child, being fexilde
and commliied
enough o wrap
teaching sirategies
and curriculum expeciations around
the needs of cach child,

With calm but firm authaority,

Leving warns of the dangers of label-
ing, drugging and/or dismissing chil-
dren who don't fit the school's mald.

[nztead of holding the child wp to a

AMERICA'S Top
LearminG EXPERT
SHOWws How
EvERY CHILD

CaN SUCCEED

MEL LEVINE, M.D.

By Dr. Mel Levine

fantasy morm of equal talent in all
areas — a norm he repeatedly
reminds us does not exist in an aduolt
world where we play (o our sirengths
- we should recognize the full range
of each child’s genius and unique
challenges he or she faces.

Chapter 8, “0Our Higher Thinking
Gystem,” affirms the marvelous appsor

tunities offered by good Schulwerk
teaching. As he describes the character
of higher order thinking - "a willing-
ness o free-as=ociate, 10 go off on orig-
inal tangents often not knowing where
exacily you're likely (o end up, o

[rewetintiies on page 520
]|




(condineed from poge 51)

sprinkle your own personal associa-
tions and perspectives over what you
come across, to take a fresh look, to
risk being wrong, to risk creating,
to combine some rigorous technical
discipline with innovative thinking,
ta search for a channel for one's
creative drives, to be unusuoal, to
develop a unigue voice or persanal
sivle” - Levine could be describing
a typical Orff class

This book is visionary, but alan
eminently practical. It specifies the
many places learning breaks down,

with helpful suggestions about how
to recognize, acoommaodate, and, in
some cases, remediate them. The
best part of the book, for me, was ils
challenge to view each child differ-
ently. After reading this book, |
Inoked at the children in my class
who were withdrawing, acting our,
hiding, looking frustrated or con-
Tugsed and saw them with new eyes, [
reached desper for a way to reach
them and teach them.

My one disappointment in the book
is the consistent use of mechanical
and elecironic metaphors to describe
the mind, However, the central

The Aims of Education

“Culture is activity of thought, and
receptiveneass 1o beauty and humane
feeling.” 50 opens Alfred North
Whitehead's The Aims of Education,
a book 20 rich with insight and vision
that new treasures are uncoverasd
with every reading. Based on a series
of leciures given between 1912 and
1928 [coincidentally, the formative
vears of a young composer! educator
named Carl Orff}, the book covers ten
different lectures including “The
Rhythm of Education,”™ "The
Organization of Thought,” and
“Space, Time and Relativiry”

Whitehead was a rare man - a
rencwned philosopher, mathematician
and intellectual with his feet planted
firmly on earth. As his opening sen-
e indicawes, he belleves In thought
connected 1o aesthetics, imagination,
emational warmth and human kind-
ness, The vision of education he sets
forth arises from a belief in the prom-
ise of the human being and a solid
motion of how education might cult-
vate that promise,

The ideas in the firsi few chaplers
are 53 rich and fertile, 50 affirming of
my experience in Orfl Schulwerk and
s eloquent in giving language and
shape to that experience, that 1 find
myself drawing from them in each
new lesson I plan. Particularly wseful
to ke practicing Orff teacher are the

52

two chapters about the rhythmic
stages of learning: Fomance, Precision
and Generalization.

Whitehead apeaks for the child,
teacher and artist on every page. A
daily gquote from this book would
be enough 1o see teachers through
even the darkest of days. In an edu-
catlonal climate of excessive Lest-
ing, neglect of the aris and short-
sighted vision, we need 1o drink
from the spring of humanistic edu-
catlon for refreshment.

metapior of Levine's teacher-training
program, “schools attuned,” is a
musical metaphor that is brillian:,
“Tuning a child” starts irom the
assumption that the child has a song
[0 3ing, 4 piece 1o play, but can’t vet
fully express it when he is out of une
= wilh the school orchestra andfor
with himself. The purpose of tuning -
and of teaching - is to allowr that song
to come forth. In an era of obsessive
testing and mobding children to Gt an
artificial morm. Levine®s hook is a wel-
come reminder of education's higher
purpose. A must for evervone who
works with children!

By Alfred North Whitehead
Reviewed by Doug Goodkin

Perhaps this quote will entice you
to go 1o the source:

“Art and literature have not merely
an indirect effect on the main ener-
gies of life. Directly, they give vision
.. [n the contest of races which in s
final issues will be decided in the
workshops and not on the hattlefield,
the victory will belong to those who
are masters of stores of trained nery-
ous energy, working under conditions
tavorable to growth. One such essen-
tial condition is An.”

Beatin’ Path Publicatinns
Music That Works!

Hremt ML Flofl

Ensemble Book Ol Easy and Ivermiediale pisess [or Ol Ememble Gr. 4-8
Winsl Soques Book/CT Ensembles for manmbas and . sylophones G 428

Rob Amchin

Alg Anlies for bugmning allo recorder wilh peroussion necompanmiment
Regcorder Frolics for heginning C-pipes {(play-along CI available)
Maoguks ] Mosdes Tor inlennediate classroom enseenbles: includes ChD

Michael B Michols

Children's OcfT Music for Church Volumes | sad 2. for clibdeen’s ehioir amd

Ol enacimbla.

Children, Sing Praise for children s chon and OrlT ansemble

i‘ll.rli Jondahe-Lander

302 Fast College Strect
Bridgewater WV A 22812
S40-4TR-4H33

Ll Drumes on the dove!

Beg our vnling catabegue of church,
choir. Ol and recorder mmusic al
ww byaimpathpublicalions. com
Or visil your favorite music dealer
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Harvest Home

By Jane Yolen, Hlustrated lJ]..'_ Greg Shed

hen [
taught, [
loved cele
brating
autumn and harvest
thme sweith children, In
this era of supermar-
kets and fast food, it
secmed doubly impor
tant 1o mye that chil-
dren dance, play, sing and speak
about the cycles of planting and har
vest, as well as the community rituals
and celebrations that accompanicd
the gathering and storing of erope
The call-and-response verses lane

Reviewed by
Liz Gilpatrick

Yolen has crafted in Homvest Homne
lend themselves to interpretations
that could range from melodic 2e1-
tings to choric spesch. Each verse is
set to the same rhythmic scheme,
making it easy (o speak or sing: to
drum or dance - the possibilities
seem endless.

Greg Shed's illustrations lend a
soft, colorful realism, and they fairly
glow with autumn color, while simul-
taneously showing vounger students
how tgols like scythes were used in
gatherihg grain before the days of
gasoline-powered farm implementa,
The text I8 probahly best suited o

Published by Harcourt, Inc.

older elementary studenis.

The verses celebrate both commu
ity and the senze of gratitude people
hawve always conveyed for a bountiful
harvest, On the last page, Yolen
explains the origins of the corn husk
dodl, and includes directions for making
the ageold harvest symbol

Books as worthy as this one malke
me want to return to the classroom -
it only for a few weeks = o enjoy cre
ating alongside children, As is the case
with all of Yoeden's work, the language
is woorthy of a child's time and creative
efforts, Hanwest Home is a timaless
ook you can use again and again.

JANE YOLEN

The Off Echo - Sumnmer 2003

HARVEST HOME

(GREG SHED
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Big Talk: Poems for Four voices

by Paul Fleischman

magine four -
grade students as
a poetic quartet.
On their music
stands rest their
books, all turned 1o
the same page. They
make eye contact
with you 1o begin.
You are aboul 1o be
treated o a four-voice poetry reading
from Big Talk: Posms for Fonr Voices.

PMaul Fleischman intmoduced the
theme of multi-
ple voices in
Make a Joyful
Moise, his col-
lection of poems
for two voices.
His mewer book
develops the
idea into an
explicithy musi-
cal experience.
Where the poet-
i duets of his
earlier book are
written in side-
by-side verse,
the four woices
in Big Talk are
321 on the page
in the form of a
musical score.
Each reader is 1o
follow his line
of text horzon-
tally acrnss the
page, taking
care ta stay in
time with the other readers. The voic-
es speak i and solo, antiphonally,
and occasionally in harmomny.
Filmstrip-style illustrations create a
counterpaint that flows across the
bottom of each page.

This is exciting stuff for music anmd
classroom teachers, The fact that this
poetry must be performed in order 1o
cxist 15 a refreshing antidote to the
modern sensibility of poetry as a pri-
vately contemplative ant form. A
word-wise teacher will move to have

by
Mnhala Brndy

)

IMustrated by Beppe Giacobbe  Candlewick Press 2000

students writing collaboratively on

this model, while the music specialist
will jump at the opportunity 1o model
seore-reading in the familiar medium

of language. Myriad possibilities for
exploration will present themaelves 1o
vou upon perusal of this book.

The book's format ig a surprising
departure from Make a Joviul Moise,
a slender volume of poems with a
few line drawings, Big Talk is a bar-
rage of color with a shiny cover and
an introduction of user-friendly per-

formance inatructions complete with
how-to illustrations worthy of a fasi
foed meenn board, While many chil-
dren may be drawn in by the illus-
trations, the first Impression is so
visual that it may inadvertenily put
off the older students who might
otherwise respond to the poems. For
this reason, it is unclear whether the
format is the brainchild of
Fleischman or the publisher,

Big Talk is comprised of three
poems, arranged in order of sophisti-

cation. The four voices in each poem
are a unizon of feeling and perspec-
tive, hut readers can exercise latitude
in developing individual characters.
“Quiel Evenings” is composed in
repeditive AR form, with cumulative B
sections. Short, trochaic lines will be
easy for younger readers and the
form can translate simply into a
musical parallel. “Seventh Grade Soap
Opera” molls along in rollicking
dactyls and provides opportunities for
humor and quick timing. In my expe-

rience, seventh-graders are unlikely o
be amused by this, but students just
shy of this self-serious age will find it
delightful. The last poem, "Ghostz'
Grace,” containg the most subtlety of
language and feeling, as well as the
highest bar of performance challenge.
This one is certainly appropriate for
middle school students,

I urge you to check out Big Talk
and iz suggestive possibilities. Be
prepared o buy at least four copies:
one for each musgic stand.
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SUBMISSIIN EDITORIAL
155U Foces DERDLINE CODRDINATOR
2 Mesthetics amwd Dioug Goadkin
el 20T Orfl Schulwerk Jese 1. 200 grodkindgienl com
Kusic, movement Alan Spungeon
] —
Winter 2004 aml the visual arns Soptomber, 2 aspurgifiolemiss, edu
Martha O"Hehir
y Ritsals anc miw fraggaal.com and
il &
Spring 2004 Celebratinns Seeuliny ), 01 Carnl Erion
Cerben 30l @yahos.com
Martha ©'Hehir
- The Many Faces of mawitad@anl.com and
Sumimer 2004 Oril Proceas March 1. 104 PBam Heirick
pambgEinterchange.ube.ca
- Open Carel Erion
Fall 2004 Submisslons June 1.2 | corion2001 @yahoo.com
: fumerican L Alan Spurgeon
AL Folk Musics Soptomber'l 2000 | o g anlemiss. edu

Alsg, articles an Lpacs ather
than the above-listed may be con-
sidered at any time

Belone submilling manu-
aeripds, please contact the editor
for a copy of editorial guidelines.
Wi cannol guaraniee the pobdica-
tlon of any
submitted material.

-

Wi seek artiches om these topics as they relate to Orff Schulwerk or to broader areas
af teaching amd beaming, Editimg and production is in process [or some articles one
year aheaed of the publication date. |1f one of these iopics appeals @ you, please contact
the apprapriate Ediverial Coondinates sman.

Fiwr miidelines o aiher
editorial qeerles, ploase comtact:

Caprice Lawless, Editor-in-clief
68 5. McCaslin #102

| Loutsville, GO 80027

| (305]) G0d-27568

whitheru@aol.com

iy

The (nff Echo makes every effort to race ownership of copyrighted materials and io
secune permission from copyright holders, [F there is a question reganding ownership of
ary material, we will be pleased 1o make he necessary correclions in an upeoming issue.
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Visit
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online at www.aosa.org

i,

Melsertisimg: For o complele rase sghieet and spec
fecatians, condact Steve Dilauro, LaRih &
Associales, Inc., L3300 Peard Ra., Stongeville,
OH 441 36: (94i0] 238-5577.

Ad Cloging Dates

Maote: This: are nol Ediporial Deadiine:
Fall July 15
Winter Ociober 15
Spring January 15
Summer April 15

Orfi Echa Advertizing Rates
Inside Pages
Full Page $840
2/3 Page 3630
172 Pape (Island) $5%0
1/2 Page 3505
1/3 Page 3375
1/4 Page %280
1/6 Page $215
1/8 Page $165

For cover rates, inside cobor rales, special
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write of ¢all (or a complaie rabe
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"Education is n(:?'?he filling of a pail,

but the lighting of a fire. o

— William Butler Yeats

Photo by Sue Snyder, Ph.D.
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WEST MUSIC

"Recorder Express" Packages

s sr2o WEST MUsic: €1 00D

Choose from Recorder Express Book with
Yamaha 3 piece soprano recorder [REALYAZ),
Yamaha Blue 3 plece sopranc récorder (REAL-
BLUE}, Yamaha Green 3 pisce soprano
recordar (AREALGREEN) or Yamaha Pink 3
piace soprano recordar [REALPINEK)

ABOUT THE BOOK:

Recorder Express is the irack 1o Deginning great
recorder playing and having fun! Mora than 130 folk,
pop, &nd orginal songs and exercises ar incuded
as wall as technique tips and baginning music theory.
Levels 1 and 2 anme combined in this one edition!
Moles are taught in this arder: B,4,G,C° 07, low E, kow
D, F&, low G, F, E'. Melhod written and thosoughty
lesbed by Arbie Admisicda

CD AVAILABLE!

A saparate CD is availabds with §0 tracks. Most
tracks are accomparsEmen anly, grest for use o your
classnoam, but some feature a prolessional reconder
Mayar 50 that students can strive o maich her baau-
tiful tone and musscality. (COALTO0D §512.95)

ALSO AVAILABLE:  ysi: 514.25 WEST MUSIC: @

Aulos 103N one-piece soprano recorder and

Hands On Recorder Book (REBU103M)

By Gerald amd Sonya Burakolf

4 completely sequenced baginning soprana method book for the 3rd and 4th
grizde instructionad level, with musical and technical suggestions for the student
and teachar. Has a pantatonic nole seguence-B A& G E DG DY, F#, music repre-
santing mary cullures and stdes, fridifional and onginal lyrics, 48 delighiful
sitlections, fingening diagrams, and fingaring chars,

CD AVAILABLE!

A separate GO confains 26 instrumental accomganimants with recorderdivided
channeds §o isolate the recorder or accompaniment part (COBLZ358 £12.95),

1212 5th Sireet Coralville, 1A 52241

phone « [B00)397-9178

fox - (BB8}4TO-3942

email * service@westmusic.com
||-|||.||-| = e wieglimusic.com
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