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A PASSION FOR EDUCATION

Fur more than 50 vears, thousands of teachers who are passionate for music
education have trusted Sonor’ to provide the highest quality Orff instruments,
Talk to vour colleagues or experience our instruments at workshops and confer-
ences and discover the difference Sonor can make!

For more information or to find vour wearest dealer, call (800) 451-6891 or visit wiww. bobnerusa.con.
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Sienta Series
World Drums For Classroom Percussion
e DESIGNED FOR PLAYING WHILE SEATED e

Key-Tuned Sienta™ Djembes Rope-Tuned Sienta™ Djembes

FEA120

 pREATE £250.95

5199.95

Sienta™ &
Bongo
Stand

£60.95

Sienta™ Congas

Built-in Stands or Sound
Arches™ for Maximum
Tonal Response without
Lifting or Tilting

off the floor.

For Special

Discounts!
and Complete Catalog

rlnﬁuﬁnl www.peripolebergerault.com « FAX: 888-724-6733 « 800-443-3592
Mailing Address: P.O. Box 12909, Salem, OR 97309-0909

FERGERALTLT




Fall 2093 Volmms XXV fo. 1

The QQ?LECEO Pabihed by the merican OnhSchawek hscition Features

Rwers |':|_||' Hife TR E m IIS Hlﬂhlﬁ: Bﬂ-l.l'[:ﬂfl.‘lﬂ
Aesthelics and Orff Scholwerk By Doug Condkin : Lh
When children have 1eachers whi aspire 1o “the condition of poetry” they learn
ihe discipline of seeing the world withow an agenda, Goodkin explains. Similarly,
when children have teachers who practice Ol Schulwerk, they benefit from the
aesthetics of its approach.

Sharpening the senses: Teaching and thinking like Leonardo da Vinci

By Grace . Naaf

Wiy dow't mone femohers follow the example sec by Leonardoe da Vined, who spent a
Iifelime carefully considering the details of the world around him? Mash shaws fow
teachers can encorege chifidren o pee vheir e senses, as do Ving did, 0 make
connertions and discover relattonafips. Onf Schaluerk activates civildmoe's sensory
meaparises, thas allowing them fo experience the wortd more fully,

82 The gift of cariesity: The da Vinci project
By Serdra Phaup
At a school in Arlinglon, Va., students are invited o investigate myriad elemenis
through the five senses, leading e the development of their aesthetic sensibility,
Their insights - and their interpretations - can be delighifully surprising.

30 | heac | wondes, | know: Cultivating the aesthetic in an Orff Schulwerk context
By Mo Frazee
Frazee urges classroom teachers to be viglilant defenders of quality in the music
classraom, because the aural memory i lifelong. When applied thougheiully, the
Ocii Schulwerk approsch addresses perception, imagination and cognition. Also,
Ihn}ugh expressive Improvisations, siudents may exercize aural memory and
experience the aesthelic,

18  Sounds | am thankful to hear
Conrepitedd by Mortfer Cmonesed]
A Srolp of yolng peopde s ere andy mow beginning thelr (iferime collections of
aural meemories st chele fovorite sounds, Crowsetl's fist incledes aroroxtmaicly 300
sornds thep consider aesthadtcaily pleasing. How suany mief your stadenes lsid

Attending summer courses: Why we do it

By Caros Abril, R, Dawid Frege and Caoned MeDonisal!

Theree resentrotiers droge somne of the medinetions for erendance ar O Schoduerk
SUMURET CORPRSS, MAIZRARE resoiies fo moee than @ dozen defermining faciors.

Departments
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hup:/ fwww aosaorg Affiliate of MERC: The Matiana
Assockation for Music Education

I 'I'h:- Arnerican Oril-Schulwerk Association is a prafessional

arganization dedicated to 1he creatpe teaching approsch
developed by Carl Orff and Gunild Kestman. We ane unibed
by cour belief that music and mavermnent - & spealk, sing and
play; Lo lsten and understard; 10 miove and create = should
| b an aciive and poyiul experience.

Dur mission is:
= in dernonstrate and promote the value of Orfl Schuhwerk;
* b suppor professional developren apgrtunities; and
» 10 align applications of the Orff Schubwerk approach
with the changing needs af American society.
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Orff
Instruments
by MEG
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é \ Ask for your FREE copy of our full-line catalog of elementary

= mnsic supplies, including an extensive selection of Orff instruments,

"'.II ¥ by MEG, Swdiv 49 and Svonor, and all at guaranteed low prices.
| A '.

|“’ﬂ'

= Géi\eral Music Store

The Store for Music Teachers & Therapists
A Divisiom of The Wooduind & Brassuingd

4004 Technology Drive m Sputh Bend, IN = 46628
Call; 800-346-4448 or Fax; 800-266-5902
Order online anyvtime at wwbw.com




The President's page

Serving others through stewardship of a vision

o challenge
teachers avery
Twlww I3 carry
om his vision

of a music for chil-
dren, Carl Orfi told
thoze gathered in
1963 at the Orit

lt

ndith Cote  IMstitute in Salzburg:

President, A05A 1 have done my

part, now do yours,”

Five vears Later, the American Orff-
Schulwerk Association was founded,
to do its part to bring Orfi's vision fo
the United States.

Among AMISA's stewards are the
elecied and appointed frustees whose
service ensures continuing, the mis
sion of the A0SA founders. Their
numbers were small in
1968: the board consisted
of four olficers and five
directors, who dreamed
af a time when their 200
members might gather in
affiliated chapters.

By 1978, the national
board had grown o 24
pegple, including officers,
members-al-large, staff
members, a liaison com-
muillee represenling just
four regions, and an adwvi-
sory board of 49 chapter
presidents,

Today, the Mational Board of
Trustees includes: an Executive
Committee of five [including the
Execulive Director], 12 reglonal repre-
sentatives, an industry representative,
conference chairpersons lor three
future national conferences, one chair
from a previous conference, and [wo
editors. Additionally, ADSA fundz live
full- and part-time positions af its
headgquaners, There are 83 non-Board
of Trustess members serving on 17
standing and ad hoc committees plus
43 local chapier presidents on the

&

“At the
top fof AOSA’s
organizational
structure| are

the 5,000
members who
bring magic
and meaning
to the lives of
their students”

Advizory Board, whose vital work sup-
pors our mission, [That's 198 people
s far and we're still counding. |

If each of those 83 chapters has a
board of ten members, that would
mean that 830 people volunteer o do
the work of ADSA at the local bevel, I
each chapler sponsors three workshops
per year, it involves the service of 249
presenters and an equal number of
volunieers 1o supply the Krspie Kreme
donuts, The recent national conference
in Las Vegas was (he Herculean under-
taking of four chairpersons [two at the
national level and o at the local
leweed], one administrative assistant, 25
local committee chairs, and a whop-
ping 234 commitiee workers, 100 pre-
senters and 20 perlorming groups

Iy appainiments in G2
teacher-training and certi-
fication courses approved
b ADSA where sowing the
sepds of Orff's vision. In
the Jast issue of the Echo,
the insights and research
of numerous writers docu
mented and broadcast our
progression. [Are yvou sill
keeping a tally of the
number of volunteers who
contribute o the sewand-

ship of this association?]

Thirty-five years after
our beginning, approximately 1,500
people volunteer o accomplish the
wirk of this organization. Most pea-
ple work tirelessly behind the scenes.
[f you are thinking that the NBT is at
the o of this organizational pyramid,
vou are mistaken. At the wop are the
5000 members who bring magic and
meaning o the lives of their studeniz
daily in classrooms acrnss the coun-
iry. [t is for the children and their
teachers that the volunieers of AQSA
wiork so diligently.

[n June, three of us [rom (e

Last summer, 186 facul-

by Judith Cole, AOSA President

Executive Comimittee attended a con-
ference sponsored by the famed
Greenleal Center for Servant-
Leadership. We came away wilh a new
appreciation of and enthuslasm for the
need to serve others, thus, “servant”
leadership, We learned how {raditional
leadership models are cutdated, and
are being replaced by a new organiza-
tkonal model hased on teamwork, com-
munity, shared decizion-making, high
maral ethics, authenticity, care and
concern for others. Leaders sl wani
1o serve others, and we must monitor
our ability 1o do so.

According to Rohert Greenleal, o do
sowe must ask oursebves whether
those we serve are becoming healthier,
wiser, freer, more autonomous, and
miore likely o become servants them-
selves.! Those practicing servant-lead-
ership posseas abilities 1o listen intend-
ly and reflaciively to others, to under-
stand and empathize with otherz, (0
use intuition and foresight to dream
great dreams, to learn how to heal dif-
ficult situations, and 1w rely upon per-
suasion rather than authorty. They are
self-aware, and they believe in the
intrinsic value of people.

The seeds planted by ADRA pio

neers continue 10 blossom, The emerg-
ing servant-leadership framework

seems perfectly atuned to our way of
tending the needs of ADS5A members,
Imagine an inverted pyramid with chil-
dren singing and dancing on the top
Below thern are the teachers whao facil-
itate their joy through Orff Schulwerl.
Below them are the 1,500 valunteers
who support the teachers by freely giv-
ing their time and expertise. Below
them, at the botlom, is the NET pro-
viding service and leadership 1o realize
shared dreams.

1 Robert Greenleaf, The Servant
as Leader,” {Indianapalis: The
Greenleal Center for Servant-
Leadership: 1970, 1991).
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Beautifnl Solid Wood Franes

Great Value! Terrific Sound! Lower Prices!

. Satisfaction Guaranteed
Compare These Outstanding Features Widte or call for Free Catalog

# Correct Intonation and Excellent Resomnce

» Solid Wood Frames for Durabilicy . : .

» Atached Storage Compartment Included on 4l ALY/ WWW |':]1_'1h”]|‘-'1“1-'1| com
Diatonic Frames e-mail: rhvthmband@aol.com
Damper Bar Included cn all Distanic Metallophones
Glockenspiels Featre Wide Bars for Fase of Plaving
Malber Borape on all Diztonic Frames
T Pair Mallets Included with all Sdophones and
Metallophones

Order by Toll Free Telephone:
BOO-324-4T 24
Oeder by Toll Free Fax:
BO0-TE-G0]

RHYTHM BAND
PO. Box 126, Fort Worth, TX 76101-0126 INSTRUMENTS
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sacrificing your sfandards!

Mew and Improved Feafures:
* High quality rosewood xylophone bars — precise over-fone funing to A 440

" Resonator boxes made of 100% birch with glued seams, safin lacquer finish & leg brackets
" Reinforced endplates provide extra carrying support

* Metallophone & glockenspiel bars with o boked enomel coating for increased note stamping
durability

For more information or to find your nearest dealer, call (800) 451-6891 or visit www.hohnerusa.com.
Sonor,. Honderafted Ocff Instruments for More Than 50 Years,




What is aesthetic education?

Derail vaver a Prague dommay.

“It is a way of being,
a way of sensing
and feeling, a

way of thinking that
can be awakened
and given exercise,
but cannot be taught
like another subject
and certainly not

graded on
standardized tests.”

The Orff Echo

Bl 2003

s an old mill wheel wms, you
hear the click of heals on coks
blestones, and take in the bril-
liant yellow ot forsythia against
the sweaping green of the willow, 11 i3
spring in Prague. Everywhere you go,
you bump inte beauty. Streels are
lined with elegant buildings of intri-
cate detail, old shops sell carefully
hamd-cratted work, parks are abloom
with spring flowers, and, in the dis
tance, d river winds under arched
bridges, It iz difficult o walk through
Prague without feeling uplified. It is a
good place o write about aesthetics,

The dictionary defines aesthetics
az "the study of the mind and emo-
tlans In relation to the sense of beau-
iy.” Prague suggests such a study is
within evervone’s reach and is nom
confined to admiring rarified ohjecis
in a musewn. There need not be a
gap between function and form,
between practicallty and beauty - a
huilding can warm hoth our bodies
and our hearts, can house our tamily
and our feelings. At the highest level,
aesthetic education invites beauty to
enter into every pan of the school
community: the building itself, s
decorated classrooms, the cholce of
materials, the work of the children
and the very way the teachers teach.
Bui the beginning of such education
ig a commitment o the ane.

The heauty of art s that it i entire-
ly useless. lts purpose is not to make
us smarter, betler looking or more
powerful. [t doesn't strive to make our
lives more comiorable, convenient or
congenial. The only worthy ari is thai
which awakens an aesthetic response,
“Worthy " i= a necessary modifier
because, like all human endeavars, art
i% subject 1w efforts of greater and less-
et value, James Joyee used the word
“proper” art o set his own standard of
aesthetics. In his book Portrair of the
Artigf 22 a Young Mar, Joyee distin
guishes between “proper art and
improper arl”;

By Doug Goodkin, © 20032
Punos by aethor
“The feelings excited by improper
art are kinetic, desire or loathing.
Lhagire Urges us 0 possess, 10 go to
something; loathing urges us 10 aban-
doin, 1 go from something. The arls
which excite them, pornographical or
didactic, are therefore improper arts.
The aesthetic emeotion (i.c., proper art)
is statie, The mind is arested and
raised above desire and loathing, *!
"Proper art,” as Joyce calls it,
catches the breath, arrests the mind,
and the world stops. For a flesing
maoment, the seli that sands in oppo-
gitiom 1o the world dizappears, We
merge into a node, an image, and a
movement and come out the other
side refreshed and renewed. By con-
trast, arl created to prove a point,
manipulate an emotion or sell a prod-
uct is merely didactic or pornagraph
ic, according to Jovee, Improper ari
prostitutes images, sounds, gestures
and language 1o achieve an ulterior
motive, Froper art is il own enjoy
ment, its own pleasure, and it doesn'i
mean anything bevond the depth of
our aesthetic response 1o it, To con-
Sider the role of aesthetics in educa-
tion, these distinclions are imponant
o keep in mind

Aesthetics of music education

I exposure toart breeds an aesthetic
sensibility, then arts cducation s cagen
tial. Evidence suggests that children
singing Bach in cholrs and plaving
Ellington in jazz bands develop lifelong
hahitzs that nourish their lives intelleciu-
ally and emotionally. Yet this may not
bhe encugh. As many of us attracted o
Orll Schulwerk know, traditional music
education ofien can be neither muosical
nor educational. In a well-trained
choir, orchesira or band, the content of
thee music curriculum may reach a high
level of aesthetics, but few until mecent-
Iy stopped to conslder that the process
likewise could, and should, be an act of
haauty. How many music studenis

[cowtiinues on page 11
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{oondinued from page 9)
have endured militaristic programs
and only accidentally broken

through 1o the aesthetics of music-
making? How many students simply
read the notes with no understand-
ing of what they meant?

Enter Orff Schulwerk: a dynamic
process in which the means are as
aesthetic as the end, Elisa Foche, one
of the most highly regarded Ol 1each-
ers in Spain, describes her indiial
encounter with Orfl Schulwerk thus:

"What caught my atlention was not
s miuch the methodical svstem of
teaching music, but the aesthetics of
the approach. What drew me to the
Schulwerk and held me there was the
opening of an aesthetic world. Mot
only an aesthetic world in terms of
what the teachers brought to class,
bt ome that they practiced in their
very style of presentation, That is 1o
say, il wasn't only the music that
enchanted me; it was a way of doing,
a way of being, a way of presenting
oneself as a teacher,”

The genius of the Schulwerk s 1o
recognize children's sensory engage-
meent with the world and follow the
grain of their imaginative thinking.
Because the aesthetic of a fugue is
opague 1o the three-year-old child,
we must search for beauty in simple
things, The sounds of the alphabet
and the timbres of our hody are ow
mchestira. Rhymes,

buch of children’s education is per-
ceived a8 a holding action for “real”
learning. We plow through Déck asd
Jize so that we may someday read
Shakespeare, sing "Bingo" until we're
ready for Brahms, play “Chopsticks”
on our way 1o Chopin. Bui the hes
education includes Harsel and Grerd,
Hamlet, " Jack and JilL" James Joyee,
The Little Engine Thar Cowld and The
Life of Gandli as points on the same
sezthetic continuum, each egually
meaningiul. From “The Motehooks of
Anna Magdelana Bach™ 1o Debussy’s
“Children’s Corner,” composers pay
homage to the world of children. Mot
until Ocff Schulwerk, howewver, has
there bewn “a music exclusively for
children that could be plaved. sung
and danced by them, bat that could
also in a similar way be invented by
them - a world of their own.”*

This last point cannot be empha-
gized enough: a music not only creat-
ed for children, bur by them recog-
nizes the most profound truth of
childhood. For something to make
sense 1o them children must play their
way 1o understanding, imagine thelr
Wy Lo creation, experiment risk and
failure to arrive ab success, To be
meaningful, their work cannot be
mere drill and practice, but instead
towch their profound need to create
something of beauty,

[ entered a classroom once where

second-grade students were working
on the timeless story, Fredemick the
Mowse, One girl was singing a haunt-
ing pentatonic melody accompanied
by the mesmerizing tomes of the Orff
instruments. Others were dancing
with scarves in the dimly lit room
behind a shadow screen. 1 stopped
dead in myy tracks and expenenced

the grace of “aesthetic arrest.™ Here
was a child-sized ant that had the
power to make my hreath catch. If the
Schulwerk is to make a lasting impact
on children and a genuine contribu-
tiom to music education, it should not
be for itz methodical system of teach-
ing music, fine as that may be, but for
the aesthetics of its approach,

Culture and aesthetics

T create a work of beauty with chil-
dren at a level that they can do, hear,
think and feel is worthy - and chal
lenging - work. Our job as teachers is
Lo train oursebves to undertake that
wiork, We do so nod only through for-
mal Ol workshops and courses, but
through our efforis o think and lve
sesthetically, The school's job is 1o sup-
port our endeavars, nob only financlally
and programmatically, but aesthetically
az well, Al of this is difficult encagh.
But what happens when the surroumd-
ing culture fails 1o offer support?

Aesthetically speaking, we are in
a geversg recession, Driven by a

games and SORgs com-
prise Our reperioire.
Drones, ostinati, canons
and mondos serve as our
compogitional tools,
Scarves, paper plates
and stones become our
material for creation,
The Orif approach
asks us o humble our-
selves down to the ele-
mental and find music in
those things that are clos- 8
eat 10 g Adults who
take the time to enter the
child’s wordd are amply
rewarded, remembering
how a single ring of &
EONE Can MOvE 115 as

¥

\ Ll

deeply as a symphonic
tour-de-force,
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corporate mentaliny that thrives on
speed, sameness, efficiency, formula,
and planned obsolescence in service
of profit, it seems our once beautiful
couniry is being sold down the pollut-
gd river 50 we can have cheap goods
shoddily made and zold in poorly
designed buildings with bad lighting.

Mozt children's exposure 10 classl-
cal muzic will be the sound byte on
their cell phone. Their familiarity
with art will be a computer screen-
saver. Media that define our psychic
landscape appear as a tidal wave of
images, sounds and information that
make it difficull 10 notice, never
mind admire, the beauty of any one
thing. Today, music is played louder,
graphic images conveyed lazter, and
ideas expressed in the extreme o
atiract increasingly shorter attention
spans. To survive this sensory
aszault, the body, heart and mind
have to shut down. We are creating
an anacsthetic culture, a collective
numbness that penalizes sensitivity
and destrovs nuance,

And the children sutter the most.
Ome study reveals that an average
child 20 years ago could distinguish
360 shades of red. Today's miedia-sal-
urated child can only distinguish 130,
Viocabularies of fourth graders are
down from 25,000 words o less than
10,000; 15,000 less ways 1o perceive,
understand and deseribe the world.
Veteran teachers ai the university level
report a noticeable decling in their
studeniz’ abllicy o read between the
lines {and for some, to read the lines
themsaelveos! ), o sod nuance and auh-
texl in plot, to read metaphor, The
ariiziry in the works of Charles
Nickens, Emily Dickinson and Miles
Davis are unknown 1o them,
Evervihing needs to be higger, louder
and maore extreme to catch their atlen-
lion. Mewspapers adveriise extreme
sports, exireme dance, extreme polen-
iial and even extreme Mozart. All of
this is death to aesthetics.

What happens 1o an agsthatkc
school music program in an anaes-
thetic culiure? Which way does the
energy flow! Do the arts begin o
change the school which then begins
to change the culture? Or does the
force of the culture bear down on the

2

school and press further on the ans!?

“Tn an article titled, “It's a jingle oul
there in school classroom,”™ Seartle
Times reporier Caroling Mayer notes
the increase of music programs using,
achool time 1o compose jingles for
companies like Dunkin® Donuls oF
interpred the theme song of the Oscar
Maver Weiner hot dog commercial,
Many schools made 3 mosaie of da
Vinel's *Mona Lisa®™ with Sweet Tans
brand tiny, pastel candies. The article
noted, “No parents complained.

Without vigilant critlque of such

commrercial invasion, the toxins in the
cultural atmosphere will leak inne
even the most enlightened school pro-
gralﬁi. Defending a protected space
within whirh mindinlness, senzuality,
and soul can thrive requires holding
the line against ugliness and efficien-
c¥, againzt jargon and cliche, against
the cute, kid-tested and contrived. Yet
protection alone is not encugh. We
alzn nead a vision 0 guide us,

“The Condition of Poetry”

Artists and arts teachers are the
representatives of acsthetics in the
school community. Schools without
arts programs are not founded on an
aesthetic base and [ail thelr con-
alituents. However, if aesthetics are
confined only to the arts like some
rare tropical orchid, we will have
missed the greater point, All of school
and all of culiwre should be mindful
af aesthetics.

Teachers amd the schools in which
they work ahould aspire 1o the condi-
tion of poetry, the discipline of seaing
the wordd without an agenda. Most
fiekds of study are about manipulating,
contralling or using the world. Poetry
aspires to notice and praise. To aspire
to the condition of poetry means to
teach the poetry of mathematics, of
mirtion, of scientific observation and
of basketball, Though arls programs
are important, the greater challenge is
1 teach every subject artistically, to
pay attention to the beauty of num-
bers, the forms of history and the har-
monies of the food chain.

Of course teachers cannol be man-
dated to teach aesthetically and can-
niok be systematically taught how 1o
dio so, Aesthetics resisls a program,

defies training and abhors a curricu-
lwm. It is a way of being, a way of
sensing and feeling, a way of thinking
that can be awakened and given exer-
cige, but cannot be taught like ancther
siibject and certainly not graded on
standardized tests.

The way 10 know whether a school
embraces il is to look at the children,
listen closely (o the language, look at
the art work on the walls and visit its
kitchen. I drove bor a school the other
dav that had a sign: “Come in and see
our Lest scores!” and 1 knew immedi-
ately what kind of school that was.

Franz Kafka, Prague's literary
geniug, once wrote, “A book must be
the axe for the frozen sea within us.”
When we allow mediccrity to flour-
ish unchecked in our homes, schools
and cities, when we accept leaders
who canngt speak properly, and
when we lot commerce deminate all
areas of life, we are freexing the
parts of ourselves that feed on heau-
ty and our lives are then diminished.
May Orif Schulwerk be an axe that
keeps the waters flowing.

Footnotes

I James Joyce: A Fortrait of the Arist
as o Yoy Mo (New York: Viking
Press, 1916), p. 205,

2 Carl Off: The Schachwerk:
Documentation (Mew York: Schotr,
1978), 11, p. 212,

¥ Caroline Mayer, “[t's a jingle out
there,” The Seattle Times, 16 June
2003, p. 9

Doug Goodire iz i his

29l year of teaclhiing

chitdren ages three fo 14,

a8 musle specialist al The

San Francisoo School. He

iz on the feculty of the
San Francisco Covsenaatory of Music,
directs the Mills College Orff
Certificanon course and is the quifor
of five books., He has taught abroad,
rrosl ferently in Rossia and af the Orgf
Insfituie in Austri.

Write 1o Goodkin at:
goodkindg@aol. com
The Orff Echo - Rail 2003




THE PERIPOLE"

Angel Halo
Recorder

The Soprano and
Alto Recorders that everyone

is talking about!

'

Two-Piece

School Price
$4.25 each

Halzl " Hanger
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From The Classroom

Bringing art to life, life to art

hile at the AQSA 2001
Mational Conference in
Phoenix, [ attended a confer-
ence weashon presented by
hMeg Worth titled. “Living Paintings:
Making A Come Alive,” When |
refurmead 1o waork, | approached the an
teacher at my school 1o invite ber par
ticipation in a collaborative project, She
sebected several fine arts printz 1o core-
apaind with the I!|'|E|I'|.1-gl'.5|:||é LTI,
All thitd-grade classes chose a painl-
ing 1o bring 1o life, By using fabric,
boxes, paper, pinwheels and ribéons
each class was able 1o recreate their
sedecied painting. [n the music room, |
pre-selecied recordings 1o comrespond
with each painting. Student=s listened
and evaluated, then voted on the music
that they felt hest represented the mood
of the painting. The children used gath-
ered props to develop thelr own chore-

ography for building the art work. As
the music played, they moved with
their props so that the painling was
completed with the conclusion of the
recorded music.

| decided to take this project one
step further by adding language aris to
the process. Sludents were given a sirip
of paper and asked 1o answer one of
these quesiions:

Chars e ernmde or wer vesing pene
of anything!

Hoaw dows the mpsic or art make
Wi feal?

Ome student from each class volun-
teered to act as editor, The editor sim-
ply selected an order for the sirips of
paper, and the result was the class
poem. These were used 0 intmoduce

each work in our culminating perform-

ance. The following are the products
of this ellor:

— -
S

Water Lilies, off on caneas [ 100 x 200 cie) 1909, Iy Cloede Owcar Momer [ T840 1026].

Sy

By Marilyn Gunn

Painting: “Water Lilies,” Claude Moaet
Music: “Clair de Lung,” Delrussy

Pinek water lilles, e water,
Beandifiel naiure,

I feed like o kid,

Green and yellowr reflections
Jumping everyusere.

It is all so pretty i makes me
feel good.

The fimes and codors comee in anrd ool
Like weives on e oeedern.

Like soft aned stemdy wnier

The music is a beautiful bind

in the sky,

A Twrming plana,

[ zee myself standing by the
flownng nnater.

Sranding in a beawtifid Valley,
Startding calm.

Lranding in the shadows

[ feel like [ need sonmeone,

{oowetinues on puage 16

The Metropoliten Miseserm of Arr, The Walter H. and Leonore Annenberg Collection, Gift of Walter H. and Lemiore Armenberg,
1995, Bequest of Walrer H. Anrenberg, 2002, (1998, 325.2) Photogrph © 1994 The Matropolitar Miseiem af Art,
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Fepiece Soprann Baroque Recosder in Blue, Green or Merplie.

Only ‘:I-Lz'—]':}

Lyons

. . Renaissance Recorder
YDUI' EESt Va 'ue in 3 Piece Recorders This 2-plece renalssamee stled reconder has dhe soand and feed

.Mow Available in Baroque or German Fingering! of wound 3 0 schaond clesmom price. Tree hlowing from g o
Fsnincam amd] i inclsdes o ronony dppered bag and fingering

The Lyons Recorder oARD
Exprrealy dhistigned ad samifaciined o neel Loos'siisgen i S "
specilicaiions, these X octave, S-plece plastce recorders feature precise {]“h 3 3F5 Ba l" ers Dozen

Buy 12...Get One Free!

response, contralled intcnation and unegaalled resonance. waikable with
cither Baroque ar Genman finpering and danble horing for C# and D,
Comuies packed inoa hanclsoene, watesproal carrying case with eleaning rod

and fingerimg charl. l:il‘l|1_|-f $249 .||
Also 8

ORFF INSTRUMENTS...
Call

Lyons Studio 49 Sonor * :
for your free 250 page

music supply catalog! ——

1-800-292-4955
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(comtinned from page [4)

Painting: “Gray Line with Black, Blue,
and Yellow,” Georgia (0 Keefe, 1930
Music: “The Aguarium,” Saint-Seans

Pa

Pirtk, ack, blie, puerpde, grevi
tos of colors

Like a preqy neinbow

! feal wonderful, joneful.
And silly!

It iz a dream thae is all soft
ireside of me

Like a enshion of fearhers
A sudmming piano.

It @ land of sweets or dos
irt @ Wizzanl.

The meaesie fovers (noaned o
of the coars,

It mkes me fuappy inside,

inting: “Broadway Boogic

Woogie,” Piel Mondrian, 1942
Music: “Kidd Jordan's Second Line,”

M

riy Dozen Brass Band
lozzy music

f.ike Mo York

{ want o get up and dance.
II makes e waaer (o |':r|||,L:|'¢'.
it leokes Tike a traffic jam

A boogie fan.

A busy boogie jam

it {20 poforfal and brighs 1 feel like
dancing

i see fonens and Duedlaings.
Cazrs and roads

What a traffic jam.

A DOOEe [

A band jam.

{ wramt do get pp and danee.

Like soameone playing o
diamomd
Like whispers in e wind.

Like o rormado

The wind and the siqrs are =0 good.
Iean Rear o star falling

I een R the mooet sidning.

Tloe smooe i3 good,

It makes me miss my grandma and
citfeers that [ Rove oeed.

I feel an geder

The silpery moon makes me sieepy
I fewd good and hapey

17 r

Painting: “The Starry Night,”
Vincent van Gogh, 1889
Music: "Silver Moon,” Kitaro

Marilyn Guarn iz a
ruatiornal bowrd-certified

What does the moan sornd liked
Alesone.

It mkes me feel good

Kinda saft, then londer,

What do flickering stars sound like?

ALESOMRE.

teaehier, she teaches K-5
muesic of ackium
Elenentory Sl near
Arrnapoiis, Md,

Write 1o Gunn at
megunnigtindep. k2. mo.us
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ghop with us on the web at
W armericandrum. com

RUM"

Our name says a lot.

When involved in reaching music, pride rickles our senses. You
kmoow the feeling, 'm sure. The sensation is the result of efforr,
knevwledze, mlent, and possion,  Add these mogether and the sum

becomes the driving Force that inspires students wowant o learn,

Anad the dereesr of ther accomplshmens? Thars whar makes

yasur jody woath the cndeayvor

Ar Amerean Dum, we share in your momphs by offering the
haghest cualmy mallers The faet eachers have chosen American
Divume for oveer 300 vears s that our mallees are repsonahly priced,
bongrer basting, anad colorcaded for cosy recognionon. We even have
lieile mallers for hetle hands! What makes all this seonth our effon? “The

wordls e efvme are s o our ears, ol

AMERICAN DRUM" ﬁ

Mwes for oy

L Ihinak™
Ay
N

Gall Us Toll Free For Easy Ordering 1-B00=476=1776 & Fax 804-226-1776 = 2800 Seven Hills Blvd. % Richmond, YA 23231

The Orff Echo - Fall 2003




Amertcan Orff-Sclmhver® Wssaciarien
¥xiiam] Casirrence

e wrmms

Editor's Note:

Making its debut in this issue is the firsi
anmual ACSA National Conference poster.
The poster evokes the location - and sense
of anticipation - of the nearly week-long
evenl, this vear being held in Louisville,
Bientucky,

This oil painting was created for
ADSA by artist Glen Feldman over the
course of the summer. He sald his
inspiration came from his own photo-
graphs and recollections of both the
Louisville area and of his hoyvhood
home in Meade, Kan. The original will
be on display at the conference, and
sold during the silent auction.

“l knew ADSA needed a landscape
of the horse countey around
Lowiswille,” sakd Feldman, “so | star
ed out sketching herds of horzes at
fiill gallog,

“Then | thought of the art and
rnusle teachers 1 had as a kid, [ could
never have learned o run with my
imagination if they hadn®t firsi taughs
me and encouraged me to do it It
wasnt easy for them, 1'm sure. So |
put that colt there, early in the maom-
I|1E. the Wiy you see thie new ones
back home.”

The poster allows those unable o
miake it to this year's event to share
in the solidarity of ADSA. The Eclio
Editorial Board hopes that wou wrill
take pride in putting it in your class-
roim, i help spread the good word
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The depariment of Muszic and Dance Pedagogy, Ol Institute of the
University Mozarteum in Salzburg is pleazed o announce a post-graduate
course in Music and Dance Education in the English language

Advanced Studies in Music and Dance Education - Orff Schulwerk.

This international course, with a tradition of over 20 vears, takes place al
the beart of the European centers associated with Carl Orff.

The course prezents an intensive encounter with the pedagogical concepis
of Orff Schulwerk, its intermational adaptations in over 35 couniries of the
waorld and its development according to confemporary aesthetic education.

The studies are directed toward music and/or dance pedagogues who
have had a minimum of three yvears of professional teaching practice,

Areas of study include (among others):

Qrft Schulwerk Sources amd Adaptations, Didactics of Elemental BMusic
and Dance, Aesthetic Education, Pedagogy and Practice Teaching. Orff
schulwerk for People with Special Needs, Ol Schulwerk for Dillerent Agpe
Groups, History of Music and Dance Education, Ensemble and
Improvisation, Composing With and For Children, Percussion, Recorder and
Vocal Engembles, Instroment Building, Movement and Dance Technigues,
Basic Chorepgraphy and Improvisatlon, Creative Dance for Children,
Movement Accompaniment. Elemenial Music Theater.

The study encompasses (wo semesters with approximately G00-550 study
hours (about 20-25 per week], There will be a practical and theoretical @xami-
naticon at the conclusion of the course, Graduates will receive a centificate,

Tuition costs are about €4200. [subject o change)

For further information please contact Special Course 2004-2005
Oriil Institute
Frohnburgweg 5%, A 5020 Salzhurg, Austria
Tiel: 0043000261 98-6100 Fax: 6109  E-mail: specialcourse.oifimaoz.ac.ai

-
Viewr of thee "Alrstmede™ fodd towen) foken from the Miillner fomt bridge doumsinmmn, The
Altstads, where all the historic buildings are docmed, s kemmed o befieen o 400-foo-
hiph Mook of Doflomite mock aod an androker frord of beildings oo the Salzech River,

) it ¢ 3
R e T

about the many gifts Orif Schulwerk
brings to your students, fo your
teaching practice and to your
schonl community.

May it inspire you, at least for a
ew minutes each day this school
vear, o " Run With Your I1r|.:|H|||._|l::|_|1|."
and thus, be renewed.

TIF: The best way (o get the creases
out of a folded poster is o use an iron
and an ironing board. Flace the poster
face-down on the ironing hoard. set
the iron 1o “no steam,” put a cloth
over the back of the poster, and iron
it, uging light pressure. It will then be
ready for framing or mounting on

— LT 100 COre,

—




process used widely here at
Springside school asks chil-
dren 1o reflect, one-at-a-iime
on a question posed 1o them.
[ The children respond while seated in
| a large circle. The process, developed

bw Patricia Carini, informs themes for
| programs at Springside; e.g., peace,
| journey, gift, adventure, the ocean,

bellz, and trees, It also highlights bow

much children know and hiow beaut
| fully they express themselves
[ For example; here arc the
| responses given by students from
| Grades 1, 2 and 3 when asked the
| question, " What sounds are you
thankful to hear?”

| "Music; kittens;
: Beethoven's "Spring Sonata”;
Vivaldi's "Spring”; xylophones;
our school song; o seal; a sho-
far; the Torah being read:
ducks; when the ocean bangs
onto the sand: drums; a
clock; a band: crickets at
night; wind blowing through
the trees; different songs
my piane teacher plays on
the piano: rap;
snowflakes bristling
around the ground;
horses' shoes: when a
lion roars; a horse's
neigh. waves scatter-
ing on the ground;
when we go down to
the lake and I hear
the frogs croak:
when the wind blows
and the leaves scat-

18

ter; the harp; when my piano
teacher says I do a good job
of playing; every sound. when
my fish blow bubbles; when
my mommy kisses me, when
people sing before their din-
ner on Thanksgiving, dolphins:
reindeer hooves and bells on
the sleigh;
Christmas
music;
the
sound
of

Sounds | am thankful to hear

Commpited by Martha Crowsef
Photo by Caprice Loudless

mother nature’s music; my
fish splashing in the water;
cows; pigs; nuts falling of f
trees: a steel drum: happi-
ness; water running; my mom
saying that my pancoke is
ready, my dog woofing that
he loves me; my dad saying
that he got me a horse; my
parents saying they are going
to take me to Disney
World; when my parents
say I got my allowance;
children playing; my
guinea pig squeak-
ing: my
aunts

and
B




uncles knocking on the door;
airplanes; helicopters; trees
swaying; thunder roaring;
turkeys chit-chatting; talk-
ing: rain en the window; good
things; giving hugs: giving
thanks: children singing: owls
hooting; sirens; voices that
are kind. genfle raindrops:
sizzling butter; soft, crunch-
ing of apple pie; children at
recess; "I love you"; lullabies:;
my baby brother gurgling at
me; me playing the cello; bees
buzzing: caterpillars; the
sound of my pencil writing;
paper blowing in the wind;
people snapping their fingers:
my friends; that I can play;
that I can go to the library.
my sister calling my name; my
violin playing; my sister play-
ing the piana; my mom
singing: the stream; that a
birthday party is going on;
the dryer humming and click-
ing: my snow globe playing
music; my brother building
with Lego: TV. classical: jazz:
gospel music; that we were
going to move into a new
house; that I have a newborn
baby cousin; that
Thanksgiving was ceming up
because we will have a big
feast: birds chirping in the
morning next to my window;
my mom turning on the show-
er; my mom playing the piano;
that we have music today;
Skibbles purring in my ear; a
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small breeze; European star-
lings; firecrackers; balls
when they bounce; doors
closing; the bus coming;
pouring coffee; crows: the
sound of money. laughter;
bells: talking: popping bub-
bles; butter waffles; peanut
butter; fire; cars going
through the water; an
orchestra; a chorus; flute
music. opera; a baroque quar-
tet; Handel's Cantatas; rip-
ping paper; songs; Maggie's
collar; clocks clicking: words
in different languages.
"You're good at sports”;
“Thank you"; "You're pretty”;
"Happy Birthday"; dance. the
boom box; the radio; cran-
berries cooking: toys being
made; balloons being popped;
pages being flipped through
a book; the rapids; bagpipes;
when I play instruments;
dancing Santa Claus; dancing
Scooby Doo; air conditioner;
shnow when you step on it
thunder; leaves when you
walk through them; my ham-
ster drinking; butterflies’
wings: water falling in a
pond; CDs; fireworks; bells;
presents opening. mourning
doves when I wake up; music
with no words; water being
poured inte a glass: my dad
opening the door when he
comes home; wind on summer
days; a book page turning. my
mom reading me a book; when

people say grace; jingles: the
word "gutter”; airplanes; my
choir singing; my dad's cell
phone ringing: cars going by:
all the other cutdoor things:
my own footsteps going up
and down the steps. my
grandpa's wood shop; my
grandma’s sewing machine;
the city; popcorn popping;
waterfalls; the rustle of
leaves; the Quran; the call to
prayer; my teacher’s voice;
the ice machine; myself hum-
ming; people singing when I
go to church; when my
grandparents talk to me:
saying the pledge of alle-
giance; the sound of the can-
tor talking or singing: when
the librarian reads to us;
wind chimes; the rain patter-
ing on my roof; the big
splash at the water park;
knocking: the starter at
swim meets; yelling: cheer-
ing. clapping; God's voice."

Certified dn OrfF, Kodaly,
and Music For People,
Martha Crowell teaches
reconder fie O fevels
cirees, [halcroze, Orff,
and Kodaly I ar Towsoen
University, and is also a teacher at
Lower Schood Music o Springside
Schood it Philadelphia. She &5 a pre-
serfer af AQSA cortferences, claprer
warrkshops, and former president of
the Pennsplvania chapter. She served
e the ADSA recorder Il.:.lrr'd.:'l'rrle'.': -
murftee and chairs He AQSASARS
JOERLE COoRErRdee,

Write Crowell at:
merowel lgspringside.org




hrough Oclf Schulwerk, chil-

dren are actively involved in

their musical learning. They

ane singing. moving, per-
forming rhvihmic activities and
drama, playing recorder, pitched
and non-pitched percussion. They
learn by daoing.

The Orff approach is often intro-
duced in a general-music methods
course during undergraduate music
education programs!. To [amiliarize
themselves with the latest develop-
ments in the field, throughout their
careers leachers may 1ake addition-
al courses offering credit or special

o |

Attending summer courses:
Why we do it

By Carlos R. Abril, R.J. David Frego and Carol McDowell

cerlification. They attend wiork
shops and conferences that ofien
provide ways o apply and extemnd
the knowledge acquired during
their undergraduate education.
They may also enjoy the company
of thelr colleagues, learn new
teaching methods, and discover
mategials (o relnylgorate their
teaching. Many teachers are led
back 1o universliy classrooms and
workshops because they can result
in faster salary increases.®

In this study we sel oul 1o deter-
mine exactly whai factors influ-
enced music teachers o attend a

Arvidn Steen, director of the Off Schubverk Teacher Training Conrse at the Universiy of St Thomas in 5. Panl, Minn., modets a firs-

two-week summer Orff Schulwerk
Teacher Training Course, [ring
the first morning of the summer
session of the 2000 Orfl Schulwerk
Teacher Training Institute, 47 gen-
eral, choral and instrumental music
educators anomymously completed
a questionnaire.

Participants responded to ques-
tions using a Likert-type scale and
alzo respoinded ffaaly 10 saveral
nther guestions, General inguiries
included:

[a) How fwhen were participanis
first introduced to Orff

Schulwerk?

dary activity for workshop attendees, She hus been teaching Orff Schubwerk for 31 years. Photo by Mike Ekern, University of St. Thomas,

2
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() How were participants funding
the warkshop!

[c) What motivating factors led parti-
ipants o allend the workshop?

Eleven males and 36 females were
i allendance al this summer work-
shop. Twenty-six parilcipants were
chrolled in Level | courses, ning in
Lewel 11, and 12 in Level [ Most of
them had fewer than 11 years of
teaching experience, The majoriiy of
respondents (28] reporied a bachelor’s
degree as the highesi music-relaied
degree earned. Most panticipants held
B-12 vocal/general music or
vocalfinstrumental cerifications,

All but a few participants attending
the workshop were elemeniary music
teachers, Thiee participanis helkd
Kodaly certification. One pamicipant
each held a certificate in Dalcroze,
Suzuki and Weikart. Half of the par-
ticipants indicated that they had heen
introducied o the Orfl Schulwerk
approach, and most of them learned
about it in a music-methods course,

Thirty-seven participants paid for
the workshop out of their own
pockets. When asked for their iop
reasons for attending this work-
shop, most sald it
was their desire o
develop new ideas for
teaching music con-

out the year that provide a good
introduction to the Ol approach.
Through these experiences, teachers
continue to nurture their own per-
sonal and musical growih,

The primary participants in this
wirrkshop were female elementary
teachers with zero o fve yvears of
teaching experience who hald a bach-
elor's degree in K-12 vocal/general
cerlification, These data partially con-
cur with a survey conducted by Ann
Kay and Tim Brophy for the alliance
of the active music-making approach-
s represented by AQSA, the
Organization of American-Kodaly
Educators, the Dalcroze Society of
Amerga, and the Gordon Institute for
Music Learning. Responding to that
survey were 237 people from 43 states
with the following resulis:

[a] B0.17 percent were classroom
general music teachers; and

b} 86.5 percent taught in an ele-
mentary school. Sixty-one per-
cent of these aubjecis held mas-
ter's degrees, unlike those sub-
jects in the present study,®

Level | was the course with the

highest number [(26) of participanis
enrelled, The number of partici-
pants decreased by nearly one-thind
from Level | o Level 11 [9), and by
Bali frem Lewel 1w Level 100 {12).
This drop-off rate is a concermn of
Judith Cole, AD5A president She
states that only 16 10 17 percent of
Level | classmates continwe through
Level lIl. She hopes ADSA will find
ways Lo encourage leachers o pur-
sue further professional develop
ment; perhaps a source of funds
would motivate others 1o continue
beyvond Levels [ and Il. Cole also
suggests that staying in contact
wilh Level 1 students through les-
son plan exchanges would help
raise their confidence, provide sup-
pirit amd encourage them 1o contin-
ue their Orff training.”

Methods courses provided the
primary means of introeducing the
Orff approach o such students and
to the alliance survey respondenis,

Linda Ahlstedt, former A0SEA
prealdent, states that active misic-
making approaches incorporated
inte the ideal undergraduate music-

Tahle 1. Factors determining attendance

Mot Somewhat

cepls and 1o obdain a
wider variety of
musical activities to
include in the class-
room [see Table 1).

Discussion

[ thee United
States, The primary
mode of Orif
Schulwerk teacher
Iraiming socurs prima-
rily through sumimer
courses offered al col-
leges and universities.
The training is usually
twior 1o three weeks in
length. In addition,
the American Orfi-
Schulwerk Assaciation
has approximately 70

ihl Eamm coursework hours for recertifiction, salary
increase, or academic degree

Factor (n = 47) Important | Impartant Iapertant
[3) Develop new ideas for teaching concepts 0 1 (2%) 46 (38%]
(b} Develop a wider range of music activities i 3 [0%) 44 (94% )
[} Exposure to the Orff approach 102%) 3 (6% 43 [92%]
(d} Improve personal music skills 12%]1 g 19%] 37 (79%1
(e} Develop sequential leaming stralegics 1[2%) 1 (23%) 35 [P5%)
{[] Reputation of instrector(s]* 4 [9%] 12 [26%] 29 [(62%]
(g) Develop strategies 1o assess student achievement® 5 011%) 14 (30%) 27 [58%)

10 [(21%) 10121 %) 27 |58%)

chapiers offering
workshops through-
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(1) Location of workshop® 10 [21'%) 14 [30%)] 20 [43%)
{j} Becommendation from another person® 15 (32%) 15 [32%) 14 [30%)
(k) Cost of the workshop® 12 [26%) 22 [47%) 11 (23%)]
(1] Financial assistance* 2o [55%) 7 15%) G (19% )
(m] Reputation of university® 12 [26%) | 26 [55%)] 715%]
* Indicates all subjects did not respond o this question.
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have attended the course, Schnol
districts oflen do not offer adequate
professional-development funds for
teachers, The MNational Commission
on Teaching & America’s Future
{1297] found that school districts
in the United States spend less than
one percent of their resources on
stafl development, as compared Lo
eight to 10 parcent in most CoTpoera-
tions and foreign schonls.”

Funding for courses and work-
shops iz an issue for ADSA leaders
to address. Offering free workshops
to university students as well as
granis and scholarships (o attend
national conventions would be an
opportunity for studentz o be
invelved in QT Schulaerk, 10

Jay Brovker, teaching a Level I conrse ai the
Dhriversity of St Thomos, udeere be fes been
teaching sirce 190, He alse teaches o the
lhwiversity of Kentneky {n Lexingion. Mo
by Mike Ekern, Universine of 55 Thomas.,

education curriculum will help
mvet he Mational Standards in
Music Education, She also believes
that a current teacher with Orlf,
Kodaly, or Daleroze certification
should teach the methods courses,
If undergraduates could specialize
(in instrumental, vocal, or elemen-
tary music) by thelr junior years in
college, then they could focus on
O, Kodaly, Dalerozge, or Gordon
courses specifically for their future
teaching careers.”

Colleges and universities have
reemarnined their currlcula (o
reflect the demands of the pro-
fession. BEd Asmus, editor of the
Jormead of Musle Teacher
Eduwration, believes that music-
education representatives must
join in this reexamination by
determining which courses to
include in the teacher-training
curricula and what the coment of
those courses should he®

Thirty-seven participants for
this summoer workshop staied i
that they were responsible for A

hﬁlllmrﬁ llhls S R;E“'?'TE? As inatrictors Paod Cribart, Mart MoeCop ed Beth Melin Netson look on, garticiprnis
KRR T, ‘1."{&'5"“]"\{" of the in am Orff Leved | Teacker Tralning Cowrse perform a drum and ieovestent piece. The
49 people said that they would conrse took place in hene, 2003 at Southern Methodiss University in Dallas, Texas,
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Fevwr professions offer the oppor-
tunity for exiensive sumimer siudy,
but such sludy is one of the rare
oppartunities for educators to
tocus for a week or two on a spe
cific topic that is of special Inlerest
to them. The workshops require a
major comimitment of time and
money, but working and Interaci-
ing with master teachers may
change an individual®s perspeciive
and possibly lead to improving the
teaching and learning process.

Students are the ullimate bene-
factors of an educator's advanced
sludies, Ann Kay, past president of
the Organization of American
Kodaly Educators, advocates
“retraining practicing elementary
music teachers In sequenced, skill-
based instruction based on the
Kodaly, Orff, Dalcroze, and Gordon
approaches, ™ Symmer wiorkshops
may be the time when this train-
ing takes place

Professional developiment is imper
alive to the teaching professions, If
we do nol attend to our personal and
professional growth, we can stagnate
in our work.

blaking time for our own intelleciu-
al and musical growth and owrselwes
might make us better educators and
subsequently improve children's joy
and exciternent for making music.
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Nwo feachers play recorder during o Level T oooarse fanght by Karen Bensor and
Shelly Smith the semumer of 2002, The phote was mken by Bobert Woody, dinector of
the Orff Schobunerk Teacher Troindng Cowrse of the Dafversity of Nebraska in Lincoln,
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harpening the senses:

Teaching and thinking like
Leonardo da Vinci

was deep in thought about fowr

children learn, when a name from

centuries past flazshed through my

mind: Leonardo da Vincl, | remem-
bered a book about this “greatesi of all
geniuses” who taught himsell 50 mag-
nificently, Tithed, Hou re Think like
Leonarde da Vinct: Seven Steps fo
Gertius Every Day, by Michael 1. Gelb,!
the book inspired me anew with ques-
tioms and ... hopsa!

That Leonardo da
Vinci was endowed with
far greater curiosity than
normal is the consensus
af pinkon, vel anemn i
children tpday bom with
an equivalent of native
attributes? Maybe they
hawve even more, with
modern schooling,
tremendous advances in
civilization in the last 50
years, techoological
information systems,
use of electronics, space
travel, et al. This idea
bed me o ponder lowr
fundamental questions. That line of
inguiry, and my meditations on il, are
as Tollows:

1 If Leonarde da Yino acoom
plishied s0 muech fve cendurmes
oo withewt teachers, shouldn't
chulidren today, with teachers, be
dregpired wath even more ceerfoging
and enthusiasm for lfelong
accorriplistiend?

Those teachers whose students
range from preschool o the early
elementary grades can be of lifelong
impoanance o their students, espe-
cially those who help students find
connections and discover relation-

24

Vinci, children
have a native
curiosity and
five partially

developed senses
which they use
to explore

the world.”

ships. Individually, as adults we
may remember and cherizh that one
teacher who gave us values, sharp-
ened our senses, and inspired us to
see connections and relationships.

Copsider the grear polential that
humans have at birth. Like da Yinci,
children have a native curiosity and
five parially developed senses which
they use o explore the world. At

birth, with full voice

Gy they ery oul o

I‘ IkE dﬂ announce their
arrival in the world,
and, while their
hands and feet are
frantically waving,
listen (o the mew
sound of their math-
er's voice, They also
hawe certain musical
attributes for later
exploration

Alsa like da
Vinci, children love
patterns, thus mak
ing patterns an
axciting way of
learming, remembering and crealing
They are born with a Yoo-fee call
pattern of sol-my, the falling minor
third, as well as the innate three
tone teasing chant, “I've got a
secrel” (s, md, la), They can soon
learn the repeating rhythm pattern
expressed, “One, (wo, tie my shoe
... mine, tem, a big {at hen,"” and sing
it with sl and saf,

Other musical attributes they pos-
ge85 include percussion instruments in
hand claps, leg pats, finger snaps and
foot stomps - podentials for compos
ing a rain storm or voleana, or sounds
that complement their nature study of
huge caverns and tiny insects. And,
with their voices added [mouth

By Grace C. Nash

sounds), children can produce a per-
formance in multiple variations.

Mature in all itz beauty, colors,
space and sounds should be explored
and touched by children. Animals,
butterflies, bugs, birds and plants are
there o be enjoved with five senses
anid combinations ol senses. Hemembsr
toa, that each sense has a feeling!
Can't an orange be enjoyved sarith all
five senses! Which sense is your
strongest one! Examine a large leal
from a tree and compare il Do pou
hand. Look for relationships and
make connections. Look evervwhers
for patterns,

The creative ans are children’s pre
school languages, and they include;
scribbling, drawing., sculpling. paint-
ing, drama, dress-up, singing, danc-
ing, and nonzense waords in predend
plav, Think of all the wonderful expe
riences and values - the fundamen
tals of life = that children can discov-
er and take from the classrogm.
Inspire their curlosity with hoth vaur
questions and theirs. Suggest to par-
ents that they ask their children,
“What quesilen(s) did you ask your
teacher today?"

Children can use their five senses
- geparately and combined - to make
connections with their envimonment
before they learn to read. Find life-
time connections before the printed
page, and later unth the story.

Threugh his zealous curiosity and
his hahit of practiced repetitions, da
Vinci mastered many skills. His pur
suit of perfection brought him a
degree of artiztry as vet unmatched,
even today, His guestions led him to
design inventions, o find connections
and o ideniify relationships. He per-
sisted in refining and sharpening each

{continnes on page 26)
The Orff Echo - Fall 2003



New York, Noo 51900

The Orff Erho - Rall 2003 25

w



{eoniinied from page 24)

sege, then combining and judging il
by other senses

2. Has this major importance of the
five serses beer loid aside in
tedcfer edieation courses soday,
a5 well ax finding connections
ard relationships?

Many changes have ocourred in
teacher preparations, yet the resulls
geem unmindful of the child’s
greater human potential. Education
beging and thrives with active,
imaginative use of a child's native
atlributes, especially curiosity, and
the live senses,

Bt exactly how can children use
their curiosity and their senses to
teach themselves? There are clues,
and children have the tools. & recond
of da Vinci's insatiable curiosity is his
daily notebook, In which he noted his
questions and findings (4,000 pages
were preserved]). On one page he
wrote about learning from children
and hiz love of learning, Some days
he listed up to 10 things he wanted 1o
know. From the list he marked a par-
ticular one for that day.

What a fine way Lo starl a school
day, The class would make a lisi and
chopse one number for that day, Use
children's curiosity and senses. Honor
their inmate desires (o louch, 1o taste,
i feel human warmih, be sung io, 1o
recite nursery rhymes, play cogiycat
games and echo clap, Lisien to
Mozart's rapid flowing melodies and
Bach’s repeated rhyvthm pattemn in his
“Brandenburg Concerle #27 — these
can become favorites.

By age 3 to 5, children can express
and explore thelr innaie Yoo-hoo call
ovier their full woice range; high, low
and in between, then refine it in echo-
fashion, a quesiion-answer game,
eveniually singing Yoo-hoo from given
starting pitches. Expressing and
repeating their innate call and thres-
tone teasing chant (“lve got a secret™)
untll they know it s theirs, establishes
a tonal pattern in silent hearing - an
imporiant sensory function.

26

For too long children have been
taught the way adults learm: by con-
cept from the printed page, Ressarch
in behavioral sciences caution that
this is not the way children learn.
Because adulis can’t remember how
they themselves first leamed (no one
can!], they tend to wse their cown
adult process with children, negleci-
ing their pupils’ all-purpose, native
tools of curipsity, five senses, voices,
patterns and rhythms,

1. When did appropriate education-
ol processes of leaohing chdidren
detelon amd receive paversiy
cortsidenziion?

The 16th, 17th, and 18th centuries
wen Dy weitlioan iy atientiva o

children's education. The 1910 centu
ry brought aome attention, In the 20th
century new ideas developed. In
Switzerland Jacgues Dalcroze devel-
oped Eurhyihmics. In Germany Carl
Ol and Gunild Keetman developsed
the Orif Schulwerk. Also in Germany,
Fudolf Laban’s research led 1o the
development of the Science of
Movement, plus dance notation. In
Hungary, Zoltan Kodaly developed the
Kodaly Choral Method, In lialy Maria
Monies=or made stariling discoveries
in carly childhood education, In
Japan, Shin ‘chi Suzuki put violins
into large classes of inlant musicians,
Each idea represented the culmina-
tion of study and achievement by
specific individuals. There were, how-
even, Dot disappointing and encour
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aging factors that accompanied these
new ideas. It was disappointing
because they all belonged in the same
category: the creative ans. It was
decidedly encouraging because they
all uze more of the child's native tools
of learning, plus the fact that each
approach becomes betier when com-
bined with another of these approach-
es. Then, why not make a synithesis of
the “best” from the abowe! For exam-
ple, combine Kodaly zolfege hand
signs and stick notation with the Orif
Schulwerk approach; or enrich Suzuki
siring classes with Orff Schulwerk
rhythmic speech and hemtage rhyvmes.

Each of these programs makes use
of the childs mative wols. Y, the
one that most resembles da Vinel's
seli-teaching, sharpening and refin-
ing of the senses in self-expression is
the Carl Ol /Gunild Keetman Orff
Schulwerk. It activates in children
their own sensory responses by
using repeated patterns, heritage
thymes, body percussion, and mowve-
menl, In Schulwerk, children speak
AMD move, they sing AND dance,
play their percussion inglruments
AMND speak! They are doing two
things at the same time, just as they
do in PLAY, where we know children
learn the fasiest.

In many American elementary pub
lic schools, classroom teachers are
held responsible for teaching music,
art, and phyzical education, which are
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classified as the creative arts. But,
teacher preparation courses deal pri-
marily with the content and testing of
reading, math, social studies, and sci-
ence - daily subjecis, Thelr inade-
fquate preparation for the once-a-week
creative aris classes, especially the
new programs mentiongd above, pre-
cludes either trial and for acceptance
of many “better” ways of teaching,

Adults know that children learn
faster and achiewve much more with
daily instruction. It is untoriunate the
creative ans are taught bul once a
week, because those disciplines use
more of the child's native tools of
learning. Would It not make far betier
sense tp design classroom teacher
preparalion courses using the child's
native tools, Leonardo-da-Vinci-way,
i enhance all learning, with parrems
and sharpened senses that inspire
clerfosity and eagerness o learn?

From infancy through primary
grades, children's innate facultics are
their finest learning tools toward a
greater human potential, Children's
learning tools, when activated, match
their given attributes at birth, offering
children confidence, security, and
ENCouTagement.

In summary, clerosity seemed Lo
be the driving force hehind da Vinei's
phenomenal accomplishments. He
formidlated his own questions and
pursued answers, 1o be realized in
centuries i come.

4. What if children in foday's
world-of-plenty sfoeld stop ask-
Ing guastions, thelr ceriesin
dulled by mere acceprance of life
its 0f 158 What thend

Theni ... | envision imaginative
educators surging forward (o deslgn
leacher preparalion courses that use
children’s innate tools of learning in
ewery subject: curiosity, five senses,
patterns, rhythm, melody, relation-
ships, connections and lots of move
ment. Mot in once-a-week classes, but
in daily classes, lorever!

| pichael Gelly, Hour o Thérek Like
Leoranda da Vi Seven Steps 1o Genlus
Fvery ey (Mew York: Dedl, 1998)

Cerace Mash began her
dreterest i Oy
Schulwrerk with the work-
sfop i Taroro i 1960,
and gince then, has
Eiven Orff Schahoer
workshops for teachers all over the
world, She has weithen 30 books,
inclheding tuo documeniary biogra-
plides about foer experiences os o pris-
aner of war in the Philippines during
WL At age 23, Nash stays busy by
recading ard by guiding book chats at
Rer semor restdence, attending con
certs, and following ssues of concerm
for the youthh of owr coundr.

" Only when 1 make room

ﬁ)r the child's voice

within me do 1 ﬁ:e( fJenuine
and creative."

~ Alice Miller

—




Teacher-to-lTeacher

ear Teaches-to-Teacher: | can't
decide whether kids should be
asked to audition for parts in
plays and programs or just lel
them draw numbers, Some of my
experienced colleagues tell me that |
should always
audition kids to get
commitment, but
oihers zay that all
kids should have a
chance at all paris.
Which is betier?

Signed, Muzsled

By Liz Gilparrick

Dear Puzzled:

The answer 3 imple: all choices
are betier - in different situations.

Far example, to start a recorder
ensemble, consider both student
interest and the needs of the new
group. If you open this group 1o all
comers and many of the members
can't play well, have difficulty learn-
i“l‘\- b @ar, and can’n read nolariomn,
sludents will become discouraged
before they can accomplish much. In
such a situation it is wise o sel come-
fortable criteria so that the group can
move ahead, Gecasionally we have a
child in our regular classes whose
msical, dramatie, or movement gifis
are s remarkahle that wae crovate
something special for that child to do
= with the child's permiszion and [ull
dETEeEmeEnt, of course,

Perhaps your third-graders want to
act out a book and present il Lo their
parents. Open the audition process up
o chalee by chance, Children accep
outcomes based on chance, because
they perceive that evervone has an
equal opporiunity, Choose numbsers
ar draw chances ool of a "Soning
Hat™ {like the magic hat in Harry
Potter). A choice-by-chance method
aften brings wonderful surprises.
Teachers who allow children 1o sell-
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choogse either by chance or by encour-
aging any child 1o play a given par
often comment that they were thrilled
by the growth in self-confidence of a
particular youngsier whom they may
never have type-cast into a particular
singing, acting, playing or dancing
role. Parents, too, are thrilled 1o see
their own children perform in ways
ithey may never have pictured. The
yvounger the children are, the mone
impaogtant it 18 that we apen up oppar-
||_|r|i1i|_::.' tor all members of our clagses.

Like most other decisions made m
an Ol Sehulwerk elassmom, chil-
dren's choices can lead the way. Help
them leam about the pros and cons of
anditions versus chance outcomes,
Elicit their thoughts by posing ques
tions instead of listing your answers.
Say, “IF we choose all of our parts by
audition then ... what mighi happen?™
List every response for class consider-
ation, especially for children in foucth
grade or above. Children this age are
ready o understand the social ramifi-
cations of making choices, For
instance, the teacher may say 1o a
group of fifth-graders, “If you choose
i hold avditions and you don’t gel
the parl you want, are yol prepared
i live with the hun feelings and dis-
appointment?™ This can be tough
learming for children, but if they have
A hand in making agreements, they
are more likely to be able to survive
those disappointments - and be will-
ing o lake another risk,

Of course, if you or the children
choose (o hold auditions for plays,
special groups, solos, e, you musi
have criteria that are clear and agree-
able to all. Make your awn expecia
tions clear: give the children your
honest opinion if there is some part of
their process you cannol suppar.
When the siluation warrants il. tell
parents ahead of time that audiions
will be held for special activilies,

explain what the criteria are, and
what responsibilities the child
assumes if her audition is sucee-

Be flexible: within a given sigean.
you may employ choice-by-chance,
auditions and reacher chodoe! A small
but rowdy bunch of fricnds may b
just the group you need o play a rau-
cous hand drmom ensemble, to invent
special sound or lighting efiects, or
lend a hand with staging. Pull a mis-
befiaving sub-group back into the
class commumnity; it may be your besi
chouce [or blikiing ¢liss cahesioln,

If a challenging recorder part can
best be performed by three plavers
amdd 15 children are interesied, wou
may decide to have some auditions. 1§
the parts i be invented or learmed
could be done by nearly any member
af the class, let children self-select. If
a speaking part calls for a single per-
formwer, Iet the children decide
whether they want fo try ont or sim-
ply draw lots. And, most of all, if a
youmgsier tugs at your sleeve and
shares a good idea about an extra role
he just invented for the play, be pre-
pared o say “yes” whenever possible
= and kel the child decide if he wants
io play the part he invenied.

By staying flexible and seeking the
children's Ideas, vou exiend their
deciziom-making abilities inlo aress
that will help them learn to handle
with confidence the more difficuln
decisions 1o come You teach them
that there is almost always more than
one way 1o solve a problem - and
that the music room is a safe place (o
take chances,

W cannot prevent childeen from
suffering disappointment in life. But
Qrif teachers can help children build
the resilience and confidence they ©
need 1o enjoy all the oppomunities life
has 1o offer,
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~ Canon corner

Train Canon from England

long with
our lan-
guage, the
Britizh
Isles has given us
the gilt of an
exlensive source
for American tradi-
Togel Aot finnal song and

dance. ['s said the lyrics of this
canon are from a sign in British
diesel trains, aboul 1955, A red
chain leoped along the inside walls
of the passenger coaches. When
pulled, it broke the vacuum seal on
the brake system, slowing and
siopping the train.

Exploration

How much is five pounds in
American mongy? What emergen-
cies might cause the chain 1o be
pulled? [s there such a device on
American rains! A cord AppEears on
American urban buses and tralleys,
but it anly signals the conducior
when a passenger wishes (o get

off. What kind of sign might be
found on a contemporary bus to
preveni misused

Preparation

Explore ways to make the sounds
of old-fashioned train wheels, Try
sandblocks, guiro, saving "clickety-
clack.” or found sounds. such as
rhythmic shuffling of alternating
feel while sitting down. Find a way
o imitate a teain whistle. 1s there a
small wooden one in the collection
of non-pitched instruments? Would
a slide whistle be cffective!

Suggestions

Before singing in canon, help
students create a briel dramatiza-
tiom to the song. Share or draw
train ride experiences, Frame an
imtroduction, perhaps a chanted
list of local train stops or railroad
companies, as part of a rondo.
Add train sounds or an “All
aboard!™ Sing in three parts, then
explore other entrances. Do the

To Stop thz Train

Traditional

words and harmony remain clears
Should there be percussion
accents, or instrumental ostinati,
or a coda alver the last voice fades
out? On what note might the voic-
es end together?

For recorders

Plaved on recorders in G, this
avoids F¥ and offers valuable left
hand practice. I cclave [ present a
challenge o get clean, accurately
timed finger placement, have half
the class play the high [0, hall the
low D, in tempo. Pairs of studenis
can work wogether, trade, then play
hath notes.

For further fradn songs and activi-
ries, see “[hmen by the Station” iR
Orff Schinhwerk, American Edition
fook Threr

Correction

I the “Derry Ding Dong Dason”
e feaiered in fhe siemer (gsue, the
asrerizk sheould be over the beginning of
e aele mersaene, e oper She last pobe
of the preweus one,

Traditional

&
[3 ] | "I, - } # IP
|. "
e/ I
To  stop the train in ca-sesof e -mer-gen-cy

—

h : --—® & :

T ._.,.r'r
Pulldownthe cha--in

ﬁ

!"le

Pull down the cha --in

™

E_-':
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| hear, | wonder, | know:

Cultivating the aesthetic in an
Orff Schulwerk context

n her remarkable hook, Varations
on o Blue Guitar, philosopher
Maxine Greene oflers numerous
definitions of aesthetic education.
All of them, however, include percep-
tion (1 hear), imagination (1 wonder)
and cognition [1 know], Dr, Hermanm
Fhﬂm"r_ former
director of the Orff
In=titute in

interesting parallel
to Greene's ideas
in a discussion of
attitudes of behav
ior cultivated in
music education.
In addition 1o
mivation and dis-
covery, Regner oul
lines three areas
for consideration:
perceiving and
EXPETENCING music; making music;
and understanding music,

Greene and Regner do not intend
to offer such specific didaciie direc
tivies as aims, content, procedures or
specific outcomes for the music edu-
catar, Inatead they are intarastad in
the broader habits of mind and feel-
ing generated in ans education.
While these behaviors may be fos
tered in sequence, they flourish with
continuad reconsideration as teacher
and student go deeper into the learn-
ing process. Understanding leads to
new perceplions, creative opporiuni-
ties and inzights as the spiral of
learning continues

If a comprehensive music educa-
tion approach (s aesthetic ar iis core it
will address perception, imagination
and cognition. When applied thought-
fully, Orff Schulwerk is 2uch an
approach. Consider the last half-cen-
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“If language is not
Salzburg, offers an  FICIL [N Meaning it cannot
sing. It is the teacher’s
responsibility to be a
vigilant defender of
quality in the music
classroom; the aural
memory is long and it
may last a lifetime.

Lury of Orff practice in the United
Liates in Hghi of these precepis, and
then assess the fruits of our Orff
labora. Also, address the particulars
added or omitted as we have translat-
ed the German “Schulwerk™ o
Americant “schoolwork.”™ In onder o
I'm[l;ill. this .1|'|.3I5.-
5is, We must
reconsider the
German roois of
the approach

According 1o
Regner, “Orff has
invenied, colleci-
ed and introduced
inio education a
kind of music
that he calls “ele-
menial music.”
Elermcntal music
i% music that one
makes oneseld,
that is often combined with language
or dance that is not concerned prima
rily with authentic interpretation bt
with a vital and varied reproduction.
It is music that 13 not composed an
the drawing board but that arises
from practical motivation, from the
jov ol playing,

“Elemental muske comprises an
area of experience that provides pri-
Mary Contacis, Sensuous Impressions
and cognitive impulses, and that first
allows a child to turm toward music,
o percelve it and experience i, 1o
make it for himseli and 1o learn o
undersiand it,” Fegner explained.!

In olfwer waonds, it's acsthelic education.

Perception: “1 hear”

In order to discover what this
MEAMS N GUr 0wWn praclice, consider
each of these points in order, begin-
ning with perception. Obwiously, we

rn

By Jane Frazee
teachers must provide sounds for our
students to percelve. The world's vast
musical resources are available in
convenient recorded farmal for our
use. We have access 1o live profes-
sional and student performances, and
we can model singing, movement and
instrumental playing for our students
A rich awral vocabulary has the power
for kindle the imagination and engage
the fealings.

But does this happen in our class-
ronmsd Do we offer opporunities for
our students o sample from the infi-

continues on pege 32
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nite varieties of sound that lead 1o
musical percepilon, 1o iease out
curiosity and feeling and
ideas about what is being
heard, or to provide a
vocabulary for description?
We know that young siu
dents are able to name
musical qualities like the
artist names colors: lempo,
dynamics and tone color
can be described from the
earliest encounters with
sound. Perception with
awareness challenges the
student w develop aural
respurces that provide the raw maieri-
al for later improvisation.

Greeng proposes the delightful
idea that we meel - and come to
know = works of art as people; the
deeper the friendship, the more qual-
ilies we appreciaie. £

An example from my own class-
room will help 1o illustrate an atiampi
at motivating perception. A favorite
piece of my yvoung students was Henry
Cowell’s "The Banshee.” Tone oolor
was our avenue of entry into this
wirk. The questions involved inviting
children o use muzically descripilve
vocabularies 1o describe what they
heard. Were the instrumental sounds
familiar? Could we guess what the
sounds might be portraying? Do we
know amy other music that sounds
simmilar io this pieced When the siu-
dents received more specific informa-
tion such as the title of the piece and
the unconventional wse of the piano
Cowell used to create the aesthetic
result, they requested o hear It again
and again and to revisit it each year.
Further, they were eager to open the
lid of the piano in order 1o create their
own versions of this music,

This last point is crucial. [deally,
perception leads o personal engage-
ment and that is most successful
when students ane actively making
attempls al crealing, Participation 15 a
part of musical perception - doing
enhances knowing. Bui doing alone is
insufficient to provide either Ach aes-
thetic experiences or cognifive under-
slanding of music. This importan

il

point is fundamental; doing enhances
perception, kindles the imagination
and deepens cognition. Leaming by
doing is at the heart of the Ol phi-

“This important point is fundamental;
doing enhances perception, kindles the

imagination and deepens cognition.

Learning by doing s at the heart of
the Orff philosophy: active
engagement with the art encourages
cultivation of both mind and spirit.”

losnphyactive engagement with the
art encourages cultivation of hoth
rodend anel sgainii.

Imagination: “| wander”
The cultivation of the imagination
is accomplished in Orif classrooms
through student participation in
movement work, apesch exercises,
singing and playing instruments,
Because this s typleally ensemble
work, students have
the opportunity 1o
teach = and learn
from - ome anather.
This is where the del-
icale matter of gualiy
is so crucial. People
cannel find sesthetic
enhancement in
songs basad nn paoet-
ry lacking compelling
images, symbols and
ideas, IF language is
not rich ln meaning i
cannot sing, 1t is the
teacher’s responsibili
ty tor b a vigilant
defender of quality in
the musle clasanmem;

For miare us o
i wdwal oar
wiher hemhy awsd

R

funity for grvah. For example,
encouraging children to dance like
pop icons foreclozes on their develop-
meni of body awareness and their
exploration of time,
apace and energy.
Singing pop songs
also inhibits creative
participation
hecause students
hawe the aural
model in their ears
and wanl to emulate
that model as close-
Iy as possible.
Infatuation with
language is an
important reazon that the 0T materi-
al in the Music for Children volumes
prowvides cich aesthetic modeds,
PFrowverbs, savings and nursery rhyme
texis offer poetic insight to the workd
of the child and encourage genuing
emotional and cognitive engagement.
When words or phrasaes are used as
musical building blocks, allention
must b pald o their aesthetic guali-
ties, cautions James Harding of the

Chimes of Dunkirk
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the Fideo (DVD and VHS)

AT o frie AR T ot wepnadied Jos .i-'|'|'|'|'-' aufo My
ke s gt i fhaat N To anaee™

— Tiasi Karmin

.
1

-'.iir'll.l.l-ll whihy tips andd ech-
r'|ll~d|'r|1.|.l_ [T TRTRC T piichiimgy nesliniesiical
a1 claldeen,  liis G
| mriniie videe inchsles 17 ol the
gbances Trom the Cliwes colloe
L, Dilmed @ Bew Eogland
g comnmneniny dances and

elerme iy sl danee acssaains,
It czann e et @leane, oo o o coum-

L]
r—— e

the aural memaory is
long and it may last
a lifetime.
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aan Francisco School:

"Bullding music out of the names
of birds is different from building
music out of the names of, say, fasi-
fnod restaurants. For example, “Burger
King, McDonald’s, Pizza Hut and Taco
Bell® may yield the same rhythm as
‘Golden eagle, raven, hummingbird
and chimney swift, bur the mood and
imagery that these strings of words
convey are worlds apart.” 3

Ewen such an everyday resource as
names in our multiculiural country
imwite imaginative exploration,
observes Doug Goodkin, a colleague of
Harding. “A journey into names is an
exploration of past, present and future,
as well as a glimpse of family, ances-
iors, culiure, place and time. It tells a
Bl of who we are by revealing where
we came from. By sharing that jour
ney, and telling our stories, we begin
to know each cther and feel known in
a special way,” he writes, "4

While sung and spoken texts are
essential contributors o culiivating
the imagination in music, the impor-
tant role of instrumental ensembles
miisl alzo be acknowledged. Turn 1o
the Music for Children volumes for
inspiration. The knowledgeable Orff
teacher recognizes that these pieces
are ppporiunities for student explo-
rations. Orff ingisted that the ariginal
meodel be transformed into something
new by the creative inpui of the siu-
dents. Thiz exploration leads naturally
to invention; (mprovisalion is an
expected outcome of participation in
an Orif classroom.

Embellishing an original instrumen-
tal model and question-answer coer-
cises are typical points of depariure
for the beginning improviser, While
valuable first steps, they are ofien
conducted simply as rhythmic and
melodic problems to be solved. The
resull ig that no expressive input from
the student has occurred, Recall the
young arlists whose works have made
their way o the cover of The Orff
Echo or Mary Minns, the young poet
whose wonderful lines “The clickey
clackey cow went moo-mod when the
clickey clackey train weni choo chog,”
published in Kenneth Epnch's book on
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teaching children o write poetry, 7
These are not exercises; they are
expressions thal convey deep engage-
ment with the work of art. Bul words
and images are more specific than
sounds; they are individoal expres-
sions. Orff Schulwerk i3 a transient,
community experience. The problem,
then, for the Ol weacher is how o
SNCIMINAGE EXPressive |I'|||.'Il"i.'l'.-'i5‘u'|IiIJ|'| in
a group context.

Movice improvisers will create
expresaive musical invention if they
are challenged to fell poems and =to-

Dar Pro-kark,

ties in sound. Another strategy is o
Inwite them to illustrate movement
gestures in pitch and rhythim. Further,
applying expressive elements (dynam
ics, avoent, timbre and tempo} (o
known pleces ks another way of
engaging with the music. Older chil-
dren can be challenged 1o create con-
trasting sections for sectional forms or
variations on a familiar theme. Al
every level, the Orff teacher’s goal for
the students is 10 experience aesthetic
engagement with the art form through
perceplion, exploration and reflection.

mwnmmm-mmm-m durabds ard welHpalanood.
m#ntmwﬁ;ﬂwmm.ﬂﬂwmm&ndﬁw.MIﬁ.
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of very young chidin,
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received every accolade possible.
Even a note from the teacher.
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When Orff instruments are
emploved simply 10 provide song
accompaniments or o play instru-
mental pieces from the Music for
Chilifren volumes as perfecily as pos-
sible, we have mizundersiood Orff's
pedagogical intent. His pedagogy of
suggestion was designed Lo replace
mechanical instruction In skill devel-
opment. In fact, Orff believed the akil-
ity 1o participate in creative activities
inwites the student o shape nol only a
musical ling, but an entire personality,

Cognition: “1 lnow"

As you recall, the last component
of aesthetic education is understand-
ing. For Regner, the tasks that belong
1o elemenial music education empha-
size doing as if "attempiz to lay the
foundation for a musical attitude that
allowys the individual and the social
group o mealize themselves, to affirm
thermnselves in musical Interaction, 1o
live in music.” ® The experienced Orff
teacher knows that this foundation
sparks motivation for a degper under-
standing of the art form,

Contrast this process-as-content
appraach with the emphasis on cur-
riculum found in American Orff texi-
books, The titles invite the reader 1o
consider “0ril Schulwerk in practice:
a sequence of skills and concepts for
Grades One through Five™ 7 or the
three grds that describe “Curriculum
Goals, Make Consclous Application,
and Experience.”# Or consider the K-4
or 3-8 content standards that outline
“what every young American should
know and be able to do in music”
irom the Mational Standards for Aris
Edwecation, Skill development (doing
music) is seen as the key to unlocking
understanding in these books.

It may seem like an incompaiible
conflict between iwo opposing points
of wlew: the codifier-teachers whao
hang tight versus the intuitive-leach-
ers who hang loose. In fact, such text-
books and all-encompassing views
testify o the lasting power of the
Schulwerk. Since the 1950s it has
been adapted 10 the changing context
of American music education, surviv-
ing and thriving on the interpredation
best suited 1o the educational
moment. Because we now fnd our

EE|

elves Ina period of educational
accountability, Orff teachers have
argued successfully that achieving the
Maticnal Standards is easily accom-
plished with an Orff Schulwerk
approach. Indeed, the author of one
of the most widely vsed texis on
assessment s Timothy Brophy, an
Orfi-trained eacher.

Those teachers mone interested in
ihe musical jourmey than the destina-
tion have always found themselves ai
home in Ol Those who want to
measure how far they've traveled also
practice Orff in their classrooms for the
joy it brings to the learning process, All
Qrff teachers are interested in leading
sludents o musical understanding;
currkculum-followers will vend w codi
v information, while other izachers
will teach more intuwitively. What is the
underatanding we seek?

That understanding goes much
deeper than leaming to identify ele-
ments and structure, explaing
Maxine Greene. From our own
encounters. she argues, we are able
Io communicate to those we teach
“the wonder, the challenge, the sur-
prizes ... and, yes, the mystery that
goes bevond explanation. ... there
are adventures in meaning inio
which vou want to ugher those you
teach, but they are not adventures
that come to¢ comfortable emds,
There is always, always more." ?

[ hear, Twonder, 1 know, Perception,
imagination, cognition; three words at
the eore of our aesthetic work, enrich-
ing the minds and hearis of our siu-
dent=. Let us remember them every
day of our professional lives,

Footnotes

! Hermann Regner, =Carl Orfis
Educational ldeas; Uiopia and
Reality,” transcrpd of presentation
made al annual conference of Carl
Orif Canada, May 2, 1975,

¥ Maxine Greene, Variations on a Blue
Guitar (Mew York: Teachers College
Pressp, 2001, p. 54,

# James Harding, “Playing With
Blocks.” The Orff Echa, 34, 3 (2002)
p- 1.

4 Doug Goodkin, Nante Games (Warner
Hros. Publications, 1998), p. 3.

3 Kemneth Boch, Wishes, Lies and
Mremms (Mew York: Bandom House,
1970), p. 115.

b Regner, op cil.

" lane Frazee, Discovering Orff (Mew
York: Schou Music Corp., 1987],
P 2d-20

B Arvida Steen, Expioring Orff (New
York: Schodt Music Corp., 1992, p. 510

 Greene, op cit, p. 141.

Jane Frozes i3 founder
and neudy redined direcior
of Hee University of St
Thomas graduale pro-
gramis in music adece-
fiwn. Axthor of
Discovering Orll, Discovering
Keetman anrd ather collechions of
musie for chifdren, she received the
Inrernarional Pro Merito Awsrd from
the Carl O Foeendation and recedved
the ADSA Distinguished Service
Auared, She foas taughe derouglone He
United Stades and abroad.

¥i

White Frazee al;
ifrazesg@worldnet, ait, nei
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Offering Special Value Prices on our best-selling soprano method book
with your choice of three classroom recorders.

Hands.
Oy
Recordes

EP2358
Hands On Recorder
bry GeraM & Sarwa Bmakofd
Bopindi] Sopian imatiod
= Panisiomc nole prgpean
0 e
rlpes

5PN Package Inludes:
i3 Cape DEE 1-pieca Soprang naimder
vl Harek; On Regonder SRRE
Packape Price................—. .55

SAVE -
Muszic and CD P:I.E]!’-ﬂ:g'ﬂ‘

Jea T wab 4l
bar B Latagt oo j'«wir |"|[|l-

Sweef FLipes

" H722 Brantwood Saar = FlL Woth, TE 76112 = Fh, 81 7-886-333
www.sweetpipes.com = e-mail spmusEacl.com

SFT0A Fackage Includes:
Al HIDN 3-{8Ec3 cOpAn0 recorde
anvd Hanrs Mln Reesirer SPA53

Package Prgt ... ccoccviinnis L ]

Al FIINDE 3-peca EOgrand recoiier
and Haeris (in Recerrlar SP2E5
18]

Padage Priet ..........cc00nm00e

Fax Your Dedir Toll-Frae 24 Hours & day
800-576-7603

Or Phore Toll Free 300-446-1067
Senedl for your FREE

Camplabs 20022003 Catalog FOR 100 OF

MDRE 5P PACKADES

DULCIMERS

KITS and
BOOKS

‘ for students, schools and teachers

Backyard Music

PO, Box S047
L] Mew Haven, CT
S 32- 007
mew aumber: (203 281-4515

"1t takes a long time

to become young."

— Pablp Picasso

Homespun
Folk Songs of Rural America

Orff accompanimems, dances, games

Shirley W. McRae

Mew Collection: Ground Hog, Kemo Kimo, Who's Gof a Fish Pale?
Buckeye Jm, Don't Let the Wind Biow, Granny, Wik Your Dog Bite?
aShoemaker's Song, When | Go A-Ridin’, Hush, Lifle Baby, more.

BENCHMARK PRESS, LLC

Unison - Three Part Octavos
Margaret Campbelle-Holman

£ = U4 CONMPOSET = GFFaRger

,# m  Music that sings and
Vi Music that teaches!

r ¥ * For more information:
Call: 615-876-4035 or Fax: 615-251-4563

e
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Accidental artlst

by Caprice Louless ©

- Phato by, Doug, u:.nnumn .

“Wilar | we rook rore seriously tee capacliy of ngs o e close [ BE, [0 reve
their beaniy and expressive subjectivdty?™ asks Thomas Moore in Ris serinal book,
Care of the Soul. “Rums, Oke the old fermn egripemend in my aedfibor's usrzres,
shour e plan! something remains of beaury in a ching udien (s fanction kas deprre
ad,” he clelms.

Ror residends of Prague who daily poss Siis brsken bicpele, o evokes a amile, @
Irrfef recodiection the circrmaanc? - ranl oF imagineed - Ml fed 1o dis devmize. An

manimate bopcle infured =0 (5 pod discarded, ber enstinined on o st comaen dins

CTEaring an no by arcctdense, bur from i

The Japanese have a mord for a feeting, for the aestetic thar 8 Jard o deseribe:
wahd sabd. It describes an cestiwenc appradtation foe tings imperfa, Imperaen,

feierreide aned wwneonveniionel. If 2 an appreciation the lapanrese seem 1o share with
the Crech, ard with chuldren evenahere

CALL TOLL FREE 1-800-247-1536

Specializing in meeting the needs of
Music Educators Since 1931
wiww.tedbrownmusic.com

e email: jeftrey@tedbrownmusic.com

6228 Tacoma Mall Blvd
Tacoma, WA 98409
Phone: 1-253-272-3211
Fax: 1-253-572-1416

TED BROWN MUSIC

DRUMMAKER
hand crafted

ther drum baats as
thi hean beals,
hagfing,
cormacting
awakenig.

Wayne Man
806 gst Jﬁthmﬂ
Minneapalis, MN 55407-2602
B12-T29-2962
drummaker2(@aol.com

“ereate your own drim”
workshops presented nationally

Recorder Music by
Lirswla Rempel and Carolyn

Ritedeeny

Authors of
A Medieval Feast

and
A Medieval Feast 11

Festive Fayre

A collection of Renssance ks
for recorder consort.

Inchedes pedagogical and movemsent
instruction
Full catalogue available
L e uesl

Waterloo Music
Co.

3 Regina St. N_, Waterloo, ON
N2J 4A5, CANADA
Toll-Free: 1-800-563-2683
Fax: 519-886-4%9H)




The most innovative solutions to
elementary music education
are now just a phone call away.

Hirey Cam yiou el chibdren Seel the musc? Why ane “child intutive” products the wasse of the futune? What
pichucls ircreese Fesibility for both your room and your teascking styie? How can vou eliminate wesied tme
betwsen lessons? Howe do mmcvement-based products imobe even the mest disintemsted studants? You'l find
the: answers b these questions and many mone inyour s Werkger Elementary Producs catalog. s Ties, s
call today and see honw our innowative designs can help you help your shudents uncower the magic of music.
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1-800-733-0393
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Video Tapes

A A0
59 1MC
2MMC
SOMF
23FD
59IF
2iNG
4350
S0BG
13RH
23RR

1GK
S96L
GhML
S9GHN
59PN

SAMES
| S0AS

ADSA American Qdyssey
Tsabe] MeReill Carley D5A
l1sabel McMeill Cardey
Nancy Fergusan DSA
Founder's Day Panel

Tane Frazee DSA

Morrman Goldberg
Barbara Grenoble

Barbara Grenoble DEA
Ruth Pollack Hanum
Doreen Hall, Joe dMatihesius,
Grace Mash

Gunikl Keetman

Betry Lane Lahman D5A
Maja Lex

Grace Mash DSA

Jacobeih Postl &

Lillian Yaross DSA

Mary Shamrock DSA
Arvida Steen [¥54

107 TA
I02GE
ARA

STAR
Ralsls
52 FC
24AF

7Ll

aMF
LI0WH
S31d
441H
10 AR
L1 L)
11 21K
9iHA
GAPM
7B
QRAS
aiaF
afAl
aEHA
B75C

3PP Pol

3B
ShaAL
18LA
1858
TTGW
5505
S4TY

Tossi Aaran
Barhara Baker

Dy, Rend Boyer-{Alexander]
Whine

Elizabeth Brennan
Bryan Burton
Judith Cook Tucker
Margarst DuGard
Danai Gagné &
Judith Thamas
Dwg Goodkin
Wwalt Hampian
Fam Hetrick
[avwid Holt

Lynne Jessup
Lyrine Jéessup

IJ;I Kubitsky
John Lakes

Portia Maulisky
Ellen McCulbough-Brabson
MENLC

MEMLC

MEMLC

MEMNC

Bosalvn Payne
ynesia

Mary Shamrock
Ben Snowball

Jim Splomon

Jim Solomoin
Graeme Websier
Ramon Williams
Teruka Yaginuma

: ORFF PROCESS

| 10BAFYTH

GEPP
T2V
4l
4RE
4EMW
A48
85
JIAC
A0F5

40

—

& complete List of videps avallable from the A0%A ASY Library may be lound on our website: hitp:/fwwow,acsa.ong. The list includes
sosaion titles and brief descriptions, [n addition 1 tapes of [ierest for the classroom, the library containg many lapes of hisiorcal
value, To order tapes conlacl ADSA, PO Box 391089, Cleveland, OH 441 39-5089 [440] 543-5366 or e-mail info@@acsa,.ong

Fran Addlcoit and
SnsanVanlick
Jay Broekei

Millie Burneit
Ateve Calantropio
Steve Calantropin
Isabel Carley
lsabel Carley
Isabel Carley
Marilyn Davidson
Bl deFrece

jnHe
a5
FIGC
GTFO
A0AG
ADAL
435
LOSWWH
FEPP
AGBE
oML
117K
L5I51
LAl52
L5153
11&E5M
29WH
29MC
L1
HaMS
165F
16PL
GiP5
EEYLILLY
13rr
A6MEP
Q1m0
2005
200
2070

VOCKL

3Ly
TIAK
125K
126M
cALS
1RE50MN
WICE

1 2004

MOVEMENT
41040
3P0
Qi
SOMC
S0E0
I0GGE
T4CM
ELBH
238H
TOFS

RECORMER
RIIR
11415

Baly deFrece

Mancy Fargusom
Virginia Ehinger
Cheria Fupoo-Lawson
Avon Glllespie
Elizabeth Gilpatrick
Barbara Grenoble
Wl g Hartmann
Caral King

Richard Layton
Richard Layton
Karen Medbey

Beth Milker

Beth Miller

Geth Millar

Sue Mueller

Grace Mash

Grace Mash

Jack Meill

Diomma Ol

Eonnie Saliba
Konnie Saliba

Peter Sidaway

Peter Sidaway
Judith Thompson-Bart hwell
Brigitte Warner
Manuela Widmer
Jos Wuylack

Tos Wuylack

Jos Wuylack

Livis Rirkenshaw-Fleming
Ann Kay

Helen Kemp

Helen Kemp

Sevilla Morse

Silvia Makkach

Marilyn Wood

Marilyn Wood

Manai Gagne
Sharon Grady
Ann Green-Gilber
Barbara Hagalbach
Rarbara Haselbach
Gary King

Clyde Morgan
Martha Riley

e manigans

Peier Sparling

Ja Ella Hug
Julle Seoll

G5FS
GAIF
ONE
43Ll
BERE
1P
Q50K
17YL
I7LS
30T
21N

JTohn PFerierabend
Jushn Faierabend
Doug Goodkin
Barhara Grenoble
Ly Kleiner
Shirley Salmon
Rita Shoteedl
Marcelyn Smale
Marcelyn Smale
Katharine Smithrim
Lillian ¥aross

CHILDREN'S DEMONSTRATIONS
MM Freda Ensign
2TIF D Jahn Fines
BOC Jame Frazes

BIC Richard Gill
G200 Dawid Jorlett
8455 Roger Sams
2208 Margat Schneider

mut'ﬁ-n i
{3 tapes — 1

101HO

101 HO2

101 HO3

EARLY BILEEIC
BITT Linda Ahlsted:
GED Cynthla Campbell
13R0O1 Mehn l.ln:g,EI.aH
13R0O2  John Langstaff
A7FF Ursula Rempel &
Carolvn Kunzman

EPECIAL INVERESTS
N5MA Mary Adamek
[Classroom Strategies)
ZHD John Bengama
[Hamd Drrums)
ASHD Chiis Judah-Lauder
[Hamd Druma)

IDATE Joy He |
[ I,I.F-'il_'r%'el'll.l":l'ﬂ:l].']

I3ME Lois Birkenshaw-Fleming
(painstreaming)
APS Dir, Edith Bomdh
(Hanukal Operecia)
MMG D Dee Coulter
(dusic and the Mind)
23MG  Merryl Goldberg,
{Assessment )
B4FF Sarah Guierman
{lntegrated Learning)
26An Pat Hamill
{Integrated Learning)
7500 Marie Louise Hatt-Arnodd
[Daloroze)
G4LL Libby Larsen [Comgpasgition)
(4CP Libhy Larsen |Corpasition)
QMM Fon Madin
[Building Marimbas]
140G Feggy MoCreary
[Instrument Repaird
1dRR  Pegoy MceCreary
[Imstrument Repair)
16EVM Wirginia Mead
[Daleroze and Orff]
&70E Yivian Murray
[Imtegraied Learning)
4555 Marion O Connell
[Musically Gilted |
1N415 Judy Sills (Asseszment)
28EA Dr. Sue Snyder
[Educating Administralors)
RACM  Anne Troutman
(Classroom Managemeni]
GLFW Paul Winter {Improvisation)
2IPD Lillian Yarass |Using Props)
|COMEF ADSA
(Dpening Seasion 2000

The OefF Echo - Bl 2003




.
"'i dﬂn -l-a E nrdﬂrs Tapels| requested [maximum 3 at one thime)
Il Dates: 15t choice
# Limil 3 tapes per order. Loan time 2 weeks from dane 2nd choice
mailed. Order tapes by numbser; give alternate dates. Name
Use form provided above or photocopy, All lapes are ;
WHS format, Address
: ity
* Handling fees are az follows: 1 lape per arder = §10;
2 lapes per omder - §12; 3 tapes per order - $15; State
Mon member rate is 515 per tape. Make check Zlp
payable to ADSA. Visa or Mastercand 312 minimum.
Wathisd ol Feymear
* All tapes are the property of the American Orff- O Check enclosed (payable to ADSA)
Schulwerk Association. Mo tape may he reproduced 0 . A
MC W A = :
for any reason. We regret that tapes cannotbe : isa JAMEX; minimum charge $12
shipped outside the 1.5, Q Credit Card Number
# Drder fnom; o
AQSA Executive Headguarters Bk iy T -
PO Box 391089 i e
Cleveland, OH 44139-5049 .
Signature
Amithontzod g Cosd Skpoanine
Membership number
.,
"-'1

Coordinator condact person for ihe course:
[Please node that the coordinator Iz
resgonsille for the gereral welfere of
the greesr reacher, including eooommo-

srigek, and Mﬂrt
J .‘Eﬂ

tome; : ..l-.—t

'__‘!h-
-

International Teacher Training Course Application

dations and meals. The coordinador aill
also preel e neods of those attending
the conrse. This migh! ern:"!re

e delivery of
e Frerials, o

prEliy o
r'mﬁr.utm o
45

or ather prind-
wird-keeping
g it the eonerse

a 0

Jarine

IZ-I.HI'J

—
E.-]'I'H."

Fmpnsﬁ'mum location: -

| |
Course sponses; = =

Course length; [Suggested minim

of pailﬁpams [Suggested mn:nbel{tu 25-30)

I8 15 hours of contact Gime]

g --.a childhond, general music, clmrmm, spedll[ e,
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The gift of curiosity

The da Vinci project

By Sandra Phaup

g5, Mrs. Nash, an elemeantary ond graders by asking my standard my surprise that it came from him.
Y:-'clu:uul is just the place Lo opening question: “What do you (iten the answers refer 10 Leonardo

encolrage and practice know about Leonardo da Vincii” a5 artist, bolanist, engineer, architect,
Leonardo curiosity. [See Ricardo, a handsome boy with scientist, musician, author - words
*Sharpening the Senzes,” on page shaggy, dark hair nearly touching that convey the wide range of inleresls
24 of this issue) his brown eves, leaned forward, and skills the Renaissance man pos-

As a writing teacher a1 Barcroft raised his hand, and answered, "He  sessed. Bul Ricardo obviously had

Elementary School in Arlington, Ya,,  wag curious.” undersiood the essence of Lesnardo as
[ spend about six weeks with each ['glanced at Ricardo’s classroom we have tried to present him in The
grade level per year. Early in January  teacher. She amiled at me; as if 1@ da Vinel Project, a school-wide, statt
this vear, | started my stint with sec-  affirm the boy’s answer and conflrm wrtten curriculum that connects

LA

v
s 2= |

"M 72 Vi T

» TR
".
k B =
Like Legarando, kindergartners in The da Vingd Profect of Barcosft Elementary abserve, experment and learn aloit the world

aromnd them throngh their five senses. Here, they are discovering the properties of water, from which they learn how water is
easeniial o [
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Those tenching the arts discover the task iz ror withour it humorops moments, Here (: Leonands da Vieci's “Mona Lisa® as
trterpreted by a five-year-old stadear in The da Viecd Project. Stadents are asked to choose a favorite die Vired image from a
gallery of prints hung ar their eve level, Then, in order to study the original carcfrlly, they draw it themaslves.

language arts, science, social studles,
music, math and physical education
with the person of Leonardo,

This exemplary program chose
Lecnarde da Vinci as its namesake in
1990 because “he was curious” about
the world around him. That curiosity
led 1o hiz work, amazing in its breadth
and depth. That insatlable curiosity is
one Leonardo behavior we most wani
our students o emulate.

The Leonardo curriculum starts in
kindergarten. In each grade kevel, for
six 1o eight weeks, nearly all subjecis
are connected by a Leonardo “thread.”
The curricular connections make it
eagier for students to understand and
use the concept being presented. Soime

The Orff Echer - Rell 2003

might say Leonardo is the “mascor.”
We prafer to think of him as a role

model or hero who had a special inter-

el in the themes explored by each
grade, Filth grade explores systems;
fourth grade, balance; thind grade,
change; second grade, paiterns; firsg
grade, ovcles; kindergarten, essential
resources [especially water),

For example, the kindergarten umnii
teaches the concepl that some
resources are essential, To illusirate
this we focus on wrer, “We need
water” is an enduring understanding
and perhaps the beginning of stu-
dents” ability to know the difference
between need and want in their own
lives. In the course of the unit, we ask

and answer questions such as: What
dAnes sesentind mean? What 1s water?

How does water behave? For whom or
what iz water essential? Why?

Practicing “Leonardo behavior”

In late spring, when they have their
da Vinci unit, kindergartners bearn that
water |3 essential for people, plants
and animals. They practice “Lesnardo
behavior” as they observe live plants
and record their discoveries by draw-
ing and writing. They choose a favorite
Leonardo picture from the “gallery™ of
reproductions hung at their eye level.
In silence thevobserve and record their
favorite Leonardo picture (favorite that

43




morning; it’s OK 1o have a different
favorite another day). They are likely
to chogse a picture that includes peo-
ple, planis or animals,

They notice that Leonardo puis
water in his pictures. For example,
there is the pond or river in the back-
ground of “Ginevra de’ Benci”; there
are joy mountains in the background
of “Mona Lisa" and “The
Annunciation™; and the tiny harbor in
“The Annunciation.”

In thee art classes, students look at
waler as inspiration for artwork, They
study Monet's paintings and make
their own water paintings and in the
process learn color families, eg. cool
colors. After inguiry into who and
what lives in water. they make col-
lages, fish prints, and real and imagi
nary sea crealures.

[n music clags kindergartners learn
“The Seed Song" by Klimczak with
linger-play and movement. The
music teminds students of
Leonardno®s interest in plants and
reproductions of his drawings of Star
of Bethlehem and wviolets, They know
thal water i3 a necessity for plants.

During science time, students learn
that water is matter. They discuss
how water sprinkled on an arm will
make it wet; ice on it would hurt;
and steam from the teaketils might
burn it [na group activity they pre-
iend that each person is a water mol-
ecule. By moving close (o - and then
away from - one another they experi-
entially understand how the space
bhetween and the speed of the mole-
cules changes as the water changes
from solid to liquid or gas.

During the writing work which fiol-
bows, each student chonses a “favorite”
form of water and draws a picture of
fuim- or herself doing something with
it, With a written or dictatel
sentenceds), the siudeni describes the
pleture, [The spelling may be uneon
ventional and require “iranslating. )

Students learn the forms of matter
by touching ice and water and by
walching the steam from the eleciric
kettle; by moving their water-mole-
cule bodies: by seaing water condense
and evaporate; and by thinking ahout
waler as both a necessity and a want
in their own lives.

-l

They look at Legnardo's sketches
of carelully observed crabs, wave
maovements, and swirling water. They
iry 1o figure oul Leonardo’s shetch of
A Renaissance man walking on water
- with a pontoon on each foot and
holding what look like ski poles with
ponieons af the bottoms. They won
der and ask, “Did Leonarde wear
those shoes? Did the shoes work like
thal? 'What are they made off”

True, he often failed 1o finish what
he staried, Some say that was because
the Duke of

wiork, his curigsity was satisfied, and
he moved on to another inlerest
Leonardo’s curigsity cansed him to
b a life-long learner. Although he
had little formal education, he con-
stantly designed and revised his own
independent study program. He con-
tinued to be a commined obasrver
and recorder of the world around
him, including himssli. Late in life he
examined his old-man’s lace and
unflinchingly recorded it with a draw-
ing. curious what aging looked like.

Milan kept him e

1o busy dezign-
ing and imple-
menting elaborate
stage amad puirty
decorations.
Others say Lthat
once Leonardo
solvied the visual
proflem in an
arbwork or lig-
wred aul how
apmething would
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In another late drawing, sometimes
called =27 Cats and a Dragon,” he
takes delight in the mamy personas
his cals assume: a porcupine, a drag-
on; curled In a lonse ball 1o sleep; or
an aleri puard waiting for a mouse,
He paid clese attention o the real
world: mathers and babies interact-
ing; birds {lving; planis growing;
horses standing or rearing: beautiful
amd mysterions women posing.
Carefully he observed and reconded,
always wanting 1o know more, [asci-
nated and delighted by discovery.

Barcroft's da Yinei Project seeks
to follow this Leonardo example,
tog, Our goal is to be life-long and
independent learners - finding joy in
the process.

ing teneher for The da
Vinc Project at Bercroft
Elementang Sclual i
Arlington, Va. The pro)-
1 et serves sradenss of all
alulittes and noome levels. She stud-
ied the longuage of Moneay e Heat
copniry on a Fulbrighs scholarship,
aned fs taoght Englisi ab S0 Moetin's
College in Larcaster, England, avned ar
Aphm Carmll Urifversity in O,

Write Phaup at:
sphaup@arlingion k2. va,us

Beatin’ Path Publications
Music That Works!

Borvemid M. Flall

Ensammble Boak C1Y Fasy and bicomediabe proces For Ol Ensanble v, -8
Wikl Sogyes Bk O Enserlsles Tor nanndhis aind (K |l\.l|:l|Il\.lI:|-\.-\- L. =X

Hual cnsc ks
Al Amlics Tor bogimenmg:

Hacorder Fralica lior heginming C-pipes { plav-nlong C1 avaalablep
Monds amd hodes Tor intermediale classmoweam msmibiles: inclugdes C13

Adichael 1, Nichal=

Children's OrlT S lusic Tor Chureh Voluwmses 1 amd 2 fior dhaldhen™ clusr aned

T cinsaamalsle

Chilldren, Sing Prase for childnen’s dhoir amd Ovil ol
s Lansainis on e hlove!

Cheim Jislak-1 gislcy

A2 East College Sireet
Bridgewater VA 22512
S0 TRAHI3
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Sandnr Phanp is the wrid-
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ETHNIC & ORFF INSTRUMENT$
Q“R ‘pEclALTy www. johnsmusic.com

“Baby Boomer” Cajom ~ * Shemanigans

590 15 a0 baong, i’ s a dimom —

Sl s kL L |'-I.w. Tostn minch fun! + Mlusikit

s Recordeer
Pop Toobs ~ 51,23 each or 525 per box of 24 loobs,

= Kladin

Zimbabwe Children’s Singing Games: 20 Singing Games Marimba
and Dances in the Shona Language for Children. Colhctod Books
ana marvated by Natalie Kreuteer, This unigue resournoe g * Sochde
widdes cullural conlexl, feolage of games playid by Zinhaloe Sinries
childeen, instrucloos, apprasimale nolalion of Thae ssagps ancl B
a malive-spea ker promunciatEn guide, Saudino 49
DD =~ K255 Insbrumenls

7 JOHN'S MLISIC CENTER

AT [nbeclake Ave, ML #5, Toadihe, WA D600
i 0] SAEELG Fas (2n) 384422 1-BH-S-0]0
q_lﬂl'll"ﬂ.‘"iq.""ll"l"‘l'l'lll"‘ll CUHTY

"Reason is distant and bas its own
limited requirements for an ordered life, while
the arts are intimate and can hold ﬂfmﬂsr any

conceivable human predicament.”

— ‘Tronnas Mo

Advertise in
The Orff “Echo

Call Steve
DiLauro

at
440.238.5577

to discuss advertising

in

the next issue of The

Orff Echo

| See page 54 for rates

See our onlime catakrpgoe of church,
choar, U1 and recorder amesic ol
HRLS |!l\.'.|.1||I|_'\I.Il.|l|_'|I.I|||Il\.:|l'|I WK, 0T
LSRR B RIS Favorite misie deler




Videos

Alan Spurgenn

“‘Dixie, " now
associated with the
South, was
composed by a
northerner and was
performed at the
inaugurations

of both Jetferson

the Confederacy, and
Abraham Lincoln.

4

e e i S

Davis, president of

Songs of the Civil War

Ginger Group Productions, Inc. and American

Documentaries, Inc.

Reviewsd by Alan Spurgeon

haunting faces of Civil War soldiers at
leisure in camp as they read, play
inatrumenis and pose for the camera

ongs of the Ciril War is a ong
hour video that 15 an absolute
sl for every upper elemen

tary and
miicldle &hool
mugic class-
room. 1 is not
new, Produced
in 1991, il was
imapired by
the landmark
FBES television
series The
Cil War, The
viden Siresses
e fimpoT-
tance of music
in all facets of
that war.
Soldiers =at
around the
carmpdira
singing songs,
many o
which were
sentimental
and reminded
the young
men of their
families at
home. Wimnd
tramd marches
inspired the
ansldiera o hat-
ile. Spirituals
amdl gospeed
=pngs shane
the African
slaves' long-
ings for foee
doim.

The first
tew minuies
of the video
show the

:' [l
WARIZWI

|« KATE AND AKHA NeGATRAIEAR S
D MOLLY MASON WiTH FRRINES
E&HD
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Though the clothing is old in style
and the plierores are in black and
while, we can see these men close up
and can see the expression on Lheir
faces. We know thal these are real peo-
ple. Perhaps the most moving segment
in the film is when the performers of
Swes] Homey in the Rock, !:=il'lf', “Mio
More Auction Block for Me, " As they
sing, pictures of slaves, some with
scars on their backs from beatings, ane
displayed, These, too, are real people
and the pictures ane all o real. If you
get no further into the video than this,
it's wall worih the price,

Several notable singers, including
Judy Collins, Hoyt Axton, Waylon
Jennings and Tohn Hartford perform
music of the Morth and the South. For
example, “Dixle,” now assoclated with
the South, was composed by a north-
erner and was performed at the inau-
gurations of both Jefferson Davis,
president of the Confederacy, and
Abraham Lincoln. An excellent per-
formance of “Follow the Drinking
Gourd™ by Richie Havens tells the
story of the Underground Railroad.
The song instructs runaway slaves Lo
follow the Big Dipper north 1o free
dom. Havens alas sings “Give us a
Flag™ about African-American recruits
who fought for the North, Kaihy
Mattea sings “Somebody’s Darling,” a
lovely, sentimental song aboul dead
and dying soldiers, While the song s
performead we see piciures of soldiers
in field hospitals. Again, these are real
|||.'-|:|||'I|-' who livesd naot so I|:_|-|1|_.: agn
John Hartford sings “Lorena,” proba-

bly the most popular song during the
perind in both the Morth and the

South. Some southerm generals even
torbade their troops from singing
“Lorena” because they feared the sol-
diers weould he overcome with hame
sickness and desert.

Every American child nesds (o
know about the Civil War and the
music of that pericd. These songs
help 1o give an insight into the
human issues of the conflict that
came closest 1o ending the life of our
nation. This superb video should not
he overlooked. The performances are
ouistanding and the pictures that
accompany the music are, at times,
breathtaking.
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* SCARMES "l

. AN EDUGATIENAL TOOL
WITH & THOREAND USES
{ L h..--l—-‘ p - :
IDEAS i A Thel %
mALsie Ol ! :I"'\::I.1J.'\..'I.'-\.'II\.'I-H.':I'
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IDEAS FORE CEEATIVE MOVEMENT
: ANC LISTENING EXFERIENCES
'TE;' Searf kils in many sizes and conligurations -
Special orders for your perfformance needs
Large canopies lor @arly childhood and special edlects
ﬁ: IDEAS Musie COs wills spevially conpee peces Gl ighligh
cnecific musical concepts, and build movement skills
,r.=_-e The Mulcracker Experience: Interactive CO-ROM with “movie
listening maps
Al this and miove af;
: www.asideas.com
%’; We carry all Shenanigans CIFs

- — 5
ﬁ' ]E'I 2032290411 = FAK 203-847-0613 :ﬁ

TUDOR,” the “Original”
Renaissance style

Recorder!

=« CURVED WIND WY
* EASE OF PLAY
IN LOWEST REGISTER

a..Sﬁ“ *hﬁ » CAN PRODUCE LOW C

OUR NEW REMAISSANCE MODEL IS THE FINEST STUDENT
RECORDER AVAILABLE! It has all the features teachers are demanding. ABS
construction makes the instrument durable asd improves tone. The carved wind
enhances respomse. (Offered in Baroque or German fingering. Comes complete ::g
zipper carrying bag and cheaning rod.

The Original TD205 Baroque and TD206 German

WE CARRY A COMPLETE LINE OF SOPRAMING THROUGH BASS MODELS!

Trophy Music Company
3800 Kalley Avenus, Cleveland, Ohio 44114
For FREE SAMPLE call 1-800-321-0556 Ext. 137

Web: www.groiro.com * e-mail: musiciE@grotro.com
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From the AQOSA video library

A Conceptual Rhapsody:
Musical Concepts through Sound and Motion

Workshop Presenter: Robert de Frece

= the enthusi-

astic children
] A exit the music

UL, 4

reporler steps forward
angd confronts the first
child in line with the

Reviewed by did vou leam in

Beth fafiglile music class today? ™

Robert de Frice's presentation 1o
participants of this 2002 ADEA
Mational Conference in Las Viegas
begins with this hypothetical acenario,
ned as an interesting figment of fic-
tion, but a2 a2 means 1o bring to reality
the trend of education in the 2150 cen-
tury, With the advent of national stan-
dards anid mandates for accountabili-
ty, teachers using the Orif Schulwerk
approach “must avoid the tempation
i meowe from one ‘piece’ to another
without thinking about the pedagogi
cal purpase of cach musical experi-
ence,” he savs. The strength of the
Oril Schulwerk approach, “driven by
actlvity,” becomes a problem when
the lessons achieve the status of a
“series of tricks™ withoul conceptual
understanding, de Frece wams,

He modivales session participants
Ly mmpaking conmectivos o peal clasa-
resim slinations, and by giving a pre-
view of the session to come. Using
the model outlined in the session
notes, the “Anticipatory 5et” for the
gegsion is in place.

He develops the use of the afgani
atiomal medel by first defining each
point in the conference notes, pro
jecting these stalenvenis on an over-
head screen in the session, and elak-
arating each point with engaging
anecdotes. This multimedia approach
gives parlicipants time 1o study the
mode]l before the “Application” stage
of the presentation.

The word concepr begins with the

prefix oo, meaning “together with,”
he explains. This means a eacher
needs 1o plan ai least twn experiences
with different materials before 1he Stu-
dent can form a geperalization about
a concepl. He then presenis (wo
extended lessons for middle elemen-
rary studenis using the coneept of
understanding sixteenth noies as the
core of the leason.

The mention of the wond, eweliea-
ot brings a hush of intense interest in
the participants. Evaluation is an inte-
aral part of the lesson process, not just
an ending afterthought,
and he uses a check-
mark in the written les-
son plan 1o show
where children need o
demonstrate prerequi-
site understanding, ~“If
the children can't di it,
we shouldn't go on.”
he says. Alternative
strategies are the
answer that the Orlf
Schulwerk process
brings to the music
classroom. The teactwer
uses visual, aural, and

kinesthetic means o
communicate the con-

cepl o the student, For

Cuff Schubwerk instructors this means
speaking, singing, playing. moving,
reading, and writing musical concepls,
In additkon, de Frece suggesis using
amaller learning steps and cooperative
learning groups,

The word closere relates back to
the reporter story, At the end of the
lezson, students must be able to tell
the teacher about their concepiual
understanding, de Frece explaing, He
reads the delightiul poem “Alligator
Pie,” by Dennis Lee, and lays the
groundwork for a quick study in
rhythimic reading. He invites the

Ruoiwer i Froes

group 1o echo clap a four-beal phrase,
and then hands some parlicipanis an
envelope contalning pre-cut, rhythmic
gymbols. Using cooperalive learming,
the participants divide into groups
and choose rhyithimic symbols that
match the clapped rhythm. Dy Frece
has color-coded each one-beal unil, $o
that he can evaluate the progress of
the groups at a glanee.

After the group notates Tour
examples, and the essential rhythm
for the poem is identilied, de Frece
introduces another poem by Dennis
Lee: “The Dreadful
Doings of Jelly Belly,”
and highlights impor-
tant rhythmic features
with iconic markings,
such as underlining,
zigzag lines, and cir-
cles. The circles clev
erly transform info
hall notes during the
process of the lesson,
The markings become
a score for unpitched
percussion insir-
ments, identified as
wonds, membranes,
amd metals.

Following the claar
ouiline presented in
ithe lesson plan, de Frece designg a
third example of four sixieenth notes
by introducing the song, “Chattanooga
Choo Choo.” The second lesson clev
erly begins with a picture of a
Dagwood sandwich, complete with an
olive on top and a plate an the bot
tom; a visualization of rondo form,
from introduction o coda.

Through this session, de Frece
drives home the main point that the
best way o teach is (o focus on con-
ceplual training, What an exemplary
example of a powerful point!

[A05A Viden Library mumber 30 b5.)
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Sing, Dance, Play, Groove... Swing

URRICUININ

Fru-:lumd Iry Jaa;: .nt Lincoln Center

.
M!—r&rrﬁﬂr\.mﬁ-m

SUN o st gt T rasaie: el Sy sagmm g Ty of Lo ne
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Writton and Narrated rIH
Wynton Marsalis

he Jazz for Young People Curriculum is a jozz appreciation
curriculum intended primarily for 4th-9th groders. The
multimedia kit combines lively musical selections, narration

by Wynton Marsalis, and participatory activities to teach the
core concepts and major figures in jozz. The curriculum is

designed for both musicions and nen-musiciaons and provides
comprehensive and flexible lessons that can be taught in one
semester-long unit or in shorter, individual units.

For $299.95, the Curriculum includes:
+ A 10-CO lesson sed
+ Ao in-depth Teaching Guide that integeates
the Nathonal Standards for Musdc Education
+ 30 Student Guides

+ A behind-the-scenes Video
P 815 shipping § Fandling

TO ORDER THE KIT OR REQUEST A FREE SAMPLE:




ompact discs

American History Through

Folksong with Historical Narration
7 Volumes of CDs plus 3 Songbooks

his exhaustive

collection
Tbring,5 tagether

songs that are

primary sources of

B information about

i American history.

WY The CD volumes,

Reviewsd by available separately,

Marjie Van Gunten i0Clude Coloveial ared

Kevutionary War

Songs, Civil War Songs, Mowving West
Somgs, Cowbaoy Sorgs, Western
Failroad Songs, Working and Unidort
Songs, and California Songs
Songbooks are available for the songs
froam Colonial America and
Revolutionary War, the Civil War, and
California history; the authors are
working on songbooks for the rest of
the CI volumes,

These songs preserve, through oral
tradition, the experiences of people
who lived through defining moments
in American history. We are indebted
to the McMeils for collecting, in one

source, songs that would otherwise be
very difficult o rack down. Each

song includes a historical commentary
that acours at the beginning of its
track om the CO, This can be a kit dis-
tracting when the listener is trying o
focus om the music, but the informa-
tion contained in the commentaries is
important to understand the historical
context of the song. Along with the
melody and Iyrics, the songbooks
include the same commentary as well
as prints of etchings and photographs
that further document the events rep-
resented in the songs.

Music and history teachers from

upper elementary 10 high school will
find this collection to be a valuahle
resource. Imagine teaching United
States Mistory beginning with early
seftlers who sang “The Trappan'd

Maiden," about the hand life of inden-

tured servants, We learn from the
commentary thal indentured servaniz
represented 40 percent of the popula-
tion of Virginia in 1625, The history
lessons extend 10 songs like "My
Sweetheart's a Mule in
the Mine™ and “Cotion
Mill Girls” about the
children and women
trapped in mines and
factories during the
Industrial Revolution.
Along the way are songs
dezcribing batiles in the
Revaolutionary War (*The
Rich Lady Ower the
Sea” ), and the Boston
Tea Party ("The Battle of
the Kegs™ sung to the
tune of “Yankee
Dogdle). Songs born of
the passions on both
sides of the Civil War
include “We are Coming
Father Abraham™ and
“The Virginia
Marseilles.”

Keith and Rusty
McMeil and their extend-
ed family of singers and
musicians made all the
recordings, The accom-
paniments include gui-
tar, banjo, bagpipes, fid-
dle, piano, drums, clar-
imet, harmonica, dul-

By Keith and Rusty McNeil
WEM Reconds

cimer and other pericd instruments,
The arrangements take you back in
time and the lyrics are sung with
clarity, Musical siyles range [rom
Elizabethan ballads to 19205 blues
and the 19605 peace movement. Thiz
is not a collection to listen 1o for
exemplary models of the many musi-
cal siyles, but each volume is valu-
able for its wealth of material and ari-
ful presentation.

www.wemrecords.com
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The Tradition...

Since 1974, you've expected the highest quality K-8
music programs from Macmillan/McGraw-Hill:

Fhene MUSIC SHARE

USIC »YOU  f|udic

WA ERSIL LR Pl SH . Hl L

...Continues.

Arriving in Spring 2004, a brand new K-8 music
program will add to our legacy of excellence.
Simply put, the best is yet to come.

Starl spreading the news —and keep your ears
peeled for a brand new tune!

7 Macmillan
S McGraw-Hill

. -
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Books

The Genius of Play:

Celebrating the Spirit of Childhood

uch of

my teach-

ing for

1he Lasi
few years has bean
in the inner city
where listlessness,
passivity, disre-
spect and lack of
cantact with the
body are rampant
I savared this deceptively provocative
boolk while “in the field.” That expe
rlence has since made me reflect on
the essence of play, and on the dan-
gers of its deprivation.

The background for the persuasive
stance Jenkinson uses comes from
her long association with Waldord
Education, which iz based on Rudolf
Steiner's spiritual-scientific research.
Waldorft schools foster the ability {o
relate learning 1o personal experience,

Jenkinson challenges the reader (o
reexaming the soclal, emational,
physical and spiritual value of play.
Flay is not o be taken lightly; play iz
a child's way to learn to “work”
things out.

The author presents evidence and
poignant detail, justaposing psycho-
Ingical theories of childhood with cur-
rent child advocacy research.
Anecdotes from her classroom and
children weave through astute profes-
sional observations. Elogquent photo-
graphs are interzgpersed throughout
the ook, as are interviews with eld-
ers who grew up in poverty and had
1o “make do” creating games, 1ovs
amd worlds of thelr own,

With a gentle, yei convincing

Revicuwd Iy
Terry Boyarsky

touch, lenkinson reveals how critical
these issues are. When a child has
netther time nor space in which fo
play, when toys repreaent status,
power and control, a child's inner
world is stunted, Dependence on
television or video games deprives the
child of the opporiunity for
visnalization and discourages physical
exercize. The future of society is
determined by the
quality of early play.
The ingights provided
in the book will halp.
In addition to a
genermus bibliography,
there are five
appendices, including:
a Declaration from the
Internatlonal
Association for the
Child's Right to Play,
proposals for change,
television as a public
health isaue, statistics.
and suggestions for
weaning a family
from television. For
those seeking more
informarion,
NUMERHE TES0UrTes,
asspriations and Web
sites ame provided,
Moting in her
students their apathy,
lack of imagination,
lack of houndaries
and their inability to
negotiate, one
teacher aszigned
them homework: to
go home and build a

By Sally lenkinson

Hawthorne Press, UK. 2001

den! 1 won't spail the ending lor you
here, but s worlh reading,

“The genius of play helps children
meet their futures: it prepares them
for a changing world and engages
them absolutely with the present,”
writes Jenkingson.

“Let us honour childhood, and
give our children a chance to play,”
she concludes.

CArY VOArs =

brating the Spirit of Childhood

|
|

|
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MACIE PUBLISHING COMPANY
PROUDLY INTRODUCES

‘1‘\_,,-.1.
L4

i DURABLE TRANSLUCENT RECORDERS
g in 7 school colors
[kl green, red, purple, yallsw, ararge ar huchsial
[alse oeaikabile in roditionod Bock)
Lis# Prica §4%
Special Infroducory Price 5440

Unigque Safety Meck Sinop 1 5 faee Ha. 8,354, 307)
in 12 schaal colars
Ligt Price 31 Special Price 51 when ordering recorders

Hack Sirop Color Kay

fsk sk o _I-_,..-.||-:.|: e bk, recosden ongd L1 pockoges

oy

MACIE PUBLISHING COMPAMNT
10 ASTID PLACE, SUTE #80 « ROLHAWAY, MEW JEREEY O7RGA
WEESITE: Wits, MACIDFUR LIS HING OO - REE-SFTAIE ¢ Esaill INFORMACIDFUBLISHING C0
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i The 4!23.'lrjj7 FEcho Editorial Calendar

SUEMISSION EDITORIAL
I55UE FOCUS DEADLIRE COORDINATOR
: Miesic, movement Alan Spurgean
: Sepbember 1, 2003
Winter 2004 and ihe visual ans aspuargolemiss.edu
dartha £'Hehir
3 Rituals and mawiTag@anlcom and
Spring 2004 Calshrations December 1, 2000 Carel Erlan
Cerion2001 gyahoe.com
Martha O'Hehir
The Many Faces of maw (raggaol.com and
Summer 2004 Crff Process March 1. H04 Pam Hetrick
pamhg@interchange. ube.ca
2004 Qpen 04 Carol Ericn
Fadl Submisslons v b, Ceronii0] @yahoe,com
American Alan Spurgean
WIl'It'Er gﬂﬁ Flﬂh. Musi:s ﬁltlﬂl-l' '-m' thrgﬁdmﬂmgi\.ﬂdu

consldersd at any time.

Before submitting mani-
seripis, please contact the edi-
tor for a copy of editorial
guidelines, We cannot guaran-
iee the publication of any
subimitted material,

o

W seek articles on these fopics as they relate o Ol Schulwerk or o
broader areas of teaching and leaming. Editing and production 1s in process
for some articles one year ahead of the publication date. 1f one of these opics
appeals 1o you, please contact the appropriate Editorial Coordinator soon.

Also, articles on topica other than the above-listed may be

Fiwr guidelines or oiher
ediforial greries, please coatack:

Caprice Lawless, Editor in chief
368 5, MeCaslin 7102
Louisville, CO B02F

(303) 604-2768

whillierugéanl.com

The Orff Echo makes every effort 1o trace ewnerahip of copyrighted materials and 1o
secure permission from copyright belders. If there s a question reganding ow nership of

any material, we will be pleased 1o make the necessary commeclioms in an Upcoming issue.

Iy

lnien al Adveriisers
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Wieal Music,

Coments cogrghi 2113

Praden dre dlo? diiilied Stokes of Araving.

Artickes and kners oy the sdlior g viewprenis ol
theeir ivotharz and do ree Dmply endeise st by
AL

it 0sff “Eche Copyright Policy

A0SA members may make up te $) photneopies of
up 1o we articles from ome e o edecalional
purpiases onby, The Orff Boho mixjuests thal the masi-
head pape [Table of Conlents page] akso be phaio-
curpied] sl disiributed with the article(=]. Koo
Lats, or members wishirg 1k e Than
coples, musl seed pesmizsen in weiling drom the
ki,

Al prablications, ron-prodt or commessil, ssking
repim maierial drom The Cff S sl ragucs] per
missk by writmg do the edilin

Am excepiion i the abov ecours when authors retam
eaclusive sights o their warke This |s mdicaed in the
Irylives o dhed armhche I fhaose cases, permnissa fivesl
be pranicd from both the aoiber and The OefT Bt

fications, comac Steve Mlaurn, LaRich &
Associates, Inc, 15300 Pearl Bd., Sirongaville,
OTH 44130 (440 258-5577.

Ad Closing Dates
e T hiese are il Ecliiors
Fall July 15
Winier Octobser 15
Spring January 15
Summer April 15

Ol Echo Advertising Rates
Inzide Pages
Full Page 3840
2/3 Page 3630
1/2 Page (1zland] $590
1/2 Page $505
1/3 Page 5375
1/4 Page H1B0
16 Page 5215
1/8 Page 5105

U T ] T

Far cover rales, inside color rates, special
placement rates, or dassified ad rales, please
write ar call for a complete rabe sl

Mwertising: For a complete e sheot ard spec
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Aunivimn Scene by Sele Kenen, Wellfleet,
Mirss, Susan Durker. art feecher
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Jhe Standard of Excellence

11
ORFF INSTRUMENTS

b s

Visit our AOSA conference booths 209, 211, 308, 310
Register to win a free Studio 49 instrument

http://www.mmbmusic.com
Email info@mmbmusic.com

[ MMB|

MME MLUSIC, INC.

Sole U.S. agent

Contact vour
7 Conbemporary Arks Building
§520 Washington Avenuae

dealer for a free
catalog or call ! Saint Louis, MO 63103-1019 USA

B 543-3771 (USACanada)

800-543-3771 314 531-9635; Fax 314 531-8384




coda

“If a child is to keep alive his inborn sense of wonder, he
needs the companionship of at least one adult
who can share it, rediscovering with him

the joy, excitement and mystery

of the world we live in.”
— Rachel Carson
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