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AOSA NATIONAL CONFERENCE
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Carolyn Tower
National Conference Chairman

“One must learn
By doing the thing; for though you
think you know it
You have no certainty, until
you try.”
Sophocles

These ancient Greek words of wis-
dom will never serve the truth more
accurately than at AOSA’s fifteenth na-
tional conference to be held at the Albu-
querque Convention Center next Novem-
ber. This conference will feature four
internationally recognized guest teachers:
Daniel Helldén, Orff exponent of Sweden;
Phyllis Weikart, movement and folk
dance teacher from Michigan; Athan
Karras, Greek music and dance authority
from California; and Helen Kemp, choral
music specialist from New Jersey. These
exciting leaders will inspire us to redis-
cover the roots of the Orff-Schulwerk
philosophy and to understand better the
direct link to ancient cultures which is so
evident in Carl Orff's works.

There will also be an opportunity to
explore the colorful city of Albuquerque
and its environs. Highlighting Thursday,
the opening day of the conference, will
be the scheduled trip to Jemez Pueblo
to observe a centuries-old celebration of
a festival in honor of St. James.

In addition to working with these
four major guest teachers each day,
- participants will have many choices "of
sessions unique to this part of the coun-
try: “Las Posadas,” An Enchanting
Christmas Story preserved in New Mexico;
“Spanish Cuentos,” Old World Story
Telling in New -Mexico by Joe Hays;
and “‘American Indian Music and the Orff
Curriculum’’ by Donna Monticello.

Our own AOSA members, so vital to
the success of any conference, will pre-
sent many sessions during the three days
of the conference in which there will be a
strong emphasis upon the literature, musi-
cal examples, and philosophy of the Schul-
werk. Sessions in this category you won't
want to miss are: “The Life Values Inher-
ent in Orff-Schulwerk” by Sr. Marcia
Lunz; “Orr-Schulwerk: A Synthesis of Old
and New—a Comparison of Developmental

Stages in Music History with those in Orffe

Schutwerk” by Brigitte Warner;- ~'For
Hand Drum and Recorder: Hand. Drum
Continued to page 21, col. 1

BRAIN RESEARCH AND EDUCATION
Anita H. Wolfson

Piscataway, New Jersey

The miracle of the human body has
always been a source of great awe and
inspiration to me. When | read Robert
Ornstein’s book, The Psychology of Con-
sciousness, .| found his discussions of the
brain hemispheres both thought-provok-
ing and fascinating. A Symposium was
presented shortly after in Philadelphia,
Pa. and the facuity included Dr. Orn-
stein and Dr. Joseph Bogen. ! had the pri-
vilege of attending. The following report
was written to share the information |
received with members of our educational
staff in New Brunswick, New Jersey.
When it was suggested that the topic
might be of interest to my Orff colleagues
as well, | was happy to share it.

Definition of a Split Brain.

The brain is divided, somewhat like
a walnut. Between the two halves is a
cerebral commissure, a thick column
of nerves, called a “corpus callosum.”
When surgery is performed, either sever-
ing this column entirely, or in some cases,
partially, the condition resulting is known
as a split brain.

Although the technique had been
wnown for centuries, this surgical pro-
cedure was first used by Dr. Joseph
Bogen in 1960 as a means of controlling
the hemispheric spread of epilepsy. His
theoretical conclusion proved to be
correct in practice. The extensive testing
of patients before and after surgery has
confirmed a great deal of information
about the function of each hemisphere of
the brain.

1t has also triggered research relevant
to the two hemispheres of the brain in
right-handed subjects who have normal
brain functions.

General Findings about the Split Brain

in a normal brain, information. is
received by both hemispheres simulta-
neously, information is then processed
by predominantly one or the other hemi-
sphere, but information is exchanged
between the two. '

After surgery, information fed to one
half of the brain is processed by that half

“and the other half is completely unaware

of what is happening. This is true no
matter how the information is given:

through the auditory system, or whether
it is visual, olfactory, or tactile, or
proprioceptive, meaning from stimuli
within the body muscles. The testing data
reinforced the theory that the right
hemisphere of the brain controls the left
side of the body, and receives informa-
tion from the left visual field, the left -
ear, etc., and the left hemisphere has a
similar relationship with the right side.

The hemispheres function in special
ways, and have come to be named accord-
ingly. The left hemisphere, (L.H) is
called the Major Hemisphere, the "‘Ra-
tional’”’ or “Dominant” one. The Right
Hemisphere (R.H.) is known as the Minor
or “Intuitive’” Hemisphere.

Left Hemisphere

verbal

specific

perceives detai!

codes with verbal discriptions
analyzes over time

notes conceptual similarities

Right Hemisphere
spatial

general

perceives form

codes in images
synthesizes over space
notes visual similarities

The left hemisphere:
has a poor spatial coordinate system.
has a poor visual synthetic process.

The right hemisphere is poorly designed
for:

temporal analysis

abstract conceptualization

detailed figure detection

linguistic coding and analysis

Descriptions of some of the testing
situations

The word “‘spoon’’ is flashed in the
left visual field and received by the R.H.
When asked what he saw, the subject-
claims that he saw nothing. {He is unable
to verbalize with his R.H.) He is then
taken to a table which is loaded with
many diversified objects, which are not in

“his view. He is asked to put his left arm

through an opening, to grope among
‘Continued to page 8, col. 1
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GUEST EDITORIAL:

A PHILOSOPHY FOR ORFF
Mark Dannenberg

! am most grateful to all who have made
the Gunild Keetman Scholarship Fund
possible. Your assistance has offered me
the opportunity to study Orff with the
outstanding faculty at the Institute in
Salzburg, Austria. | hope that | can partly
show my sincere thanks through the
following article and by supporting other
Gunild Keetman Scholarship candidates
in the future.,

The Orff process often appears
nebulous to music educators who have
not studied it. This may be attributed to
the limited scope of a single demonstra-
tion. There is also a problem in clarifying
the basic aspects of the Orff process
due to individual variations in interpre-
tation. In the present age of accounta-
bility and behavioral objectives, it is
essential that the Orff specialist be able to
articulate what he is teaching and why he
is teaching it. This not only helps others
to grasp what Orff is about, but it also
helps the specialist to clarify his own
goals.

After three years of experimenting
with various facets of Orff in teaching
instrumental music, | applied for study at
the Orff Institute in Salzburg, Austria and
spent the academic year 1977-1978 at-
tending classes there. The courses at the
Institute included movement classes in
body techniques, improvisation, Renais-
sance and folk dance; instrumental classes
in recorder and percussion pedagogy;
composition; and classes which combined
the various elements. | was impressed by
both the quality of instruction and the
dedication of all the instructors. The
pedagogy classes were designed to give
each student a working knowledge of the
various facets of the Orff approach. The
courses which integrated different ele-
ments offered us an opportunity to syn-
thesize the new ideas we had learned.
By the end of the year, | felt | had a
much clearer idea of what Orff-Schul-
werk is.

Orff-Schulwerk is based on the phi-
losophy that music should be taught in
conjunction with movment and the lan-
guage arts. Elements such as rhythm, dy-
namics, form, etc. are common to all
art forms and receive emphasis in the Orff
process. This offers reinforcement for any
one of the forms. Therefore, the student
PAGE 4

can broaden his insight into any one of
the arts by viewing and experiencing the
elements from the perspective of another
art form. Each experience at the Orff
Institute supported this philosophy.

~ Professor Barbara Haselbach, head of
the movement division and co-director
of the Institute, offered a plausible ex-
planation for the evolution of dance and
music in a class which she taught jointly
with Professor Hermann Regner. We were
asked to move until each of us discovered
a movement-pattern that we would like
to repeat. Rhythmic patterns were slowly
clarified through repetition. Various
movement-patterns were then combined
into a conscise musical structure, i.e.,
rondo, bar form, rounded binary, etc.
Instruments were added to give clarity
to the rhythmic element and to reinforce
the dance form.

Our class did not always feel
comfortable in creating movement-pat-
terns, due to a lack of experience. Never-
theless, Barbara's effortless, flowing
movement exemplified the closeness of
the two art forms. She would move from
a walk to a rhythmic movement-pattern
using body sounds, clapping, finger snap-
ping and foot articulation. She would
then combine the various patterns and
develop them into a dance form with no
noticeable ?reak in the flow of action.

All of the classes at the Institute gave
me new ideas on how to integrate the
three art forms, but a two-hour recitation
by Carl Orff made a lasting impression
on the potential of the philosophy. He
captivated a capacity audience with his
skillfully-executed speech: nuances, reiter-
ation of words in rhythmic patterns to
heighten the dramatic effect, and care-
fully-placed pauses. He utilized no props
or instruments and the only percussive
sound was that of his hands producing
various rhythmic patterns and ostinati by
slapping a small table in front of him.
His voice, hands and facial expressions
exuded musicality. | felt that any addi-
tional accompaniment would have
created a distraction.

! left the Orff Institute at the end of
the 1977-78 school year with many new
ideas, but | knew that it would be my re-
sponsibility to synthesize the various
elements for my own teaching situation.
My present duties include teaching child-
hood music education classes to non-
music majors. These classes, made up of
students with varied backgrounds, give
me the chance to explore all facets of
Continued to page 20, col. 1

AOSA NATIONAL BOARD
1981 - 1982

National Officers:

Millie Burnett, President, Woodland Hills, CA
Carolyn Tower, Vice-President,vNorthville, Mi

Jan Rapley, Vice-President Elect, San Francisco, CA
Marion O’Connell, Secretary, Des Plaines, il
Stanley Rowland, Treasurer, Cincinnati, OH

Arvida Steen, Past President, Minneapolis, MN

Members at Large:

Tossi Aaron, Elkins Park, PA
Judy Bond, Norhtfield, MN
Patricia Brown, Woods Hole, MA
Virginia Ebinger, Los Alamos, NM
Edith Elliott, Shreveport, LA
Pat Hammill, Des Plaines, IL
Sally Hawkins, Austin, TX

Beth Miller, Atlanta, GA

Shelley Pixton, Puyallup, WA
Nedra Schnoor, Portland, OR

Industry Representative:
Jean F. Wilmouth, Jr., Pittsburgh, PA

Staff:
Isabe! McNeill Carley, Editor, Brasstown, NC
Cindi Wobig, Executive Secretary, Chagrin Falls, OR

NATIONAL ADVISORY BOARD

Carol Huffman, President, Greater Cleveland Chapter AOSA—OH
Joyce McKelvey, President, Greater Detroit Chapter AOSA—Mi
Judy Binder, President, Greater Rochester Chapter ACSA—NY
Roberta Sweet, President, Greater Chicago Chapter AOSA—IL
Marcy Grossman-Pollack, President, Delaware Valley Chapter AOSA—PA
Mark Cereghino, President, St. Louis Chapter AOSA-MO
Dotty Schaffer, President, Greater Cincinnati Chapter AOSA—OH
Marcia Ferguson, President, South Central Minnesota Chapter AOSA—MN
Joan LaBash, President, Long Island Chapter AOSA—NY
Anne E. Lockey, President, Middle Tennessee Chapter AOSA—TN
Ginna Walker, President, Memphis Chapter AOSA--TN
Phil Moon, President, North Louisiana Chapter AOSA~LA
Gail L. Cope, President, Middle Atlantic Chapter AOSA—VA
Ruth Borst, President, Indiana Chapter AOSA—IN
Jen F. Cochrane, President, New England Chapter AOSA—MA
Alayne Trombley, President, Berkshire-Hudson Valley Chapter AOSA-NY
Marilyn Regan, President, Connecticut Chapter AOSA--CT
Barbara Harrison, President, Los Angeles Chapter AOSA—CA
Marian A. McCollum, President, Mid-Michigan Chapter AOSA—M|
Dianne Schirripa, President, Tappan Zee Chapter AOSA—NY
Mary Karlen Petersen, President, Greatsr Milwaukee Chapter AOSA—Wi
Caroline Pugh, President, Northern California Chapter AOSA--CA
Delores Clayton Seeman, President, First lowa Chapter AOSA—IA
Judith Winczewski, President, Portland Chapter AOSA—OR
Laurel Bowlus, President, Central Ohio Chapter AOSA—OH
Marcia Huizenga, President, Western Michigan Chapter AOSA--M]
Peggy McCreary, President, Rocky Mountain Chapter AOSA—CO
Karen 8, Stapleton, President, New Mexico Chapter AOSA--NM
Marjorie Smith, President, Pittsburgh Goiden Triangie Chapter AOSA—PA
Sue Carot MeDonald, President, Central Texas Chapter AOSA—TX
Margaret A. Jerz, President, Southwest Florida Chapter AOSA-—FL.
Michae! Buchanan, President, Catskiils Student Chapter AOSA—NY
Carol Irwin, President, Arizona Chapter AOSA—AZ
Donna Hyde, President, Orange County Chapter AOSA—CA
Verbeck Smith, President, Evergreen Chapter AQOSA—Sesttle, WA
Elizabeth Thorman, President, Central New York Chapter AOSA-NY
Marianne Jacks, President, Texas Gulf Coast Chapter AOSA-TX
Barbara E. McGaughey, Chairman, West Texas Chapter AOSA—-TX
Laurie Vogel-Andrews, President, Western New York Chapter AOSA-NY
Mila Wiliiams, President, Southeast lowa Chapter AOSA—IA
Patricia Trump, President, Grester Des Moines Chapter AOSA—IA
Elaine’ H. Benedict, President, Northern New Jersey Chapter AOSA—NJ
Nancy Hurd, President, Kansas Chapter AOSA—KS
Shirley McCollum, President, South i.ouisiana Chapter AOSA—-LA
Jann Muck, President, Adrian Area Chapter AOSA—M]
Anita Wolfson, President, Central New Jersey Chapter AOSA—NJ
Miss Judy Reynold, President, Dallas Metroplex Chapter AQSA-TX
Ms, Patricia Beyle, President, Central Carolina Chapter AOSA-~NC
Arabelle Luckhardt, President, Atlanta Area Chapter AOSA--GA
Rebecca Love & Carolyn Harris, Co-Presidents, Piedmont North

. Caralina Chapter AOSA—NC
Marilyn Shepard, President, San Diego Chapter AOSA—CA
Karen Logbeck, President, Heart of America Chapter AOSA-MO
Velma Allen, President, Idaho Chapter AOSA—ID
Nancy Schkurman, President, Nevada's Desert Valiey Chapter AOSA—NV
Gayle Gaston, President, Capital Area of Texas Chapter AOSA-TX
Greta M. Rizzuti, President, Inland Empire Chapter AOSA--Spokane, WA
Christine Simmons, President, Kentuckiana Chapter AOSA—KY
Carolyn Reynolds, President, Suncoast of Florida Chapter AOSA—FL

-



FOKAN: MUSICAL EXERCISES FOR HEALTH AND
WELL-BEING FOR OLDER ADULTHOOD
Esther Cappon Gray
Research Associate,

Kansas State U.

In Riley County, Kansas, rural and
urban groups of older adults have been
gathering at community centers to do
more than play cards and eat homemade
pie. They stretch, they stamp, they clap,
they sweat, and they smile. They come
together in weekly sessions to ‘‘folk-
dance’” seated in chairs, and, if they are
able, on foot as well. They work hard.
They report that they enjoy exercising to
music, and that they are amazed to dis-
cover how much better they feel after
exercise.

The Fitness for Older Kansans
(FOKAN) program, launched by a
grant under Title 11l of the Older Ameri-
cans Act and co-sponsored by the De-
partment of Family and Child Develop-
ment, Kansas State University, developed
exercise classes to promote individualized
movement in social settings. The fitness
components FOKAN emphasizes are:
flexibility, locomotion, endurance, and
relaxation. Strenuous aerobic exercise is
avoided, and heart rates are kept below
70% of maximum. All activities are
music-synchronized, a factor that brings
three special benefits: motivating an en-
thusiastic, hardworking response in par-
ticcipants, making movement repetitions
enjoyable rather than boring, and pacing
each group’s activity within a healthy
activity range. FOKAN groups continue
to meet and continue to grow. The average
age of 1979-80 participants at three
centers was 73, 75, and 79. Group mem
bers ranged from 60 to 90 years of age.

Why Exercise After 60?

Recent research by exercise physiolo-
gist Herbert deVries indicates that lost
vigor is related more to inactivity than to
aging. Healthy older adults can turn to
physical training and regain vigor even if
they lack a history of regular exercising.
This is important news at a time when
our country faces a rapidly increasing
population over 60 years old as well as an
increased life-expectancy for older peo-
ple.

Exercise is one of the most effective
keys to independence and well-being in
older adulthood. While arthritis continues
to defy medical researchers in search of
a cure, the Arthritis Foundation warns

us that the crippling effects of rheumatoid
arthritis are worse in victims who do not
exercise. DeVries’ study of stress in the
later years suggests that exercise is one of
the safest, most effective tranquilizer
agents available. And low back pain, one
of the most prevalent medical complaints
which plagues aduits of all ages in our
country, is linked to weak or inflexible
muscles which can be improved with
exercise.

Roy J. Shephard, well-known Cana-
dian exercise physiologist, suggests that
increased exercise among older adulis
could dramatically decrease the actual
need among senior citizens for mental
care and for long-term residential care.
Yet fitness programs for senior citizens
often suffer from irregular attendance,
reluctant participation and multiple moti-
vational problems. No matter how bene-
ficial exercise can be, physical activity is
no help to people who do not exercise.

The Importance of Music

Music has proven itself an effective
motivator for exercise. Long before
today’s disco and aerobic dancing crazes
showed us the power music has to move
bodies, countless armies of soldiers and
rings of peasants had stepped to the
rhythms of music. In the United States
we have a diversified cultural heritage
of dances which have been performed at
times of celebration or mourning. The
old-fashioned country hoedown, the
courtly wedding march, carefully pre-
served Israeli or Greek dancing traditions

and the jazz funeral procession are all:

examples of social rituals which combine
music and rhythmic movement. They
have become cultural traditions because
they are such powerful experiences.

Professor Phyllis Weikart of the Uni-
versity of Michigan Department of Phys-
ical Education has devoted over 20 years
of her professional life to adapting such
folk traditions to recreational and educa-
tional uses for people of all ages. She
has developed a method of music-syn-
chronized exercise which has enjoyed an
enthusiastic response from older adults in
Ann Arbor, Michigan. By fitting exercise
Continued to page 6, col. 1
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FOKAN, continued

components to carefully selected music,
Weikart makes group exercise sessions
more relaxed, more intensive, and more
pleasurable than comparable sessions
without music. Participants in her rhyth-
mic movement groups have reported
feeling better over-all, sleeping better,
having less pain and fewer leg cramps,
having a greater range of motion in arthri-
tic joints, experiencing reduced hyper-
tension and finding increased vigor in
daily life. Weikart's pacing, her effective
use of music and her encouragement of
positive group interactions provide effec-
tive motivation; men and women in her
groups attend regularly and enthusias-
tically. The FOKAN exercise program in
Kansas is based on training | received
from Phyllis Weikart in Michigan after
I met her at the AOSA conference in
St. Louis in 1978. It has been enthu-
siastically received by Kansans.

Each FOKAN group session consists
of 4 general parts: (1) a seated limbering
up sequence, (2) exercises done standing
behind a chair while holding the chair-
back for support, (3} locomotion move-
ment and (4) a slow-down, relaxation
sequence. Interestingly, all participants,
regardless of fitness level, are enthusias-
tic about the seated as well as the standing
exercises. Individuals who are unable to
stand or walk freely do walking and folk-
dancing activities in a modified, seated
form. To assure a feeling of success
among participants, all activity sequences
are highly repetitive -with regard to each
movement component. Each routine em-
phasizes certain exercise purposes, and a
sequence of routines is built of comple-
mentary activities. Movements are coor-
dinated not only with the beat, but also
with the phrases and the moods of musical
selections. . '

Evidence of the effects of FOKAN
exercises is easily observed. Participants
report that they have learned ways to
improve their . agility and ranges of
motion. Many have learned to live better
within “their limits; working to develop
their abilities rather than 'inacti\(ely avoid-
ing encountering: their limitations. After
the first three months of activities, ses-
sions became faster-paced, more strenuous
and more complex. Group alertness
became markedly more keen. The reac-
tion time required for changes of direc-
tion or movement pattern grew shorter.

Within a given day’s session, the lim-
bering effect of FOKAN's musical move-
PAGE 6

ment experiences was clearly observable
in some nparticipants. - A 72-year-old
man shuffled gingerly toward the center
one day looking so frail that a passing
young woman loaded down with a bulky
package and a toddler automatically
whirled around to hold the entrance door
open for him. Astonishingly, 45 minutes
later the same man was dancing fluidly
around the circle with a smile on his face.
He still limped slightly and moved
carefully, but his gait was no longer jerky
and his face was no longer tense.

One dramatic day toward the end of
the first year’s sessions, a frail 73-year-old
man who walked cautiously and deliber-
ately with the aid of a walker chose to
leave the security of both his walker and
the chairbacks he had depended upon.
All group members had watched him
become more and more secure with
locomotion routines around the chairs.
One finally invited him to join in the
madified Yugoslavian dance which he was

accustomed to performing as a seated .

activity. Clearly surprised, he shrugged,
smiled, and slowly said, “Well, | don't
know why not!” Everyone in the room
was clearly moved as he made his way
across the open floor and reached out his
hands to join the group’s circle.

But Is It Orff?

A gratifying swell of musical endea-
vors has grown out of the efforts Carl
Orff and his colleagues have invested in
the Orff Schuiwerk. Orff has attributed
the success of the Schu/werk to its ele-
mental nature. | find it significant that
while’ Orff has made efforts to preserve
and share his contributions to music
education, he has never made the kinds
of definitive pronouncements which an
authoritarian leader would make in order
to perpetuate a movement. He has not
spent time “drawing lines” to indicate
what is or is not “Orff.”” He has neither
annointed chosen heirs nor denounced
“frauds.” Like Orff's approach to music
education with children, the wide field
of activity which we have ‘come to call
“Orff"” is a continuing process. 1t does
not have the limits of a rigid educational
method.

The strength in the Orff approach
comes not from the questions it answers,

but from the questions it asks. The heri-

tage we share in the Schulwerk volumes
is important. The implications in Orff’s
work — the emphasis on improvisatory
Continued to page 7, col. 1
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FOKAN, continued

skills and collaborative interactions, the
sensitizing to beautiful sounds and move-
ments, the marriage of the social and the
aesthetic which are united in music,
movement or language combinations that
myork’” — are also important aspects of
Cart Orfi's gift to us. Netither Carl Orff
nor his colleagues nor anyone else can
“finish’’ the work implied in or inspired
by “Orff,” for a process is by nature un-
finished.

s FOKAN “Orff""? FOKAN does not
incorporate all the elements or sequenc-
ing which have a place in “Orff” classes.
Its purpose is not music pedagogy. Most
FOKAN participatnts in Riley County,
Kansas, do not know the Orff Schulwerk.
They come together to enjoy rhythmic
movement to music in a social setting
because they are attracted to the group
experience as it unfolds. The elements
of music, movement and social interac-
tion are enjoyable to them. Technically,
! would say FOKAN is not “Orff.” And
yet, it is a fitting extension of Music for
Children for a group of older adults to
enjoy rhythmic movement activities to-
gether.

LETTER TO THE MEMBERSHIP

Dear Readers,
| am seeking the assistance of
A.0.S.A. members in a project which
could, in turn, be beneficial to us all. In
order to finish my Master's Degree in
Orff Studies at the New England Con-
servatory of Music, | must complete an
independent study course in curriculum.
| have chosen to compile a bibliography
of K-12 curricula and related materials
in Orff Schulwerk. { hope to be able to
derive some basic common denominators
from these materials. The finished paper
could be made available to the A.O.S.A.
research committee.
if you have compiled a curriculum
for an Orff-Schulwerk program (in any of
the levels K through 12), or know of any
related materials, please either send me a
copy, or let me know how | might obtain
this information.
Thank you very much,
Carolee Stewart
160 North Main Street Apt 4
Raynham, Massachusetts 02767

One 72-year-old man who grew up in
Mexico and spent his adult life working
hard on railroad construction in Kansas
came up to me after class one day. I like
music,”’ he said. "l like dancing. You
know what | do at home in my apartment
at 2:00 in the morning? | can get Juarez

on my taido. | turn on the music and |
dance around. It is very good to do. It
keeps me from thinking about the
unhappy things | might be thinking about.
And it makes me remember the happy
things | might not be thinking about.”

AOSA NATIONAL
CONFERENCE

Albuquerque, N.M.
November 11 — 15, 1981

PUBLIBHING HOUSE

All Things Bright and Beautiful, G. Winston Cassler
Unison with four flutes, cello, Orff instruments
Complete score .55
Instrumental parts .60
Simple Gifts, Isabel Carley
Unison with Orff instruments 50
Three Carols from Three Places, David S. Walker
Unison and two-part with keyboard or Orff instruments .65
Ye Holy Angels Bright, Robert J. Powell
Unison with organ and Orff instruments 50
426 South 5th Street, Box 1209, Minneapolis, MN 55440
) 57 East Main Street, Columbus, OH 43215
AUQSbURq 3224 Beverly Boulevard, Los Angeles, CA 90057

2001 Third Avenue, Seattle, WA 98121

r Octavos with Orff Instruments

A

Muslc

Orti-Schutwark

Amarlcan Edition

" Scholt

self-realization to their maximum.

NEW AMERICAN EDITION

BOOK 3
UPPER ELEMENTARY
$19.95 ‘

BOOK 2
PRIMARY

$19.95

Like its predecessor Book 2, BOOK 3 UPPER ELEMENTARY has received outstanding acclaim since
its recent appearance. Because of the excellence, abundance and variety of its contents, this teachers’
guide is destined to become a mainstay of Orff-Schulwerk teachers everywhere. Music, speech, move-
ment, games, articles and suggestions represent the finest that twenty-two contributors and leaders
in the field can offer. A wealth of materials and ideas for those who would develop creativity and

. T BRAND NEW
IMPROVISATION-DANCE-MOVEMENT by Barbara Haselbach $19.95

OUR BLACK HERITAGE
ANGELS AT MY DOOR by Shirley McRae
CHATTER WITH THE ANGELS by Shirley McRae
LET’S SLICE THE ICE by Pat Smith and Eleanor Fulton
CIRCLE ROUND THE ZERO by Maureen Kenney

est. $5.00
6.00
5.50
6.95

- MAGNAMUSIC-BATON
10370 Page Industrial Bivd. St. Louis, Missouri 63132
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BRAIN RESEARCH AND EDUCATION, continued

the objects and to retrieve one. He will
invariably come up with whatever was
flashed to his R.H., but when asked what
it is, he is still unable to name the object.
This test was done many times over
under carefully controlled conditions and
the results were always consistent, Other
tests have indicated the following, again,
assuming right-handed patients:

R.H. Damage

Spatial Disorientation

Patient is lost in familiar surroundings.

Simple mazes baffle him.

He can’t describe a well-known route.

He misjudges size, distance & direction of
objects

He cannot copy the slant of a line or
simple shapes.

He cannot arrange blocks or sticks to
form a pattern.

He has difficulty with inverted numbers
& Gothic letters. .

He loses the ability to identify pitch, or
non-verbal sounds.

L.H. Damage

Loss of detail

Drawings have correct overall
but greatly over-simplified.

Lack of inter-relationship of the parts to
the whole.

He cannot estimate the size of a circle
from an arc.

He cannot visualize a whole from scat-
tered fragments.

He cannct recognize faces, even his
own,

He loses the ability to speak clearly.

shape,

[n general the results of tests on pa-
tients following commissurotomy are
dramatic, because there is no exchange
of information between the two halves
of the brain. In cases of partial surgery,
much information is blocked, but of
course not all areas are affected.

Testing of the Normal brain

Information given from testing
commissurotomy patients triggered re-
search in the hemispheric activity of
normal human beings. The development
of methods and means and contrals to do
this took over ten years. Dr. Robert
Ornstein, President of the Institute for
the Study of Human Knowledge, headed
a group whp evolved a method using EEG
readings to determine brain activity.
They addressed themselves first to this
question: “Do normal people doing or-
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dinary, everyday things make use of the
brain’s lateral specialization?”

They set up several learning situa-
tions and took their readings through
six electrodes set on a gauze-like cap
which each participant wore during the
experiments. The subjects performed
verbal and spatial tasks. They found that
when the subject was reading technical
data, the L.H. was active in processing
the information, and the R.H. actually
slowed down to an Alpha rhythm, indi-
cating it was “idling.” When the R.H.
was active, the L.H. seemed to take a rest.
Their answer, then, was ““Yes, there is
lateral specialization.”

The group then wanted to know
what the specialization was. They had a
group of participants write letters, ar-
range wooden blocks in a pattern to match
a design, and then perform the tasks in
their minds without actually doing them.
They found that the left hemisphere
was engaged in the verbal tasks more than
in the spatial ones; the scalp recordings
were interpreted to mean that two modes
of thought could be observed in normal
people engaged in realistic situations.

The two hemispheres are anatomi-
cally different, and each is able to func-
tion autonomously. That they have spe-
cialized functions is evidenced by the
way they handle incoming stimuli. If a
TV set has one program coming in on
two channels, you would select the one
which was clearer. Just so, the brain uses
both hemispheres to perceive something,
which is then processed in one or another
area of the brain. It is a question of
efficiency. Which area is used is deter-
mined by many factors: e.g., the nature
of the material, the way in which it is
presented, and the perceptual patterning
habits of the individual. Some people
tend to use a verbal and analytical mode
of problem solving in most situations,
whereas others use a spatial, intuitive
mode, even though these modes may not
be most appropriate to the task.

Dr. Ornstein used Jawyers and
ceramists as representative of two modes
of thought. The lawyers used their left
hemispheres predominantly and the
ceramists, their right. The results of these
investigations have given us new concep-
tions of knowledge, consciousness, and
intelligence. :

Implications for education

In an article on the educational as-
pects of hemispheric specialization, Dr.
Joseph Bogen states that since we have
finally learned information about the
brain which is directly relevant to every-
day pedagogical practice, we should take
it into consideration when designing
courses. We know we have at least two
sets of information-processing rules; one
largely analytic and one largely visual-
spatial. The learning of almost any idea
is likely to be better if both methods are
used (though not simultaneously). Dr.
Bogen states, “‘an elementary school
program narrowly restricted to reading,
writing, and arithmetic will educate
mainly one hemisphere, leaving half the
individual’s  high-level potential un-
schooled.”

Dr. Roger Sperry, a developmental
biologist who worked closely with Dr.
Bogen from the early days of his work
with the surgical procedure, states that
modern society discriminates against the
right hermisphere.!

In an article about the R.H., Dr.
Robert Nebes, Assistant Professor in the
Department of Psychiatry at Duke Uni-
versity, says, “If there is any truth in
the assertion that our culture stresses
L.H. skills, this is especially true of our
school system.”? He points out that the
ability to manipulate and comprehend
language largely decides whether or not
we go on to higher education and possibly
to more advantageous futures in society.
He says, “If the R.H. does indeed process
data in a manner different from the left,
perhaps we are short-changing ourselves
when we educate only left-sided talents
in basic schooling.” He believes many
problems can be solved either by anayl-
ysis or synthesis, but that if students are
habitually taught to examine only one
approach, the ability to choose the most
effective and efficient answer is dimin-
ished. With emphasis on one kind of
learning, our entire student population is
being educated ““lop-sidedly.”

Dr. Michael Gazzaniga of Cornell
Medical School sees an “intriguing possi-
bility” in knowing that one child may use
verbal skills with great ease while another
child might be better off solving the same
problem using visual-spatial relations.
When a child’s talents lie in the direc-

Continued to page 9, col. 1



BRAIN RESEARCH AND EDUCATION, continued

tion of the spatial, and he is forced into
a curriculum that emphasizes verbal
skills, he may be so frustrated by the
difficulties that he may become hostile
to the whole learning experience. if the
child is taught concepts through visual-
spatial relationships, this discouragement
and subsequent hostility might well be
avoided. Similarly, children with high
verbal skills should not be forced into a
curriculum or academic areas for which
they are not equipped.

Dr. Gazzaniga is excited about tests
which are being devised to diagnose
specific merital skills. They help determine
which learning. mode the children are
oriented in, and which short memory
system or processing capacity is used by
each child in dealing with certain sym-
bols. At the present time, these tests are
being used with animals, but they should
soon be available for educational use.
Then the teacher will have tools for plan-
ning how best to present materials for
more thorough and effective learning.

In his speech at a symposium in
Philadelphia in November, Dr. Bogen
stressed that each of us has lesions and
scar tissue on the brain which are the
result of injuries, ilinesses, and the like.
We do not know what these may block,
or what effect they have. However, each
of us may have some form of learning
disability, such as the inability to carry a
tune, or to hammer a nail straight. There
are many different Kinds of intelligence
for which we have no universally accep-
table means of measurement. The dancer,
the sculptor, the artist, the craftsman
and the musican give evidence that there
is a larger intelligence than the narrow
area we keep testing. Yet these artistic
abilities are conspicuous and widely
admired. Since these areas are concerned
with the quality of life rather than the
quantity, “they are concerned with sen-
sitivity as well are rationality. These are
the areas in which we stop warring with
nature for survival and learn to live within
it as bilaterally educated whole persons.’’

“It may be a principal virtue,” con-
cludes Dr. Bogen, ‘‘of these more recent
findings about the brain, not only to
serve as scientific support for a more
diversified curriculum, and ot only to
provide some direction for this diversi-
fication, but also to stimulate a new set
of questions for those who will pilot the
future of education. We have a few new

landmarks; hopefully they will help us
steer a better course.”

Dr. Ornstein disappointed many par-
ticipants at the Symposium because he
would not endorse the idea that music
and art are essential to the development
of the right hemisphere of the brain. The
point he did make was that abstract and
conceptual learnings needed to balance
the more factual studies of reading, writ-
ing and computation. Specifically, he
recommended tales of the Dervishes and
Sufi stories.
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Orff Schulwerk, with its emphasis on
improvisation, movement and creative
activities provides a wonderful climate in
which to nourish the kind of balanced
learning Dr. Ornstein is concerned about.
When the going gets tough, it helps to
remember that our Orff music programs

- serve the needs of children on many

levels, some of which are far beyond the
obvious basic musical skills.

footnotes
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Bogen, M.D., p. 24

2. Nebes, R.D. Man’s So-alled “Minor” Hemi-
sphere, U.C.L.A. Educator, Vol. 17, No. 2
{Spring) '75, p. 16
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* particularly important.

Editorial Note:
This is the first of a series of pro-
jected articles concerned with recent
research concerning brain function
and neurological development. The
second article in the series will be
Toni Reineke’s “is Music In Its
Right Mind?” in the winter issue.
I.M.C.
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GREEK DANCE THEN AND NOW
AND ITS RELATION TO ORFF-SCHULWERK

When we consider Greek dance, we
wonder, and try to discover, what it was
in ancient times, both in its relation-
ship to society and its basic function.
Perhaps our best clues come from ancient
sculptures and paintings and from con-
temporary Greek folk dances.

These historical artifacts seem to
parallel the forms of movement. Ele-
ments immediately evident are the strik-
ing similarities of the poses on some
ancient vase paintings and the attitudes
reflected in the Greek folk dances of
today, the very definitive lines of dancers
with arms linked and hands held in a
circie.

But since dance is a living art, we are
always wondering what the movement
might have been. Lillian Lawler says, “In
modern Greece and the Greek lIslands,
and along the West Coast of Asia Minor,
one may come upon what seem to be
striking reminiscences of an ancient
dance.” ’

From the early stages of the circle
dance, there emerged the ORCHESTRA
(dancing place), derived from the ancient
Greek word for dance, orchesis. it was
from this orchestra that the amphitheatre
developed as a place where people gathered
to be entertained. '

When the element of participation
changed to performance, there gradually
developed a tradition of tragedy, or
tragodia (goat song). These goat songs,
or dithyrambs, were the earliest folk
songs. Ancient poetry and rhythms like

those in the early dithyrambs are still -

evident in Greek folk songs today. And
the Byzantine rite of the Christian Or-
thodox faith is full of remnants of the
kind of music that was both processional
and liturgical, and similar to such early
folk songs and instrumental music.

Since we know that oral tradition is
passed faithfully from one generation to
another, we can be reasonably sure that
there is an unbroken link in the dance
from ancient times to today.

A final suggestion of evidence which
might lead us to conclude that Greek
dance can be traced to its origins by
studying today’s folk dances is that
Greece, because of its many invaders,
stubbornly maintained its traditions and,

Athan Karras
Los Angeles, California

Athan Karras,
Greek Folk-dance Leader

since Greece and the Balkan peninsula
were not part of the European Renais-
sance, it avoided until the late 19th cen-
tury the kind of artistic and cultural
revolutionary influences that shook the
rest of Europe.

Research indicates the likelihood
that remnants of many ancient rites sur-
vive in today's Greek folk dances. Though
dance historians admit there have been
changes, influences, additions, modifica-
tions and omissions, the form and basic
style remain similar. One of the earliest
researchers of Greek dance, C. Sakel-
larious, points out, “That our dances have
not been deformed by those other invad-
ing peoples is shown by the 7/8 and 5/4
beat which is characteristic of Greek
dances . . . . Today, after the liturgy in
the church, the feast of the Virgin or the
Saint is honored by the dancing of youths
and maids. Nearly every district or island
has its local dress and individual dance.
And as in the past, so today each dance
retains its particular rhythm unchanged.”

As the dithyrambs which honored
the god Dionysos developed a more
dramatic nature, and the Korypheos took
on the characteristics of the actor, the
abstract element of the dance gave rise
to the dramatic element. Here the leader
of the Greek dance plays an important
role. Hence the broken circle, allowing
the leader, korifeos, to express the feel-
ings, emotions and creative instincts of
the group.

Of particular interest today is the
concept of therapy in dance. Very likely
this idea existed in the dance even in
ancient times. Activating the muscles
through movement would induce certain
secretions and chemical changes in the
body. Aristotle tells us, “The instinctive
movements of the limbs, the change of
color produced on the surface of the
body, is of itself responsive to the animat-
ing soul which leaves its trace on the
visible organism."”

The emotional aspect of movement
and dance can also cause secretions and
chemical changes in the participants.
Aristotle perceived in Greek tragedy the
cleansing of the deepest emotions buried
within the recesses of our unconscious
which needed to be brought to the surface
and expressed in art to maintain a healthy
attitude to life.

Dance in every society serves a spe-
cific purpose. To understand Greek dance
from ancient times to the present, we
must see the function changing from
sacred or religious to social or secular.

There are many areas in which Greek
folk dance and Orff-Schuiwerk are closely
related. For example, a Shulwerk teacher
writes, “The art of improvisation began
to fag when a distinction arose between
those who composed music, and those
who performed it. The composer never
ceased to improvise in his selection/re-
jection process of composition.”

in Greek dance, improvisation is the
most desirable goal for the dancers,— im-
provisation within the confines of a
musical form and set of dance ‘'steps.”
The steps are not the ultimate goal. When
steps dominate, then the dance remains
only an exercise in technique. '

The folk dance artist strives to use
technique in order to create extempora-
neous elements that speak from the inner

soul. When this is accomplished in the

Greek dance, the melody will create a
response. Finally we listen ta the lyrics
which ultimately release the imagery and
cause us to reflect on our own creative
purposes.

it may appear difficult to see how
this can be achieved in a circle dance

Continued to page 14, col. 1
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THE JOY OF MUSIC

TINY TIM
(As taught to me by Second Graders) Nancylee Summerviile
MODERATO &
VOICE 1 (& ] | [ L J) | J J .] ] ) J ] 8 D
r I i T A —— —F A——f—s
Close on "p® I have a 1lit - tle tur ~ tle, His
VOICE 2 }gl ! :J f ;)J | "sj } ;‘ ] ;1
Swim Tim, Swim..._. Tim, Swim Tim,
(TONGLE) )
cick ||y | | s | Y L
Cluck M ! I I { —C !
VOICE 1 -J '] J ] ; .J‘ .D ! .J .] J .J } .J\ :l .J) { VJ -] -] .]
) name is Ti - ny  Tim. I " put him in the ~ bath-tub to see if he could
VoicE 2 .:J : ;J | .;J } .;] | :J
Swim Tim, Swim Tim, : Swim
Click — Ly 4, 5] — T ! .
Cluck 7 U T ——; #—Ft -
VOICE 1 [f .J :D f .J .] J .] | .P .J _P | .J .] .] .] - L
swim. He drank uwp all the wa - ter, He - ate up all the soap, And
wiee 2 | —d L d | J I J | J
Tim, Swim _. : Tim, ... Swim Tim,
Gk " o _ , o ) —— [ _J) > | p— | %y ) .,
Cluck I —< 1 L O O In Richard Spalding’s Classroom
J Credit: Carl H.Maupin
PRYS H R D S S A A I f—a 4
now he's sick in bed, with bub - bles in his throat. pg,
VoItE 2 .:J | ;] L | L 4 {;,
. llswim Tim, Swim Tim. ) Sﬂ Swim!____ ) JUMDEL'S JUMBLY
Click — Ly Do — — ﬂ
Cluck N ) —C T 7 0
. L,

Repeat three times (or more) getting faster each time. Stress diction and strict
pulse. The tongue clicks and elucks can be transferred to the heel of the shoe if
a bare floor is available and used as an accompanying sound throughout the verse,
doubling the rhythm of the words.

OFF THE GROUND WITH ORFF

One of Edward Lear's Jumblies contributed by
Karen Stapleton, Los Alamos, NM for you to
color.

"Far and few, Far and Few

Are the lands where the Jumblies live,

Their heads are green and their hands are
biue

And they went to sea in a sieve."”

Barbara Grenoble with students from Paideia School, Atlanta Credit: John Miller
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TICK TOCK TALK

David McCord

Arranged by W.C. Sano
Marblehead, Massachusetts

This poem is a rhythmic speech ensemble, introduced and accompanied by a vocal

ostinato and by four kinds of clocks: grandfather clocks, (Bass Metallophones),

kitchen clocks (woodblocks or Chinese Temple Blocks), Big Ben clocks (resonator

bells and glockenspiels) and alarm clocks (triangles).

Once you have accomplished this, divide the class in half and speak the poem as a
canon or round. One heavy BONG on a gong or suspended: cymbal at the end of the

whole piece makes a fitting ending.

VOCAL OSTINATO (begins 1st, continues throughout)

e ) | ) ] ]

Big clocks go tick, Big clocks'

POEM

JJJJ/J'JJ:'

I Big clocks go tick, / Big clocks go tock.
Il The/ ticking always seemsto mock (sim.)
The / tocking. Don't the tocks sound thick

Com / pared with ticks whose tongues are quick?

“The / clock is ticking,” people say.
No / clocks are ever tocking. They

L 1y

’ =1

go tock.
PROCEDURE

Introduction: ,
Bass metallophone 2 measures
+ Woodblock or TB 2 measures
+ Resonattor bells or 4 measures .
- Glockenspiel as written
+ Triangle tremolo 2 measures

Vocal Ostinato:

Small group one
time through 2 measures
Poem by All:

Speech one time
through, drop 17 measures

BIG BEN &
Make / just as many tocks as ticks! ALARM
It's / sad to see tocks in a fix Interlude:
+BIG BEN & ALARM
Like / this: 1'd love to know some clocks 4 measures
That / have no ticks at al! — just tocks. Round (I & I1):
' Divide in half:
One / thing, you'll notice, though, is when speak once 19 measures
Clocks/ strike the hour — five or ten, through each: o
/ Ending:
Or / two or six, say, twelve or three — .
Thev'’ . Continue GRAND-
ey’re / telling you what they tell me FATHER &
) KITCHEN +BIG 4 measures
A / bout the tick-tocks: something’s wrong BEN & ALARM
The / sour — way that clocks go BONG!
Gong!! Long!!!
Woodblock Glockenspiel
Bass Metallophone (Temple Blocks) (Resonator Bells) Triangle
GRANDFATHER CLOCK KITCHEN CLOCK BIG BEN CLOCK ALARM CLOCK
4 4 4 % 4
o (D fo) i | " 1 I;ﬁ pel ] | [4) ﬂ 3
il Y| | X 1 X T T X T X1 = Z r 1 L H P/ ) P &
y A o) -1 I:.li‘l‘!,1§—gﬂ W I I SO S ™ G A Y & s
b [ - 1 T i LA e | ¥ ~ 1

From ONE AT A TIME by David McCord. Copyright ©1977 by David McCord.
By permission of Little, Brown and Company.
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GREEK DANCE continued

when it is necessary to stay in line. But
being in line and working together as a
unit do not necessarily mean that we lose
our sense of identity. |f anything, the
circle forces us to discover still another,
greater one.

Perhaps the Orff-Schulwerk musician
is one of the most integrated practitioners
of integrated arts. He dutifully examines
all the elements around him from nature
to man and his creations and all the
phenomena he can possibly relate to the
sound of music. But his uitimate goal is
to create a world of sound, and with this
music to integrate the arts so that they
are in constant flow, mutually enriching
eath other.

The dancer is also a musician and
painter, ‘even a sculptor, a poet of move-
ment, or a dramatist, with a story unfold-
ing in movement. Finally, we realize
that the uitimate goal is not specializa-
tion in the arts but rather unification
into one voice blending all the arts into
one, the ultimate expression. When that is
achieved, we are living in the true classical
tradition.

WORDS OF WISDOM

MASLOW:;

.. ."Effective education in music,education
in art, education in dancing and rhythm, is in-
trinsically far closer than the usual “‘core cur-
riculum’ to intrinsic education of the kind
that | am talking about, of learning one’s iden-
ity as an essential part of education. If educa-
tion doesn't do that, it is useless. Education is
learning to grow, learning what to grow toward,
learning what is good and bad, learning what is
desirable and undesirable, learning what to
choose and what not to choose. In this realm of
intrinsic learning, intrinsic teaching, and intrin-
sic education, 1 think that the arts, and espe-
cially the ones that | have mentioned, are so
close to our psychological and biological core,
so close to this identity, this biological identity,
that rather than think of these courses as a
sort of whipped cream or luxury, they must
become basic experiences in education. | mean
that this kind of education can be a glimpse
into the infinite, into ultimate values. This
intrinsic education may very well have art
education, music education, and dancing edu-
cation at its core. (I think dancing is the one |
would choose first for our children. 1t is the
easiest for the two-, three- or four-year-old
children — just plain rhythm.) Such experiences
could very well serve as the mode!, the means
by which we could rescue the rest of the school
curriculum from the value-free, value-neutral
goal-less meaninglessness into which it has
fallen.” The Farther Reaches of Human Nature,
Viking, 1971.p.177
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Society challenges us to continue
discovering ways to live more creatively
in the midst of ever-increasing techno-
fogical changes and the “new revolution.”
The important factor is to align our
sensibilities with elements of music,
dance, and the other arts, to recreate the
total human experience needed for man
to survive in such a society.

Dance is one way to find the ideal
person from within, the person who
exemplifies the best of what he is to all
people. What | strive for through Greek
dance is not a reconstruction of ancient
forms, but rather, that the ancient forms
contribute a sense of continuity and a
foundation for a classical sense of values
akin to that of ancient Greece, a goal we
all share.
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Aristotle’s Theory of Poetry and Fine
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Schulwerk’” from Re-Echoes (AOSA,
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Founder of the INTERSECTION, a
unique and exciting Folk Arts Center in
Los Angeles, California, where he is cur-
rently involved as well in the film in-
dustry. Mr. Karras has taught both dance
and drama in workshops, at major con-
ferences, colleges, and universities
throughout the USA, Canada and Mexico.
He has written many articles on Greek
Dancé and Drama for various publications
including Viltis Folklore Magazine and
will have contributed a major portion
toward a forthcoming publication on in-
ternational Folk Dancing to be published
by Doubleday.
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De colores, many colors are all of the gardens and fields of the springtime;
De colores, many colors are all of the birds flying in wingtime;

De colores, many colors we see in the rainbow shining above us,

And that’s why the love that embraces all colors, all races is greatest for me.

{English translations by Jenny Vincent)

This song will be used often in the 1981 Conference in Albuquerque.



CELEBRATIONS:

A JOURNEY THROUGH THE SCHULWERK

“Girls and boys come out to play,

The moon doth shine as bright as day,
Leave your supper and leave your sleep,”’
--And the dog ran away with the mallet!

And so it went one evening last May
when Los Nifios Cantantes {The Singing
Children) presented their first outdoor
concert,”A Journey Through Orff-Schul-
werk."’

It was a perfect evening for our
journey: warm and sunny, with a certain
electricity that comes before all cele-
brations. A wisp of parental chatter
began as the children took their places to
the playing of the Street Song. There was
a special atmosphere of that moment as
the children’s eager faces invited the au-
dience to share in their joy in making
music. What better way to begin a cele-
bration than with “Alleluia, Alleluia, Sing
your prasies to God’'?

We lingered in the pentatonic just
long enough to get the flavor of its
character and then moved into a lively
rendition of Five Fools in a Barrow, a
particular favorite of the children. From
there we traveled through the contrasts of
minor modes: the driving energy of The
Norwegian Goatherd Song, the quiet flow
of The Bridge, the earthiness of The
Darian Dance, the gentle rocking of
Connemara Lullaby, and the plaintive
quality of the Phrygian instrumental
piece to which the children did a simple
scarf dance. At the shifting chord stage
we sang and played the cheerful major
Girls and Boys Come Out to Play, and the
contrasting minor tune, Malcom Ladde.

Continuing our exploration of the
Schulwerk, we moved into major to-
nalities with dominant chords. From this
section we chose /f All the World Were
Paper, (with children clamoring for
the timpani part), which we followed
with the steady crescendo of Runda-
dinella. Our journey, now near its end,
led us to one of the cornerstones of
Orff-Schulwerk, the use of speech in
musical training and performance, as we
did the Three Pieces From Goethe’s

Faust. The children really loved making

“sickly’* voices.
Because it was a Maytime celebra-
tion, we naturally ended our journey with

Karen Stapleton
Los Alamos, New Mexico

To May, followed by our own version of
the Maypole Dance, perhaps the most
improvisory part of the evening. We had
had children dancing at three maypoles to
the tune of Country Gardens played by re-
corders. (For weeks | woke up in the
middle of the night chanting “over,
under.”) We left the poles wound — 1'd
like to say because we chose to, but the
truth is, we'd still be there today trying
to unwind them with our overs and
unders. Fortunately, perfection was not
our goall

After a rousing Viva la Musica, for
regrouping purposes, the children reaped
the reward of hard work as an apprecia-
tive audierice applauded their accomplish-
ments. Thanks to our tolerant and helpful
husbands, plus a few devoted parents,
we were able to reward them with some-
thing dear to their hearts: Food! All
enjoyed hot dogs with trimmings as this
journey came to its final destination.

As educators, we know that journeys
such as this one really begin in the souls
of the teachers who are constantly striving
to make music a part of those they are
teaching. Because Gin Ebinger, my col-
league, and | feel that Orff-Schulwerk
is the vehicle, we have often discussed the
desire to do more of the music in the
Schulwerk with our elementary choirs.
We decided that we could solve our sep-
arate problems if we could somehow
combine our chairs, thereby increasing
the number of children and sharing in the
teaching responsibilities.

Common sense and experience told
us that there would be many logistic
problems in combining three elementary
choirs, for | had two elementary schools
at the time. When to practice was our
first obstacle. Sunday afternoons were
the only reasonable answer, and you can
imagine how the attendance went: always
the dedicated ones, and sometimes the
others. We were working with a total of
about 100 children, although | don’t
think we ever had that many at any time
except at the performance. The large
number enabled us fo meet our goal of
combining singing, dancing, and playing
simultaneously so that none of the three
suffered from weakness, but rather went
together to present a complete picture.

The period of preparation went by
all too quickly. Unfortunately, we were
often forced to teach with product in
mind rather than process. Neither of us

- was happy with this dilemma, but we are

now convinced that product was possible
because of the process teaching in the
regular music classes that had already
taken place.

I recall very vividly the times we
spent hauling xylophones and all the
other paraphernalia we Orff teachers
need, thinking, “Why am | doing this?*’ —
a question we must all have asked from
time to time. The same answer kept
replaying, ‘To instill in children the love
of music and making music through the
elemental style of the Orff-Schulwerk.”
It was certainly the devotion and faith
in that answer that carried those xylo--
phones.

There were, of course, other goals as
well, including that of community educat
tion: education of parents, teachers, and
administrators, as well as of children.
Thus came the decision to present a se-
quenced look at the Orff-Schulwerk. For
this purpose Gin wrote program notes
and an informative narration to be read
while we were madly scrambling for B
flats and mallets. Who better to read the
narration than the Superintendent! We
were pleased when he accepted our in-
vitation but a little concerned that he
might have slight difficulty reading and
understanding the narration due to the
fact that he himself is not a musician.
Even after brief coaching he had us
singing in Aeolian Moods! The children
were astonished at the pronunciation of
Malcolm Lady. One of the young boys
standing nearby felt the need to set the
record straight and said, in a clear, sharp
voice, “It's Malcolm Laddie’’!

Our children must have been success-
ful in educating our Superintendent that
day, for at the end of the journey he
asked what we would need to continue
with Los Nifios Cantantes. “A bus” was
our first request, to which he agreed, and
in addition he granted us an hour of in-
school time each week for rehearsal — an
unprecedented practice in our elementary
schools.

There was another incidental and yet
Continued to page 16, col. 1
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CELEBRATION, continued

meaningful benefit to the community and
the school system from this celebration.
Because of declining enroliment, the
school board had decided to close one of
the two elementary schools in which |
was teaching. Parents, children, teachers,
and administrators were very anxious and
concerned over the situation, and people
were having difficulty working together
to find the best solution. In our choirs we
just happened to have the children from
the three schools concerned with the
issue. | don't think 1’d be exaggerating to
say that this celebration brought together
the people involved in these schools for a
joyous and harmonious occasion, thereby
laying the groundwork for the future. It
is certainly not new for music to heal
wounds and provide the emotional basis
for new beginnings, it’s just a new and
timely example of an old truth.

For those of us who guide and mold
the musical growth of children, our jc;ur-
ney is never ending. Likewise, we are
always trying to climb the next mountain
—or rather lead the children to discover-
ing the pathway to the summit. | too
have learned from this experience. |'ve
begun my own journey into the volumes
of the .Orff-Schulwerk and found them to
be filled with rich treasure. |'ve learned
again that there is no celebration equal
to that of music-making, and i've seen
through expetience that the only limita-
tions children have are those of the
teacher herself. :

IN BRIEF

A highlight of this summer’s Orff
Certification Program at the University
of Denver was a provocative session on
Neurological . Development and Brain
Function by Dr. Dee Coulter, Educational
Consultant, of Boulder, CO. She clarified
for us the physiological development of
the nervous system through the whole
span of human life, and the periods of
major neurological growth which should
determine where our emphases as teachers
lie with students of any given age. She
said, for example, that until the age of
7, a child learns viscerally and needs
meaningful movement to learn anything.
£ théyre not moving, nothing is happen-
ing,”” since the neurological pathways are
not yet developed enough for any abstract
tasks to be successful.
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Great New Tools for ORFF Teachers

——

Unique l Py =
Letter Notation S FINGERING CHARTS
18 charts 14" x 11"
Recorder $8.50 + $2. shipping
Method Book
NOTATION CHARTS
16 Rhythm and 16 Pltch charts
66 folk songs & 22" % 14" $20. + $2. shipping

classics excerpts
in a wirebound
easel. $2.25

Sample copy $2.25 ppd.

First they learn to PLAY!
Music for Young People, Dept. J19 8409 Seven Locks Rd., Bethesda, Md. 20034

Then they leam to READ!

GARLAND, TX 75041

(503) 399-0345
NEW! Orff Collection
&
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?0‘ (.00 ™

$3.95 N

CHORISTERS GUILD : \0$

2834 W. KINGSLEY RD. p CJ 275.A Superior St. S
‘ o pel . S.

Salem, Oregon 97302

HOHMNER'S GOT A GREAT
SOUNDING OFFER FOR
MUSIC EDUGATORS.

You'll like the sound of this. Drop us a note on your school’s
letterhead, and we'll send you a Hohner C-Soprano recorder
—a $3.95 value —free. It's our way of introducing youtoa
great sounding instrument that’s perfect for students.

To begin, the body of this recorder is made of ABS plastic,
so it's virtually unbreakable. lts one-piece construction
also gives consistent intonation and eliminates the chance
of losing sections. There’s a textured thumbguide to assure
¢correct hand positioning and help prevent slippage. Evena
removable fipple for easy cleaning.

Our C-Soprano comes complete with case, cleaning swab
and chromatic fingering chart—and like all Hohner
recorders is guaranteed to deliver perfect pitch through-
out years of service.

Send for your recorder on your school letterhead
today. Please enclose $1.00 for postage and

handling and don't forget to specify %

Baroque or German fingering.

M. Hohner, Inc., Andrews Rd.,
Hicksville, N.Y. 11802,

® HOHMNER



Plesier-finton

MUSIC CO.  openver, puesio

3936 Tennyson St.
Denver, Co. 80212

303-433-8891
We Stock:

® A large selection of Orff
music, texts and materials.

¢ Studio 49, Sonor, K-4
and MEG

® Unusual percussion items.

Serving the Rocky
Mountain region for
Twenty Seven years.

'CLASSIFIED ADS

Ads may be placed for 20¢ per word; in-
cluding name and address. $3.00 minimum

ATHAN KARRAS will be one of the four major guest teachers at the 15th National MUSIC COPYING

Conference of AOSA, Albuguerque, New Mexico — November 11-15, 1981. Born in
Thessaloniki, Greece, educated both in ‘Greece and the United States, with majors in
both Drama and Dance-at New York University; Mr. Karras is an internationally recog-

Fine manuscript work for individuals and
publishers. Reasonable rates. Linda J.
Lunbeck, 37 Madison Pl., Apt. 3, Anna-

nized artist and teacher in the field of Greek Dance. A former member of the famed polis, Maryland 21401. 301-267-8716

Dora Stratou National Festival Company in Greece, he has long been intensely in-
terested in research and has produced many valuable and outstanding Greek Folk Music

recordings.

v
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NOTES FROM COCOPELL]:
. English is spoken here.

. No passport is required.

Your currency is current
enough.

. It's safe to drink the
water.

JOIN US FOR
Orff-Schulwerk:
LAND OF ENCHANTMENT
November 11-15

V2

Grace & Ralph Nash

NEW

PUBL.ICATION

\Q.$\‘\%'§\Q$':\
'\“(‘\,&\\Q'%(’

B Imagination

= NASH PUBLICATIONS
u I Scotebon il BINGO —NOT A NUMBERS GAME
(602) 945-8821

$7.95EACH, POST PAID, IF RECEIVED WITH ORDER., ORDER NoW ( ) copv(s),

"
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REGIONAL FEATURE FOCUS ON REGION FOUR

Carol King, Memphis,
Regional Representative

Region IV includes most of the
Southeastern United States, reaching
from Florida to Delaware, and from Loui-
siana to West Virginia. There are almost
300 national AOSA members in this
region and ten chapters (plus two new
ones in the making). The Middle Atlantic

chapter boasts the largest number of -

chapter members, and serves a very wide
geographical area. Tennessee, North Caro-
lina, and Louisiana each have two chap-
ters. Brent Hall, Ellen Ballinger, and
Sandra Awad report that Virginia may
soon have a chapter. The Suncoast Chap-
ter will be chartered at the conference in
November at Albuquerque. Region 1V
folks are eager to have a national confer-
ence in “our neck of the woods,"”” — and
three chapters have already submitted
bids for 198411}

Chapter workshops during the school
year show a balance of local sharing ses-
sions and guest clinicians. Two chapters

publish a newsletter — Atlanta and Pied-’

mont. Each features news of upcoming
workshops and meetings as well as mate-
rials for the classroom. The North Caro-
lina chapters have found it very beneficial
to co-sponsor workshops and thereby
share the burden of expenses. These work-
shops are held in a central location, and
they are fortunate to have Meredith Col-
lege offer Continuing Education credit
{and handle brochure mail-outs). To
help insure that they could meet work-
shop expenses, these chapters sold raffle
tickets (for a chair donated by a locai
manufacturing company). They also dis-
covered that the local distributor for a
leading soft drink was happy to donate
refreshments for the workshop. In 1980
the Piedmont Chapter applied for and
received a $500.00 grant from the Win-
ston-Salem Forsyth County Arts Council.
This sum funded a project to bring Brigitte
Warner to the North Carolina Music
Educators’ Association meeting in Win-
ston-Salem and ensured an Orff session
on the program.’

Atlanta is, of course, proud to boast
of organizer and past president Beth Mil-
ler, who begins her term of office as re-
gional representative for Region IV on
the Nationa! Board this fall.

Tennessee Orff teachers are pleased
that Nancy Ferguson is the President-
elect of the Tennessee Music Educators
Association..

South Louisiana reports that it has
chosen as its logo a paddlewheel boat,
and will have its banner ready for Albu-
PAGE 18

querque.

Both North Lousiana and Memphis
have special yearly children's perfor-
mances. Edith Elliott reports that the
Caddo Orff Ensemble is made up of two
children from each of twenty-eight
schools, and meets after school one day a
week. They performed for the Retired
Teachers Association (Delta Kappa
Gamma) and in the all-parish Kaleido-
scope Program. This year the music
teachers joined the students at the Kalei-
doscope concert and performed move-
ment to “The Norwegian Goatherd’s
Song"’ from Volume |V of the Schulwerk.

The Memphis Al City Orff Concert,
titled “Memphis, the Musical Melting
Pot,” involved some three hundred ele-
mentary students from across the city.
This year's concert featured demonstra-
tions of the background skiils and con-
cepts involved in teaching the materials
for the concert, in the hopes that this
would enlighten the audience to the
many disciplines the children are exposed
to in their Orff classes. It was very well
received, and next year's All City com-
mittee plans to try it again. We all know
that our polished performances of two-
minute masterpieces seem deceptively
easy to the observer! One special song on
the program was the result of a pilot
program involving jazz artist George
Caldwell as artist-in-residence in eight
“Orff" schools. “The Snowden Blues”
was undoubtedly the hit of the concert.

COMPREHENSIVE GUIDE FOR THE USE OF THE MOUNTAIN 'i
DULCIMER IN TEACHING OF MUSIC TO CHILOREN

120 PAGES ~ 6 MODAL TUNINGS — 23 SONGS
8 PLAY PARTIES/GAMES/DANCES

Phe
Hevntair
Dulcimer

by Patricia Previn

TO ORDER:
Patricia Brown
Box 514, Woods Hole, MA 02543

Price: $12.00
Plus.Postage: $1.00

WORLD AROUND SONGS
{Formerly Cooperative Recreation Service)

is now located in Burnsville,North Carolina.
We still offer many different collections of
folk songs gathered from ali-over the world,
plus books of rounds, carols, hymns, play
parties, spirituals...all in inexpensive pock-
et-size. We also work with groups to pro-
duce their own custom songbooks, using

our pool of over 3000 songs.
' P80

N =
Write for our free catalog: () N

Yl
.
World Around Songs, Inc. = '
At.5, Box398-0 ‘s,
Burnsville, N.C. 28714 d‘lys

Serving you with:
Specially discounted prices

One source convenience

to assist you
merchandise available.

Orff instruments - Sonor, Studio 49
Records - Kimbo, Hap Paimer

Games - Galaxy Games

| ELEMENTARY MUSIC EDUCATORS AND THERAPISTS— '
you can now purchase brand name quality instruments,

| publications, records and recorders from just one

¢ <ource — THE WEST MUSIC EDUCATION CATALOG.

Fast service — orders processed within 24 hours
Experienced Music Education Consultants

« Choice of the largest selection of name-brand quality
Recorders - Hohner, Yamaha, Aulos, Zen-On
Percussion - Remo, Ludwig, Blocks, Zildjian

Publications - Magnamusic Baton, Belwin Mills

Write today for our FREE 49 page 1981-82 Catalog!

music company

‘1212 5th St., Coralville, lowa 52241
Ph. (319) 351-2000



CHAPTER NEWS
ARIZONA CHAPTER: AOSA AS HOT AS EVER!

Interest in Orff has been growing in
Arizona and our chapter continues to
thrive. This year the officers include:

President: Carol Irwin
Past-President: Del Bohlmeyer
President-Elect: Dick Watt
Recording Secretary: Forrest Bachtel
Corresponding Secretary: Judy Waltz
Treasurer: Sr. Kate Hendel, B.V.M.

Board members are:
CathyBaimonte, Duanne Carr, Vir-
ginia Knupp, DeeAnn McAllister,
Pegqgy MecBride, Richard Probat,
Sandy Pylar, Karen Rave, and Kay
Smith. '

We have a super bunch of people
working together, but then, isn't that
typical of people involved with AOSA!

Three clinicians came to Arizona
this year. In October, Lois Birkenshaw
stressed movement: coordination, relaxa-
tion, creative and directed activities.
Learning difficulites due to insufficient
language skills , or physical and emational
problems and what to do about them
.were also emphasized.

In February, Lillian Yaross showed
us how to develop skills in notation using
many fun ideas. In an afternoon Trip to
the Moon, we took a simple theme and
built an entire play through student and
teacher creativity. '

In April, Marge Helmgren built en-
sembles with body percussion, which
she later transferred to hand drums. Being
an accomplished percussionist she not
‘only showed us different mallet tech-
‘niques, but also explained the history of
Jazz, and added some simplified ensembles
for us on the instruments. At the very

IN BRIEF

The Memphis Chapter wishes to thank
all of its Orff friends across the country
for their support during the budget crisis
in May. That tremendous support, com-
bined with local parent support, was
probably responsible for saving the
program from being cut completely. They
sadly report that economics caused one-
half of the program’s teachers to be cut
for the 1981-1982 school year (along
with elementary physical education and
other “support” programs). Nancy Fergu-
son urges all of us not to be content, even
with our own outstanding programs. Con-
crete evaluations are necessary if similar
devastating cuts are to be prevented. -

end, other jazz musicians joined her to
perform for us.

Marge’s has not been the only group
to play for us. To each workshop has
been added a little halftime entertain-
ment. In the fall, an East Phoenix group
performed a few Orff Ensembles. Not to
be outdone, the West Phoenix members
took the challenge and did their thing at
the next workshop. Finally in the spring,
the ASU students performed — as did
MUSICA DULCE, a city-wide professional
recorder group. In 1980-1981 we have
been royally entertained.

Our attendance at each workshop
averages 100, with newcomers at every
session. Lifetime memberships to our
chapter were presented to Grace Nash
and Vivian Burgmeier in appreciation of
their continued devotion and encourage-
ment.

Greetings to all of our friends in each
chapter. Hope to see many of ybu at the
New Mexico Conference!

Kay Smith,
Historian
Arizona AOSA

| .
AOSA
National Conference.

Portland, Oregon
November 3-7 1982

Conference calls will be mailed to all
1980-81 and 81-.82 members auto-
matically in August. There is no need
to write AOSA HEADQUARTERS if
You are a member. :

Gunild Keetman

ELEMENTARIA

First acquaintance with Orff-Schulwerk
Edition Schott 75 A11152

No teacher using the Orff approach should be with-
out this essential text. Now through December 31,
1981, the hard cover volume is available at a special
reduced price of $17.50 (regular price $20.75). To
take advantage of this special offer, ask your favorite

music store to order your COpy now,

Schott & Co. Ltd., London

Sole agent:
EUROPEAN AMERICAN MUSIC DISTRIBUTORS CORP.
11 West End Road, Totowa, New Jersey 07512

Furopean

AMmerican
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MUSIC FOR CHILDREN Vo. Ill, Ameri-
can Edition, Schott $19.95.

Being an insatiable cook book col-
lector, my initial reaction to the American
edition of Music for Children, Vol. 3,
Upper Elementary, was as though | had
discovered a beautifully illustrated new
collection of rare recipes, the kind that
combine super nourishment with visual
and taste excitement.

Book 3 offers 136 delights. ..enough
for many a banquet. Six articles at the
end of the book reflect personal views
on issues at the heart of Orff-Schulwerk,
on related musical activities, and even on
some controversial viewpoints. Read
these early on. They give perspective and
sharpen your critiquing. As in volume 2,
the book is divided into 3 sections, each
with its own explanatory pages. The 3
sections reflect the increasing level of
maturity of the speech and song materials,
the textural sequencing, the increased
challenge of the instrumental and rhyth-
mic materials, and sound explorations of
more contemporary character.

Further analysis reveals a richness
and a caliber of musicality that should
keep this volume close to our lesson plan-
ning desks. The content is well-balanced
between songs, instrumental and rhyth-
mic studies (some taken from the five
Schulwerk books), speech, movement and
sound settings. Over one third is vocal
material: many folk songs from the United
States and the Americas, fewer from our
neighbors a couple of continents away,
and some delightful original material.
They range from simple 3-4 tone melodies
to part songs that should chaiienge-iunior
high classes, including pentatonic, 6 and

7 tone, major-minor melodies and modal

songs (very usable ones at that) of widely
varied character. Accompaniments range
from borduns, ostinati, and shifting triads
(called swinging here) to “QOrffian’’ uses
of ‘““traditional harmony’’ chords in ar-
rangements and orchestrations of imagi-
native skill. 1t is easy to find illustra-
tions in this volume of all the elements
outlined in the recently published new
Guidelines for Orff-Schulwerk Training
Courses — and a rich source too.

Many of the 22 instrumental pieces
include recorders, and it's nice to have
more materials that incorporate them.
There are studies in many meters: mixed,
changing, etc., studies for melodic im-
provisation over chord changes in major
and minor tonalities, modal and tone row
pieces, and even a taste of blues and
PAGE 22

REVIEWS

Back Music techniques.

Among the speech-rhythm-sound-
movement studies, one finds a truly wide
range of choices from patschen exercises
to three last works which reach into the
realm of our students’ tomorrows much
as do some of the last works of Volume b
in the Schulwerk. Among the 35 selec-
tions, there are speech settings that send
off new sound waves, rhythmic studies
with lots of bite, suggestions for develop-
ing mini-dramas, lovely rhymes and
poetry to explore and expand, but far too
few movement offerings. Fortunately, the
9 dances included are nicely varied in
character and difficulty.

This volume reflects much unity
within its variety, perhaps because the
individual styles of the major contributors
become more familiar while others spark
contrast with their own uniqueness. Like
a wonderful festival there is something of
everything here, and for those not so
eclectic, more selective choices can still
provide a nourishing and ample diet.

— Jacobeth Postl

SCORING FOR PERCUSSION and the
Instruments of the Percussion Section,
H. Owen Reed and Joel T. Leach, Bel-
win Mills, 1978, $7.50

| found this effort at clarifying practice
and establishing common usage in percus-
sion notation very valuable. Each cate-
gory of instruments in the percussion
section is considered- separately, start-
ing with Mallet -Percussion instruments.
Ranges are established, types of mallets,
problems of notation, and a listing of
distinctive features is included in the
discussion of each instrument. Chapters
on Membrane Instruments, Metallic In-
struments, Latin American [nstruments,
and Other Percussion instruments are
included in Part |.

The second part of the book concen-
trates on problems of notation and
scoring, with plentiful examples. There
is an extensive bibliography of books,
periodicals, and records, an Appendix of
suggested abbreviations, another of ac-
knowledgemements, a third, of suppliers
of percussion instruments, and an index.

.M.C.

CHRISTMAS MUSIC FOR RECORDER
TRIO, by Bob Margolies. Edward B.
Marks Music Cor.poration, 1978. ($2.50)

This is a collection of 21 carols,
mostly familiar and mostly easy to play

and pleasant to hear. They are arranged
for STT or SAT, and all are within the
capabilities of upper grade students with
two or three years of class instruction
under their belts. One thing troubles me:
my own students who play alto or tenor
recorders would be very unhappy that
they never get a chance at the tune.

Gin Ebinger

MUSICAL ENCOUNTERS, Paul Warrington,
Musical Encounters, Inc. P.O. Box 6567,
Shawnee Mission, Kansas 66206. $16.95 per set.

“Musical Encounters’” was originally
designed by Paul Warrington as a manipula-
tive tool for his own elementary students at
Shawnee Mission, Kansas. Fashioned in sets of
interlocking wooden blocks, “Musical
Encounters” uses the philosophy of Kodaly,
reinforces his methodology and adds the new
facet of “hands-on experience” to help the
learning process. In each encounter, the
playing of a musical instrument is an alterna-
tive to singing or speaking. Students see and
move the blocks as they work on listening and
singing skills.

Encounter Number 1 offers connecting
blocks displaying syllables and hand-signs.
They are useful for identifying, matching,
developing scale sequences, ear training and
sight singing. Encounter Number 2 contains a
set of blocks displaying stick notation and
description to be used in rhythmic dictation
employing the ‘‘tah, tah-rest, tee-tee
(eighths), tah-ah (half notes) and syn-co-pah
(syncopation).” Encounter Number 3 re-
inforces melody concepts and displays staff
notation and related note names.
Monosyllabic colors have specific correlation
to the syllable, hand-signal, staff notation or
riote name on the back of each block.

| had the opportunity to observe the
creator, Paul Warrington, in a demonstration

with music educators at the IMEA, Des

Moines. It was great fun to participate. Indi-
vidualization became meaningful in a game
setting and the process was reinforcing. One
could only wish that the delightful clinician-
originator might accompany each order for
sets of “Musical Encounters”! Even without
his presence, | think some of his -energy,
humor and solid musicality have crept into
these finely-crafted, ‘child-tried-and-
proven” materials. Highly recommended for

the rote-to-notation transitions .of goal-

conscious Orff as well as Kodaly music
educators.

E. Nichols

Please send news directly to Elizabeth
Nichols, 313 Briar Rd., Muncie, IN 47304
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Presenting
OMNICHORD.
This sophisticated
electronic music marvel
promises to rnake your school
classrcom or music room the most
exciting place in your school,
Your students and particularly the
listening audience will delight to the
many interesting educational and
performance variations made
possible by this inexpensive package
of musical instrument combinations.
OMNICHORD Is an accompaniment
instrument that can be
strummed like a guitar even
1 though it has no strings
e, ﬁfo tune or break, Touch
YN sonsitive “SonicStrings”
.. . are activated by the fouch
‘;___, of your fingers. Or, play
- WOMNICHORD like a piano or
yorgan by touching

any of its 27 major,
=, Minor or sheventh

-~ OMNICHORD is an exciling &
Ique, new ci leal

instrument. It's simples o play & COMPLETELY
PORTABLE.

fo produce
beautiful,
vibrant tones. Next,
combine either of these
2 features with the walking bass, it
automatically plays the correct bass
notes in rhythm with your selected
chord. Then, key in a full electronic
rhythm section with many different
rhythmic patterns to choose from. All
these features can be played
individually or in exciting
combinations.

Space ~Aga "“SONIC STRINGS" respond to the touch
of your fingers.

Easier fo play than an Autoharp yet
less expensive, the many applications
of OMNICHORD make it economical
to use all by itself or with your choir,
hand bell ensemble, Orff
instrumentarium or any instrument
combinations you already have. And,
students from any age group can
successfully play OMNICHORD the
very first fime because state-of-the-art
microtechnology makes perfect pitch
standard and mistakes a thing of the
past.

Weilghing only 4 pounds and
completely portable, OMNICHORD is
manufactured from high impact,

individual volume & tempo controls,
chord sustain selector, 1 year factory
warranty, full instructional manual
and can be plugged into stereo or
P.A. system for concert hall sound.
So, if your budget can use some
creative stretching this year, get in
touch with OMNICHORD. It's all the
classroom musicatl instruments you've
ever wanted to play—all at the same
fimel

ORDER TOLL FREE

y c 139.50 plus
delivery charge, (shown In parenthesis) to
the address listed below.Or,MasterCard &
Visa charge card holders may call our toll
free numbers to order. California residents
add 6% sales tax.

OM-27 Omnichord $139.50 (4.25)
OCB-32 Songbook 495( .75)
OCA-1 AIC adapter  7.25(1.00)

800 854-1594

In California 800 542-6252

SUTUKE

ELECTRONICS DIVISION
P.O. Box 261030 San Diego, CA 92126

HEAR OMNICHORD FIRST HAND
If you would like to hear a short
demonstration tape on all the remarkable
features of the Omnichord before ordering.
simply call: Area code 744 560-5220 and have
charge cards on hand. Sorry, demonstration
tape cannot be played on toll free lines.

1 1981 Suzuk Corp



AMERICAN ORFF-SCHULWERK ASSOCIATION
Cleveland State University/Dept. of Music/Cleveland, Ohio 44115

Address correction requested

NON - PROFIT ORG.
U. S. POSTAGE
PAID
MURPHY, NC
PERMIT NO. 61

REQUEST FOR RENTAL OF AOSA OWNED FILMS

NAME AOSA Membership Number.

(see 1.D, card)
ADDRESS CITY __STATE yild
PHONE Date requested for viewing

Area Number

Please list two alternate dates: (1) . (2

Send film to: (if different from above)

NAME

ADDRESS : CITY

ZIP

include a $10.00 check payable to AOSA American Odyssey - Edith Elliott with this film request and send to:

AOSA American Odyssey, c/o Edith Elliott, 3811 Richmond, Shr

AMERICAN ORFF:SCHULWERK ASSOCIATION
July 1, 1981 to June 30, 1982

Please indicate below any changes in name or address:

DATE _1.D. MEMBERSHIP NO

NAME PHONE __ ./
MAILING ADDRESS
CITY STATE z2ip
CHAPTER AFFILIATION
POSITION

SCHOOL

$5.00 of the membership fae goss for a subscription to The Ortf Echo.

National dues de not include membership dues of local chapters.
MAKE CHECKS PAYABLE TO:

AMERICAN ORFF-SCHULWERK ASSOCIATION—DEPARTMENT OF MUSIC—~CLEVELAND STATE

UNIVERSITY—-CLEVELAND, OHIO 44115
Flease advise promptly of address change.

eveport, Louisiana 71106

PLEASE CHECK ONE:
New Mamber
Ranawal Continuing

Intarmittent
{held past membership)

PLEASE CHECK ONE:

Regular $15.00
receives one copy of all
publications, voting
privileges, tisting in
directory, reduced regis-
tration fees at annual
conference

Full Time Student $8.00

Educational Institution $20.00
receives three copies of all
publications, one
representative participating
as a regular member

Library $20.00 O
receives three copies of all
publications for serials
departments, No vating or
membership privileges

Music Industry / Business 835.00[]
receives three copies of all
publications, one vote for a
collectively elected represent-
ative on the AOSA Board

Keetman Fund Donation ————
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