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TeachTo The Beat Of A Better Drunx

A better drum is one from Sonor.
And Sonor offers more Orff style
drums than any other manufacturer.
from tympani to hand drums, bass
to kettledrums, bongos to snare
drums. In fact, we have the largest
selection of genuine Orff instrument
of every kind, including a wide rang
of barred and rhythm instruments
and a complete line of accessories.
For your free catalog of Sonor instru

ments, the choice of music educator

and Orff specialists throughout the
world, write: Hohner, Inc., Departmer,
ED-1, PO. Box 15035, Richmond,
Virginia 23227. Or call us toll-free
at ( 800 446-6010.

HOHNER {*SONOR



- This famoug Cleveland landmark,
the Terminal Tower, points the
wa& to the site of the 17th
ﬁannualiAOSA Conference to be
1'%held at beautiful Stouffer's-
Inn-on-the-Square. Before
you arrive there however, you
' will have boarded an efficient
€RTA rapid transit directly
;from the Cleveland aiyport,

‘and in 20 minutes will find

l!
|
%
i

,iyourself at the hotel's entrance

" without ever surfacing! But
fease—of—travel coupled with low

air-fares to Cleveland are only

i the beginning! COME SHARE

“NORTH COAST SOUNDINGS*
AOSA NATIONAL CONFERENCE
NOVEMBER 2-6, 1983
BY
JUDITH THOMAS, CONFERENCE CHAIRPERSON
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The forthcoming Cleveland AOSA Conference is replete as always with talented, vital teachers and performers.
It has been thoughtfully designed to give you the opportunity to choose and reinforce your choices of sessions
in many subject areas to complement your musical needs and interests. For your personal ““soundings’’ we’re
pleased to present the following areas of interest and the people who will bring them to. Ilfe

|. MOVEMENT/FOLK DANCE FOCUS

BARBARA HASELBACH, author of Improvisation, Dance, Movement, professor
. of modern educational dance at the Orff Institute in Austria and guest teacher
in North and South America, Asia and Europe, will give three preparatory ses-
sions relating movement to visuals: “Lines Between Movement and Graphics.”
This will be followed by two culminating movement/graphic sessions at the
famed Cleveland Art Museum, using paintings and artifacts from the museum
as movement departure points. Ms. Haselbach will also lead a session of Courtly
Dances, to be later enjoyed in review following Saturday night’s Renaissance
Banquet. — VIRGINIA HOGE MEAD, Professor of Music Education at Kent State
University, will heighten our awareness and sensitivity to music through
eurhythmics in her session, “Applying the Principles of Dalcroze Eurhythmics
to Our Teaching.” Ms. Mead is a highly respected clinician, having served on
music education conference programs throughout the U.S. She recently taught

eurhythmics for a month at the Shanghai Conservatory of Music and the Peking

Conservatory. — ANTHONY BARRAND, Associate Professor of Anthropology
at Boston University, will “wake up the earth” and our awareness of Morris tradi-
tions with his four sequenced sessions on “The Faces of the Morris Dance.” Dr.
Barrand is a widely known performer and teacher of traditional English and
American songs and dances, a past editor for the Gountry Dance and Song
Society, author of articles, and creator of many film cassettes and recordings
such as The Second Nowell. — DANAI GAGNE will lead us from mixed-meter
concepts to Greek dances in her first session and will later explore creative sing-
ing and pantomime, leading to a Greek myth with a modal focus. Mrs. Gagne
is a graduate of the Orff Institute and Mathey’s School of Dance and Gymnastics
in Athens. She is co-author of Dramas in Elemental Scales, and currently heads
the Orff program at Bloomingdale’s House of Music in New York City. — PAUL
KERLEE will develop Japanese dances using Orf-Schulwerk techniques, team-
ing up with the Sho-Jo-Ji dancers, a group of children and adults from Cleveland
under the direction of Sally Taketa. Paul will also lead folk dancing on Saturday
night. He is author of a collection of Morris dances, Wake Up the Earth, and
teaches in Hastings-on-the-Hudson, N.Y. — ATHAN KARRAS, internationally
known Greek dance performer, teacher, film star and recording artist, will do
adance demonstration with children he works with in Cleveland, later inviting
session viewers to participate. — TOSSI AARON will lead a “play party” ses-
sion Thursday following the evening program. Mrs. Aaron, long known for her
folk artistry, is the author of many play party and folk game books (among them
Punchinelfa 57) and has directed workshops in Orff-Schulwerk for chapters and
universities across the U.S.

Il. AFRO-AMERICAN FOCUS

WILLIAM KOMLA AMOAKU, Professor and Chairman of Music at Central State
University (Ohio), will present three sessions: “Orff-Schulwerk in the African
Tradition,” using junior high children; “Rhythm and Movement,” and for those
-wishing even more challenge, “Polyrhythmic Techniques.” Dr. Amoaku is a native
of Ghana and holds degrees from the University of Pittsburgh (Ph.D. in
Ethnomusicology). He has arich background in teaching and translating experi-
ences from Ghana to the United States. Among his published works is the sup-
plementary Schulwerk volume, African Songs and Rhythms for Children, with
its accompanying Folkways recording. — LINDA GOSS invites you to “Discover
the Story Teller in You” in her session. Using traditional African and Black
American folk sources, Mrs. Goss has developed a story telling style which has
received natianal acclaim at folk festivals. She holds degrees in drama and
education, has authored many articles on story telling, and has created records
siichas Afro-American Tales and Games (Folkways). She was recently recognized
as one of the most outstanding black women in 300 years of Pennsylvania history
by the Urban League Guild, and Washington, D.C’s mayor proclaimed February
9, 1983, “Linda Goss Day.” — LUCILE SOULE explores the compelling music
from 200 years of black composers in her session,. “Alive and Breathing: Musica
Direction, Its Sound and Feel through Black Composers' Music.” Ms. Soule holds
apost- graduate diploma from Juillardin plano and has taught at Smith College.
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— Gomposer LESLIE ADAMS and conductor WILLIAM APPLING, with his
prestigious Appling Singers, wil collaborate to perform “Joyful Noise: from
Spirituals to an Qpera” on Thursday evening.

lil. RECORDER FOCUS

SHELLEY GRUSKIN, Professor of Music at St. Scholastica College in Min-
nesota, will afford you the opportunity to hear and play music from the thirteenth
century through the time of Bach in a series of four sessions. Saturday he will
give an overview of this period in a one-session “capsule.” Dr. Gruskin is an
internationally known artist, having played with such groups as Noah Greenberg's
Pro Musica in New York, and is a recognized authority on ancient music and
ornamentation. — JANN MUCK will bring her school children for a session
demonstrating the teaching of the soprano recorder to young people. Her second
session will focus on beginning atto pedagogy. Mrs. Muck holds a degree in flute
from the University of Michigan and currently teaches in the Sylvania, Ohio, City
Schools as well as at Adrian College in Michigan. -

1V. VOICE AND SACRED MUSIC FOCUS

ARPAD DARAZS will address choral considerations in his three sessions:
“Building Musicianship with Children’s Choruses” (a children’s demonstration),
“Rehearsal Techniques,” and “Basic Choral Conducting.” Dr. Darazs is the co-
author of Sight and Sound and has written many professional articles. His
experience and success in training choral groups and his deep knowledge of
and enthusiasm for the Kodaly approach to choral development have earned
him an international reputation. He regularly appears as a guest conductor and
clinician in the U.S., Canada, and South America. Dr. Darazs is a graduate of
the Royal Franz Liszt Conservatory in Budapest, Hungary, and received his
doctorate from Columbia University in New York. — PAUL KERLEE and DON
CAMPBELL will apply evocative process to sacred texts, suggesting freer
approaches to sacred music. Mr. Kerlee's session, “Open to the Spirit,” explores
Psalm 24, and Mr. Campbell’s, “Sacred Sound, Silent Space,” iises an excerpt
from The Canticle of Saints, by-Judith Rock.

V. FOLK SONGS AND FOLK RESQURCES FOCUS.
ANDRA BARRAND, performer, teacher, and wife of Anthony Barrand (see ),

- will present “The Use of Folk Song as Social History in an Elementary Curri-

culum.” For the past ten years Mrs. Barrand has been teaching a program of
American social history through songs, stories and dance as well as perform-
ing as a singer and dancer in an Artist-in-the-Schools program in Brattleboro,
Vermont. Her educational background music and theater is from Marlboro Col-
lege. Her recordings include An Evening at the English Music Hall (Front Hall
Records). — ARNOLD BURKART will explore folk resources for Orff-Schulwerk
in his session, “Soundings from Grass-roots America.” Dr. Burkart, the found-
ing president of AOSA, is currently Professor of Music Education at Ball State
University (Indiana). He founded and edited the quarterly publication Keeping
Up with Orff-Schulwerk in the Classroom.

VI. MUSIC CURRICULUM AND CLASSROOM MUSIC FOCUS

JANE FRAZEE, music teacher at St. Paul Academy Summit School and Assis-
tant Professor at Hamline University, will present her highly developed and
informed views on curriculum building in her session, “The Orff Curriculum:
Didactics and Discovery.” Ms. Frazee holds degrees from the Universities of
Wisconsin and Minnesota, and was awarded a Fulbright Lectureship to teach
at the Orff Institute in 1981. She has authored many music books, among them
This Is the Day and her forthcoming Sound ldeas: A Book of Participatory Music
Lessons for Elementary, Middle, and Senior High School Listeners. — LAURA
FRIZZELL gives creative alternatives for those children “Caught Right in the Mid-
dle: Matching the Schulwerk with the Varying Skills, Wills, and Needs of the Mid-
dle School Student.” Ms. Frizzell teaches grades 4-7 at the Catling Gabel School
in Portland and directs the youth choir of Trinity Eplscopal Church, using Orff- _
Schulwerk techniques. — WILMA SALZMAN'S session is geared for classroom
teachers and for music teachers with few instruments or those who need to help
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their classroom teachers integrate music into the overall program. “How Music
Can Enhance the Classroom Curriculum” will focus on the K-3 area. Mrs.
Salzman, a graduate of the Orff Institute special course, has conducted
numerous teacher-training sessions at U.S. institutions as well as the University
of Toronto. She currently teaches music and art to 4th, 5th, and 6th grade
children in El Paso, Texas, where she was recently voted “Teacher of the Year.”
— BETH MILLER, in her session “Meeting Curriculum Goals in Orff-Schulwerk
Using Children's Suggestions,” will share the experience of a music room field
trip which evolved from a student’s suggestion. Mrs. Miller has been director
of the Orff program, grades 1-8, at the Paideia School in Atlanta for the pastten
years. She has been a workshop presenter at many southern M.E.A. conferences
and has taught summer Orfi-Schulwerk teacher training courses. She is a staff
musician for country dance workshops at the J.F. Campbell Folk School in
Brasstown, N.C. :

Vil. EARLY CHILDHOOD AND STORY TELLING FOCUS
FRANCG!S ARONOFF will focus on the early childhood years in her session,

~ “Move with the Music: Songs and Activities for Young Children,” with materials

from her book of the same title. Currently Professor of Music at New York Uni-
versity, Dr. Aronoff holds a post-graduate diploma from Julliard and a doctorate
from Columbia University. She is internationally recognized as an artist-musician
who continues to develop and clarify contemporary approaches to music in
education. —LINDA MONSSEN is an Instructor in Music Education at Gity Col-
lege, New York, a teacher/consultant for the New York Gity School System, and
Music and Movement Consultant for MacMillan Publishing Company. Her ses-
sion will revolve around story telling a la Orfi-Schulwerk, excerpting materials
from her recent publication Tales to Tell, Tales to Play, co-authored with Carol
Erion. Mrs. Monsson holds degrees in music education from City College and
an Orff-Schulwerk Teachér's Certificate from Toronto. — LINDA GOSS will offer
an exciting Afro-American-based story session (see Afro-American Focus).

VINl. FOCUS ON MUSIC THERAPY AND THE MUSICAL
WORKINGS OF THE BRAIN

CAROL BITCON, R.MT., urges us to “Risk, Express and Succeed” as she con-
siders Orff-Schulwerk with special people. As the current program director of
the Child and Adolescent Social Development Program at Fairview State Hospital
in California, Mrs. Bitcon somehow finds time to co-produce video tapes (Risk
a Rainbow, distributed internationally), present workshops at Very Special Arts
Festivals across the nation and Europe, and publish numerous articles. She holds
a degree in music with major in therapy from the University of the Pacific (Calif.).
— Among his many areas of expertise, DON CAMPBELL is known for his
research in left/right brain process for musicians. His sessions on “Brain Danc-
ing: Awakening the Orff Potential” and “Speaking in Musical Tongues: Improvisa-
tion” are extensions of his pending book, itroduction to the Musical Brain. Mr.
Campbell has studied in France with Nadia Boulanger and is currently completing
her biography. He has taught music in Tokyo where his choirs recorded for RCA,
has served as music critic for a Tokyo English newspaper, has been director of
Choristers’ Guild, and has given workshops in 30 states, Canada, England and
israel, — EVIE ADELMAN, Assistant Professor and Director of Music Therapy
at Ohio University in Athens, will present two sessions — the first for children
with emotional problems is called “Playing with Trouble,” and the second
“Special Interventions for Special Kids of All Ages: A Therapeutic Side of Orff.”
Ms. Adelman has an M.M. from Michigan State and Orff-Schulwerk Certification
from Denver U. She has had ten years of experience with retarded children and
adults and emotionally impaired children, and has been director of Music
Therapy at Eastern Michigan U. She has presented a variety of workshops for
hospitals and conferences, most recently for the Midwest Regional Conference
of Music Therapists. — MIKE DEMARINO R.MT., is a teacher of trainable men-
tally retarded children (TMR) at Happy Hearts School in Ashtabula, Ohio. He will
be bringing his TMR children for 2 demonstration of “Adaptive Orff" Mr.
DeMarino has been active on the Ohio M.E.A. Music for the Handicapped Com-
mittee, and was a presenter at the Ohio Very Special Arts Festival recently. —
DONNA POPPE BAIRD combines Orff-Schulwerk teaching and music therapy
in the Franklin-Pierce School District in Washington. She has had experience
with a wide range of special needs — hearing and visual impairments, TMR,
EMR, autistic, and more. She holds a degree in music education from the Uni-
versity of Northern Colorado and Orff Certification. Her article, “The Learning
Disabled Child in the Orff Classroom,” recently appeared in the Echo.

1X. COMPOSERS AND THEORY FOCUS

PHILLIP RHODES is Composer-in-Residence and Associate Professor of
Music at Carleton College in Minnesota. His many published works have been
performed by organizations such as the Cincinatti Symphony Orchestra and the
Cleveland Orchestra over the past fifteen years. His association with JUDY BOND
began when Judy had his children in her Orff-Schulwerk classes at Greenvale
Park Elementary School. In her capacity as Music Coordinator she applied for
acomposer's grant to commission what would ultimately become Wind Songs
— pieces for chorus and Orff instruments by Phillip Rhodes. A performance of
these songs will be given by the St. Paul of the Cross Children’s Chorus of Park
Ridge, Ilinois, directed by PAT HAMILL. Her chorus will also present an Even-
song Program during the conference. JUDITH ARNOLD is composer PETER
MAXWELL DAVIES’ personal manager as well as managing his performing
group, The Fires of London; in both capacities she has toured extensively all over
the world. She is particularly involved in Maxwell Davies’ work for non-specialist
children, having witnessed on an international scale the keen enthusiasm with
which all children learn and perform his pieces. Maxwell Davies is referred to
as “The Pied Piper” in the Orkney Islands off the coast of Scotland where he
lives; he writes pieces annually to be performed by his local community. Of his
children's music the London Evening Times said: “Maxwell Davies probably
knows more about the tricky requirements of children's music than any other

. living composer.” Of the U.S. premiere of his opera Cinderella last year by teacher

Nettie Ruth Bratton, the Washington Postsaid, * . . by cleverly distributing small
motifs to a variety of instruments which include recorders, xylophones and
glockenspiels, Maxwell Davies has also created an appealing orchestral accom-
paniment that can be played by children ... ” Mrs. Arnold’s session, “Creating
Music with Young People: The Composer in the Community,” willinclude a film
made by the BBC in 1982 about Maxwell Davies' “Songs of Hoy,” extracts on
tape from several of his children’s works, and-a complete live performance of
one of his song cycles by alocal children’s choir. — ISABEL CARLEY, teacher
of numerous certification courses, author of many texts, and former editor of
the Orff Echo, will present the theory, folk song analysis, and improvisation used
in working with the wide range of pentatonic modes. :

X. EASTERN FOCUS

ROD KNIGHT of Oberlin College will present a Gamelan Ensemble perfor-
mance by Oberlin students, followed by a participation/explanation with the in-
struments. Here will be a wonderful opportunity to learn the inner workings of
a gamelan, with which we feel a historical instrumental link in the Schulwerk.
—TERRY MILLER will demonstrate a Thai Ensemble and also invite participa-
tion with the instruments. PAUL KERLEE is offering “‘Japanese Music and Dance,
an Orff Approach” (see Movement Focus).

Xi. MISC. SESSIONS: JAZZ/CATHEDRALS/INSTRUMENT
REPAIR/RENAISSANCE FESTIVAL/COSTUME MAKING

RUTH ANN CHAIRALUCE, presenter of 0.S. sessions, recorder performer
and co-author of a beginning guitar method, will present “Focus on Jazz: 12-Bar
Blues in an Orff-Schulwerk Framework.” — CLAIRE SEGER will explore music
relationships in.the architecture found in David MacCaulay’s book, Cathedral.
Mrs. Seger has presented workshops for AOSA chapters, for the Colorado
Association for the Education of Young Children, and for the Kotzebue, Alaska,
Public Schools. She s director of the Children's Music Studio, and performs with
the Boulder (Colo.) Renaissance Consort Il. — PEGGY MCCREARY is co-director
of the Grenoble Studio of Music in Denver, and presenter of numerous univer-
sity and chapter workshops in Orff-Schulwerk. In her session, “Are You Falling
Apart? .. ”, she will give you invaluable tips for keeping your instruments in fine
shape. — BRUNO KAZENAS will lead a session complementing the Saturday
Renaissance Banquet called “Performance Practices and Development of a
Renaissance Feast”; Elementary Music Consultant EVELYN SABOL wil share
her experience with Medieval Festivals by leading a hands-on “simple” costume-
making session to create the maximum effect with minimum effort. PAT BROWN
has a bonus session for all you fine craftspeople — “So you want to make a

harpsichord.”
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(Continued)

XII. INTRODUCTION TO ORFF (“IS”) FOCUS

Newly instituted at this conference, this mini-series is for music educators
interested in learning more about Orff concepts and philosopy through the
seasoned teaching of eleven master teachers in recorder, movement, and basic
Orfi. These outstanding, nationally and internationally known university teachers,
authors, and performers will be your session leaders: TOSSI AARON, KONNIE
SALIBA, GRACE NASH, RIDA DAVIS, JACOBETH POSTL, BARBARA
GRENOBLE, MAUREEN KENNEDY, JOE MATTHESIUS, NANCY FERGUSON,
ARVIDA STEEN, and LILLIAN YAROSS. Sessions are limited in enroliment to
insure an intimate working relationship with the instructors and other “IS" par-
ticipants. Those choosing this unique option will take three hours daily in basic
Orff, recorder, and movement for a total of nine hours over the conference, plus
one ticketed elective daily (and unlimited bonus sessions). See your conference
call for credit information.

XIil. EXHIBITS AND FILMS FOCUS

‘BOB BERGIN s representing twenty-three exhibitors who will be offering a
comprehensive display of books, instruments, music, records, and supplies.
This rich collection will cover your needs for classic purchases, new releases;
and those materials specifically relating to the conference teachers: the exhibits
offer a valuable, once-a-year opportunity to examine materials not usually found
readily in one place. You'll also want to shop at the Keetman Boutique for beautiful
and useful handmade items, lovingly created by members of the Cleveland
chapter. — RUTH HAMM has meticulously chosen a consummately fine fare
of films and video tapes, annotated for your information, which will run continu-
ously during the conference.

XiV. CHAPTER SHARING/RESEARCH

Orff-Schulwerk chapters from many parts of the U.S. are preparing sessions
to combine the sharing of prepared pieces with material to be sight-read with
session participants. Here’s a chance to hear beautiful Schulwerk music plus
have the pleasure of playing it. — Research papers will be shared in music
therapy and Orff-related topics by BETTY JEAN GOLD, MILLIE BURNETT, and
others. — Principals BARNETT, OSTROWSKY, and DEL BOHLMEYER are
among those appearing on an administrator’s panel.

—WE VE GOT I+

ALL?

Fall '83 *“Music Education Catalog’ from
West Music. This year's selection is even better
than last, and features the latest in Orff
instruments, percussion, books, records,
and games. In addition, West Music
offers:
¢ Specially discounted prices
e Fast, dependable service
® Experienced Music Education
consultants to assist you
* A wide selection of quality, name
brand, merchandise
Write or phone today for your FREE 64 page catalog.

music
tompany

XV. ENTERTAINMENT FOCUS

Besides the ‘“Joyful Noise” concert mentioned earlier, presented by the
WILLIAM APPLING SINGERS and composer LESLIE ADAMS, the HOTFOOT
QUINTET featuring classic Bluegrass music will team with THE FIDDLE PUP-
PET CLOGGERS to entertain us Friday. Both groups have met with tremendous
success and enthusiasm in Canadian and American Festivals, on radio and TV
and in colleges, universities, clubs and lounges. Performing at the same time
with a mixture of Morris displays and dances out of traditional social contexts
will be TONY and ANDRA BARRAND with fiddler JOHN MILLER, for a dynamic
evening of dancing. You will probably want to wander between these two wonder-
ful groups during Friday’s Dance Night from 8 to midnight. — Our Saturday
Renaissance Banquet, directed by BRUNG KAZENAS, will feature a feast of tradi-
tion, song, and period dances created by Ohio State University Associate Pro-
fessor of Dance ANGELIKA GERBES and former member of the 0SU Historical
Dance Ensemble ANN DILLS. — Sunday morning you can “wake up” prior to
the closing session with a special performance of the dazzling THAMES VALLEY
MORRIS TEAM, directed by ALISTAIR BROWN of London, Ontario, as they
involve us in rediscovering “street theater”

We extend an enormous welcome to our honored guests, FRAU LISELOTTE -

ORFF, MARGARET MURRAY, DOREEN HALL, and BARBARA HASELBACH.
They will be joined by JOE MATTHESIUS and moderator NORMAN GOLDBERG
for a panel discussion; this event will afford a rare opportunity for all conference
participants to deepen their understanding of our beginnings and future direc-
tions as seen through the eyes and minds of these very special people.

From beginning to end, CLEVELAND'S NORTHCOAST SOUNDINGS now
needs only YOU. The Cleveland Chapter and President Alan Purdum, Local Con-
ference Chairperson B.J. Lahman, and | alf warmly invite you to...

COME SHARE
THE EXPERIENCE
AOSA NATIONAL
CONFERENCE
NOVEMBER 2-6, CLEVELAND

RECORDER
MUSIC.

STUDENT
TEACHER

PERFORMER

(319) 351-0482
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mMusIC company
1212 5th St., Coralville, |A 52241
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AOSA NATIONAL BOARD, 1983-84

Officers:
President: Janice Rapley (San Francisco, Cal.)
Vice-Pres.: Judith Thomas (Nyack, N.Y.)
Vice-Pres, Elect: Virginia Ebinger

(Los Alamos, N. Mex.)
Rec. Secretary: Sr. Christine Weber (Portiand, Ore.)
Treasurer: Stanley Rowland (Cincinnati, Ohio)
Past Pres.: Carolyn Tower (Northville, Mich.)

' Regional Representatives:
Del Bohlmeyer (Tempe, Ariz.)
Judy Bond (Northfield, Minn.)
Patricia Brown (Woods Hole, Mass.)
Margaret Dugard (Bradenton, Fla.)
Carol Huffman (N. Olmsted, Ohio)
Sheliey Pixton (Puyallup, Wash.)
Barbara Potter (Burlington, Conn.)
Nedra Schnoor (Portland, Ore.)
Richard Spalding (Louisville, Ky.)
Karen Stapleton (Los Alamos, N. Mex.)

Industry Representative: Bob Bergin

Executive Secretary: Cindi Wobig
(Dept. of Music, Cleveland State University,
Cleveland, Ohio 44115)

EDITORIAL

It is with great pleasure that | address
you for the first time as Editor of the
Orff Echo. | look forward to serving the
members of AOSA and the cause of Orff-
Schulwerk through this vital arm of the
organization. But it can remain vital only
if we share the responsibility for its con-
tent. Please send me your ideas, your
suggestions, and materials you wouid like
to share. Let's continue to have a publica-
tion that both serves and responds to your
needs.

* * T

“Unity in Diversity” is the official mot-
to of the Repubilic of Indonesia. Born in
1945 from the ashes of Worid War Il itis
thelargest country in Southeast Asia and

consists of some 13,667 islands. Though

12,700 of these are considered
uninhabited, it is nevertheless the most
populous country in Southeast Asia as
well. There are a number of urban centers
such as Jakarta, the capital, on the island
of Java. But by far the greatest portion of
its territory is rural, mountainous and
remote. That an area of such geographi-
cal and cultural separation should be
joined as one-country seems impossible.
But only as a unity can such a collection
of diversity assume an identity that will be
noticed in today’s world. Like other
developing nations, Indonesia strives for
better living standards and a more secure
status for its people. Only as a unity can
its voice be heard.

Continued on page 8

LIFE VALUES INHERENT IN THE SCHULWERK
Marcia Lunz, OSF '

(from a presentation given at the 1980 International Symposium, Orff
Institute, Salzburg, Austria)

There is a favorite children’s story called
“Stone Soup’ 1 in which three hungry, tired
soldiers coming home from the war passed
through a village and asked for food and
lodging from the villagers. The townspeople
were afraid of soldiers so have hidden their
food out of fear that if they shared it, nothing
would be left for themselves. After many re-
fusals the soldiers decided to satisfy their
hunger by making stone soup. They asked
the villagers for a large iron pot filied with
water and a fire to heat the pot. Into this kettle
they dropped three round, smooth stones, to
the amazement of the villagers. They began
to stir the soup and wished aloud for some
salt and pepper, which is necessary for any
soup. Children ran off to fetch the salt and
pepper. The soldiers commented on how
stones, like those in the pot, generally make
good soup but carrots make it even better. So
one woman ran home and brought back an
apron full of carrots. Next they mentioned
that a good soup should have cabbage but
there is no use asking for what they don't
have. Another woman ran off to bring some
cabbages. And on it went. The soldiers hint-
ed for a bit of beef, a few potatoes, a little
barley and a cup of milk. Each item was
brought to the soldiers and the villagers
marvelled at how soup could be made from
stones! At iast the soup was ready and the
soldiers announced that all would share.
Tables were set in the town square and the
villagers decided such good soup also re-
quired bread, and a roast and cider. They
feasted and danced and sang far into the
night. Finally, when it was time to go to bed,
the soldiers’ request for aloft to sleep inwas

fulfilled by giving them the best beds in the -

village, for they had taught the townspeople
how to make soup from stones which meant
that they would never go hungry.

[ tell this story because | love stories and
1know that Carl Orff loved stories also. When
| heard this particular story the quality of it
really intrigued me. | found myself captivated
by this story in the same way | had been cap-
tivated when | first read about the Schutwerk.
(As an aside, it's interesting for me to reflect
now that my acquaintance with the Schuiwerk
took place solely through reading about it for
a space of nearly four years in the early
sixties before | had the opportunity to take a
workshop. Only at the workshop did | really
hear and experience the reality of the
Schulwerk. Up to that point the underlying
principles had been strong enough to sus-
tain my interest.)

There is a very definite relationship be-
tween the story “Stone Soup” and the
Schulwerk. A goal exists in both. In the story

" the soldiers are determined to have some-

thing to eat so they decide to make soup: In
the Schulwerk the goal can be stated broadly -
as “making music.”

Both have facilitators. It was the three
soldiers who put their heads together and
carried out their idea for making soup. In
Schulwerk classes the teacher, a student or
a group of students may facilitate the work-
ing out of a composition or idea. The facili-
tator in both is dependent upon others to
help bring the idea to fruition. ' »

The dynamics in both instances involve
the contributing and sharing of the partici-
pants. You remember that the soldiers kept
asking for new items which, if available,
could be added to the soup to make it even
better. Finally, when the soup was ready to
be served, it was the villagers themselves
who decided that such exquisite soup also
required bread, and aroast and cider. They
had become so involved in the making of the
soup that they spontaneously presented.
suggestions which completed the meal.
Thathappens, also, inthe Schulwerk class.
Once students are involved in the experi-
ence of music making they say, “What about
this. . .?" or “Could we add this. . .?" or |
think that this would work . .

In both the story and the Schulwerk there
is a result. The soldiers did indeed make
stone soup. They won the esteem of the
villagers and consequently sleptin the finest
beds in the village that evening. The saying
that the “proof is in the eating” had some
bearing. Inthe Schulwerk, | believe that the
proof is in the performing, the doing, the
experiencing.

There are some qualities which transcend
both the story and the Schulwerk:

1) Creativity. The soldiers were faced with
a problem that demanded a creative solu-
tion. The beginning of the Schulwerk is
rooted in the ideas that Carl Orff had “about
a reciprocal interpenetration of movement
and music education.’o Creative thought
and collaboration brought the ideas into
reality. Every day presents us with some op-
portunity for using our gifts of creativity. |
believe that these gifts are strengthened the

" more we use them.

2) Positive Outlook. Never once did the
soldiers doubt that they would have soup at
the end of the evening. There are two begin-
nings for the Schulwerk which indicate Orff’s
positive outlook: 1924, the founding of the
Glintherschule in Munich, and 1948, the first
of the children’s broadcasts. THe first begin-
ning was destroyed by “a political wave
which swept away all the ideas developed in

Continued on page 10
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Editorial... (Continued)

Although the United States makes no
such official statement, it in fact has man-
dated itself to be a “Unity in Diversity.”
Unlike countries which traditionally have
kept borders closed to permanent settlers

from outside, the U.S. during various

periods of its history has opened its doors
to many foreign groups, fitting each new
arrival into the already diverse mosaic.

_This has been no easy task. “Give me
your tired, your poor..,” says the Statue
of Liberty in New York harbor; our flexi-
bility is sorely taxed when we already
have an abundance of tired and poor. The
arrivaj of new groups from southeast Asia
in recent years has given many of you
first-hand experience with the task of
accommodating and assimilating the
children of these groups in your schools.
The problems of language, customs, and
even of basic health and nutritional habits
are considerable.

A country can avoid these problems by
electing to remain homogeneous in its
citizenship; outsiders may become tem-
porary residents but not integrate with the
societal fabric. With people of all one
ethnic background, itis much simpler to
establish value norms and to progress as
asociety; oftentimes a high culturai level
is attained. It can also lead to a smug self-
satisfaction and a feeling of superiority. It
conveniently sets aside the whole issue
of encountering and accepting others
with differing customs and values, thus
avoiding the necessity for a society and
its individual citizens to examine their
own values.

The “Unity in Diversity” adage also
can be applied to AOSA as a body com-
posed of those who support and practice.
Orff-Schulwerk. It stands as a unity in
terms of the goais sought— active, par-
ticipatory music education, for groups
rather than individuals, for all studenis

. rather than the outstanding few, with
speech, singing, movement and playing
instruments balanced as activity areas
and improvisation as a key component
throughout. And the ultimate purpose is
much broader: to stimulate and nurture
the artistic and humanistic potential of
every participant, no matter what age.
(The article in this issue by Marcia Lunz
concerning life values speaks to this point
most effectively.)

Considerable diversity can be seen in
the various ways Schulwerk ideas are
developed and applied, however. Some
would say that only those who use a
substantial amount of repertoire from the
original volumes are doing valid “Orff;"”
others would counter that all material
should be from our own folk heritage.
Some would say that “Orff” can be done
only when a full instrumentarium is
available; others hold that no instruments

are needed at all. Some say movementis

the key, that only when considerable
movement activity is possible is a true
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“Orff” program possible. Others with less
space and training maintain that move-
ment can be minimal without seriously
harming the program. Some hold fast to
the ideal that only the finest examples of
music and literature shouid be used with
children; others feel quite comfortable
developing materials that are less
monumental but perhaps more immedi-
ately relevant or appealing to children.
Some would maintain that melodic and
harmonic “correctness” according to
certain music principles is of prime im-
portance; others prefer to let musical
ideas emanate from the children and
gradually shape them into structures
rore acceptable to adult standards.
Some would hold that Schulwerk ex-
periences should remain “incidental lear-
ning,” with minimal intellectualization
about the process. Other have become
convinced that Orff teaching should be
conceptual in its design, with the
students being led to an understanding of
what they are doing at each level of
development.

A confusing picture? Perhaps. How
can we possibly integrate such a diversi-
ty of viewpoints into a concise and prac-
tical teaching phitosophy? Certainly we
as individuals cannot and should not be
expected to. But it is not possible that the
goals of Orff-Schulwerk and AOSA as a
unity can be served by a diversity of
means? To declare one viewpoint as the
“correct” one tacitly renders invalid the
thinking of others who have arrived at
their positions after careful consideration
and testing.

In my view, these various positions of-
fer strength to our unity rather than
weakening the fabric. Each of us teaches
according to our background and ex-
perience to date. If we all agreed on and
followed the same path, we could spend
our energies on refining procedures and
materials and honing the edges of our
teaching strategies. But given a country
withrthe diversity of characteristics to be
found in our student populations, one ap-
proach for everyone is truly an unrealistic
and impractical idea. We must plan our
respective Orff curricula according to the
teaching situa}ion and the students in-
volved. To do this most effectively, each of
us needs to be aware of the other ap-
proaches and how they may be imple-
mented. We need to question our own
favorite ideas and procedures, to com-
pare them in the clear light of day with
other viewpoints. Most of us very likely
will remain true to our original convic-
tions, butitis a contining process; as we
find areas where we see the need to effect
changes we will make them, and our
teaching will be the richer for it.

To be sure, there may be certain ideas
and practices which we will réject, as in-
dividuals and as an organization, as not
belonging within the “unity.” For instance,
Orff-Schulwerk holds good taste in choice

of material to be a ground rule, and not -

every piece of material will qualify. Some
activities do not serve the desired goals;
for example, an individual student experi-
menting with computer music making
can employ ostinati and improvise
melodies, but there is no group interac-
tion. Even diversity has it bounds.

It is my hope for AOSA that it can re-
main a significant and vital body, not in
spite of its diversities but because of
them. May we accept and appreciate our
differences even as we strive, as a unity,
to attain the common goals of Schulwerk.

IN MEMORIAM
MARGA BECKER-EHMCK

Norman Goldberg

On April 16, 1983, the world of Orff-
Schuiwerk lost another strong supporter and
friend with the death of Marga Becker-
Ehmck, managing director of Studio 49 in
Munich, West Germany. Together with her
husband, Klaus, Marga worked since its
founding to guide Studio 49 in the production
of Orff instruments, which were shipped all
over the world. As Carl Orff stated in his
autobiography, “. . .so without Becker the
new start after the collapse of everything,
and also the spreading of the Schuiwerk
idea both at home and abroad would have
been unthinkable.™ The cooperation of Carl
Orff, Gunild Keetman, and Klaus and Marga
Becker is interwoven with the development
of Orff-Schulwerk all over the world.

Upon Kiaus’ death in 1976, Marga Becker

" took over the direction of Studio 49 in the

same spirit of love and generosity they had
brought to the business together. This sup-
port was extended through her membership
on the Advisory Board of the Orff-Schulwerk
Association of West Germany, in which
capacity she met and exchanged ideas with
Orff-Schulwerk leaders from around the
globe. The Becker home, the “Dornwiese,”
was a meeting place for visitors from every
cornerof the world. It was my own good for-
tune to meet leaders from Australia, Taiwan,
Belgium, Argentina, and many other lands
in that gracious setting.

Bernd Becker, Klaus and Marga’s son, has
now taken over the direction of Studio 49,
having the tradition of the family, the support
of a wonderful staff in the plant, excellent
educational background and experience,
and the dedication and love which his
parents had given to the Schulwerk move-
ment as a part of his own being.

Friends all over the world shall miss the
charm, grace and loving kindness of Marga
Becker. All will be grateful, however, for the
way in which this special person touched
many lives through her devoted service to
others. :

*Car} Orff, Docdmentation, Vol. 3, “The

- Schulwerk,” p. 219,

i
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INTERVIEW WITH
RICHARD GILL, part i

Pat Brown and Jacobeth Postl

Recorded at the 1982 AOSA Conference,
Portland. Part | appeared in the Spring of
1983 Orff Echo

Jake: Do you think it's important to have
some organized outline or sequential curricu-
jum for working with the Schulwerk?
Richard: To me the time has come whenthe
concept of the approach cannot be ignored
any longer, and teachers are screaming out
for method — the how, the why, and the
where. Now if you are a trained musician you
know how, why and where. If you are a class-
room teacher you are lost. | reckon, givena
syllabus, | could teach elementary math. ..
if someone came to me and said, “teach
elementary math,” | could do abit of addition
and subtraction. | wouldn’t know whether the
"concepts were right. | wouldn’t know whether
my approach was educationally sound. Do
you understand what I'm saying? | think
that's where teachers need help. Inthe way
in which structures work, how to sequence
things, and it's where the Kodaly people
have it all over us. What | object to are certain
philosophical things like time names — ta
and i ti — and the rigidity. | use the French
time names because to me they're more
logical. But the thing about Schulwerk is that
it offers so many avenues of challenge and
if the teacher isn't capable of say, singing, he
can still do a lot of Schulwerk with speech,
percussion instruments, and movement,
and he can still get the concepts right. | do
think there is a need for what | would call a
pedagogical plan or a statement of aims and
objectives — where it's moving, where by the
end of kindergarten should you expect your
children to be, by the end of first grade, by the
end of second grade, by the end of third
grade.
Jake: Which the Kodaly people have done in
their own way.
Richard: Kodaly has done it sowhy can’twe
use it? Why not take everything that Kodaly
has done — he doesn't belong to anybody,
he belongs to everybody. . . he was a com-
poser. So why don’t we go back to Kodaly
and say “hello,” we like all that and we like
having all those aims. | think your aims are
terrific. We can achieve those aims in differ-
ent ways, and not only that. . .but Jake
would do them differently from me who
would do them differently from you and you'd
dothem differently from Maureen and soon.
Pat: Do you think Orff-Schulwerk s for every
teacher? .
Richard: Unh, unh. | think there are aspects
of itthey can do, but | think Orff expected that
only musicians would do it. That's what |
mean by Orff's paying us the compliment.
Some people see that as an imprimatur for
doing anything they want to, and that isn't
right either. You've gotto have a plan, you’ve

got to have amusical plan. You've gotto have
musical aims and never forget that you are
teaching music. Once you forget that you're
teaching music and that you're dealing with
an art, you may as well go and teach, say, fill-
ing up test tubes with water as doing science.
Justbecause it’s a test tube doesn’t make it
science. That's how | see it.

Jake: The thing | found so interesting was
that everything you did was notonly through
the process of doing but really very creative.
You didn't let a single opportunity go by
where we didn’t have to do what you did but
in our own way, right down the line, and that's
not always what happens. That’s the part of
the Schulwerk, | think, that many a teacher
has yet to learn — that essentially creative
way of expressing what you are getting at.
Richard: Yes. | would call that concept rein-
forcementif | had to putalabel onit. WhatI'm
saying is that the model is there. The teacher

" provides the model and then the idea s that

the children take the model and vary it, and
nine out of ten times you'll get amuch better
solution to the problem than your own solu-
tion. That excites me more than anything
else. | think I've got about four ideas in many
head, and they run out really quickly, and
thank God the kids have four hundred. And
if you've got forty kids in a class and each
kid's got four hundred ideas you've got
enough to last a lifetime. That’s what 1 find
really exciting about it. All you need is just to
give them a start. And then you needto know
where the next start wilt be, and then how
that develops.

Jake: |t would be very interesting to take a
course of the kind you describe where you're
going to analyze the whole sequence of Orff-
Schulwerk. Have you had a chance to see
the first attempt by this organization to
sequence and toorganize this material in the
Guidelines?

Richard: In the American edition?

Jake: No. The AOSA did what they call
Guidelines, totry organizing this whole body
of material into some kind of sequence.
Richard: No, | can't say that I've seen that.
Jake: It's dificuli to organize all these things,
and AOSA in its concern for some kind of
conceptual, sequential teaching, in just
setting up a framework has made a first
attempt at organizing all of this in a sequen-
tial manner. I'm referring to the harmonic
development and the melodic development
and so forth, and some of what you're saying
is what we have done and someof itisnot. . .
Pat: Brigitte Warner has been working for a
yearand a half now onthe sequencing ofthe

materials in the Orff-Schulwerk volumes, o -

it might be fun for you to talk with her. If you
are in the Maryland area, she’s down there.
You're going all over the country, | take it.
Richard: That's right. I'd really like to see
that. | don’t think the material is as great a
problem as the aims.

Jake: We're trying to do the underlying
sequencing of the concepts, not of the
materials.

Pat: | think it's fascinating to see several
ideas of the sequencing because I'm sure

that each person is going to come out with
hisown. -
Richard: All 1think is that the aims have to be

_clarified. In other words, what are the aims of

music education in terms of 1) giving chil-
drenthe experience of music, and 2) making
them literate. Can they read and write music
and how do they use what they know? | think
that’s basically what it’s about and | would
keep them really simple, such as, to singin
tune. To me, that'd be an aim, a broad aim.
And how do we go about singing in tune?
Then you cando all those five million things
that Schulwerk offers and you’ll get your
results. Youjusthavetodoitalittle atatime
and often. And then when you want to teach
notation, I'd teach graphic notation first to
demonstrate the need, because | don't think
you should teach anything until the need
arises. If you're starting off in a secondary
school in a class that only has cultural music
forty minutes a week, I'd say it's a waste of
time teaching notation, because it's too late.
Whereas if you're starting with babies, the
desire to read and write is very strong, so,
teach 'em. And so right by the end of kinder-
garten they can name crochets and quarter
notes and crochet rests and quarter note
rests. ..

Jake: You know where he comes from!
(Australia) _

Richard: Oh, sorry. | like your terms. | love
quarter note. . .that makes sense. You can
sort those out pretty rapidly. | think the basic
thing is masses and masses of sounds, then
the symbols. And once they've got the sym-
bols, read the symbols. Then some more
sounds, some new symbols, read the new
symbols and the old symbols, andsoitgoes
on. Just build.

Pat: Like a vocabulary. »

- Jake: How much concern do you have with

orchestral color and the arrangement and
orchestrating of the materials on the instru-
ments? Do you think that's really of primary
importance in terms of youngsters? You
know they do beautiful orchestrations of
simple tunes. :

Richard: Yes, | think some of those orches-
trations are fantastic. | love the sounds they
make. The instrumentarium as we know itin-
troduces children, | believe, to the concept of
texture, and they become aware of these tex-
tures. | think they can then relate their under-
standing of texture to orchestral music or
jazz or whatever they’re goingto do, and so,
yes, inthatsense, it heightens an awareness
of texture. That’s important.

Jake: But again, if you didn't have the instru-
ments to work with all the time it would be
pretty difficult to have the kids really creating
in that way to any great extent.

Richard: Yes. If they didn’t have the instru-

" ments they would create differently, wouldn't

they? And when the first bass xylophone
arrived there'd practically be a riot, so they'd
create differently. | use a lot of recorded
music. I've used tapesin my sessions at the
end or at the beginning or somewhereinthe
session to make the children listen, to be
(Continued)
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(Continued)

aware of another aspect, another dimension,
that music doesn't just begin and end with
clapping or it doesn’t begin and end with the
xylophone or it doesn’t begin and end with
a click. Music is a number of things.

Jake: Have you used samples from the
literature? Do you incorporate that?

" Richard: Sure. If I'm going to teach ta ta-te
tatate [ 1NN |, I'd use the slow move-
ment of the Beethoven Seventh Symphony
to reinforce that, and if they can read ta and
ta-te, they can read that movement virtually
from cover to cover. It’s only the middle, from
bar 100to 156 where it goes into triplets that
they'd have a few hassles and even then the
la ta-te ta still goes through even'underneath
that, so | always relate it to real music and

music of the literature because that’s what -

we're all about. And then | might say, “Right,
. make up a piece using ta ta-te, like Beethoven.
How do YOU use ta and ta-te? Show me”
And that way you test their understanding of
the concept. These things that I'm doing at
the moment, like the Rigby stuff, the singing,
arranging, dancing, playing. . .they really
fascinate me because | still use Orff-
Schulwerk principles there and l use oboes,
_bassoons, clarinets, string quartets, double
bass, guitar, sometimes, xylophones, all
those things.
Pat: You have access to those? Where?
‘Richard: The Sydney Symphony Orchestra.
Pat: Is this the Youth Symphony or the
professional?
Richard: No, this is the professional broad-
casting orchestra. I've made those players
aware, | think, of the importance of being on

thatrecord. Because | think kids should have
only the best. | could get any number of

student bassoons, but | wanted the principal
bassooninthe land, and he said, “yes,” and
| said, “thank you.”

Pat: Nobody would say “No” to you, Richard!
Richard: D’you reckon, d’you reckon?
Jake and Pat: | reckon!

KEETMAN ASSISTANCE
FUND SEEKING <
APPLICANTS

The Gunild Keetman Assistance Fund
Committee is seeking persons who are
interested in furthering the growth of Orff-
Schulwerk. These persons must need
financial aid to further their education in
Orff-Schulwerk, OR financial aid to do for-
mal research in Orff-Schulwerk, OR
financial aid to develop a valid creative
project in Orff-Schulwerk.

The applicant must be a current
member of AOSA, must be a citizen of the
United States (OR must have resided in
the U.S. for the past five years), and must
be able to document financial need. Ap-
plication forms may be obtained from
AOSA Executive Headquarters in
Cleveland.
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Continued from page 7

the Schulwerk as undesirable” and the
complete destruction of the Guntherschule,
with the loss of most of the instruments.g
How do we react to starting over after real or
apparent failure? What is the quality of our
positive outlook in the classroom? In every-
day life? Another aspect of positive outlook
is perseverance in spite of skepticism. The
villagers were skeptical of the soldiers until
they could prove themselves. The Schuiwerk
is often met with skepticism when the idea is
first introduced. Have you ever had the ex-
perience of trying to convince administrators,
parents, and fellow teachers about the value
of Orff’s approach to music education?

3) Utilization of Resources. The soidiers
did not plan an unrealistic menu. They con-
sidered what might be on hand and planned
accordingly. We walk into teaching situations
and have to deal with the resources at hand,
the physical set-up, equipment, the talents
and skills of our students as well as our own.
From there we proceed.

4) Combined Effort. Perhaps one of the
most intriguing elements in the story and in
the Schulwerk is that of combined effort.
While the soldiers had an idea about making
the soup, ideas alone do not make good
soup. They were dependent upon the villag-
ersto help them carry out their project. Like-
wise in the Schulwerk, ideas will not come to
fruition without the cooperative efforts of all

- involved. The Schulwerk does not focus on

solos or star performers. Ensemble is the
focus; solo work exists in relation to the
ensemble.

With these ideas as a foundation, let us
look at two aspects of the Schulwerk. The
firstis play. Carl Orff has said that “since the
beginning of time, children haven't liked to
study. They would much rather play, and if
you have their interest, at least you will let
them learn while they play. Then, eventually,
they will find what they have mastered is
child’s play. This is true of any skill, but par-
ticularly is it true of music.’4

This idea is expanded by Martha Wampler.
She writes: “If children could carry overinto
their so-called work behavior the advantages
of their play, then there are risks they would
take in adventures of the mind and spirit to
great benefit of their overall creativity. In play
we may be experiencing a most perfect
human state. The exquisite balance between
relaxation and tension achieved in play is
mind-expanding. Thus suspended we are
stimulated by our trial and error, ebb and
flow, backing and filling counterbalances.
Ptay is not plagued with failure. The risks are
inthe game. Play is a process of self-growth
and the ritual is regenerative, educational,
and fun.’s

Let’s look at the idea of piay in our own
lives first. When was the last time you really
played? Do you really believe in play? lf you
do, then there should be a correlation in the
answers to those two questions. How impor-

tant do you rate the elements of play in your
teaching? In what ways do you incorporate
play into your classes? Would it be a good

idea to take another look at the idea of play?
Reinforcement is important for all of us. Ar-
nold Walter has stated so succinctly that
“speaking and singing, poetry and music,
music and movement, playing and dancing
are not yet separated in the world of children;
they are essentially one and indivisible, all
governed by the play-instinct, which is a
prime mover in the development of art and
ritual.’g

The second aspect to consider is folk
material. There is an expression that says
“startwhere the folks are at.” That’s exactly
what Orff does. In language he begins with
the rhymes, sayings and proverbs which
come from the child’s own world. In melody
he begins with the interval of the falling third,
the natural chant of childhood. Since the
smali child performs all kinds of movement
in a sudden and elemental fashion without
having been taught to do so, this is the star-
ting point for movement work. In addition to
beginning with what is natural to the child,
Bruno Bettleheim has pointed out the impor-
tance of transmitting our cultural heritage in
the right manner. This is of prime importance
in helping children to find meaningin life. In
his book, The Uses of Enchantment, Bet-
telheim deals with literature. He maintains
that the acquisition of skills, including the
ability to read, becomes devaluéd when
what one has learned to read adds nothing
of importance to one's life. Through literature
the child ought to gain access to deeper
meaning and that which is meaningful to him
at his stage of development.7 If we substitute
“music literature” in the ideas above, we can
easily make connections with the
Schulwerk. The question ofmeaning for the
child is very evident when we note that the
Schulwerk volumes aren’t simply transla-
tions but rather adaptations which substitute
a particular country’s folklore, its nursery
rhymes and children’s songs in place of the

riginal German material.g The American
edition of Music for Children is an example of
gathering a country’s materials from both a
cultural and pedagogical standpoint for use
in Schulwerk ciasses.

Linked to the ideas of play and folk materi-
al are two elements of process used in the
Schulwerk: imitation and improvisation. Imi-
tation, or echo work, is closely tied in to folk
material. Folk tradition is passed on by word
of mouth and by repetition. My mother told
me the story; | tell the story to my children
and they tell it to their children, and so on.
The family customs are repeated from one
generation to another. Music comes to life for
the child in the music class through echoing, -
repeating, imitating. The element of improvi-
sation is directly linked to play. If improvisa-
tion is not very evident in the music class, it
is nota Schulwerk class, forimprovisation is
a distinguishing mark of the Schulwerk.

When we see the parallels that can be
drawn between the activity of a Schulwerk
class and life itself, we can better approach
our teaching and our learning as a facet of
life rather than an entity separate and apart
from our ordinary lives. There is no magicin



-the good feelingone getsfroma Schulwerk
class. Two factors are at work: good peda-
gogy and the presence of life values. Here |
would like to address the idea of life values.

The Schulwerk is-an approach to music
education that totally involves the person.
Learning is accomplished by using every
part of the body and personality. Very subtly
the class experience becomes a part of the
person’s life history. Most teachers involved
in the Schulwerk can attribute their initial
interest to a class experience. This experi-
ence had value which affected the whole
being. As teachers we need to be aware of
the values at work so that the classes we
teach will provide positive and lifegiving ex-
periences for those who participate in them.

A value is defined by Webster as “that
which is desirable or worthy of esteem for its
own sake”” | would like to define life values as
those values which support, enhance and
foster quality living. They'permit the potential
of a person to be developed. What is it that
makes you want to live? What s it that makes
you feel whole and worthwhile? Whatis itthat
makes you want to search, to inquire, to grow
in knowledge? All of the above questions
were at one time, or are now, being answered
by experiences you have had with other peo-
ple who recognized the life that s yours and
helped to enhance that life, foster it and sup-
portit. These persons were dealing with life
values,

The “round table” found in Schulwerk
classes, where all participants are equally
important, gives us ateady-made setting for
dealing with life values. My working premise
is that involvement in music making has ram-
ifications for all aspects of life, not justin the
area of music learning: Respect, affirmation,
tolerance, sharing, constructive participa-
tion — all of these values are desirable inany
aspect of life. Are we conscious of them in
our teaching? | would like to discuss these
values in the context of relationship.

Martin Buber has pointed out the fact that
man alone, in all of nature, is the only created
being that establishes relationships. “Men
need to confirm one another in their individ-
ual being by means of genuine meeting.’g
Consider the relationships that are present
in a Schulwerk class: those which arise from
the nature of ensemble work, the spatial rela-
tionships in movement work, the relation-
ships found in improvisation.

Very particularly let's look for a minute at
the relationship we have as teachers to stud-
ents, for we model very visibly how students

should relate to each other. Buber says that

“contact is the basic word in Education. it
means that the teacher must refate himself
to his students not as one brain to other
brains — a well developed tostill sndevel-

oped ones — but as one being to other be- -

ings, as amature being to maturing ones. He
must meet them unequivocally at their own
fevel; his guidance should emanate not from
above to below, from his lectern to their
desks, but from a genuine interrelatedness
and exchange of experience — the experi-

ence of a full life and those of lives still unful-
filled but no less significant. What is required
is not merely a search for information from
below and a handing down of information
from above, nor a mere dialogue into which
the teacher must enter directly and
unselfconsciously, though he must also
guide and control it. This dialogue ought to
be continued until in fact it culminates in a
wordless ‘being-with-one-another’ 1o 1 like
this explained in the words of a piano student
of afriend of mine. This little boy wenthome
and told his mother, ‘Sometimes she’s the
teacher and sometimes !'m the teacher.”

The quality with which any of us is able to
relate to each other depends in great parton
our positive feelings. We as teachers needto
be aware of the power of affirmation. Bruno
Bettelheim discusses this, saying: “Today as
in times past, the most important and-also
the most difficult task in raising a child is
helping him to find meaning in life. Many
growth experiences are needed to achieve
this. The child, as he develops, must learn
step by step to understand others, and even-
tually can relate to them in ways which are
mutually satisfying and meaningful.

“To find deeper meaning, one must be-
come able to transcend the narrow confines
of aself-centered existence and believe that
one will make a significant contribution tolife
— if not right now, then at some future time.
This feeling is necessary if apersonistobe
satisfied with himself and with what he is do-
ing. In order not to be at the mercy of the
vagaries of life, one must develop one’s inner
resources, so that one’s emotions, imagina-
tion, and intellect mutually support and
enrich one another. Cur positive feelings
give us the strength to develop our rationali-
ty; only hope for the future can sustain usin
the adversities we unavoidably
encounter”’ 11 All of us know how good tisto
be told what a great job we did. Even better
is to be told what a great person we are. Qur
students also need to hear these statements
of affirmation.

The music materials and musical values

that we bring to'our classes should be well
worth the students’ time. Isabel Carley has
said so beautifully, Do not teach anything
you don't want your students to remember
the rest of their lives”” The life values out of
which we are empowered to act should
create an atmosphere of learning and inter-
acting that promotes everyone’s well being.
All of us need to grow in tolerance of one
another — not just a putting up with, buta
patient waiting for growth to take place. We
need to grow in the awareness of what is
good and beautiful and learn how better to
express our feelings and emotions. The give
and take of an Orff-Schulwerk class provides
for all of this growth inherently.
Symbolically our lives are constantly
being challenged to make stone soup. Hwe
make the soup inisolation it will be tasteless.
Each time we call forth the resources of
someone else the soup becomes more flavor-
ful. And once it has been served, those who
shared in it believe that they will never go
hungry. Realistically we face the challenge

of teaching each school day. Every time we
call forth the talents of those with whom we
work, all of our lives become more meaning-
ful. We believe in ourselves and therefore we
will never go hungry.
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PRESIDENT’S MESSAGE

“This will also be the lot of my successors, for

if the idea remains alive it will not be bound

by their mortality. Remaining alive also

means to change with time and through time.

Therein lies the hope and the excitement.”
Cari Orff

Welcome to the 1983-84 year with AOSA.
How exciting it is for us to be part of this
organization, its life, its progress, its develop-
ment, and its change. There are new chal-
lenges and opportunities for us all.

There is much important work to'be done.
With our commitment and enthusiasm we
can give our attention to new projects and
move in new directions. We are extending
our support to the Carl Orff Foundation, now
in its development stages under the adminis-
tration of Frau Liselotte Orff. We are carefully
examining the issue of-mandatory national
AOSA membership and disseminating infor-
mation helpful in preparing us all to vote. This
decision is of concern to everyone. It is impor-
tant that we each have a clear view about
how it may affect local chapters and the
national organization. The pro’s and con'’s
are set forth in thisissue. Please read these
statements carefully and feel free to contact
your Regional Representative; or any other
- executive board member, if you have ques-

tions. Time is scheduled at the national con-
ference for discussion of this issue and a
mail baliot will be sent to each of you in
January. Now is the time for you to share your
feelings with one another within your chapter
membership, and with your national officers.
We anticipate having the Isabel McNeill
Carley Library open and available for mem-
bers to use by the end of the year. Since the
publishing of summer workshops and the list
of certification courses proved so success-
ful, the Higher Education Committee pians
to continue this service. :
Please join me in giving Mary Shamrock
a hearty welcome back on the national
"board. As an AOSA Past President, Mary
comes to us as the new Editor of the Orff
Echo. A big thank you to Isabel Carley for her
past performance in this office. We are fortu-
nate to have someone as outstanding as
Mary to be Isabel’s successor.

The ISME (International Society for Music
Education) Conference is scheduled for July
8-14, 1984, at the University of Oregon. An
ad-hoc committee is currently working to see
that AOSA is represented at this conference.
This event offers a wonderful opportunity for
Orif-Schulwerk to be represented through
our organization.

As our economy continues with uncertain-
. tiesthat affect all of us, it is important that we
continue to work together. We each have our
own thoughts and ideas, but we are working
for a common goal. . .to provide the best
possible music education we can for the total

PAGE 12

B!

. Janice Rapley

growth and development of our human poten-
tial. We need to continue to find ways to
effectively reach out so we can maintain and
expand our music programs.

This year our national conference is sched-

uled for November 2-6 in Cleveland, Ohio.

Each conference is an inspiration and a stim-
ulation for all of us, and we return home with
many new ideas. In addition to the support
and interest given to this organization by
music specialists and classrdom teachers;
more and more music therapists, church
musicians and geriatric specialists are join-
ing AOSA. To serve these growing areas of
interest, relevant sessions are scheduled at
the conference. | hope you plan to join us.
Richard Gill, in his closing address at the
1982 AOSA national conference in Portland,
stated: “It is quite clear to me that in this
country, the United States of America, there
is enormous energy, vitality and enthusiasm.
This is combined with great warmth and
hospitality. You are a unique people.” Yes, we
are a unique people. We do have boundless
energy, enthusiasm and determination and
we have the qualities to move forward in pro-

viding increasingly stronger music programs

in every area.
With “hope and excitement,” | thank you
for your support.
Janice Rapley
President, 1983-84

MEET YOUR PRESIDENT

Itis not easy to write about a colleague.
The objectivity that one uses when
describing a personality unknown to the
author or when writing from a research
perspective is not possible. Therefore, |
am happy to state from the beginning that
this sketch is strictly personal, totally
biased, and definitely contains opinions
of the writer.

Jan Rapley and | have shared many
personal and proféssional experiences
over the years that we have worked
together in California. We have both been
committed to causes which uphold and
_strengthen public school education. Our
concerns on this subject initially brought
us together for long conversations, and
the time we spent discussing the issue
subsequently developed into a warm and
lasting friendship. Jan’s strength of
character, her commitment to personal -
growth, and her affimation of friends and
colleagues have always been an inspira-___

. tion to those who know her. It has long

been apparent to all of us that Jan's own -
inner strength manifests itself in equally
strong leadership for any group or cause
to which she feels an allegiance.

Although we have been closely associ-
ated in AOSA through the years, we have
also continued to work with music educa-
tion groups here in California on both 2
tocal and state level. Jan has worked dili-
gently to restore public school music in
areas where budget cuts quickly de-
stroyed programs. She has developed a
good working relationship with many
public school districts while remaining an
effective “musicin education” advocate
as part of the state’s higher education
system. .

Jan began her teaching career herein
Los Angeles with the L.A. Unified School
District. She was a music specialist, K-6,
teaching classroom as well as choral and
instrumental music. Her decision to come
to California in 1961 followed her gradua-
tion from Augustana College in Rock
Island, lllinois. In 1964 she gave up the
warmer climes of sunny southern Califor-
nia for the “clean air” in the bay area of
San Francisco. (To me it is a simple
exchange...brown smogforgrayfog...a
color choice.) She took a job with the
Orinda Schools as a classroomteacher
and in the summer as a music specialist.
In 1968 she joined the San Francisco
Unified School District as a music spe-
cialist, K-8.

Her move to Northern California al-
lowed her to continue her professional
growth while providing her the opportuni-
ty to return to graduate study at San Fran-
cisco State University where she ob-
tained her master’s degree in music edu-
cation in 1970. During this time her in-
terestin new pedagogical approachesto
music education stimulated her quest for
further knowledge in both Orff and Kodaly
techniques. The search for experience
thatis familiar to all dedicated *‘Orffans”
took her te- workshops from Toronto to
Salzburg, from Memphis to Boston. Her
study resulted in the first master’s thesis
to document the use of Orff-Schulwerk in
American music education. It was during
this period of research that Jan's close
personal friendship with Grace Nash

Continued on page 23



CENTERFEATURE
~ R INTRODUCING

MUSIC FOR CHIDREN

4G’réetihgs to AOSA:

WF MUSIQUE POUR ENFANTS

On behalf of Music for Children/Carl Orff Canada/Musique pour
. Enfants | am pleased to extend greetings and warm wishes to the
] members of AOSA and to thank you for your interestinand support

of our organization. | congratulate you on your past achievements

and wish you every success in your future endeavors.
Joan Sumberland (Ontario)

The inaugural meeting of the Candian Orff-
Schulwerk Society took place in Toronto in
April of 1974. The founder and first president
was Doreen Hall, who was also responsible
for the North American Engiish translation of
the Schulwerk volumes and the first Schul-
werk training courses on this continent. Atthe
first national conference the name of the
association was officially changed to its
present form.

Like AOSA, Carl Orif Canada established
a Gunild Keetman Scholarship Fund (1976) .
which provides for annual grants to Canadian
students or teachers for further study in Orft-
Schulwerk. AOSA and Cari Orff Canada main-
tain an agreement by which members of
either organization can atiend conferences in
the other country for the member registra-
tion fee.

The nine chapters formed to date are the
following: ‘ :

Regional Chapters—Ontario (1974), British
Columbia (1974), Alberta (1977), Maritime
(1978), Quebec (1981) '

Local Chapters—Ottawa (1977), Waterloo-
Wellington (1977), Calgary (1978), Edmonton
(1978)

The national conferences have been held
in various locations and have included guest
teachers from near and far:

R Toronto-1981

1975— Toronto, Hermann Regner and Barbara Haselbach (Orff-Institute, Austria),

Ontario Mario Duschenes (Montreal)

1976— Winnipeg, Suse Bohm (Munich), Minna Ronnefeld (Copenhagen), Lois Birken-

Manitoba shaw (Toronto), Ann Golden-Fisher (Ottawa), Donna Hossack
(Vancouver)

1977 Ottawa, Graziela Padilla (Cologne), Jean Wilmouth (Pittsburgh), Grace Nash
Ontario (Arizona) » '

1978— Vancouver,  Jos Wuytack (Belgium), Lloyd Artnzen (8C.)), Millie Burnett (Calif.), Ann
British Busay (B.C.), Sandra Davies (BC.), Bea Le Gras (B.C.), Doreen Hall
Columbia (Ontario), Paui Paimer (B.C.), Judith Sills (Alberta), Marcia Snider (BC.)

1979— Halifax, Rudolf Schingerlin (Orff-Inst., Austria), Jane Frazee (Minnesata), Joyce
Nova Scotia  Boorman (Alberta), Valda Kemp (N. Scot.), Carmel Carrigan (N. Scot.),

Joan Sumberland (Ontario)

Jos Wuytack (Belgium), Ann Golden-Fisher (Alberta), John Ford
(Ontario), Birthe Kulich (BC.), Margaret Tse-Perron (Quebec), Carl
Schropp (Ontario), Judith Sills (Alberta)

Michael Lane (England), Tossi Aaron (Pennsylvania), David Asplund
(Washington), ‘Judy Bond (Minnesota), Joyce Boorman (Alberta),
Donna Otto (B.C.), Warren Rowley (Alberta)

1984 (January)—to be held in Montreal .

1981—Toronto,
Ontario

1982-—Edmonton,
Alberta

President, MC/COC/ME

The stated purpose of the Canadian
organization is “to promote interest.in Carl
Orff’s philosophy of music education for
young children py establishing regional
chapters; printing bi-annual brochures con-
taining lectures, information for teachers,
texts, records, new music, etc.; and present-
ing national conferences with guest lecturers
and workshop clinicians.

Carl Orff Canada presently has amember-

. ship of about 750, with every province repre-

sented. National members need not belong
10 a chapter, butany eight or more members
may join together to form a jocal or regional
chapter. Any further members must belongto
both the national and local bodies. 50% ofthe
dues paid annually tothe national organiza-
tion by chapter members are returned to the
chapters to carry on their activities. Present
nationalflocal dues are $12 annually.
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The following song stems from Newfound-
land, but is sung and enjoyed by children

throughout Canada:
’ . ’
I'SE THE B’Y THAT BUILDS THE BOAT
)
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1. I'se the by that builds the boat, And I'se the b’y that sails  her!
2. Sods and rinds to  co-ver your flake, Coke and tea for sup - per,
3. | don’t want your mag-got -ty fish, That's no good for  win ~ ter;
4. 1 took Li--zer to a dance, And faith, but she could tra - - vell And
3. Su-san White, she’s out of sight, Her pet-ti—coat wants a  bor - der;
| \ , .
J ) ) N 1\ (N 1
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I'se the b’y that catch-es the fish And  takes ‘em  home to Li - zer,
Cod - fish in the spring of the year Fried in  mag-got-ty but - ter,
I could buy as  good as that Down in  Bo - na - vis - ta.
ev — ’ry step that  she did take Was up to  her knees in gra - vel.
Old Sam O-li-ver, in the dark, He kissed her in the cor - ner.
REFRAIN
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¢ . >
Hip your part-ner, Sal- ly Tib - bo'! Hip your part - ner, Sal - ly Brown!
. N N A
r s S N ¥ B B . ;
2 == 5 e ——
d . ‘ a -
Fo - go, Twil-lin-gate, Mor-‘ton’s Har - bour, All  a-round the cir-cle.
Opposite Page:

The arrangement of “Do Not Weep,” an
Ojibway Indian melody, was made by Keith
Bissell of Toronto, Canada. For many years he
was supervisor of music in the Scarborough
District of Toronto, and he has been aleading
promoter of the Schulwerk in Toronto area
schools as well as serving prominently in the
local and national Carl Orff Canada organiza-
tions. He has published a considerable
amount of music composed and arranged for
young people to perform, including a number
of collections in the Orfi-Schulwerk style. “Do
Not Weep” is heretofore unpublished, and is

~ <~ Used by permission.
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This myth originated among the
Caribou-Eater Chipewyan, a divi-

sion of the Chipewyan whose tradi-
~ tional territory extended across the
subarctic area of northwest Canada
from the Seal River in Manitoba to
great Slave Lake in the Northwest
Territories. They were primarily a
nomadic hunting and gathering
society who depended substantial-
ly on the barren ground caribou
herds for their survival.

WINTER AND SUMMER MYTH

One day Squirrel and Bear had an argu-
ment, which Bear lost. He was angry with
Squirrel. . '

Bear: “Very Well! If you will contradict me, |
will turn everything into night and there will
be no day any more.”

Squirrel: “Stupid!You will be the first to suf-
fer. How will you find your food?

Bear: “I will grope my way forward and feel
everything and in that way find food.”
Squirrel: “l expect you will tear your hands in
the undergrowth.”

Bear: "Never mind, | can sniff; | have a good
nose.” :

Squirrel: “Yes, if you want to rub the skin off
it.”

Bear: “I'll roll along the ground, and my nose

will be able to feel it
Squirrel: “Splendid. That's the proper way to
tear your belly on the tree stumps.” Bear
became even angrier with this and ran into
the forest.

Many days passed afier Bear had dis-
appeared. The earth was no longer warm. A
thick fog, which turned to snow, covered the
whole land, and the snow piled itself up
unceasingly. The animals gathered together
(Bear alone was missing) and lighted a great
fire towarm themselves. Squirrel lay near the
fire, but so close to it that it almost roasted.
“Do be careful, you are burning yourself,”
they all cried. It was just about to take fire,
and its back was -already scorched (since
then Squirrel’s back has a scorched color)
when it was pushed away from the fire. Soon
afterwards it awoke of it own accord and said:
“My friends, I'have seen Bear in adream. It
is Bear that has stolen the warmth and is
hiding it. | know where it is. Let us go”’
~ They departed. Squirrel with the scorched
back went at the head. They wandered far,
very far towards the west. By and by they left
this land and came to another. At last they
came to asplendid place that was most suit-
able for hiding in summer to hunt the caribou
in canoes. It was here. Bear had ‘sought
refuge. They agreed between themselves
what to do. “You, Lynx, must call the caribou
.and'order them to come at once. And you,
Little Mouse, who know so well how to make
your way into everything without anybody
discovering it—go down to the shore of the
lake and gnaw Bear’s paddle through just
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where the blade begins so that it will break
at the least strain.”” And that is what took
place. Lynx summoned the caribou and
Mouse gnawed Bear’s paddle. Soon the
caribou came. They swam over the lake,
which was quite full of them. Bear scented
them at once, went straight down to his
canoe, shotitinto the water, seized the pad-
dle and rowed toward the game. The paddle
did not break. “Oh, you shabby little mouse,
you have not done as you were told. The pad-
dle has not broken.” The wretched mouse
was so afraid of dying that its eyes almost
sprang out of its head (and that is why its
small and prominent eyes have always looked -
so frightened since then). Meantime Bear
was still paddling and getting near to the
game. Now it paddled with all its strength.
Crack! The paddle broke across the middle,
the canoe overturned, and there went Bear
headlong into the water.

Inthe meantime they had all wanted to see
where Bear lived. And there they saw what.
was like a strange ball made of something or
other, the like of which had hever been seen.
Whatever is it? The bear cubs betrayed the
secret: ltisthe he...” They dared notsay the
whole word, but the others understood that
itwas the heat when they greedily ate of the
ashes that fell from the ball. They at once
seized it; they let it pass from hand to hand
and made their way off immediately, for Bear
was already getting near to the shore. Thus
each one carried the warmth in turn.

Thelasttwo to carry it were Roach, which
carried it a very long way, and at last it gave
itto its cousin, Pike. But Pike has very sharp
teeth and in the end they made a hole in it.
Bear, which was observing all the things that
happened on this journey, at once shouted:
“From now till the end of time there shall be .
hot and cold alternately.” And that is why’
since then there has been winter and sum-
mer, and it is strange that Bear makes his lair
and lies dormant all the winter without mov-
ing or taking food or drink, and even if there
is much snow, when it makes up its mind to
come out, the warmth and spring come
quickly.

Used by permission of the Manitoba Museum
of Man and Nature, Winnipeg.




READER’S FORUM: PROS AND CONS OF REQUIRING NATIONAL MEMBERSHIP

In 1967 the American Orff-Schulwerk Association was begun. Its purposeé,’ as stat

ed in the Articles of incorporation, are the following:

a) to direct a focus on the many and diversified efforts of persons and institutions manifesting interest and progress in Orff-Schulwerk/Music

for Children; to demonstrate Orft-Schulwerk’s growth and vitality, an

d its relevance to the finest aspects of American education.

b) to disseminate relevant news and ideas in regard to Schulwerk philosophies and activities.
 ¢) to renew inspiration and vision for persons who are presently using Orff’s educational principals.

d) to offer enthusiasm and impetus to persons newly embarked on Schulwerk philosophies

Now, sixteen years and 3,000 members later, you are asked to examine the adva
membership of all who subscribe to membership in local chapters. Below, for your cons
this policy. The proposed schedule for dealing with this issue is as follows:

August to October: individual and chapter study and discussion.
November at Cleveland Conference: Advisory Board discussion and general membership discussion.
November to January: individual and chapter study and discussion.

January: mailed ballot to determine the majority vote of the membership.

SUPPORTING CHANGE

Dear members and friends.

Doreen Hall said, at the Orff-Schulwerk

international Symposium in 1975: “The

. movement flourishes with astonishing vigor
in North America where a whole generation
ofteachers have now beeh trained. This has
made possible the most significant develop-
ment of recent years in the United States—
the formation of the American Orfi-
Schuiwerk Association....Any period of
massive growth requires stability and wise
leadership. This is where an organization
can be most effective, planning for the future
and for the protection of quality and stan-
dards. Our presence here implies solidarity.
Through dialogue and communication we
are able to follow trends, to promote common
goals and interests. If we are to keep pace
with the natural evolution of progress, goals
should be constantly identified, redefined,
and reasoned. Objectives must be clearly
stated and outlined—only then can we con-
trol our product.”

The American Orff-Schulwerk Association
exists through and because of its members.
In considering then our work—with the
AOSA or without it— one might ask: What
rights and privileges does the AOSA offer me
in return for my accepting the responsibility
of membership?

— Opportunity to be a part of the ROOT, that
part which generates all growth.

— Gunild Keetman Fund which every year
awards financial grants to individuals for
study or research.

— Carl Orff Foundation, the aims and ac-
tivities of which are still to be spelled out,
but which assuredly will be a living
memorial beneficial tq individuals.

— Isabel McNeill Carley Library, where all
pertinent materials will be held and be
made available to all members.

— An American Odyssey, the official AOSA
film.

— Ongoing research in music education,
the results of which will be available in the
Isabel McNeill Carley Library.

— The Orff Echo (four issues per year), and
other AOSA publications, including tie
membership directory.

— Job placement service.

— Chapter Workshop Grants which provide
six to eight chapters each year with the
setvices of a clinician for a one-day
workshop.

— A set of Guidelines, and a list of schools
meeting these guidelines, to work toward
excellent Orff-Schulwerk training in sum-
mer programs.

— Anannual Conference planned in every
detail to meet the needs and desires of its
participants—both veterans and
newcomers—and to provide annual
stimulus to teachers and students.

— Avote: for officers, for issues.

— Two representatives from your
geographical area who are charged with
the responsibility of takingyour needs to
the Executive Board and informing you of
Executive Board actions.

— Representation of each chapter on the
Advisory Board which meets annually to
make recommendations to the Executive
Board.

— The opportunity to be a part of a
respected professional/educational body
which, as a unified entity, has occasion
to affect political, educational, and other
relevant concerns.

Carl Orff’'s most widely quoted statement
came at the opening of the Orff Institute in
October of 1963: “...1should like to describe
Schulwerk as a wild flower....[In] nature
plants establish themselves where they are
needed and where the conditions are
favorable....ltis an experience of long stan-
ding that wild flowers always prosper...”
When, however, wild flower are broken from
their roots, they inevitably wither and die.

Sincerely,
Gin Ebinger

ntages and

and techniques. : _
disadvantages of requiring national AOSA

ideration, are letters presenting reasons for and against

Dear AOSA,

t am looking forward to the AOSA Confer-
encein Cleveland, November 2-6, 1983. It is
a pleasure to spend time and exchange
ideas with people that have a strong commit-
ment to the Schulwerk and its unique
development in the United States. We can
grow, experience, renew, rejoice, and debate
in an environment filled with our combined
acceptance. | believe our spiritand commit-
ment can raise our consciousness concern-
ing local and national issues, and of course
the conference can greatly enhance our
ability to understand the Schulwerk in its
national scope. Itis with that awareness that
I would like to address the issue of required
national membership.

| realize that the beginnings of our national

' organization were such that the necessity or

even the desire for all local members to
belong was impractical. As we acknowledge
that fact so must we recognize the growth
and change of the last fifteen years. The
AOSA is no longer a small group of devoted
teachers with a vision; itis a large group, full

~ of varied interests, that is making a national

impact on music education. The influence
exerted by AOSA across our country goesto
our grass roots, from Puyallup, Washington,
to New York City. The national organization
can and indeed does provide the “glue,” if -
you will, to hold these factionstogether. The
question becomes, does it take just a few
local members to provide the national “glue”
or must all local teachers influenced by the
national organization, in whatever way, share
inthe priviledges of membership? If we ask
only the leaders, or a few of the local mem-
bers, to belong to the national organization
we've eliminated any possibility for the many
local teachers to form their own opinions, to
understand, in their own way, the broader
perspective. Then must the answer be
“require’’? No, we give everyone the same.
chance to understand and appreciate the
movement by allowing all the same informa-
tion and priviledges —for which they must
pay dues. Unfortunately, until now much of
the local members' information has been
gained through the national members ofthe
chapter. That information cannot help butbe
biased, in light of specific opinion. The

" growth, from here, must come from diversi-

ty, from all teachers “under the influence”
PAGE 17



In light of that argument another facet of
the question must be considered: the Execu-
tive Board of AOSA believes that the organi-
zation needs the support of local members.
If they did not believe the necessity demand-
ed consideration | cannot imagine the Board
calling for the question. | am sure finances
must demand greater support. | also believe
the Board feels a need to know what the
grass roots thinking is, and if only a small
percentage of the total is being represented
nationally, it, of course cannot estimate the
extent of the thinking. Do chapter presidents
represent the members of AOSA in their
chapters or do they represent all local
members? Do people that do not belong to
the organization receive what amounts to
voting priviledges? Would those very mem-
bers not support AOSA if encouraged?

We must make local chapter members
aware of the need for national support. We
must encourage them both financially and
_ intellectuallyto examine the possibilites for
support, and finally we must askif it is not
time to reverse the notion and give back
some of what we all have gained from AOSA:
remarkable teachers, training courses,

established political influence, devoted:

-thinkers, beautiful conferences and the
heartfelt belief and support of each indi-
vidual. Locally, perhaps, we cannot think of
enough “benefits” to entice peopie to join
AOSA. We do not need a conference that
many cannot afford to attend, we do not need
an article in the Echo to give teaching
ideas— after all, we have local workshops to
provide that king of information.

1 would challenge you to consider this: we
may not need AOSA, because AOSA has
given so very much away, but they do indeed
need us—to survive, support, continue. | will
place my faith in the Executive Board that

called for the question. My energy will be -

devoted to encouraging and educating local
members as to the necessity for this step. |
will hope that the benefits of the national
perspective, and the satisfaction of support-
ing a greater whole, will outweigh the finan-
cial burden of twenty dollars per year. The
Evergreen Orff Chapter exists because of
the American Orff-Schulwerk Association,
and our support can only begin to repay a
" privilege.

Sincerely,

Kathleen Poole
President, Evergreen Orff Chapter

Dear AOSA,

It seems to me thatlocal chapter members
ought to be members of AOSA.

My first point is that while the local
chapters sponsor stimulating and highly
valuable workshops, typically there is little if
any time when national news or other broadly-
based information and materials can be
presented. The Orff Echo, which only an
AOSA member receives, provides most of
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this — publicity for the November nationai
conferences, news of policy decisions which
may affect each local chapter member,
materiais and teaching strategies from
various other chapters in all corners of the
U.S., advertisements and reviews of relévant
publications, and current information onin-
struments and related equipment. One may
argue that a person new to Orff-Schulwerk
does not need this information; | disagree.
The newcomer needs to see in print some-
thing of the depth of Orff-Schulwerk in the
United States. Without AOSA membership,
the newcomer might doubt the seriousness
and validity of even the local chapter’s

" business and purposes.

My second point is that AOSA, through the
Echo, extends the hands-on materials and
practical advice which we receive from local
workshops. | feel we can never get enough
of this “good stuff.” Each issue gives us this

© extension of someone else’s success with .

children. Many other publications from other
educational associations are filled only with
useless articles —not so the Orff Echol

A third point is that other communications
from AOSA are useful to everyone. For in-
stance, the letter of welcome from AOSA
presidents (when membership is received)
contains vital information about the growth
of AOSA which the initiate/local chapter
member needs to know. The flyers describ-
ing AOSA publications are invaluable and
generally unavailable otherwise. The details
of upcoming sessions for the national con-
ferences—even for those who cannot
attend—give clues to new trends developing
in Orff-Schulwerk. And, thanks to the well-
detailed descriptions of candidates, even a
new member can vote intelligently for na-
tional officers.

A schismi may develop as Orff-Schulwerk
grows in this country. Two groups might pulf
away from each other—an “in” group com-
prised of AOSA members and a group of
“outsiders” who will perhaps come to feel
excluded if they themselves continue to be

‘excluded from the benefits AOSA members

enjoy. Can unified membership be realized
without promoting rather than preventing
this schism? | don’t know. | suspect that non-
members could be easily enticed into AOSA
by receiving complementary copies of the

_Echo. | also suspect that some kind of profit-

sharing (and reduction in dues) would be
wise. And it seems to me that education, not
coercion, and time for that education, is
essential to convincing everyone that AOSA
membership is highly desirable.

Sincerely,

Cecelia Riddell
Los Angeles Chapter

N/ 7/ N/
0’0 0’0 0’0

OPPOSING CHANGE

Dear AOSA members,
As we prepare to vote on mandatory

"AOSA membership we need to view the
-issue in as many perspectives as possible.

| offer here my own thoughts which reflect
the dialegue we have had in our chapter
and executive board meetings. As preface
to my remarks | wish to assure you that |
hold my AOSA membership very dear. This
organization is the turn-on | needed, and
| definitely support national membership for
serious involvement in professional growth.

Consider the impact of AOSA thus far. In
a span of a few years this organization has

. left an indelible mark on the musical lives

of countless teachers and childrén. It has
made available excellient opportunities for
the professional growth of all its members, .
and it has provided a number of services
to the individuals of its ranks. It is unique
among teacher organizations.

The local chapters of AOSA serve as the
“front tine” of the organization. As such
they take all the risks. When the local

O
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executive committee lines up clinicians,
formulates the budget and makes arrange-
ments for the year they surely must be
saying a silent prayer that all will go well
financially. The local chapter must also
entice potential members through personal
contacts and advertising. This is a vital
activity in the growth and maintenance of
the local and national organization, and a
costly one. :

in considering mandatory national mem-
bership we must reflect on the possible
repercussions in the local chapters. in

Missouri there still is resistance to the -

“must join—all or none” rulings. In fact, the
teachers of this state walked out en masse
from a state teacher’s association conven-
tion when informed that they no longer had
a choice concerning national and local
membership. As a result the majority of
teachers in Missouri belong to the indepen-
dent state teacher’s association, which is
a politically strong organization. | under-
stand that the music teachers in the state
of Texas reacted similarly to a national

music teachers’ group-demands. Also, in -

the states where music specialists are few
and far between, music education is in the
hands -of the classroom teacher. These
teachers may be grateful for the opportunity
to attend workshops in their area, and may
even join the local chapter. However, in light
of the many other organizations they need
to join they may feel they cannot afford to

" join local and national.

Is the bottom line of this issue money or
commitment? In my opinion it is both. The
national organization will gain monetarily
but not necessarily in the commitment of
its membership. | believe the strength of
AOSA now lies in the number of fully com-

Sam Batt Owens
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mitted people who believe that our purpose
is to upgrade American music education.
AOSA may pick up a few more members
and thus more dollars, but are those people
who join compulsorily going to give as
much time and leadership as those who
have joined by choice?

Now let’s take a look at what could hap-
pen to those chapters who do not require
national membership at present. They will
probably lose some of their membership.
There is always a periphery of those who
are putting a hesitant toe in the water. Some
of our most supportive and active members,

local and national, have come from the

ranks of these experimenters. Unfortunate-
ly, mandatory membership removes this
important stepping stone. For the local
chapter, loss of membership means loss of
revenue, which means less local chapter
services which, in turn, means more loss

of membership. Furthermore, it was sug- -

gested at one time that local chapters offer
a package deal with reduced local fees for
national members. This would result in loss
to the local group. For those not aware of
fiscal arrangements, please note that the
national organization does not turn back to
the local chapter any of the twenty dollars
of each AOSA membership. Chapters are
financially independent of the parent
organization.

| don’t think we've done enough real ex-
ploration on this issue. There are many
arrangements that we have not fully investi-
gated. | know it has been talked about for
years, but | don't feel we have really imple-
mented that creativity we try to draw upon
daily on this all-important issue.

It is my opinion that AOSA should con-

" tinue to leave the mandate of national mem-

$2.50

$.70

$.95

bership up to the local chapters. We should
make sure, however, that each new charter-
ing group understands that the required
membership is an option that may work
best if it is instituted at the birth of its
chapter. Also, AOSA should consider return-
ing some portion of national dues to this
chapter, thus giving local groups an incen-
tive to raise AOSA membership.

As | close | want to make very clear once
again that it is not AOSA membership |
oppose but mandatory national member-
ship for members of existing chapters not
now requiring it. | began as a “wait in the
wings ’til you're sure” person. Now | am a
committed, concerned member. | will do

-anything it takes to spread the word. But
-t wonder if | would have plunged so deeply

had | not been given the space and time
to digest the full impact of the Orff
approach. ‘

Our Heart of America Chapter (Kansas
City and northwest Missouri) started as a
tiny group of about fifteeri. We now boast
a membership of seventy-four; about forty
of these are AOSA members. We've touched
a lot of lives and the potential for more is
always there to be cultivated.

You will see for yourself what a chapter
we are; )

Since 1979 we've come pretty far.

Get ready to see us in 1985,

And you'll see a group that’s really alive!

(! couldn’t resist this chance for an
advance conference plug.)

Sincerely,

Karen Logbeck
President, Heart of America Chapter

Dear AOSA members,

Amending the AOSA Articles of Corpora-
tion to require all chapter members to belong
to the national body is acritical issue of far-
reaching consequences for AOSA, and
especially forlocal chapters. Each of usmust -
weigh the evidence supporting the rationale
carefully because the result of each mem-
ber’s vote will determine the character of
local chapter affiliations with AOSA in the
future.

Orff teachers hold in common a philoso-
phy of learning that is open to each teacher’s
interpretation and application; each is free to
chart his/ner own route to achieving excel- -
lence in music with the children taught. This
climate of openness has been a strong factor
in gaining Orff-Schulwerk a wide accep-
tance in the U.S. This openness seems to be
challenged by a proposal to requireal! peo-
ple, no matter what the depth of interest, to
belong to the national organization, and thus
to require conformity among chapters.

From a pragmatic view the chapters, not -
the individuals who vote, will be most deep-

ly affected. In the past only about 55% of



local chapter members joined AOSA—a sad
but consistent fact. Yet these same local
chapters offer programs and workshops
which annually reach more than double our
national membership, and six to seven times
the numbers of people who attend the nation-
al conference. Will this new requirement
cause membership losses in local chapters?
Will this cause curtaiiment of their program
offerings, thereby limited the appeal of chap-
ters to teach new members? Will this result
in a reduced impact of Orff-Schulwerk across
our country?

The Orff movement and our association -

are very youngd. This issue seems to be
raised too soon, with little preparation;
before our strength is fully established. We
- seek broader acceptance in colleges and
" universities through research and study, and
in schools, both public and private, serving
kindergarten through older students in our
communities. Our chapters create valuable
links-between AOSA as a national movement
and the area each chapter serves. These
liaisons across our country provide a net-
work that encourages fruitful associations

between teachers and institutions. If chapter -

growth is threatened, this good work is
inhibited.

Through the years the National Board has
attempted to encourage local chapters to
require national membership. The efforts
have never been dramatically rewarded. The
issue is being raised now with genuine con-
cern for building a stronger association. The
benefits to individuals seem to increase
each year, but the chapters do not fare as
well from national programs. Perhaps well-
defined programs of help and assistance to
chapters of 100% national membership
would encourage local chapters to volunteer
compliance. Perhaps postponing this vote,
coupled with a clearly defined program of
benefits to’local chapters, could ease the
way toward a future vote which could affirm
the work and intent of the National Board.

Finally, this issue has the potential to
divide and sap the strength we already enjoy.

. Chapters can decide to give up their charters
rather than to comply. Leaders at both levels
may resort to emotions rather than clear
reasoning to persuade voters. Let us join
together to insure a careful, well-reasoned
discussion. If the vote must happen this year,
tet us each vow to vote and then live peace-
ably with the results, continuing our united
efforts to improve music education in our
country through AOSA. .

Sincerely,

‘Arvida Steen
South Central Minnesota Chapter

Dear AOSA members,

Every now and then someone comes
along and reminds us that we are different
from one another, that our differing abilities
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are precious and that we are not called to
struggle for identical attainments but rather
to each develop our individual potentials.

Carl Orff reminded us of this. He and his
colleagues developed a model educational
approach which he has likened to a wild-
flower. The Schulwerk has thrived because
it has developed in many directions, adapt-
ing to many settings and conditions.

As a professional organization, AOSA has
evolved from an informal brainstorm of a
dozen teachers in Arnold Burkhart’s home
through years of unpredictable annual con-
ferences and shakey economic underpin-
nings that stimutated a wealth of generous
gifts of time and money on the part of our
founders. Today our annual meetings are
predictably enormous, stimulating affairs.
Our budget is complex. We are computer-
ized. We have an accountant. We have a
lawyer. | value the growth and strength and
purpose of our remarkable organization.

I am perplexed that we are now consider-
ing mandating national membership among
ali our chapters’ members. I believe in the in-
tegrity of the hardworking AOSA members
who advocate this policy. | believe that they
want to bring about two desirable outcomes:

. hundreds more Orffers in every state of the

country who feel knowledgeable about and
connected to national AOSA, and thousands
more dollars for scholarships, research,
library resources and outreach. This out-
come would be grand.

However, [ believe advocates of this policy
are working from an unsound premise. They
appear to believe that a mandate can bring
about a change in the very fiber of AOSA
chapter affiliates—without irreparable dam-
age. | do not believe that this is possible. | see
the very wealth and strength in our chapters
as rising out of their unique individual
natures. Each chapter has its own particular
root system, its own particular climate. Each
chapter relies on unique strengths and faces
unique hardships. For some chapters, man-
datory national membership has boosted the
quality and quantity of chapter involvement;
| have been told that this is the case in New
Mexico. For some chapters the identical
policy has resulted in drastic drops in mem-
berships and has been discontinued in the
interest of chapter survival; | have been told
that this is what happened in Pittsburgh, Pa.
Can we say that chapter survival is not an im-
portant issue to AOSA? What better outreach

do we have than the grassroots workshops

in local chapters?

In my state, Kansas, the chaptér board
would love to have all our members be in-
formed, committed national AOSA members.
We do not believe that forcing them to join
AOSA would be possible or desirable. We
are concerned that a national membership
mandate would truly threaten the future of
our chapter.

I ask why an organization that discourages
teaching individuals as if they were identical
has begun to consider treating chapters as
if they could thrive in a common mold. | be-
lieve that AOSA's great strength and vitality

" is derived from our unusual heritag

diverse chapter policies. Each chapter g
invaluable ideas from other chapters thr¢
this diversity. | suggestthat the goals ¢
creasing national members and suppol
national AOSA are best attained thra
allowing chapters their own special
proaches to national memberships.
We must not turn chapters against A¢.
by voting in a dictatorial policy in this ma
We must turn them loose to develop cleve
fective incentives that fit their circumstan

Sincerely,

Esther Gray
Kansas Chapter

DOCTORATE CONFERRI

"AOSA past president Millie Bur
{Los Angeles) recently has been aw
ed her doctorate from U.S. Internatic

_ University in San Diego, California.
dissertation is titled: “The Effec
Rhythmic Training on Musical Perce
and Motor Skili Development in |
School Handicapped Children.”
research project was developed wi
group of children meeting on the Cal
nia State University, Los Angeles ¢
pus. These children are in an early ir
vention program with their parents.
children on the high end of the scale
be candidates for mainstreaming, a
is possible that Downs’ Syndrc .

children can enter at the same mug¢ -

level as normal children with e

intervention. : '
Mitlie also was granted tenure and

moted to Associate Professorat Cal -

nia State University Los Angeles.
Bravo, Millie!

COVER SEARCH—
HELP WANTED!

We would like to continue using (
dren’s art work for Echo covers this y
If you have any examples that woulc
appropriate —drawings relating
Schulwerk activities, etc. —please ¢
tactthe Editor, and if possible, sendy
examples in forconsideration. Anytt
sent can be returned to you.

MOVING?

Don’tforget to forward address chan

promptly to AOSA, Department of ML
Cleveland State University, Clevele
Ohio 44115. Stay on our list, and y
receive your Echo and other commun
tions without delays. :



" REGION IV REPORT
Richard Spalding,
Regional Representative

Do you know who we are, where we live
and work? Bordered by the Ohio River, the
Mississippi River, the Guif of Mexico and the
Atlantic Ocean, we have the Great Kentucky
Dérby, the Great Smoky Mountains and the
Great Appalachian Trail. We have the bayous
and Cajun country and the Skyline Drive of
the Blue Ridge Parkway. We grow peanuts
and tobacco and make fantastic whiskey
from our corn. Our peaches are juicy, our
oranges are juicier and our crawdads the
juiciest. The birthplaces of both George
Washington and Abraham Lincoln are found
here, and Virginia is the birthplace of our
nation. While we mine the coal from way
down deep and rocket the skies from Cape
Canaveral, we hope, in our espousal of all
things Orff, to have our feet on solid ground.

First we would like to share with you some

IDEAS THAT WORKED:

» Gale Cope, Mid-Atlantic Chapter (Virginia):
To intrease attendance at chapter meet-
ings, Mid-Atlantic decided to offer work-
shops for college credit through the
University of South Dakota; subsequent
meetings averaged 85 with 40 enrolling for
credit. To encourage more national mem-
bers, the chapter cutthe $10 fee in half for
national members, using other funding
sources to offset this loss to the chapter.

* Frederica Thames, Atlanta Area Chapter

- (Georgia): To make meetings more attrac-
tive: 1) pot luck suppers for clinicians at the
member’s homes provide enjoyable times
for members, guests and clinicians to get
acquainted; 2) local music store owners

Bob Cunningham and John Miller bring ~

their individually made instruments of
exceptional quality to the meetings, along
with other Orff materials from their shop,
Musikworks.

¢ Jim Solomon, North Florida Chapter: To
raise money to bring Carol King from
Memphis, the chapter held an “Evening of
Music,” co-sponsored by the local Charis-
ters’ Guild. Attendance was by invitation

. only, with black tie optional and wine and
hors d'oeuvres included (donated, natural-
ly). Admission: $10. Entertainment was
provided by the chapter and Choristers’
Guild members. Net profit: $180.

part of Music-in-our-Schools observance,
classroom teachers and children write let-
ters to parents inviting them to attend
music classes at specifieéd times. Since
Orff-taught youngsters know how to lead
as well as follow, they teach their guests
how to sing and play ostinati, melodies,
etc. Also, children compose commercials
to “sell” music education; impartial judges
pick the ten best tapes which are played
over the school intercom. The student

Elizabeth Carlton, Kentucky Chapter: As .

body and staff love it. Other school suc-
cesses: The principal and the classroom
teachers learn to play the Orff instruments
and are delighted to performin at least two
programs of seasonal interest each year.
The music teacher also gives faculty in-
service training sessions which prove to be
very popular. .

An example of industry support: The
Durlauf Music Store in Louisville donated a
soprano metallophone to the chapter, which
was raffled off at the Southern Conference
MENC meeting in February. It was won by
Richard Spalding, who re-donated the instru-
ment with the specification that it be re-
raffled immediately so that one of the teach-
ers present would be able to take it home.

‘The earnings will be used to bring in cfini-

cians next year.

These were outstanding Orff events at the
M.E.N.C. Southern Division Conference in
Louisville, February 1983:

* An exemplary Orff Ensemble perfor-
mance by the Florida Suncoast Orff Chap-
ter. The program was beautifully balanced,
including the following: Suite de Danzas
Espanolas (Wuytack), one piece from
each of the five Orff-Schulwerk volumes
(the concluding one contained an alter-
nate setting by very able conductor David
Luther), a setting by David Luther of Bach’s
Jesu, Joy of Man’s Desiring, The Arkansas
Traveler, andJoplin’s The Entertainer; and
finally Keetman's “Andante Moderato”
from Spielstucke fur Kleines Schlagwerk.
Ensemble members, all teachers, are to
be highly complimented.
A Music Industry Showcase session pre-
- senting basic Orff philosophy and process
to the general public by Nancy Ferguson,
former A.O.S.A. president and teacher in
the Memphis City Schools. Her presenta-
tion had been painstakingly prepared, and
each step along the way met with success
and happy participants, despite the over-
crowded room and some communication
problems. Her flexibility and “cool” were
a delight-to behold, her program notes
clear, concise and logically presented,
making them very helpful to Orff
newcomers.

Lola Burdine with first grade’rs'

¢ Thethrilling concert presented by the Holy
Family Orff Ensemble, a volunteer group
of about 25 children from this Louisville
parochial school. Lola Burdine teaches all
eight grades in this small school. Recog-
nizing the need of certain children to fuffill
talents and creative instincts more fully
than is possible in the short weekly gener-
al music session, Lola has built this select
ensemble, during the past four years, into
a versatile and musical group which has
been widely heard in Louisville. Each child -
plays a recorder proficiency test to qualify
for admission; it is an honor to belong.
Their acceptance (by taped audition along
with other skilled performing group appli-
cants) for aspot onthe M.E.N.C. program
attests to the exquisite musicality of their
performance. In addition to playing origi-
nal Schulwerk compositions they do their -
own settings of dramas, as well as arrange
and organize the substance of their pre-
sentations. Their M.E.N.C. program con-
sisted of folk song material, recorder
pieces by Ravenscroft and Farnaby, instru-
mental pieces by Orff-Keetman, and a -
musical dramatization of “Children of the
Wind” that left many teary-eyed as the
audience rose in tribute at the conclusion
of this African folk tale.

Finally, some miscellaneous items: ,
Beth Miller (Atlanta) and | felt that the com-
pilation of the individual Annual Reports by
chapter presidents contained so much in-
teresting material that we took the trouble -
to send a copy to each chapter present.
Many wrote to report how helpful it was.

* The Piedmont North Carolina Chapter
reported in their publication, the Piedmont
Orif Pulse, on workshops conducted by
Beth Miller, Konnie Saliba, James and.
Isabel.Carley, and Becky Love.

* The Central Carolina Chapter sent news of
workshops taught by Brent Hall.and Mary
Cochran. Innovation: workshops were
shared with the Piedmont Chapter and
credit made available through Meredith
College.

¢ Middle Tennessee Chapter sends news of
workshops by Konnie Saliba, Ginny Gable,
and Dr. Marvelene Moore, The latter work-
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shop combined Orff and Dalcroze proc-
esses. Middle Tennessee members are
proud to report that several teachers from
the Tennessee School for the Blind are
part of their group; their active participa-

" tion is inspiring to the clinicians, members

and guests. Natalie Chappelear wrote that
Middle Tennessee is a charter member of
Children’s International Education Center,

Inc.; the goal of this organization is “to:

serve children of Tennessee by collecting
“folk music, art, and games of all nationali-
ties. . .by bringing together the best of
children’s books of these countries. . ., to
enrichthe livesof children. . ., toincrease
understanding of their global neighbors.”
Frederica Thames (Atlanta) sent bro-
chures for both the 1982-83 and 1983-84
workshops. During the past year they
hosted Beth Miller, Betty Smith, Judy
Thomas-and Jane Frazee. This season
they will have Pat Brown, Isabel Carley,
Judy Thomas, and Shirley MacRae.
The Kentucky Chapter received, from
Patricia V.B. Goff of Louisville, the follow-
ing advice relevant to a situation prevalent
inthe Jefferson County Schools and per-

. haps elsewhere—the overwhelming bur-

den of doubled classes for itinerant music
teachers: 1) To facilitate distribution of
materials to children, schedule grade level
classes in succession (twos follow twos,
etc.). 2y Permit teacher to have ten-minute

_breaks between classes. 3) Apply large

group management procedures such as
these: a) seat children alphabetically but
inthree distinct groups (with some leeway
within groups for friendship “‘collages’);
the teacher then can say, *‘group |, get the
sticks”. . “group li, sing the phrase”. . .
“group three, show us how”. . .Sometimes
the competitive spirit engendered can be
helpful as well. b) keep chastizing to a min-
imum; withdrawing privilege of playing an
instrument should be limited to threso five
minutes. ¢) with large groups, singing is
still the best loved and most practical
activity. Obviously, there should be new
music to hear, some basic theory attempt-
ed, and some opportunities for movement
even if it must be limited to “only group Il
today.” 4) Entice the classroom teacher
into providing a follow-up lesson in music
during your absence. Facilitate this by
organizing materials and plans on easily
rolled carts. Enlist children and the princi-
pal to encourage your reluctant colleagues.
Self esteem and music are served simul-
taneously.

EVERGREEN CHAPTER
MINI-CONFERENCE

The Evergreen Orff Chapter
(Washington) will sponsor a winter mini-

_ conference the weekend of March 23-25,

Wayne Cook, Joyce Borman, David
Asplund, Donna Breedan, Jan Hall, and
Ann Palmason will be presenters and
leaders. Contact the chapter for further
information.
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WHAT’S IS?

What if seventy-five newcomers and
eleven veteran teachers, having as com-
mon ground an interest in Orff-
Schulwerk, meet together for nine hours?
Cleveland’s answer to that is IS—
introduction to Orff-Schulwerk! This in-
novative program solves the difficult pro-
blem always posed at conferences: how
a beginner or interested outsider can
identify sessions which will be of most
value in an initial encounter with the
Schulwerk.

The newcomers will be divided into
small groups, each group meeting an

hour per day in three areas of
concentration —ensemble, recorder, and
movement— and each having the benefit
of studying with nine of the eleven
teachers. (For names of leaders, all of
whom have served in the forefront of
Schulwerk teaching aimost since its
beginning in this country, see IS section
of Conference Overview, p. 6.)

IS participants will also be able to at-
tend at least one additional conference
session per day. One hour credit,
graduate or undergraduate, will be
available from Cleveland State Universi-
ty. A Continental breakfast will be avail-
able for IS participants.

Believable sounds.
Unbelievable prices.
Andthey’ re pre-tuned!

Indian Drums
with rawhide

Chinese
Drums.
Black or red,
~with gold
decoration - -

Educational

Snare Drum
Kitincludes

~ - drum, stand,
sticks

Hand Drums
. 21" shell depth

New PTS technology makes it possible: Professional-sounding
drums that are sturdy, lightweight, attractive — yet priced well
below any comparable drums. And PTSdrums are pre-tuned at
the factory, never need adjustment. Unique Acousticon™ shells
have superior resonating qualities — super strong yet lighter
than wood. Complete range of sizes available through your
favorite music supplier, or write for catalog.

REMV

12804 RAYMER STREET, NORTH HOLLYWOOD, CA 91605

REMO, INC.

Y /IPTS

PRE-TUNED SERIES

P



KEETMAN FUND
RECIPIENT HAS
SUCCESSFUL SUMMER

For the past two years | had been using
what little Orff-Schulwerk | knew to
reinforce what | had aiready taught. | had

. lots of ideas from workshops attended as
a member of the Connecticut chapter,

and after spending a Saturday gathering
individual lessons at a monthly workshop
| would try to arrange a song, piece, or
game to fit the needs of a concept | was
trying to get across. While this worked

" beautifully for a few lessons that seemed

to speak directly to the concept, | realized

that my students were not adequately pre-

pared for the majority of Orff lessons |
tried to incorporate. | was constantly
watering down vocal arrangements,
simplifying accompaniments, or trying to

" explain to my students why we were doing

what we were doing. Thanks to a grant
from the Gunild Keetman Assistance
Fund, | recently attended the Level |
workshop at Ridgewood, N.J., and | now
feel | can rearrange my cufriculum (which
1design myself) and use the Orff process
in order to not only reinforce concepts but
toteachthemaswell. ]

| now understand fully the basic com-
ponents of the Orff process and have
learned how to use the recorder in my
classrooms. Through the Orff process,
I've learned how vital speech and im-
provisation can be to the musical devel-
opment of a child. I've been exposed to
the basics of orchestration as applied to
Orff-Schulwerk and am looking forward to

* arranging some of my favorite tunes inthe
" elemental style.

Most of all, I've learned how much fun
music learning can be—for my students
as well as for myseli. | attended the Level
| workshop planning to tie up the loose
ends and received much more than |
could have hoped or expected. Through
participation in this course, I've grown
musically and am very anxious to get
back to 'my students this fall.

I'd also like to mention the very dear
friendships acquired during the two
weeks in Ridgewood. The support and
encouragement from teachers and fellow
students as we worked was invaluable.
I'm already planning to attend Level Il
next summer.

Once again I'd like to thank the Execu-

tive Board of AOSA for the grant fromthe -

Gunild Keetman Assistance Fund which
was responsible for sending me to what
has been so far the best learning experi-
ence in music education {'ve ever had—
the Orff-Schulwerk process will be thriv-
ing in my school this fall!

Susan G. Doing
Storrs, Conngcticut

I

Meet Your President...
Continued from page 12

developed, resulting in their collaboration
on courses taught through San Francisco
State as well as universities in other parts
of the country. Her association with
S.F.S.U. continued while she worked on a
California administrative credential com-
pleted in 1972. Jan did some part-time
teaching for the university while continu-

ing her full-time job with the San Fran-

cisco Public Schools.
Our work together in AOSA has always
had the spirit of mutual support and

healthy competition. Of course Los -

Angeles was first to form a chapter. (We
have always considered ourselves num-
ber one in most areas, but itis particularly
true when it comes to our AOSA chapter.)
Jan watched carefully to see if Sister
Eloise was going to get us “off the
ground,” and when we started to fly she
thought, “Now, anything Los Angeles can
do, surely San Francisco can do better.”
Well, they may or may not have done it
better, but at least they did it. Jan orga-
nized the Northern California Chapter
and served as its president for the first
four years. Her close friend Marshia
Beck, who was there during the initial
chartering stages and who followed Jan

as president, told me recently: ‘Jan s still
much loved and respected by all of us.”
Marshia also commented on the fact that
Jan has continued to support the chap-
ter’s every effort even after she moved to
Chico, California, in 1976 to accept a full-
time position as professor of music edu- -
cation at Chico State University.

Jan and | sat together on many AOSA
advisory board meetings in the early
seventies. We each represented our
chapter, but together we advocated the
need for representation on the National
Board to reflect the geographical distribu-
tion of the membership, which was rapid-
ly shifting westward. We felt a great sense
of satisfaction when regional representa-
tion became afact rather than an item of
discussion at advisory board meetings.
Things were happening so fast west of
the Mississippi that where California had
once been a lone western state with two
Jocal chapters, we were now surrounded
by chapters in all neighboring states as
well as new chapters in other parts of
California. It is not hard to understand
why Jan was elected chapter co-ordinator
following Arvida Steen’s strong leader-
ship in this area. ’

Perhaps none of the professional chal-
lenges which Jan handled so ably pre-
pared her for the most difficult personal
battle which she had to wage a little more

£

(" THEY DESERVE STunioag

CHILDREN ARE SUSCEPTIBLE TO OUR STANDARDS. IF WE TEACH THEM
EXCELLENCE, THEY WILL ALWAYS KNOW QUALITY.

STUDIO 49 - THE ORFF INSTRUMENTS

VIV

MAGNAMUSIC-BATON, INC.
10370 PAGE INDUSTRIAL BOULEVARD
SAINT LOUIS, MISSOURI 63132
314 ¢ 427-3660

v,

PAGE 23



(Continueqd)

than two years ago. It was then that a
brain aneurysm caused herto have a car
accident which almost took her life. The
miracle of her fight amazed her family
and friends, and it positively astounded
her doctors. It was sheer determination
and a refusal to accept the premise that
“it can’t be done’ which allowed her to
regain her memory, to walk again, to
speak again, and ultimately to work
again. It allowed herto resume the place
she had made for herself as an outstand-
" ing educator in her chosen profession.
That great inner strength which is so
much a part of Jan Rapley has made it
possible for her to assume the presiden-
cy of the organization to which she has
contributed so much.

She assumes this rofe with some very
unique qualities. She is more grateful to
be here...to be alive...and to be a part
of all of life. She knows what it is like to be
self sufficient as a person, and then to
need a helping hand in order to climb
once again tothe mountain top. You will
know that when she speaks, she will have
thought it through carefully; when she
listens, she will listen more carefully;
when she leads, she will lead carefully.
Her decisions will be based on conviction
and consultation. They will be tempered
with a sense of confidence, a sense of

- humor, and a sense of compassion. She
will act as-a friend who can laugh with
you, disagree with you, then take your
hand and walk with you. She will study
and discuss issues pro and con, and
opinions will be voiced with conviction,
but without hostility.

These qualities make Jan unigue, and
as president a credit to AOSA. | am
reminded of my son’s ninth grade class
motto last year: “We cannot still the wind,
we can only adjust the sails,” Jan has
learned to adjust the sails. :

Millie Burnett
Los Angeles
Past President, AOSA
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State

Arizona
California

Colorado
Connecticut
Florida

Georgia
idaho
linois
Indiana
lowa

Kansas
Kentucky
Louisiana
MD-DE-DCVA
MAVT-NH-RI
Michigan

Minnesota "
Missouri

Nevada
New Jersey

New Mexico
New York

North Carolina
N. Dakota
Ohio

Oregon
Pennsyivania
S. Dakota

Tennessee

Texas

Virginia
Washington

Wisconsin

Chapter Name

ARIZONA
LOS ANGELES
NORTHERN CALIFORNIA
ORANGE COUNTY

SAN DIEGO CHAPTER
CENTRAL CALIFORNIA (P)
ROCKY MOUNTAIN
CONNECTICUT
SOUTHWEST FLORIDA
SUNCOAST

NORTH FLORIDA
ATLANTA AREA

IDAHO _
GREATER CHICAGO
INDIANA

FIRST IOWA

SOUTHEAST IOWA
GREATER DES MOINES
KANSAS

KENTUCKY:

NORTH LOUISIANA
SOUTH LOUISIANA
MIDDLE ATLANTIC

NEW ENGLAND
GREATER DETROIT
MID-MICHIGAN
WESTERN MICHIGAN
SOUTH CENTRAL MINN.
ST.LOUIS

HEART OF AMERICA
OZARK MOUNTAIN (P)
NEVADA'S DESERT VALLEY
NORTHERN NEW JERSEY
CENTRAL NEW JERSEY

- NEW MEXICO

GREATER ROCHESTER
LONG ISLAND
BERKSHIRE-HUDSON VALLEY
TAPPAN-ZEE
WESTERN NEW YORK
CENTRAL CAROLINA
PIEDMONTNC.
PRAIRIE WINDS
GREATER CLEVELAND
GREATER CINCINNATI
CENTRAL OHIO
PORTLAND

LANE

PITTSBURGH GOLDEN TRIANGLE

SIOUX VALLEY

MIDDLE TENNESSEE
MEMPHIS .

CENTRAL TEXAS
TEXAS GULF COAST
WEST TEXAS

DALLAS METROPLEX
CAPITAL AREA OF TEXAS
VIRGINIA HIGHLAND (P)
EVERGREEN '
INLAND EMPIRE
GREATER MILWAUKEE

AOSA Chapters, 1983-84

President

Richard Watt

Ruth Belonsky
Dorothy Lyons
Janet Schermer
Gloria Ensign
Helga Medd

Claire Seger
Donnalou Rollins
Gretchen Wahlberg - .
Beverly Boardman
James E. Solomon
Susan Key

Noreen Hawley
Judith Kirby

Jerry Gillooly
Barbara Drustrup
Joye Deardorff
Claire B. Petersen
Esther Gray

Alice S. Wells
Helen Randle
Edlena Wattigney
Judy Henneberger
Thomas Goux
Freda Ensign
Linda Agnew
Phyilis Stycos

Mrs. WT. Thoreen
Marianne Sher
Karen Logbeck
Patricia M. Osterby
Barbara Wilson
Judith Schneider
Richard Hoagland
Jo Ann Rogers

Pat Rex

Joan R. Fretz
Deborah Craig

Sr. Madeleine Cain
Alexis Zolcer
Patricia Beyle
Rebecca Comer
John Schneider
Alan Purdum
Connie McKale
Laurel Bowlus
Shirley Pausig
Denise Schijoll
Betsy Smith
Martha Rankin
Cynthia Ann Curtis
Karen Medley
Linda Snow

Pat Johnson
Felicia Cobalis
Sharon Carp
Gayle Gaston
Brent Holl
Kathleen Poole
Susan S. Etten

Sr. Bernadette Grabrian



CENTRAL STATES
OUTSTANDING TEACHER

“Our next honoree is a Master Teacher
in Music of national stature who is in her
twentieth year of service to her school.
Not only is she an exemplary teacher of
children in all phases of a highly devel-
oped and diversified music program, but
she also teaches graduate students,
bringing her fresh and continually evolv-
ing classroom approach to these special-
ized teachers of music...

“Although according to her school’s
Head, she works at a frantic pace all year
long with her piano students, presidency
of the national Orff-Schulwerk associa-
tion, and graduate school teaching, on
top of aschedule of regular classes, she
finds the energy to present workshops for
teachers in the area and at professional
conferences. We believe that her col-
Jeagues would agree that, after almost
twenty-five years as a teacher, she s still
young, vigorous, and vital in mind, spirit,
and soul—in short, an outstanding
candidate for an Outstanding Teacher
Award.

“On behalf of the Professional Ser-
vices Committee, we are proud to present
this award to: Carolyn B. Tower.”

This honor was conferred by the Inde-
pendent Schools Association of the
Central States in November, 1982—a
well-earned recognition. Carolyn téaches
at Cranbrook School in Birmingham,
Michigan. She presently serves as Past
President on the AOSA National Board.
Three cheers, Carolynt!! .

Carolyn Tower

"An Important

Belwin-Mills

is pleased to announce
the publication of the
revised editions of the

ORFF INSTRUMENT SOURCE BOOK
VOLUMES I & 11

Each book (96 pages) — $8.95 by Elizabeth Nichols

These books have been revised to include new materials in
addition to well-loved American favorites. Considerable em-

phasis has been given to developing movement and drama
with each song. The lessons are self-contained and offer the
teacher detailed procedures for guiding children through
creative experiences in putting the arts together, — as they
began.

It is recommended that all classes begin with Volume | of the
ORFF INSTRUMENTS SOURCE BOOKS: for the best
sequence of involvement with Orff instruments. Volume i
offers more advanced aesthetic challenges and a repertoire of
folk music of many countries.

Available where you buy your music
or from:

(’BCMI]. GMillS‘I;ublishing Corp.

MELVILLE, N. Y. 11747




REVIEWS

THE ABC OF RECORDER PLAYING,
Book 1, Hans Bodenmann. Swiss Music
Line, PO. Box 398008, Miami Beach, Fla.
33139. $4.95.

This is a very attractively printed
recorder instruction book for children
which includes many second parts for
rhythm or Orff. instruments. Fingerings
are shown with clear photographs, in-
cluding those for the thumb position.
There are also some written assignments
for good measure.

Notes are introduced in the following
order:C’'AD'GF,BEDC;BF#E' G’ G#
and C# The progression is very gradual,
with new note values, rests, slurs, ties, etc.
carefully interlarded, and new notes and
technical points clearly indicated by
shading when they first occur.

Presumably this book was designed
for children using German-fingered in-
struments, or the F would not be introduc-
ed so early. Those of us who prefer to start
with the G scale could easily skip from
page 20 to page 28 and double back for
F later.

An excellent method either for children
or teachers in training.

.M. Carley

FAMOUS SOLOS FOR THE ALTO.

RECORDER, 1 and 2, Hans Boden-
mann. Swiss Music Line, $2.95.

These two sets of solo pieces for alto
recorder should fill a need for attractive
music by such composers as Leopold
and Woifgang Mozart, Telemann,
Praetorius, Beethoven, Handel, Haydn,
Brahms, Purcell, Bach, Schein, Exaudet,
and Schubert as well as some well-
chosen folk dance tunes, particularly at
the stage when our students are switch-
ing from soprano to alto recorder and
need alot of practice reading in-the new
range. The editor has market phrasing
and slurs and occasional staccatos. The
books would be still more useful with
piano accompaniments, or at least lists of
sources so we could find them for
ourselves.

.M. Carley

FOLK-DANCES FROM PROVENCE,
1 SAA and 2 SSA, Walter Giannini. Swiss
Music Line, $2.95.

These two books present appealing
tunes in excellent trio arrangements, very
carefully edited to show all the
possibilities of articulation on the
recorder. Alternate assignments of the
alto recorder parts for xylophones or
metallophones are suggested, and there
" are additional percussion parts written in
Book 1, usually assigned to hand drum.
These delightful dances should also be
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particularly valuable when students have
just shifted to alio recorders, since the

. ranges are not extreme —from low F to

high A or an occasional high B, and the
technical demands are limited. Phrasing
is carefully indicated in Book 1 but, odd-
ly, omitted from Book 2. However, the
phrases are obvious enough in this
dance repertoire to cause little difficuity.

. .M. Carley
CLASSIFIED ADS

For Sale: Complete set of Bergerault Orff
instruments, distributed by Peripole, Inc.
Set includes 1 bass xylophone, 1 alto
xylophone, 1 alto metaliophone, 1
soprano xylophone, 2 soprano glocken-
spiels, all with stands. Available because
of recent staff change; have never been
used. Call 801-328-8941.

Movement, Sound & Reading Readiness.
Presents an easy approach to Orff with

- child development in view. Used in early

childhood courses and with teachers of
special children. $7.00 prepaid. Prince
Publications, 107 Ashland, River Forest,
lllinois 60305 (or your favorite Orff
distributor).

(Ads may be placed for 20¢ per word,
including name and address. $3
minimum.)

\

SEARCH FOR
RESEARCH

The AOSA National Board often re-
ceives requests for specific data derived
from current research in the effectiveness
of Orff-Schulwerk. A need has also been
expressed for research methodology
which can be applied to Schulwerk pro-
grams; validated testing instruments are
crucial to gathering the kind of data need-
ed. Current economic pressures severely
curtailing music programs have intensi-
fied the urgency for justifying Schulwerk
curricula in specific terms.

We want to request that any individuals
now conducting research with Schulwerk
programs, or that anyone knowing of
such research in progress, contact our
Research Committee chairperson im-
mediately (Pat Brown, Box 514, Wood
Hole, Massachusetts 02543). In addition,
AOSA is very much interested in finding
people, such as master or doctoral candi-
dates, who are interested in developing
testing instruments and procedures
which subsequently could be used by
others in obtaining data in their own
school situations. Certain funds are being
made available though the Gunild Keet-
man Assistance Fund to help promote
such efforts. Contact Pat Brown for
information.

by Don Campbell

\
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7 NEW PUBLICATIONS )

SINGING IN THE SEASON 6.00
by Jane Frazee
Coliection of songs for Christmas and Hanukah in the
always tasteful and musical style of Jane Frazee. Five
levels of difficulty.
SINGING SAYING — DANCING PLAYING 27.50

by Richard Gill, Clare Scott-Mitchell & Roderick Bowie

Teacher’s manual and six cassettes aimed at allowing
children to experience pattern in language and music
through listening: listening and singing; listening and
saying; listening and dancing; listening and playing.

INTRODUCTION TO THE MUSICAL BRAIN est9.75

Explores the functions, theories and musical expressions
of the brain in correlation with traditional systems of
musical education, Orff-Schulwerk,
and movement. Contains several workshop exercises and
activities with precise instructions for their use.

solfege methods
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WORLD WIDE EXPERIENCE

As the world’s largest manufacturer of musical instruments for educa-
tion, Suzuki is in a unique position to provide you with the quality musical
instruments you need for exciting, rewarding teaching experiences. In all
product catagories, the quality, discount pricing, 5 year warranty and
immediate shipping give you a decided advantage over competitive brands.
Our beautiful color catalogue is filled with a vast array of musical instru-
ments especially designed for the music educator such as Orff instruments,
the finest recorders, sturdy rhythm instruments, tunable timpany & drums
as well as innovative new musical instruments like Omnichord, Tronichord
and electronic pianos, GUARANTEED TO KEEP YOUR STUDENTS
ENTHUSIASTIC! :

FREE COLOR PRODUCT CATALOGUE ‘ -

Suzuki is instrumental in music education because we offer so much musi-
cal instrument variety at prices you can afford. See what a difference the
~ leader can make. If you haven't already received our new color product
catalogue, we'll send you one free of charge. Write to Suzuki Corpora-
tion, US Distribution Center, P.O. Box 261030, San Diego, California

92126 or call 619-566-9710 for fastest service.

.C ORPORATI ON.
WE MAKE MEMORIES WITH MUSIC
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